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ABSTRACT

The quality of teaching and learning in Physical Education has become a central focus for 
both researchers and practitioners. Building on a strong tradition, developments in this area 
are particularly prominent in German-speaking regions, where new comprehensive mod-
els of quality in Physical Education are being proposed. Through European projects, these 
models are disseminated to other countries, which primarily focus on developing tools to 
evaluate teaching and learning quality in practice. However, in these professional activities, 
the theoretical foundations for modeling teaching and learning quality are often overlooked. 
This study addresses this gap by providing a conceptual analysis of models of teaching and 
learning quality in Physical Education, with particular attention to one of the most influential 
contemporary models, QUALLIS. The study distinguishes between general (i.e., cross-disci-
plinary) models and subject-specific models, with a primary focus on models specific for 
Physical Education. It highlights the importance of key quality aspects, including physical 
exposure, ensuring safety, maximizing effective learning time, and the integration of cog-
nitive and motor activation. The QUALLIS model is subsequently presented, along with its 
theoretical foundations and related approaches to the development of evaluation tools. The 
study concludes with an overview of the application of this model and of the development of 
the QualiTePE evaluation instrument in the Czech Republic.
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INTRODUCTION

Some topics in the area of Physical Education (hence PE) remain constantly relevant, even though 
research interest in them tends to fluctuate over time and is distributed unevenly across countries. 
This is particularly true for the topic of the quality of teaching and learning (hence TL). It is a 
longstanding area of inquiry, especially in German-speaking countries, and its influence can also be 
observed in several additional national contexts. To some extent, this applies to the Czech Republic 
as well, where German, Austrian, and Swiss models of educational quality have been continuously 
presented—both in general terms (Janík et al., 2013) and specifically in relation to PE (cf. Mužík & 
Janík, 2003; Vlček & Mužík, 2012; Vlček, 2019; Grajciarová & Janíková, 2024).

An examination of recent developments in German, Austrian and Swiss PE didactics shows that 
TL quality was addressed within broader systemic contexts at the beginning of the new millennium, 
followed by a decline in research attention. In recent years, however, interest in this topic has re-
emerged. It is precisely this renewed relevance—situated within a contemporary discourse in 
which TL quality is one of the central themes—that has motivated us to present this study. It aims 
to provide a conceptual analysis of TL-quality models, with particular emphasis on one of the 
most prominent current frameworks in PE—the QUALLIS model, as it has not yet been sufficiently 
developed within the Czech PE context.

Initiating a discussion on the quality of PE is  urgent. For example, research conducted in the 
Czech Republic indicates a decline in students’ physical fitness and, in some cases, a worsening 
attitude towards physical activity (Zatloukal et al., 2023). While family-related factors are often 
discussed (Trost & Loprinzi, 2011), parental support appears to be relatively widespread (Gába et 
al., 2022), highlighting the role of school-based factors such as the quality of Physical Education.
Another phenomenon is the increasing disparity in students’ motor skills within the same class, 
which calls for a revised approach to TL in PE. Another important aspect is the connection between 
physical education and health education. The above-mentioned aspects create the foundation for 
the overall quality of life, particularly in terms of public health prevention. From this perspective, 
PE teachers themselves should understand what constitutes the quality of TL.

METHODOLOGICAL FRAMEWORK

At the theoretical level, the presented conceptual study is intended to lay the groundwork for 
developing a framework to analyze and improve TL quality in PE. The conceptual analysis was 
conducted in the following steps. First, based on citation chasing (following references and citations 
to find relevant sources), we identified frequently referenced conceptualizations of TL quality. Using 
the „domain-general vs. domain-specific“ distinction, we sorted and presented conceptualizations 
accordingly. In the next step – using citation chasing again – we identified frequently referenced 
evaluation instruments for PE. In this way, we arrived at the QUALLIS model and the QualiTePE 
evaluation instrument. We then analyzed the German and English versions of this instrument to 
inform the development of its Czech version, which is currently under development. 
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At the level of research and practice, the study aims to provide a foundation for the author’s 
ongoing research activities in the field of TL quality in PE, specifically in the context of curriculum 
revision currently underway in the Czech Republic. Subsequent activities focus on the development 
and validation of the Czech version of the instrument for evaluating PE quality, inspired by the 
QUALLIS project. The unique contribution of the study lies in connecting the perspectives of 
theory, practice, and research on TL quality in PE. 

Comprehensive models of quality in education
For contemporary understandings of TL quality in PE within its broader context, both general 
models of school education quality (Fend, 2009; Ditton, 2009; Helmke, 2010) and models specifically 
developed for PE (Egger et al., 2002)—in the broader sense (in German:  Schulsport) and in the 
narrower sense (in German: Sportunterricht or Fach Sport)—are of importance.

These models are fundamentally based on a systemic conception of educational quality. This means 
that they operate with the assumption that school education can be defined as a structure composed 
of components that exhibit particular properties and play specific roles in the «production» of school 
performance, thereby exerting an effect on learning (in German: lernwirksam—cf. Helmke, 2010, 
p. 20). In these models, components are typically divided into input, process, and output categories. 
Input components primarily include conditions, aims, and educational content in the broadest 
sense; process components encompass teaching and learning; and output components comprise 
both immediate and long-term outcomes. Although this technical or economic conceptualization of 
educational quality carries certain risks (cf. Ball, 2003; Hopmann, 2008), its logic holds a significant 
place in educational discourse, because it enables the identification, monitoring, evaluation, and 
shaping of quality within the system—thus forming the foundation for governing the system. 

This, however, presupposes the development of related evaluation and intervention tools within 
the educational system. Consequently, discussions of educational quality commonly coincide with 
discussions of its evaluation. For such evaluation, various approaches elaborate on criteria and their 
corresponding quality indicators. Typical criteria that allow quality to be captured from a systemic 
perspective include congruence, contingency, effectiveness/efficiency, and dialogue between system 
levels, among others. These criteria are applied both to the general (non-subject-specific) evaluation 
of school education quality and to subject-specific assessment.

Within the field of school PE, the model proposed by Egger et al. (2002) has become particularly 
influential, conceptualizing quality across input, process, and output areas. Its theoretical foundation 
lies in the concept of action-competence (in German: Handlungsfähigkeit), according to which students 
are guided towards developing the capacity to act and make autonomous decisions in the domains 
of physical, movement-related, and sports activities. The model adopts a relational rather than a 
normative or standards-based approach to understanding quality. Accordingly, it differentiates 
between intended and actually implemented instruction. Instruction is considered to be of high 
quality if: (a) planned conditions, goals, and processes correspond as closely as possible to the realities 
of instruction (congruence); (b) it is possible to respond in differentiated and individualized ways to 
the interplay of conditions, aims, and processes (contingency); (c) instruction is carried out efficiently 
with respect to aims and conditions (efficiency); (d) trust is achieved in the collaborative relationship 
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between teachers and students (teacher–student dialogue); and (e) efficient cooperation occurs 
between the instructional level and the institutional level (inter-level dialogue).

From the perspective of PE teaching, it is significant that these models of educational quality 
regard instructional / TL quality as the core element. It is therefore not surprising that numerous 
models have been developed with a specific focus on instructional / TL quality, some of which will 
be presented below.

Domain-general (cross-disciplinary) approaches to TL quality 
Frequently, cognitive and motivation theories of TL are combined to obtain a complex and 
comprehensive model of instructional quality at general level. The “triarchic” model of instructional 
quality (Klieme et al., 2009, p. 140), later elaborated as “Three Basic Dimensions” framework 
(Praetorius et al., 2018) operates with three basic (“deep structure”) dimensions and links them to 
students’ learning outcomes. These are: (a) cognitive activation, classroom management, (b) clarity 
and structure, and (c) student orientation and supportive classroom climate.

Cognitive activation of students is seen as a key feature of the deep structure of classroom 
learning. It relates to observable practices and patterns on the surface level of instruction that 
encourage students to engage in (co-)constructive and reflective higher-level thinking (Klieme et 
al., 2009, p. 140). The key features of instruction (challenging tasks, activating prior knowledge, 
content-related discourse and participation practices) are integrated here. Different levels of 
difficulty, the adaptivity and individualization of instruction, and students’ participation in 
instructional activities is to be considered. 

Classroom management, clarity and structure create the second dimension of instructional quality. 
It is considered that clear, well-structured, adaptive classroom management is a precondition for time-
on-task engagement of students and thus has a positive impact on achievement and understanding of 
the content. Instruction in which TL take place in an “efficient and orderly fashion, with smooth 
transitions and little time spent dealing with problems of inattentiveness or resistance” is considered 
a key feature of good instruction (Rakoczy et al., 2007, p. 101). Clarity with a clear and coherent 
presentation of goals, tasks and contents is one of the necessary instructional conditions for students 
to be able to engage cognitively in learning tasks, and thus one of the main predictors for high students’ 
achievement (Helmke & Weinert, 1997). Coherence is the result of the relationship created by the 
teacher between various parts of the instruction. To create coherence, the teacher brings components 
together with a focus on student learning – new knowledge and skills need to be linked to students’ 
prior knowledge and skills, and ideas must be linked and not taught without connection to previous 
or related knowledge. An adequate interaction tempo and a low level of pressure to perform would be 
related to a low level of students’ anxiety and boredom (e.g. Wang et al., 1998). 

Student orientation and supportive classroom climate is the third dimension of instructional 
quality. These constructs relate to observable features of teacher-student interaction such as 
supportive teacher-student relationships, positive and constructive teacher feedback, a positive 
approach to student errors and misconceptions, individual learner support, and caring teacher 
behaviour. Supportive classroom climate is such in which students learn best within cohesive and 
caring learning communities. Classroom climate on teacher level includes the teacher’s ability to 
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motivate students, the social support, and teacher’s diagnostic competence in the social domain, as 
well as students’ satisfaction with their teacher. The indicators on student level are the quality of 
student-student relations considering cohesion and formation of cliques, competitiveness, mutual 
assistance, and aggression.  

These three dimensions of instructional quality are conceived in the research literature as domain-
general (Praetorius et al., 2018), and many authors working within subject-specific teaching refer to 
them as the foundational components of instructional quality. In models specifically developed 
for PE, additional components and characteristics typical of the field—or of the particular school 
subject—are elaborated. Alternatively, general components and characteristics are «reframed» 
through a subject-specific lens, as will be shown below.

Domain-specific dimension of TL quality – reflecting the specific aims and content of PE
A prerequisite for the domain-specific elaboration of TL quality is the consideration of subject-
specific educational aims and content. The quality of TL largely depends on how these aims are 
defined, pursued, and how the content outlined in curricular documents is conveyed.

Contemporary curriculum development is typically oriented towards comprehensive, overarching 
educational aims, such as (key) competencies or literacies. These complex aims are characterized by 
integration of partial educational objectives / learning outcomes (knowledge, understanding, skills, 
etc.) into broader dispositional structures, which are typically activity-based, yet simultaneously 
grounded in knowledge of which, when, how, why ... activity to perform (or not). Both competency-
based and literacy-oriented approaches account for this interconnectedness at the level of the intended 
curriculum. However, there are differences: in the competency-based approach, the emphasis is 
primarily on procedural knowledge («how»), which forms the foundation of skills, whereas in literacy-
based approaches, declarative knowledge («what») and contextual knowledge («why») are equally 
essential for students to understand the purpose and meaning of their actions.

In many countries, literacies are introduced as general aims in curricular documents. In the case of 
PE, physical literacy (hence PL) is recently the primary (overarching) aim in many countries. Although 
the intention to align PE with the concept of PL can be implicitly identified in Czech curricular 
documents, despite a number of initiatives (Tupý, 2018; Vlček, 2021; Bunc, 2021; Vašíčková et al., 2021), 
it has still not been explicitly incorporated into the Framework Educational Programmes. However, 
this situation is not unique to the Czech Republic. Current research indicates that Nordic countries 
have the most compatible PE curricula with PL, whereas the lowest compatibility is found in Central 
and Eastern European countries (Carl et al., 2025). On the other hand, some components of PL are 
visible in the current revision of the Czech curriculum (MŠMT, 2025).

The implementation of PL in PE curricula is further complicated by its ambiguous definition, 
even though there is agreement on its core components, commonly described as „motivation, 
confidence, physical competence, knowledge and understanding to value and take responsibility 
for engagement in physical activities for life“ (International Physical Literacy Association, 2017).

In the context of PL, the quality of PE is clearly oriented towards the development of every 
student (including those with special educational needs), and this development is highly 
individualized, extending into the student’s present and future life. This, however, represents one 
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of the major challenges for PE teachers, who must translate the intended curricula into practice. 
Such a fundamental shift necessitates a thoughtful redesign of PE (Carl et al., 2025), which requires 
a change in teachers’ thinking and a deeper understanding of what constitutes quality in TL in PE.

TL quality in PE, in relation to above-mentioned aims and contents, therefore requires the 
creation of a broad range of opportunities for students to acquire basic knowledge about movement, 
the required amount and intensity of daily physical activity, its developmental and corrective effects 
on the body, the development of motor skills and corresponding physical fitness, and the motivation 
for regular daily activity. This serves as a foundation for counteracting a sedentary lifestyle, which 
is associated with overweight, muscular imbalance, health issues, etc., while fostering a positive 
attitude towards movement as a fundamental life need (cf. curricular documents in the Czech 
Republic – RVP ZV (MŠMT, 2025)).

In the German-speaking context, this aligns with the concept of TL quality in PE based on 
the concept of action-competence. Many authors (Gogoll, 2013; Schierz & Thiele, 2013) position this 
concept as the overarching aim of PE. Their premise is that PE is devoted to a dual aim-orientation: 
(a) PE should aim to qualify individuals to participate in movement, play, and sports culture, i.e., to 
acquire competencies and motivation for engaging in sports both in and outside school (education 
through sport); (b) PE should aim to foster personal and broader developmental growth through 
movement, play, and sports (education in sport).

Similarly, Wolters et al. (2009) and Wolters and Kemna (2011) define three fundamental processes 
essential for the quality of PE, in line with the action-competence concept: learning, performance, 
and reflection. High-quality PE manifests in relation to these processes by enabling the realization 
of movement intentions that lead to the development of competencies, which in turn facilitate 
performance, while simultaneously supporting deeper understanding through reflection.

Domain-specific dimension of TL quality – reflecting the nature of PE as a school subject 
realised in practice
Additional specificities arise from the distinctive nature of implementing PE as a school subject 
that integrates motor, cognitive, and social learning. In many respects, PE instruction is unique 
and, therefore, differs from teaching in other subjects. It would not be adequate, therefore, to model 
the quality of PE solely using general characteristics of instruction. For this reason, many authors 
have attempted to define so-called domain-specific components and characteristics of TL quality 
(Herrmann & Gerlach, 2020; Richartz & Kohake, 2021). Typical distinctions in the conception of 
TL quality in PE—especially compared to academic school subjects—include the following:

•	 Physical exposure  (e.g., Miethling & Krüger, 2004). The immediate visibility of students’ 
performances, their mutual comparison, and the ongoing confrontation with experiences of 
both success and failure are typical, discipline-specific features of PE. TL quality is reflected 
in the extent to which instruction creates a safe environment—that is, a climate accepting of 
failure and setbacks, where communication is conducted in a non-harmful manner, etc.

•	 Ensuring safety in TL in PE  (e.g., Wolters & Kemna, 2011). The need for heightened 
attention to student safety represents another discipline-specific feature of TL quality in 
PE. The risk of injury, physical aggression in competitive team sports, and similar factors 
necessitate the transparent definition and consistent enforcement of rules and agreements. 
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TL quality is indicated when risk-minimization measures are implemented, rules are 
communicated, and adherence is monitored.

•	 Emphasis on  effective  learning time  (e.g., Steinegger, 2013). PE instruction is 
organizationally diverse and demanding in terms of resources and materials needed to 
facilitate learning, making efficient use of instructional time crucial. Therefore, the 
rhythm and ritualization of teacher and student activities in lessons are important, as they 
can support the smooth flow of activities and minimize time losses during transitions. 
Instructional quality is reflected in how well activities are sequenced and how successfully 
students are engaged in learning tasks.

•	 Emphasis on the integration of cognitive and motor activation  (e.g., Niederkofler & 
Amesberger, 2016; Herrmann & Gerlach, 2020; Richartz & Kohake, 2021). Motor activation, 
as a discipline-specific aspect of TL quality in PE, is linked to cognitive activation. Movement 
and reflection on movement are considered two sides of the same coin. Cognitive processes 
should accompany motor performance and allow for reflection, which is a prerequisite for 
understanding and deliberately improving performance. For quality in motor learning, it 
is also important that procedural knowledge about essential aspects (steps) of movement 
activities is developed and integrated into the evolving structure of motor skills on which 
these activities are based. Proceduralization of knowledge thus serves as a conceptual bridge 
between cognition and motor action. TL quality in this regard is reflected in opportunities 
for metacognitive monitoring and regulation of movement learning, the possibility for 
students to verbalize their procedures, and the use of movement representations for 
performance improvement.

The discipline-specific components and characteristics of TL in PE outlined above are integrated 
with general components and characteristics in a comprehensive models of education quality. An 
example of such integration represents the QUALLIS model (Herrmann & Crapa, 2024), which will 
be discussed below.

Quality of TL in PE in the QUALLIS model
Building on the influential tradition outlined above, the team of researchers led by C. Herrmann 
position the concept of  action-competence  (in German:  Handlungsfähigkeit) as the overarching 
aim of PE. In this context, it is possible to distinguish between qualification-related (basic) action-
competence  and  reflection-related action-competence. Qualification-related action-competence 
refers to students’ ability to respond to the demands of movement, play, and sports culture, 
indicating that they are capable of performing physical activities and participating in the culture of 
this domain. Reflection-related action-competence, on the other hand, denotes students’ capacity 
to manage confrontations between their individual selves and the world of movement, play, and 
sport; they can make conscious, self-regulated decisions and take purposeful actions within this 
domain (Gogoll, 2013; Schierz & Thiele, 2013).

To ensure that the dual aim orientation of PE instruction can be realized in practice, it is necessary 
to create opportunities for deploying a broader range of learning modes. Alongside motor learning, 
space should also be given to learning that is oriented towards understanding. Otherwise, how 
could the development of motor skills be accompanied by the acquisition of procedural knowledge 
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related to the context of movement, play, and sports activities, as well as knowledge required for 
performing these activities themselves?

It can be summarized that (1) comprehensive competence models, (2) curricula derived from 
them, and (3) corresponding models for TL are essential preconditions for implementing an 
approach to PE—and consequently to its quality—grounded in action-competence. For this reason, 
subsequent efforts focus on developing general and subject-specific models of TL quality and on 
devising and validating related assessment tools that, when used formatively, can contribute to 
advancing instruction in line with an action-competence–oriented conception. This is precisely the 
ambition of the authors associated with the QUALLIS approach: their goal is to develop a model of 
the quality of TL in PE based on the theoretical foundations outlined above (Figure 1).

Figure 1. QUALLIS: A Model of TL quality in PE. Note. From Herrmann & Crapa (2024, https://quallis.info)

In its initial formulation, the model comprises five dimensions:
1.	 Selection of content and methods related to objectives
2.	 Classroom and instructional management
3.	 Learning-supportive classroom climate 
4.	 Cognitive–motor activation
5.	 Cognitive–reflective activation

https://quallis.info
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Quality of TL in PE – the QUALLIS evaluation instrument
Building on the QUALLIS model, the QUALLIS-Instrument (Herrmann, Niederkofler, & Seelig, 
2023) was developed in two versions—one for teachers and one for students. In its German version, 
the instrument comprises twelve characteristics of TL quality, organized into three overarching 
dimensions (Table 1).

Table 1. Overview of Dimensions and Characteristics of TL Quality – QUALLIS evaluation instrument 
(based on Herrmann, Niederkofler, & Seelig, 2023, p. 208; original in German1)

Unterrichtsdimensionen
[Dimensions of TL]

Unterrichtsmerkmale
[Characteristics of TL]

Klassenführung

[Classroom management]

Zeitnutzung

[Use of time]
Disziplin

[Discipline]
Zielklarheit

[Clear learning objectives]

Unterrichtsklima

[Classroom climate]

Feedback

[Feedback]
Fürsorglichkeit

[Caring]
Unterstützung

[Supporting]

Kognitiv-motorische Aktivierung

[Cognitive and motor activation] 

Fokussierung 

[Focusing]
Verarbeitung 

[Processing]
Verständlichkeit

[Clarity]
Anspruchsniveau

[Aspiration level]
Strukturierung 

[Structuring]
Rückmeldung

[Feedback]

Within the framework of the European project QualiTePE, the QUALLIS evaluation tool was 
further developed into six dimensions of TL quality, which contain 23 subscales and 78 items. 
The QualiTePE instrument is developed for three groups of users – students, (future) teachers, and 
observers, and was made available in 10 language versions (Herrmann et al., 2024). The structure of 
the instrument is presented in Table 2.

1	  Nevertheless, this text is written in English; we present here the German and Czech versions of the QualiTePE 
evaluation instrument in their respective languages (with English translations in brackets provided by the 
author of this study). In this way, we acknowledge that conceptualizations of TL quality are language-sensitive 
because they draw on differing traditions of didactics and employ respective systems of terminology. 
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Table 2. Overview of Dimensions and Characteristics of TL Quality – QualiTePE Evaluation Instrument 
(based on Herrmann et al., 2024, pp. 4–6)

Dimensions of the
QualiTePE-framework

Subscales of the
QualiTePE-framework

Selection and presentation of content 

and addressing of related objectives

Clear learning objectives
Selection of content relevant to students‘ lives
Selection of challenging content
Comprehensibility

Classroom management

Use of time
Omnipresence
Clarity of rules
Safety 
Dealing with disruptions 

Socio-emotional support and social climate
Participation
Caring 
Encouraging feedback

Cognitive and motor activation

Aspiration level
Focusing on execution of movement
Cognitive processing
Supporting metacognitive learning

Supporting practice

Emotional support
Differentiation
Constructive feedback
Structuring
Practise and consolidate content
Formative assessment

Support for active engagement On hold
Additional scales Satisfaction

Within the framework of the QualiTePE project, a Czech version of this evaluation instrument 
was also developed (Janíková et al., 2024 – Table 3).

Table 3. Overview of Dimensions and Characteristics of Instructional Quality – QualiTePE Evaluation 
Instrument, Czech Version (based on Janíková et al., 2024, pp. 9–10)

Dimenze
[Dimensions]

Subdimenze (škály)
[Subdimensions (scales)]

 Výběr a prezentace obsahu a směřování k souvisejícím cílům
[Selection and presentation of content and addressing of related objectives]

Jasně stanovené cíle výuky
[Clear learning objectives]
Výběr učiva relevantního pro život žáků
[Selection of content relevant to students‘ lives]

Výběr učiva dle obtížnosti
[Selection of challenging content]
Srozumitelnost 
[Comprehensibility]
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Dimenze
[Dimensions]

Subdimenze (škály)
[Subdimensions (scales)]

Řízení třídy 
[Classroom management]

Využití času
[Use of time]
Permanentní pozornost
[Omnipresence]
Jasnost pravidel
[Clarity of rules]
Bezpečnost
[Safety]
Vypořádání se vyrušováním
[Dealing with disruptions]

Sociálně-emoční podpora a sociální klima
[Socio-emotional support and social climate]

Participace
[Participation]
Péče o žáky
[Caring]
Povzbuzující zpětná vazba a pochvala
[Encouraging feedback]

Kognitivní a motorická aktivizace
[Cognitive and motor activation]

Náročnost
[Aspiration level]
Zaměření na provedení pohybu
[Focusing on execution of movement]
Kognitivní zapojení
[Cognitive processing]
Podpora metakognitivního učení
[Supporting metacognitive learning]

Podpora činností žáků
[Supporting practice]

Emoční podpora
[Emotional support]
Diferenciace
[Differentiation]
Konstruktivní zpětná vazba
[Constructive feedback]
Strukturování 
[Structuring]
Procvičování a upevňování učiva 
[Practise and consolidate content]
Formativní hodnocení
[Formative assessment]

Podpora aktivního zapojování 
[Support for active engagement]

Subdimenze budou dopracovány 
[On hold]

Doplňková dimeze
[Additional scales]

Spokojenost
[Satisfaction]

The Czech version has not yet undergone psychometric validation; however, it can be used as a 
tool to support reflection on the TL quality of PE from the perspective of teachers and pre-service 
teacher students (see Janíková et al., 2024). A validation study for the Czech adaptation of the 
instrument is currently underway.
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DISCUSSION, LIMITS, AND CONCLUSIONS

In education, quality is used in two distinct senses: in a general sense to describe the nature of teaching 
(quality as characteristic), and in a specific sense to denote the desired, postulated, or optimal level of 
teaching outcomes (quality as value). Helmke (2010) defines quality of TL as the principles and features 
that are essential for successful instruction. The theoretical and empirical framework of quality can 
be built on various models of quality designed for different levels or contexts of education. 

This study has focused on the issue of modeling TL quality. If one were to identify the current 
focal points in the related discourse, the following observations can be made. An analysis of the 
thematic focus in the research literature indicates that the emphasis is no longer placed primarily on 
comprehensive, multi-level models of school education quality, but rather on TL quality as the core 
concept of these models. Furthermore, in recent years, the discourse on quality has increasingly 
addressed the relationship between general and subject-specific components and characteristics 
of TL quality. Greater attention is now being devoted to discipline-specific characteristics, such 
as physical exposure, ensuring safety, emphasizing effective learning time, and the importance of 
integrating cognitive and motor activation.

Another notable trend is the increasing internationalization of the field, with the topic of TL 
quality in PE circulating through European projects and attracting the interest of internationally 
composed research teams (e.g., Herrmann et al., 2024). The outcomes of this collaboration are 
primarily oriented towards methodology and practice, focusing on the development, validation, and 
implementation of tools for evaluating teaching quality in practice. In contrast, considerably less 
attention has been given to the international circulation of ideas and theoretical foundations. This 
study specifically addressed these theoretical foundations, which should be reflected in national 
approaches, as they provide the basis for the development of evaluation instruments. 

These should help to define TL quality and indicate ways to enhance it progressively. A 
significant issue remains the implementation of theoretical models of TL quality into school 
practice, particularly in relation to the redesign of PE instruction in line with physical literacy. This 
is all the more important, given that the revised version of the Framework Educational Programme 
for Basic Education (MŠMT, 2025) has reduced—or even removed—educational content to which 
teachers had previously been accustomed, in favor of learning outcomes expressed at the level of 
competencies which are not easy to grasp in school practice.

Several limitations of this study should be acknowledged. The presented study is limited in scope. 
It focuses solely on German TL quality conceptualizations and instruments. In the next steps, it would 
be beneficial to review the conceptualizations and instruments for TL quality presented in other 
relevant languages. Despite all enthusiasm, the presented TL quality models in PE should also be seen 
critically. They rely to a certain extent on a teacher-directed and „classroom-like“ approach. They tend 
to underestimate the learning processes initiated and carried out by students themselves, as well as 
the specific nature of the places where PE takes place. On the other hand, regarding the dimensions of 
quality, it should be acknowledged that the presented models are domain-specific, which is important 
for their validity in PE. Finally, the Czech adaptation of the QualiTePE instrument has not yet undergone 
full psychometric validation, which limits its current applicability in research contexts.
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