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Abstract: There has been a long tradition of research aimed at teachers and their
professional development in educational and social contexts conducted continuously
by both international and Czech research community. In terms of frequency and
intensity of the research interest, two areas or stages of teachers’ professional
development are most focused on: a novice teacher and an expert teacher. The fact
that studies on future teachers and the transformation of students of teaching into
teachers are only few and far between deprives teacher education, both its theory
and practice, of much needed in-depth insight into these stages. This study highlights
two points: Firstly, the evidence of Czech researchers’ low interest in conducting
research into teacher education from within, and secondly, the fact that individual
stages of professional development of future teachers can be examined and
described. It is particularly vital to encompass the early professional development
stage when substantial changes in the attitude of beginner students of teaching to
themselves as well as to teacher education and practice take place; a student role
is redefined. Pointing research interest to this direction results in two outcomes. It
leads to recognising a human being within a teacher student; moreover, it provides
grounds for authentic and individualised interventions into students’ professional
development at faculties of education.

Keywords: teacher education, expert teacher, novice teacher, stages of pre-service
education, student teacher, teaching profession

Inquiries into teacher profession constitute a vital part of educational
research inboth pastand present. A teacherin one of the stages of professional
development, be it a novice teacher, an advanced beginner, a competent
teacher or an expert teacher (Berliner, 1995), is brought into focus of such
research. These attributes depict professionals in the field of education and
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skills related to education (cf. Stech, 1995), differing from one another by the
quality of their teaching.

Digging deeper into the Czech educational research available, we come to
conclusion that it is either the novice or expert stage of teachers’ professional
development that stands in the centre of interest, i.e. the utmost ends of the
spectrum. The question is why it is so. There are two possible explanations.
For example, as PiSova (2010) puts it, expert performance can be compared
with the teaching of a novice teacher (in terms of content knowledge,
methodology, teacher skills and roles). The other fact is that a growing
number of supportive theories enhance insight into both professional groups.
These theories not only provide background for research but also stem from
it retrospectively, e.g. Schon’s reflective practice model (1983), Wallace’s
model of applied science (1994) or Brooks and Sikes’s competence-based
model (1997).

However, there are differences, both fundamental and minor, between these
two areas of research on teacher education. We aim to highlight dissimilarities
in the examined phenomena. While the expert stage of professional
development is studied by means of analyses of features of teaching in the
context of cognitive as well as psychological and instructional interactions,
i.e. autonomy, anticipation of situations at hand and their solutions, lesson
planning, knowledge base etc. (PiSova, 2010), research into novice teachers
is rather different in many respects. As Kagan (1992, In PiSova, 2010)
summarises: novice teachers take the pupil variable into consideration for
the first time while carrying out their teaching plans, they shift their attention
from “self” to teaching and pupils, standardise educational processes used
and gradually gain the ability to solve problems that may suddenly arise.

In recent studies on novice teachers the difference in their perception of
developmental stages was pinpointed in three senses: me and the purpose
of my pre-service education for my teaching (Urbanek, 2005), me and the
conditions for my survival (Berliner, 1995; Juklova, 2009), me and my future
expertise (Wiegerova et al., 2012; Chlebikova, 2013). Furthermore, there is
another important attribute of research into novice teachers. In contrast to
research into expert teachers, the research studies tend to aim at social and
interactional aspects more as well as subjective aspects of growing into the
role of a teacher (Gavora, 2008; Juklova, 2009; Chlebikova, 2013).
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The two dominant topics outlined above prove increasing interest in
particular stages of one’s journey towards professional role of a teacher.
Nevertheless, these stages are not being examined exclusively. In this respect,
Janik et al’s review (2009) must be mentioned as it describes the field of
Czech research (not only) into teacher education and proves the relevance of
particular research areas as well as current trends in the presented studies.
The interest in the teacher personality is further reflected in research into
teacher identity (Lukas, 2007), critical incidents in the course of teacher
professional development (Svati¢ek, 2011), or teachers at the final stages of
their professional careers (Lazarova, 2011).

However, the state of the art in research conducted in the Czech Republic
documents the fact that apart from intense interest in a novice and expert
teacher, there is little research carried out into other stages of professional
development, especially the stages of pre-service education and the pathway
from a beginner student teacher on the one hand to a competent teacher
on the other. There are numerous reasons why to be interested in student
teachers at particular stages of their development in the course of teacher
education.

Let us depict three fundamental views:

e Students’ professional development progresses in gradual stages out-
lined in the curricula of particular degree programmes, however, the
development is notlinear and each student adopts their own pace (Gross-
mann, 1995).

e The process of teacher professional development is full of impalpable
changes; research into pre-service education may aim at distinguishing
identifiers of such individual changes and, subsequently, those identifiers
can serve as a basis for much-needed interventions (cf. Stech, 1995).

e A parallel should be drawn between educational research and its
connection with theory where theory provides background for empirical
studies and subsequently stems from the results of those studies as well.
Similarly, teacher education should draw from research results and, at
the same time, teacher professional development ought to result from an
intersection of curriculum of a degree programme on the one hand and
a future teacher’s potential on the other (one’s presuppositions, limits,
mindset etc.).
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So far the text attempted to demonstrate that in a broad context Czech
research proves an interest in teacher professional development in all its
stages, on the other hand, most attention is paid to the extreme poles of the
teacher post-graduate professional paths. This paper aims to outline the areas
of research interest in pre-service stage of teacher professional development
and to answer the following questions briefly:

e What are researchers most interested in and which stages of future
teachers’ pre-service development are involved?

e How can research be described and how its findings can be interpreted?

o Whichstagesofpre-serviceteachereducationareneglected by researchers
at present?

o If aspredicted, focus should be shifted to early professional development,
i.e. a future teacher as a beginner and advanced beginner student, what
are the stages on the pathway to the teaching profession?

The main idea behind further description of the teacher profession through
the lens of selected research studies was an observation of the change in
student role in its particular stages. Let us present the following findings
at this point: based on relevant resources and our knowledge of the main
areas of research in the Czech context, 6 basic stages of teacher professional
development were identified in teacher education:

e orientation: teacher education applicant;
e motivation: beginner student teacher;

o first redefinition: student teacher redefining his/her social-personality
role;

e second redefinition: student teacher redefining his/her didactic and
reflective role;

e competence: graduate;
e opening up to the profession: novice teacher.

Designation of those epistemological changes was essential in order to be
able to systematise the selected examples of research into teacher education
as well as to detect the intensity of research interest and its direction
(Table 1).
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1 Student teacher in research: A review

1.1 Procedure

Table 1 summarises 20 examples of research studies on teacher pre-service
education in order to cover the period between approximately the end of the
1990s until present. Basic criteria for the selection of the research studies
ought to be presented:

(a) Examples of good research practice;

(b) covering the whole range of the six stages of teacher professional
development;

(c) examples of research conducted by researchers of authority who have
been long engaged in research on teacher education;

(d)representation of the time period in which the research studies were
conducted;

(e) addition to a complete overview = ensuring time and content continuity
in research on future teachers.

It is apparent that the selected research studies only serve as an illustration
of research on pre-service teacher education as it has been a complex and
dynamic process in the last two decades or so. This notion is supported
by LukaSova-Kantorkovd’'s findings, for example (2003, p. 195), who
analysed 9 subsequent Czech Educational Research Association conference
proceedings. There she identified 525 papers altogether, out of which 35.4%
were aimed at research on a teacher and teacher education conducted by
128 researchers. There are several state-of-the-art surveys, for instance by
Janik (2010a, 2010b) on the main points of research focus in the area of
teacher education nowadays.

Our aim was to establish which stages of pre-service education the interest
of particular researchers lay in and who the respondents were; the aims of
the studies were depicted, research instruments described and the results
presented; last but not least, theoretical background serving as a basis for
the research was focused on in Table 1 (see below).



791

A student teacher on the pathway ...

suonsanb
(serpnas Joyaany noqe papua Z g
‘[9A3] uorreonpa Arewrid 3noge) -pasop-Twas S[Iom [e10S pue m w.
uolssajoad ay3 Suruiaouod pue papua [ooyos Arewtad suopedpnue  Q g
suonednue JualsIsuodUl -pasop yIm J10J 3u1yoea) jo 90101D 19a.1eD [euonedoa 2 s
‘sapIuewny Ul 3sa1aul ‘0aIdap  aareuuonsanb sowuredoad 9y} .10j UoneANOW “Apmisjoppye N ]
Ay1s10A1UN B SUTUTEIQO “UAIPIYD pasipaepuels 9a13ap a3 10j pue saAnuadul se3urpoearjo P s
yam SunjIom [UONeANON -uoN syueoridde /01 p/u QUIULIAAP O],  dI0YD ‘UONBANON m..
angeiq ur [}
syuapnys  A)ISIoAIU[) SI[IRYD) Juapn3s AyIsIeArun e
[enpialput ae syoadsoad 1eak-31s11 10§ pue Ays1aa1un Juawfordws aanyny Queondde £
[euoissajo.d ‘uoneanow 1oysiy aqreuuonsanb ufing 1oy saniqissod owuwerdord % 8
aAey uswom sawwerdoxd aures ayy eysiaSueay ue( pue spadsoad  uoneonps Jayoesy = m.
uoneonpa Arewrid ur ‘9ouanjjul  ‘SWEXd DULIIUD uoneonpy jo [euoissajo.ad a1ojdxa ‘uopeanow 2 o
Suoxys e sey uonpey A[iwey 03 payul| £oAins Anoeq oy je 0} ‘owwreSoxd ‘spadsord 8 Z
‘spoalqns 0 Surprodoe  aareuuonsanb  syuapnis aeak 3say UoONeINPd I9YIed) B [euoissajoad & =
pareniuatayp st swwresSoxd ‘sisAeue 69% ‘(66T 1e34) 10y Sundo a0y ‘uorssajoad 8
UONBINPI 19YdEed) Ul ISaIU] JULWNIO( syueordde £zz v/u saAnow aloydxa o, Suiyoeay, -
= &£
]
g 5%
SyuLdWIN.ISUl ¢ 2m
. = [¢]
/ spoyrowr  dpdures yo.reasau punougyoeq Apnas 2 W -
synsay yo.aeasay / syjuapuodsay [e212.109Y [, Jo sure ArewLid spaIom A3y o

UoIIDIND3 3I1AI3S-3.4d 43Y2D3] 03Ul SAIPNIS YIAD3Sa.l Y23z Jo sajdwnxy
T 9[qeL



Tomas Svatos

792

uorssajoad aaniny orjojrod
s,9U0 se Suryoea) Jo agpajmousy JuapMIs jo
xo[dwod a.10uW Ul 3S9.193Ul sisA[eue 1102/1002
Surseaaour ‘sanfenb [euosiad Jo  aanelfenb pue Jo suonemndod 2
Jooud e se 9a13ap Ay1s1aAiun e aAnenuenb atedwod ‘98ew-jos m
urejqo o) paau guiseaour :00} ‘50,404 (de3 AR IUNWIWOD orjoptod juspnmys 2
JoyjIp suone3dadxa ‘senfea  salreuuonsanb 1894-0T B y3Mm Syapuodsar  ‘syuepnys rouuideq N
[euosaad spaemoy aouedyiusis oidninu  sajdures omy ojur 9qLIDSOP  ‘UOILINPI AIIAIDS |
[e100s woy Yrys :padueyd painpnis  paplaip) 3uiyoean ‘suonepadxs gnuapr  -oud quowdofeasp
sey uoissajoud e se Juryoes) pasipiepuels josyuapnys (eanpueg) £109y3  ‘Apnis 03 uoneAROW [euoissajod
JO 910U 93 .10J UONIBATIO|N -uoN Jouurdaq 1.4E Aoedyyze-j9s QUIULINAP O, Iaydes],
[9A9]
1931y uo aJe syeos [euos.aad Suryoea) m
1191} pue aIow uoissajoId (eaoyIyomM)S  [00YDS AIepuodas uoneapow S
2InINJ 1183 YIIM S9A[aSWAY) 2 ‘U 193uly)  J19mMoO[Jo syuapnis  (Ayay]) uoneanowt ordut 9[lys =
AJnuapl s1ayoea) [00Yds aareuuonsanb S6 ‘Buryoea Jordur (33107, Sa1pMs 119y} Burdod aatssaadar S
Arewirid aanyng ‘uonyeanow 1Dd ‘(e3s [ooyos Arewtid ‘819quIds ‘[9s Jo Suruuidaq ay 3e ‘fyorxue ‘Gunpesy 2
doueuriojrad JaySiy pue aanjrej £5{smojo3{0s) Josjuepnls  -noy ‘SmMatiepy) SJUAPNIS JO SIANOW josauoayy S
Jo 1edj dajeaud Aerdsip sioyoeay  aareuuonsanb 78 :syuapms sassaooad o dwr asAfeue wodwr ‘fimuspr §
[00Y2S AIEPU0I3S JIMO] 31NN NN Jeak-1saty  3o1duar Jo A109y], pue Ajpuapi of, [euoissajoag
(Apmis
ased ‘Gurddew Ay1s1aatup)
uonesnpa 1daouod NAresep =
JO SIX21U0D JO 93pa[mous| Sem ‘590U UIS ‘uonyeanpy jo W
pajuasaidal 3sea| 9y ‘uonedInpa paystuyun) Anoey a3 3 a3pa[mouy|  28pajmouy JUNUOD
Jo swite Jnoqe agpajmouy] a8pajmouy] Ieak 11y a3 agpamouy| [eos18o3epad s1ayoes)y [eo1303epad S
‘a8pajmour| Juauod Aq pamojjoj  [edsi3o8epad uo ur SJ9yoean [euotssajoxd [ooyos Arewrrxd ‘98pamowyy &
‘K10893€0 pajuasardarisow ay)  aareuuonsanb [ooyos Arewtad S19yoed) JO 21n3nJ Jo JuANUOd [eo13o3epad
Sem SyuapMIs Jnoge aSpajmouy] [eurdLIQ aImny g0l Aloau s,uewinys 91 9QLIDSAP O],  ‘UONELINPA JIaYDed],

NoN

UOI)RAI

I9Yded) Juapn)s Jauuidaq




793

A student teacher on the pathway ...

A1091) saur[drosip
papunouad [ea13ojoyo4sd
Jo sueaw A4q  3uIyoea) JO IXU0D =
uonejaadiajur a} ul ‘Ss[ooyds uoissajoxd mlq
jutod s)1 99s 3,uU0p ‘UONDB[JL ‘sisAfeue  Arepuoodas-iaddn a3 03 paje[al s
-J[9s 03 pasoddo axe syuapnis aanejenb pue A1epuodas suopows pue sjeod  sisA[eue saneNEnb
90UdLIadXa JO yo¥[ ‘SaA[es ,souo  ‘sisoudoad-j[@s -I9mo[ .10j SuIyoeal [euoissajoid aqudsap  ‘uoneanow Kpuapt S
0 UOIB[o OU Y}IM PUE JX8]U0D M 1913950) JO sp[a1 snoLieA (Aurerg 1199182 JO 92101 .10} [euoissajoad S
JO 1IN0 a3pajmous| PaIaiIeds jo uonoajal Josjuepnis  ‘eanpueq) A1091) $.10108J UONBANOW ‘uonoapjal
1s1su0d Appsour sydeduod-J[os -J[9S USNLIM Iea4-puodss JR1RIHERIEN QUIULINAP 0, -J[os quapms
suonesifernads adendue| uswom a
ul aAneSau aIow :sapmyme pue UaW jo sapnmme =2
snoLIea ‘3uiurern snonunuod Jo  alreuuonsanb aredwod ‘sarpms &
douertoduwr QUaUIIUBYDUISIP dLLV  [ooyds A1epuodes JUS.LIND U0 JD3[Ja g
qedf ,,Z Y3 U JUSWOW [BIDNID ‘[EIUAIaYIP  -Iomo] 10j Suryoeay ‘uoissajoad Suryoeay  sedudIdYIp Jopusd ™
‘Surduajreyo a1ow Jayjel s JnUBWAS Jo syuapnis oYy 03 sapmyye  ‘uolssajoad Juryoean S
Buiyoea) :sjuspmIs A_Wd  ‘POYIdAW 110S-D JeaK-pan) T/€ o/u QUIULIALP 0, oy 03 sepmmy
aseyd aonoead
Suryoes) asuajur z
Suryoes) spremoy ojul SurIajuL are m
uonisodsip ur aseatour [elauad (suonsanb pue a3pajmouy| ssaulpeal o,
‘9onoeuad pue A109Y3 0] apmyme papua-uado punousyoeq sonoerd [euoissajoad ut m,
9} Ul 90UAISYIP ‘UONEN[EAD (1M MIIAIDIUL [EO119109Y)  DANID[JD JO S[DAS] saueyp auruLIaep sowwersord
-j[os pue uonesifeal ‘Sutuueld paInioNNS-1WIS paumboe ARy pue A)1A1DB[JRI JO 0] ‘BUIUIEL]) DAIDAPRL  9315AP JO UOIIBPRL S
U0SSa :seale SUIMO[[0] PUE PAINIONIS) oym sjuapnis 10913 S ,usue J9)je sopmimie  ‘SupjuIyl [enplaipur S
oy} ur sagueyd aARISod Aoaang Jeak-paiyd £0T ue/)\ pue uoyos QUIULINAP O], SIVNGREIIEN

ajou Ayfeuosaad

-[e120s 13y /STy Suruyapad 1aydea) Juapnis

UONIUIPA ISAT]




Tomas Svatos

794

[SREVIES

9AI}EINPI PUE SUOIIUIAIAIUL K101y o
03 spea] (sonsLIeeIeyd papunoad (ot02 Z
[euos.ad pue [euoissajoad josueaw 4q  -600Z) SAIpMIS jo (ponguaang)) SUOIIUIAIIUL W
pue suoneyadxas Jay/s1y)  uonejaadiaur Jeaf parya ay3 jo  Aroayy Suriojusw a[qissod auino o3 Surures] 2
Juapnis 9y} Surmouy ‘sassasoad ‘MIIATIUT uonadwod 1ayye  ‘(3juop) Sururesy ‘sassado.ad Sururea| [euoissajoad &,
pue sdiysuonefa.Lajur - ydap-ur  syuapmis jo sdnoad [euoissajoxd Suneyoey jo Sunaoddns T
S[eAd] oM} :3ueltodwt ‘dnoad snooj  # ‘ejdwies yoaeasar  ‘(spoopy) A10ay SueaW B Sse ssadoad ‘uopeonps 2
walsAs pajedrdwod A1aa ‘ASojopopowr pa1onIIsuod juswdoessp  Suriojusw e asATeue Iayoes) ajenpeld =

pue xo[duod e st Suriojuay aAnejend) A[renpein [euOISS9j01d pue aqLIOSap o], -a1d ‘Suriojuay

pajuasaadal saouajadwod

Jaaea]d awreddq saptiond aIam syalqns siuedpnred uo =
pUE San[eA [eUoeINPa suonsanb [[e ‘,uoneanpyg aouanpjul sy a1o[dxa m
‘aAnisod a1oul 2.19M S9S.IN0D uado pue Jo she(g,, uryred [GRIERE ‘U01ILINPA J9YIBI) uonoapal g
£3o1oyoAsd pue uoneonps 03 dd310Yd S[dpNW Supjey ;e  Jaupdaen ‘sieoy 901a19s-21d 03 ‘s9sanod AZojoydhsd =
sopnime sjuapnis ‘pauresd sem ‘(swa 1) uoneonpajo  ‘mo[sejy wod[y  yoeoidde sanesouur pue uoneonps
a8pajmouy Mau ‘[nyssadons aareuuonsanb sanoej ¢ wogy ‘poon “Aydoag) ue jo uonejuswardur ur uoperedard
paao.ad uoryeaouur ay ], pamonng SyuUspMIS £8/E so[f1s Suryoea], oY) 91eN[EAd 0, Ssioyoeayaamng
ssaooxd  (Surpoo uado) -
Suryoeay ay jo uondaotad suonadwod  pajdjdwod snpow ASojopoyzowt g
[eNpIAIpUL ‘SasSed uo ur Surnis ERIIEIIEN [euorssajoid e (sgueaz Suryoea syrewr ASojopopowr =
woqj 3uryoea} syjew 10y paysiuyun yum (s30alqns  uLIdys) 9o10uU 03 ur eudwouayd Suiyoes sypew 3
uonerdsur 30911p yonuw Jou Jo sisA[eue pue sjooyds jo Apiqe ‘(uewnys) Jemnonged AJnusproy  ‘SyIeW JO SHUSPNIS 5.
‘A11A110€ ,SJUSPNIS PUB SSUIPeaT asuodsar  sadA£) snovrea .oj) 93pa[mouy| ‘Suossa Jo suIp.Iodal pue s1ayoea w
[es13o03epad s, 19ydea) e UsIMIaq aAnejenb syyew Suryoea JUAU0d Ul 90110U SJUapNIS ‘@8 pajmous| Juajuod =
UOIIB[aI 97} JO UONEIYNIUSP]  ‘DITEUUONSINY Jo syuapnis o/ [eo1303epag Jeym ato[dxs o, [eo1808epag —

SJUSWINIISUI SAI}EN[BAJ-J[OS Jojuau
pue suonuaalul aeridordde (09ag QUE)SISSE UL
ySnouyy pajowo.ad yuswdo[oaap  SISATeUE JUU0D ‘eyon.q ‘uesey| Jeak [earurp [eotur ‘Surures]
‘Sunjuryy pue soueuriojrad ‘SUOIIBAIOSAO  S[OOYDS Jewwerd qaurpreg neryg  Surmp yuswdo[oadp [euoissajord .
[euoissajoad usamiaq 1021IpUl  pue S[ooYds dIseq ‘Aaysog e ‘OnaoT) [euoissajoxd quawdopadp J
Aouedaudsip ‘pauriyuod  ‘saireuuonsanb 2002/100Z 189k Juawdoreadp SI9yoea) JuapnIs [euoissajoad S
juawdoraaap [euoissajord ‘s399Ys [e21uI ‘s1aydea) [euoissajoad jo Jo syueuuriaep  ‘uoissajouad Suryoesy &

JO I1930RIBYD [ENPIAIPU] uonenfeag JU9PNIS GT  SALIOAY) PaIId[As aqLIdsap 0, a1 Jo A10ay],
agpamour] Juauod [edrdodepad (ur21s) o)
uo snooj uey) Iayel swajqo.d Qouas parjdde ssaulpeal 3
[eanoiseyaq Surdeuew ur  wnIojy SuruIes| Jo [opouu ‘(uoyos) [ea13ojopoyraut jo A3ojopoyawt 179 mA
SnMOLJIP ‘UonIEpI[EA JO -9 juapmnIs [opout 2A1d3JAI [9A9] SUIULIB}AP 0} ‘eonoead Sumpoesy g
SUEaW € Se UojelIwl 03 ISe3u0d pajerspow  Suryoea) adendue] ‘(sde[[ep)) S[PpOW ‘oonoead Suryoes) jouomdspRl
ut s3deouoa-aid umo ,sauo 3no ‘suonoadfjal  ysijdug jo syuspnis [euorssajoad JIayje sapmme ‘uoneonps
urf1red ‘saoustiodxa MaN  JUSPNIS USIILIM IeaA-13aNn0j TE uoneyw| Ajnuapi o], J9yoea} Jo SOy I

UONIUYIPAI PU0IAS

9]0.1 2A1}I3[JAI pUE INIEPIP I3Y/SIY Suruyapa. I3ydea) Juapnis




795

A student teacher on the pathway ...

syuapuodsal (oa1aqr7
Jo sdnoug oo ueyy syuapnis ur Aj1s1aA1uf)
JO UOIIBN[BAD UI [EITILID [ea1uYoa], =
210W JIIM S.I9YIEd} A}[NDky ‘8002/.002) 2onoead m
'S)USPNIS IIM UOTIBITUNUILUIOD sysiSojopotppou Suiyoea) ‘uoneonps 2
:3[NOYJIP J0U Sk paalddIad SOMIAIDE  J9)ew 123(qns T (02As “ypuEq  sanIAnoe [euoissajold 1ayoeay ajenpess 2
sanIAnoe [euoissajold SIayoea [euorssajoad ‘s1ayoea) Anoey -I[) ‘gAOINSEA  SI9YDES) JO AP -axd ‘sentanoe 2
duidiosip ,Sjuspnis Yum  SIayoea) paisi| ¥,1 ‘owuerdoxd ‘Kysaoxzig) a3 uo syuapuodsal [euotssajoad S
Surreap ‘uossa| ay3 jo Suruuerd  jo ursnuiorad Apnis uoneonpa SanIAIOR Jo sdnouas aaayy SIayoea hOm
uin :}NOLJIP Isow se paaradtad uo paseq Joyoea) Jo pud SIoyoea) Jo Jo saanoadsiad ‘9ousjodwiod
sanIAnoe [euolssajod SIayoes],  SIEUUONSIN]  dY3 e SJUIPNIS 68 so18o1od4], as[eue of, [euoissajold
s
m
[=]
9A0(E 39S .
©
=]
&
swajqoad
[eanoIABYaq 2A[0S 03 AI[Iqe
93 Ul 9seaI12ap ‘ssaupatedard jJuawdofassp =
QAT}OBISIUI UT 9SBAIOUI :AOUapU) JO sapUSapUa) asA[eur IS8
‘yoeoadde pasifenpiaipui ‘spidnd €002-966T 03 ‘@onoead uryoea JUSWISSISSE &
SuneAnouw ‘UOIEITUNUILIOD sIeak oy} usamiaq Jo poriad e 10je -Jjos ‘uondayar 2,
:)soq paSeuew ‘spoyiow  aareuuonsanb  Apnys [eurpmyiSuo] sjuapnys £q uaas se -J[os ‘senanoe S
[euonreonps jo uonedsydde QA1)IB[JAI-J[OS ‘sayenped sanianoe Suryoes) jo [euoissejoid R
9quawssasse ‘Suruueld uossa| pasipaepuels uoneonpy jo Apenb pue junowe  ‘orenpess uoneanps
:saniAnoe guiduajrey)n -UoN Amoey 9z6 b/u 9} QUIULINBP O], Jo fynoey
uoneredaid uonedIUNWUIOD
pue [ea1ojoyo4sd ‘Teuoneonpa
se [[om se Jy3ne) A3ojopoyraw z
aJow ‘A)1sI9A1unN Je pasmnboe uonesInpa W
98pajmouy| 3ua3uod pood Iayoes3 10y 2
‘uoneINpa I3y jo soueideooe [ooyos Arewrid ssoulpeal  oeqpadj 10jednpa L
‘10§ payi[enb jou a1e oy 10y Suryoes) [eUOIssajoid Jo  UR JO 9[01 S J9YIRD]
109(qns e Suryoea) s1aydea) Jo swweadoxd SMaIA AJrauapl ‘saniumuaoddo &
JO IoquINU 93 Ul 9SEAIIAP 9a130p paurquiod ‘saptuniioddo J19a1ed ‘gjenpesd 2
‘sayenpe.ls £)1s1aAlun 1oj wo.j sajenperd I93.Jed sajenpers uoneonpe
saniunyioddo Joaaed urasearou]  adreuuonsanyd)  ‘syuapuodsal 0T b/u QUIULINAP O], Jo Lynoeyg

douajadwon

ayenpeid




Tomas Svatos

796

a8pajmou-j[as ur Surureny

apnput pue Juswdo[aasp K109}
Ayeuostad s juapnis moj[oy papuno.id JUSWIUOIIAUD Y.I0M -
:SUOIEPUSUIUIODST YO0YS Jo sueaw £Aq (sorep) areWII 0) UOTIE[o. SUTWEXD =3
aIn)no pue uonisueny  uonejardiayur [ooys ojul 03 9dadsoud 1eaaed M
uay ‘A1oatp Surqreasad ‘Buipod uondrosap-j[as  youeasal ‘(Spoop poo3 jo adusnpjul N
9oedw a1 pey uoneINpa aAnelenb aAneLIeu 19y} ‘upydLIg) 3deduod 9} AUIULIBIAP FLERIGERIEN w
A)1s19A1un ‘9oudLIadxa pue  ‘POYIOUWI SJUSAD  PUE JUSWAAIIYDE -J[0s ‘(1a1ssaq) 03 ‘uoissajord jojuswdopessp
9a.8ap a3 03 Apmis Jo pay  aj1p JuedyIusIs [00Y2s 11813 JO Juawdofanap S,9U0 0} Uone[al ‘a01 [euoissajord =
ay 03 ‘spidnd 03 :uopejUALIO ‘SMaIAIUL SO1SLIgIBIEYD [euoissajoud jo Jojuawdopasap Knuapt
[euoissajoud jo sad4y saayy, ydep-u]  ‘sIayoea) AJIAOU £ [opow d1WaISAS 93 9qLIdSap 0], 19Y0ed) IIAON
suonisod
SIS LD] pue a8en3ue| [euotssajoad -
‘Spoy1aw mau Jo uonisinboe 1UBIAYJIP 2
:uoneonpa Jaying ‘yoeoidde ur (sjooyds uoneINpas DIAIS 5
aAnoe 10j santunyioddo AIepU0d9S-19MO] saniuniioddo 1saaed  -aad ul saOULYIP T
a1ow 1091 ss9[ ‘@d10eId pue Arewrrad pue ssauIpeal 118y} ‘ssaurpeal S
Suryoes) a1ow :uoneonpa  aireuuonsanb 10j) sIaydea) JO SMAIA SI9YDEd) [euorssajord &
19YDE9) .10J SUOEPUSWIWI0INY paanionng 901A0U GTE D/U  9J1AOU SUIULINAP O], BERIEEIERITGI]
9oualadwod onsouderp
pue juswadeurw WOoOo.ISSe[d (ys13ug jo
‘Buruuerd 10y sarousladwiod aqreuuonsanb  siayoes) - saseyd
ur s]Yap JuaaSeurw-j[os ‘smaraz Ul 10q) SI19Ydea) (uonoayes) =
‘9IUBPIJU0D-J[3S ‘UONDI[JAI-J[9S  PAINIONIS-TUAS  DIAOU L€ :Z aSeyd UOBZI[BII0S sjueurualep 2
JO [9A9] MO :SJUBUTULIIOP Jo sisAfeue (eo1qnpareq [euoissajoad aandalqo pue 2
2A123[qns oeqpady Jo dUISAE JU9IU0D Jo Ay1s1eArup) ‘(peay1apred) aAndalgqns 5
‘(uonyejuaLIo anfea ‘@yew]d) ‘sfewno( ‘ouwerdoad v Supjuiyy 11e3s [euolssajoad ‘wononpur 8
21n3[Nd [00Y2S JO 3]0 £ay] EJNAREYIEN] doue)sIp B Ul [euoissajoxd Jjo swiapqoad ayy [euorssajoad
SJUBUIULISOP A1D(qO JO Jo sisA[eue  sjuapnis) suayoeal  ‘(uoyds) aonoerd Jo suondaoaad ‘UonDd[JaI-J[3s
suLIa) ur swajqo.ld paaredrad JUNUO)  JJIAOU Z¢€ :T dseyd QALY 9Anda[qns AJnuapi o, BELREIERAGT]
9. ST UONI3[JaT
-J19s ‘onewsjqoud s1 aurdosip (1ouyporez o
sjuapn1s yum 3uifesp ‘Iajua 094G ‘o], sy uonedInpa g
S1910d) 91AOU JET[} S|00YDS UL 2661-066T ‘S9Iey ‘[eqeI  I9Yoea) 0) SUONE[@I  UOMEINPa Jaydesl S
ajewr aanisod Ap3sowr paalsoy SMAIAIUI  BIABIOJ\ YINOS Ul ‘UBWIPOOY) ‘@AO}  II91[} ‘S19Y0LD) 9I1AOU 19yoea) I0judll =
s1 uoissajoad y3im diysuoneal dnous pue pasi[eal AsAans -ouwld) dapueq  Jo swajqo.ld ‘Jooyss ‘Buryoeay 10y =
{UO1IEINPA J1IYDEI) YIIM pue [enpiarpur ‘oonoead uraead  -eig) uoissajoad OY) UI SISYJES)  SUONIPUOD I9YILs) B
S[eapI UM UOIEIUOLJUO0D — ‘A9AIns  9uo I9)Je ‘SI9YIEd) Suroesy jo  9o1a0u Jo sduerdedde  aoiaou “vorssajord
uorssajoxd Suryoes) Juriaug  adreuuonsand) 901A0U THT  SOLIOdY) Pa3dd[as ay3 atogdxe o, Suryoea],

uoissajo.ad ay3 03 dn Suruado

J9Yded)} IdlAou




A student teacher on the pathway ... 797

1.2 Review outcomes

Table 1 is not exhausting. If we take into consideration the larger scope of
current state of the art though, some tendencies arise.

1.2.1  Theoretical background

Most empirical studies were conducted comprising regular steps i.e.
describing the state-of-the-art, designating a problem and setting the aim of
research, formulating hypotheses, determining methods used, data collection,
formulating and answering research questions, verification of hypotheses
and discussion of results and providing outlook into future research and
practice. In some studies, the theoretical background was less prominent.

Hand-in-hand with the development of qualitative methodology there come
the changes in not only research design but also the researchers’ approach
to theory. It fulfils two basic roles in current research. There is theory as the
source of background knowledge, which empirical studies stem from and, vice
versa, which is confronted with new findings in final stages of research. This
is typical of the so-called representative research projects of various kinds
(long-term projects, monographs, qualification papers such as dissertations
etc.) where a theoretical fundament is considered a sine-qua-non. In other
qualitative studies, theory serves as a fully-fledged part of research results,
either in terms of theoretical input being elaborated on or as a new source of
information arising from the empirical study (grounded theory).

The absence of research-based theory is an evident deficit of the studies
we focus on. In research into teacher education, answers to the following
questions would be appreciated in particular:

e What stages does a student teacher go through from the beginning of
their professional development (beginner student teacher) to graduating
from pre-service teacher education?

e What indicators of the individual stages of becoming a teacher can be
recognised and how to understand the stages of a teacher’s professional
development?

1.2.2 Research aims

The analysis has determined that research mainly aims at two areas. It
concentrates on students’ attitudes and opinions at two stages of their pre-
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service education: Firstly, at the second redefinition stage where the interest
lies in the assessment of a student’s readiness for the teaching profession
through his/her concepts of content as well as pedagogical knowledge. The
other frequent group of respondents comprises graduates from faculties
of education. These studies focus on the contributions and deficiencies of
teacher education. They are mostly evaluative in retrospective and may
serve as an inducement for adjustments in current teacher education
models. What is typical of the two groups in focus is the fact that in both
cases respondents are at a stage of professional development with sufficient
content and pedagogical knowledge as well as the ability to make statements
about themselves in order to be considered researchers’ partners.

On the other hand, the remaining stages of pre-service professional
development have been rarely tackled. There are several areas lacking more
in-depth descriptions and analyses. At the very beginning, there are scarce
data concerning who the teacher education applicants (beginner students
later on) are and what their motivation, anticipations and expectations of
teacher education are. At present, these studies are crucial as the number
of teacher education applicants decreases and, at the same time, there is
an increase in the number of difficult students who are admitted to begin
teacher education without having to go through the necessary selection at
entrance exams.

Research into social aspects of teacher professional development is another
area that ought to be focused on as it might provide insight into the process of
teachers growing into their role (e.g. recognising changes in learning styles,
understanding personal growth, determining successful or unsuccessful
social interactions, overcoming high-school habits, searching for turning
points in the course of professional development, etc.) Nonetheless, it
is understandable that research into pedagogical knowledge and/or
instructional skKills of future teachers is more traditional, easier to propose
and conduct, and provides better opportunities for further comparisons.

1.2.3  Samples/respondents

Most research studies focus on student teachers in the course or right after
finishing their reflective teaching practice, i.e. when their didactic education
is being tested in authentic school environment. Similarly, research into
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novice teachers’ reflections on their recently finished teacher education is
common.

On the other hand, research into students in early stages of their teacher
education is rather scarce; particularly beginner students and the process
of their establishing themselves at the faculties of education are little known
about.

1.2.4  Research methods / instruments

In the context of current educational research it comes as no surprise that
quantitative methodology of research into future teachers is often replaced
by qualitative or mixed-method approach. As the research questions
changed, so did the strategies and research instruments. Regarding research
methods, they tend to shift from questionnaires towards in-depth interviews
or focus groups, the strengths of narrative and reflective techniques are
taken advantage of and a future teacher becomes the centre of attention of
case studies. Last but not least, the potential that student portfolios have for
research is being recognised.

The results of our analysis have shown that qualitative studies comprise
minority of research into future teachers. There is no obvious answer as to
why it is so. On the one hand, qualitative methodology is based on elaborate
data collection and processing (e.g. open, axial and structured coding), on
the other hand, application of these methods is demanding in many respects,
time-consuming to say the least.

Even though technologies can be used at some stages of research (data
collection and analysis of the transcribed communication in particular), it
is the researcher who carries out majority of the work themselves. Since the
researcher is mostly a teacher at the same time, the twofold role is even more
challenging. There are several improvements crucial to enhance research into
these areas such as intensive study of methodology, working with resources
in foreign languages (looking up databases, making excerpts) and using
technologies (mastering research software and audio-visual devices).

1.2.5  Research findings

[tis not possible to summarise all research findings, nevertheless, three areas
of results tend to stand out:
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e Results concerning a future teacher in the course of their professional
development (in terms of feedback on the level of their readiness,
providing a comparison of their individual level and the requirements of
faculties of education).

e Results concerning the faculties of education preparing future teachers
(what the contributions of the studies were, how they could become
more effective; these results comprise general ideas and suggestions for
improvement and supplementation of current degree programmes).

e Results concerning conceptual issues related to professional readiness of
future teachers in terms of content knowledge as well as instructional
skills (the analyses of students’ entry into various types of graded teaching
practice, investigation into the arising conceptions of teaching in relevant
school subjects, description of the level of content knowledge as well as
instructional skills of a student of teaching).

In summary, the focus on research into teacher education is scattered;
many studies are conducted in a traditional way (especially those aiming at
the second stage of pre-service education) and concentrate on analyses of
content knowledge and instructional skills as well as graduates’ reflections
of their education.

There are gaps in our knowledge of a student on the pathway to the teaching
profession, particularly in the first half of their pre-service education.
This might be the reason why valid theoretical background for the early
professional development stage is missing.

2 Proposing a model of professional development stages
during teacher pre-service education

There is considerable need for designation and definition of professional
development stages during pre-service teacher education. Nevertheless, state
of the art in research on teacher education provides many recommendations
for further exploration of the respective field, for example the works by
Dytrtova and Krhutova (2009), Kasacova (2009), Janik and Havel et al.
(2005), Juklova (2008), Nezvalova (2000), Pisova (2005), Priicha (2002,
2009), Spilkova (2008), Vasutova (2008) and others. However, they only
serve as an initial input rather than providing a complex model.
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We consider several Czech authors’ inputs essential, therefore worth
mentioning at this point. Spilkova (2004) has divided the development of
student’s professional identity into four stages: initial stage (with the intent
to motivate), identification stage (preconceptions of teaching), theoretical-
reflective stage (influenced by action theory and the reflection of teaching
attempts), and contextual stage (with overall teaching conception set
in wider context). PiSova (2005) sees the genesis of a “person in the role
of a future teacher” differently as she designates three phases of future
teachers’ professional development: initial phase (constituted by theoretical
pedagogical and psychological support, observations and teaching attempts),
implementation phase (the centre of the model - the clinical year) and
reflective phase (where the development can be sped up by a reflective
didactic seminar).

In degree programmes at faculties of education, the topic of staging of
professional development is to be found in models of increase in future
teachers’ readiness for teaching. For example there is the Seberova’s concept
of structured teaching practice segmented in gradual stages (2010). Implicitly
they are included in various models of competences for specific school
subjects where they are gradually and subsequently structured (VaSutova,
2001).

Based on the content of both the studies mentioned above and theoretical
background summarised earlierinthisstudy,and stemmingfrom ourexpertise
(for details see Svato$, 2006, 2010, 2012), we have developed a tentative
model aiming at the depiction of the trajectory of teacher professional
development in the course of pre-service education and determine the stages
a future teacher goes through. Considering the complexity of the topic, the
proposed model only serves as a possible basis and inspiration for further
examination.

Adaptation stage: beginner student teachers
The aims of teacher education

To provide conditions for adaptation and acceptance of the role of a student
teacher; to lead to understanding professional development in the whole
course of studies; to begin the change from a student teacher’s way of thinking
towards a teacher’s way; to establish primary pedagogical and psychological
support; to provide conditions for observation and understanding of the
school reality.
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2.1 Professional development in the course of pre-service education

T

Orientation stage: Opening up to the profession
3 pplicant stage: novice teacher

| ............. l ........................ s ]‘ ......... - _|

i Adaptation stage: Competence stage: i
4 beginner student teacher d .
i | graduate |
! First redefinition stage: I
I student teacher Second redefinition stage: I
i redefining his/her student teacher redefining | |
: social personality role > his/her didactic and :
| |

: - reflective role :
i Early professional i

development stage

| The course of pre-service education |

Figure 1. Model of professional development stages in the course of pre-
service education

Indicators of professional development and socialisation

The transition of a high-school pupil to a university student is often
accompanied by euphoria and other generally positive feelings. However,
during the process of getting acquainted with the student role, first problems
arise. On the one hand, a student is confronted with their degree programme
and the school climate; on the other hand there is a number of high-school
residues and insecurities in terms of adaptation to the new environment.
Their existing learning styles do not provide expected results; moreover, their
habitual communication and interaction strategies prove to be ineffective.
External pressure is substituted with internal one. The process of gaining
independence from the family requires new family rituals and stereotypes.
New peer relationships are formed and a student begins to compare their
position with the others’. At that point, many a student resorts to attempts to
hide in the crowd.
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First redefinition stage: student teacher redefining his/her social
personality role
The aims of teacher education

To encourage a student to accept the responsibility for their studies and
performance in the course of their professional development; to deepen
their pedagogical and psychological way of thinking; to create a link between
theoretical content knowledge and practical instructional skills assigned and
practiced in tutorials; to support microteaching practice; to guide a student
to habitual self-reflection and self-assessment; to pave the way to in-depth
evaluation of school reality and understanding the roles of its key participants
as well as their social and pedagogical interactions.

Indicators of professional development and socialisation

As beginner student teachers settle in their role, they gradually interiorise
the requirements of the faculties of education. Novelty is substituted by
aroutine, understanding of various perspectives and contemplation whether
and under what circumstances to continue studying and what kind of effort
to make. A student role is redefined substantially: from an individual as
a part of a study group towards a self-defining individual alongside other
such persons. There is an apparent step out of the anonymous study group as
students assess their future performance as teachers through the prism of self-
knowledge and prediction of their own social and personal development.

Second redefinition: student teacher redefining his/her didactic and
reflective role
The aims of teacher education

To establish specialist preparation as an applied field in the school education;
to interlink fields of study with pedagogical transformation; to prepare
the ground for consecutive opportunities for a student to act in the role of
a teacher; to understand practice as a process of reflective learning - typical
of teacher education; to instruct students on specific approach to education,
including pupils with special needs, in the course of pedagogical and
psychological preparation.

Indicators of professional development and socialisation

The second group of research studies is defined by assessment of possible
future success on the basis of microteaching practice at schools. The role
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redefinition is characterised by a different approach to theory, pedagogy
is applied and linked to real practical situations. Professional development
brings a lot of new experience and reflective evaluations of future teachers’
attempts to conduct teaching in practice sessions at real schools. Apart from
theoretical content and pedagogical knowledge, a future teacher is confronted
with the actual pupil social group and the educational side to teaching. It
is these authentic educational problems that often lead to future teachers’
self-doubt and uncertainty whether or not they will be able to manage the
real stress of their future profession. This seems to be a stage full of turning
points with direct impact on further professional development.

Competence stage: a graduate
The aims of teacher education

To bring future teachers to a stage where they are capable of autonomous
professional conduct of expected and acceptable activities; to encourage
them to evaluate their present opportunities as a result of their professional
development in the course of studies and self-development (in all cognitive
and specialised, psychological and pedagogical, and social and communicative
aspects); to reinforce future teachers’ positive self-image as itis a prerequisite
of their further professional development.

Indicators of professional development and socialisation

A student of teaching becomes a graduate after fulfilling both curricular and
administrative conditions required by the respective degree programme. The
graduates’ early assessment separates in two directions: towards reflection
of recently finished studies in terms of gains and deficits on the one hand, and
personal expectations, options and prognoses on the other. Personal values
are influenced dominantly by personal relationships as well as confronted
with the reality of career options. Finding one’s way on the labour market can
be accompanied by illusions and disillusionment, certainty and uncertainty,
feelings of consonance or dissonance with the school as a social, professional
and management environment.

2.2 The stages of early professional development in the course of pre-service
teacher education

In the last part of our paper we will focus on a specific group of students of
teaching, those who are at the very beginning of their professional pathway
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(see Table 2). We believe that this professional group, which we have been
devoting our interest to recently, is neglected unfairly.

Table 2
The stages of early professional development
Early stage of professional With respect to With respect to
development oneself (socialising)  teacher education
(professionalising)

Adaptation

finding one’s way in

a heterogeneous group,
first expectations,
motivation,
identification of
changes

missing the point of the
programme, behavioural
patterns of a high-school
pupil, prediction of
difficulties, acceptance of
external pressure

Comparative

First redefinition

realising one’s
possibilities and limits,
their projection to new

understanding of professional
development, requirements,
theory and practice

social interactions

stage: student
teacher redefining
his/her social
personality role

de-socialisation and
egocentrism, focus
on personal identity,
development at the
expense of a student

group

beginning of interiorisation,
adjusting one’s present

and future possibilities

and capabilities to the
requirements

Convergent

Why should beginner students be the focus of research?

We are convinced thatabeginner studentrequires both social and educational
attention for numerous reasons. First of all, motivation to enter into teacher
education changes from predictable motives to calculating ones (cutting
oneself off from a family, extending the period of careless youth, getting
a degree, winning enough time for hobbies etc.). Therefore expectations
upon entry to teacher education change and there is a risk of its applicants
only being passive recipients of external professional development efforts as
a result of entering the education for all the wrong reasons.

In the long run it is also apparent that the faculty has to substitute for social,
personal and communication deficiencies of higher secondary schools; we
experience the necessity of helping beginner students to adapt in terms of
encouraging them to take part in a dialogue, accept responsibility for their
actions as well as the way of thinking, getting used to being assessed as well
as assessing others and learning to compare one’s approach and attitude to
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those of others’. Last but not least, students at the beginning of pre-service
education learn to study while their habitual learning strategies acquired at
high school usually prove to be ineffective and standing in the way of positive
perception of the beginning of their studies. Apart from one exception,
we primarily focused on social aspects of entering a faculty of education.
Thus these two phases of professional development are called the first role
redefinition stage in terms of social and personal development and they
round off the early professional development stage (see table 2 for details).

To sum up, the main reason why beginner student teachers should be in the
centre of researchers’ attention is the fact that the composition of students
admitted to faculties of education is changing, therefore the institutions of
teacher education should react to the trend by getting to know the students
and adjust the strategies and approach to their professional development
accordingly.

3 Conclusion

Firstly, it was pointed out that current research into teacher education is
intensive on the one hand, but on the other hand it is unevenly distributed
in terms of research focus, instruments and results. Researchers tend to
be traditionally interested in professional qualities of novice and expert
teachers. As a result of our review, we find research studies into future
teachers at various stages of their professional development in the course
of teacher education insufficient. However, the process of adapting to the
teacher role is successfully depicted in case of future teachers in the course
of observed teaching practice where they apply the content knowledge as
well as psychological and instructional skills acquired during their studies;
moreover, studies into graduates also frequently aim at the outcomes of pre-
service teacher education. Unfortunately, much less is known about novice
teachers who enter the professional arena and are rather interesting as their
characteristics evolve in the context of social and demographic changes.

With respect to the effectiveness and authenticity of teacher education, two
major conditions ought to be fulfilled: the particular stages of professional
development in the course of teacher pre-service education should be
described and it must be determined who the students of teaching really are.
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Both these conditions are crucial for the institutions of teacher education.
If we can anticipate the professional development trajectories, fill them
properly with cognitive and social content, and at the same time get to
know the roles and personalities of the participants, significant potential for
adjustments to current degree programmes will be uncovered. Such degree
programmes will have the ambition to be considerably higher-quality and
accommodating for a future teacher.
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Student na cesté k ucitelstvi - inspirace z vyzkumné praxe

Abstrakt: Vyzkumy vénované uciteli, jeho profesnimu vyvoji v edukac¢nich i socialnich
souvislostech maji dlouho tradici a jsou v nejen v ¢eském vyzkumném prostiedi
neustale obohacovany novymi badatelskymi podnéty. Intenzitou, ale také Cetnosti se
vyzkumny zajem soustiedi predevsim do dvou profesnich stadii: smérem k poznani
zacinajiciho ucitele a popisu ucitele-experta. Je ke Skodé pedeutologické teorie i praxe,
Ze badani jen v nékterych ptipadech sméruji k pregradudlni pripravé a poznavani
promén studenta v budouctho ucitele. Predklddana stat’ poukazuje na dvé okolnosti:
prvni - potvrzujici zminovanou skutefnost o mensim zijmu Ceskych badatelt
o vyzkumy ,uvniti ucitelského vzdélavani, a druhou - Ze je mozné popsat vyvojové
profesionaliza¢ni etapy v pregradudlni pripravé a také je vyzkumné ovérovat. Zvlasté
vyznamné je to v obdobi tzv. ranné profesionalizace, kdy dochazi k podstatnym
zméndm v postojich zacinajicich studentti ulitelstvi k sobé samému, ucitelskému
vzdélavani i pojeti edukacni praxe (dochazi k redefinovani studentské role). Zvyseni
badatelského zajmu timto smérem ma dva vyznamné efekty: predevSim vede
k poznavani , clovéka v roli studenta ucitelstvi“ a souc¢asné dava instituci ucitelského
vzdélavani prilezitost k autentickym a individualné zamérenym intervencim.

Klicova slova: pedeutologické vyzkumy, ucitel-expert, zacinajici ucitel, etapy
pregradudlniho vzdélani, redefinice studentské role, rana profesionalizace



