Vazené kolegyné, vazeni kolegové,

s potéSenim Vam predkldddme pestrou nabidku prvniho ¢isla roku 2024, které by
Véas mélo ptivitat s prvnimi dny podzimniho semestru.

Uvod ¢isla patii tematice roku, ktery by se dal oznaéit jako ,rok ve znameni AI“
Byl to rok, v némZ jsme se seznamovali jak s moZnostmi vyuZiti Al ve vyuce
cizich jazykd, tak i s nastrahami, které v sobé tento nastroj obsahuje. Tématu
byly vénovany jiz mnohé workshopy a konference, ale jak ukazuje kvantitativni
studie Cesko-slovenského (¢i slovensko-ceského) tandemu Simony Peckové a Zuza-
ny Slobodové, s vystiznym podtitulem ,rok poté® institucionalni podpora ze stra-
ny zameéstnavatelli pri vzdélavani ucitelG jazykovych center je vnimana jako ne-
dostate¢na. Clanek prinasi zhodnoceni moZnosti, které Al a jeji rizné nastroje
(napt. ChatGPT) nabizeji, pohledem ucitell cizich jazykd v jazykovych centrech,
prevazné clenti CASA]C.

Neméné aktudlni je studie Barbory Kordikové, ktera v kontextu pregradualni pti-
pravy prirodovédného zaméreni zkouma ptinos vyuZziti metody CLIL pti formovani
didaktickych dovednosti budoucich ucitelli angli¢tiny na bilingvnich gymnaziich ve
Slovenské republice.

Dal$im soucasnym trendem je plurilingualismus ¢i multilingualismus, ktery se sta-
va pro jazykové uzivatele a ucitele cizich jazykl samozrejmosti. Jak budete jisté
vSichni souhlasit, jednim z kli¢ovych faktorti rozvoje fecovych dovednosti je mo-
tivace. Proto vitdme prispévek ke zkoumani motivace ke studiu rtznych jazyka
v kontextu pomaturitniho studia na soukromych jazykovych skolach z pera Silvie
Prevratilové a Adély Kaderabkové.

Soucasnou realitu vyuky cestiny pro zdravotniky mapuje studie tymu autorek Ive-
ty Cermakové, Marie Zvonickové a Terezy Bakusové ve velmi specifickych podmin-
kach vyuky CeStiny pro ukrajinské uprchliky.

Dalsimi zdroji inspirace pro naSe Ctenarky a ctenare mize byt zprava o mezi-
narodni spolupraci v rdmci programu Erasmus+ a rakousko-¢eského programu
CEEPUS a Aktion na zakladé zkuSenosti Jazykového centra Filozofické fakulty Uni-
verzity Palackého, nebo recenze ucebnice slovenstiny pro pracovni ucely.

Zavér cisla patii predstaveni dvou jazykovych pracovist, Centra jazykové pripra-
vy Akademie muzickych uméni v Praze a Ustavu jazykt Fakulty elektrotechniky
a komunikacnich technologii Vysokého uceni technického v Praze.

Doufame, Ze Vam nové Cislo pfinese mnoho novych poznatki a pocit uzitetné
straveného casu.

Alena Hold a Ivana Micinovd
editorky




Obsah

Studie / Study

Simona Peckovd, Zuzana Slobodovd: The use of Al in foreign language

teaching at universities - one year later . . . . .. ... ... ......

Barbara Kordikovd: Implementacia predmetu CLIL a jeho overenie
v pregradudlnej priprave budtcich ucditelov prirodovednych

predmetov .. . . . . .. e e

Adéla Kaderdbkovd, Silvie Prevrdtilovd: Language Learning Motivation in
Post-Secondary Courses: English, German, Spanish, Japanese, and

Multilingualism . . . . . ... ...

Iveta Cermdkovd, Marie Zvonic¢kovd, Tereza Bakusovd: Cestina pro
specifické tcely ve velmi specifickych podminkach: jak naucit

zdravotnickou cCestinu ukrajinské uprchliky . . . . ... ... ... ...

Jazykova pracovisté / Language Departments

Kldra Bicanovd: Centrum jazykové pripravy Akademie muzickych uméni

V oPraze . . . .. e e e e

Eva Ellederovd, Petra Zmrzld: Ustav jazyk® Fakulty elektrotechniky

a komunikacnich technologii Vysokého uceni technického v Brné . .

Zpravy a recenze / Reports and Reviews

Oldrich Brenek: Erasmus+ Small-Scale Partnerships: Project Design and

Results . . . . . . . o e e

Slovencina v praci (s kli¢om) (Zuzana Motesickd) . . . . . . .. ... . ...

2 Obsah

25

47

66

76

77

79

84






The use of Al in foreign language teaching at
universities - one year later!

Simona Peckova, Zuzana Slobodova

Abstract: The paper deals with artificial intelligence in foreign language teaching, its potential,
opportunities and also threats. The purpose of the study is to find out about the sentiment of
foreign language teachers towards artificial intelligence, their experience and the extent to
which they have already been trained in this field. In order to achieve these objectives, the au-
thors adopted a mixed approach, where a questionnaire and interviews were used as research
tools. Based on the results of the questionnaire survey, we can conclude that no dependence
between age and sentiment towards Al has been proved. Also, there is no dependence between
training provided by university and teachers sentiment towards Al. On the other hand, there is
adependence between training provided by the language department and teachers’ sentiment
towards Al. By now, most university language teachers have not received enough training
from their employer and acquire their skills mainly through self-study. They would appreciate
continuous training in Al and related fields.

Key words: artificial intelligence language teaching university pedagogy teacher training

Introduction

Artificial intelligence (AI) has been a part of our lives for years and decades now,
so it’s no wonder it has found its way into the field of education. This is evidenced
by the growing number of publications dealing with this issue. Often we use var-
ious Al tools without realising that. Al certainly has a high potential to contribute
to a higher quality of education at all levels. Students and educators use search
engines, language translators, navigation, online video games and now chatbots
almost daily. The impact of Al on education is undeniable and will undoubtedly
increase in the future. But just as Al can help make life and work easier for ed-
ucators and students, it is also important to recognise the pitfalls it brings with
it.

Our paper looks at the use of Al in foreign language teaching at universities.
We will discuss the characteristics of Al, the extent to which university language
teachers are trained in Al, their sentiment regarding Al etc. Our article is entitled
“The use of Al in foreign language teaching at universities - one year later”, be-
cause the preparation of our work began in autumn 2023, i.e. approximately one
year after ChatGPT (a large and now widely spread language model developed
by OpenAl) was made available to the public. ChatGPT and other chatbots are an
example of generative Al. According to Zhihan (2023) generative Al is a form of

1 Studia je sucastou rieSenia grantového projektu KEGA - Inovacia predmetu nemecky jazyk v ramci
Studijného programu Turizmus, hotelierstvo a kiipelnictvo ¢. 001PU-4/2024.
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Al that can autonomously generate new content, such as text, images, audio and
video.

Theoretical background

It is difficult to define what Al is; several definitions are available in the literature.
Long before 2022, various characteristics were already emerging. In his article
Horvath (2023) mentions several definitions by different authors, e.g. Marvin Min-
sky looked at Al as a science that deals with the creation of machines or systems
that will have the ability to solve tasks as a human would. Such an approach would
be a manifestation of intelligence, according to Minsky. Another author, Silver, as
cited by Horvath (2023), considers Al to be software that has the ability to write,
update, and renew itself independently.

According to Encyclopedia Britannica (2021) (In: Son et al, 2023), artificial intel-
ligence is the ability of computer systems to perform tasks that require human
intelligence. Chatbot ChatGPT 3.5 characterised artificial intelligence as “a branch
of computer science concerned with the development of systems capable of per-
forming tasks that would normally require human intelligence. These systems
are designed to analyse information, learn from experience, solve problems, and
make decisions. The key characteristics of artificial intelligence are the ability to
recognise patterns, learn, adapt to new situations and perform tasks that would
traditionally be associated with human thought.”?

An extensive study using data from Bibliometrix and Web of Science was pub-
lished by Fidan and Kasimi (2023). In their paper, they examined linguistic arti-
cles that dealt with artificial intelligence. According to their findings, 1693 papers
on artificial intelligence were published between 2013 and 2023. Their findings
show an increase in the number of publications and also an increasing interest in
artificial intelligence. A similar survey was also conducted by Huang et al. (2023).
The authors’ team examined papers published between 2000 and 2019, exploring
how Al has been integrated into language learning. Similarly, they found that the
frequency of studies on language learning using Al increased over the period.
Interesting results have been presented by Jaleniauskiené (2023).

2 There are two main types of Al: A narrower form of Al (Weak Al): this type of Al is designed to perform
specific tasks and does not have the ability to go beyond its specific purpose. Examples include voice
assistants, email spam filters, and limited image recognition systems. General type of Al (Strong Al): This
is a form of Al that has the ability to understand, learn, and perform a wide range of tasks that would
normally require human intelligence. Such a system would be able to solve diverse problems and adapt
to new situations much like a human. Artificial intelligence uses a variety of methods and techniques,
including machine learning, neural networks, deep learning, natural language processing, and others. Its
applications are broad and include areas such as robotics, disease diagnosis, trend prediction, automation,
autonomous vehicles and many more (OpenAl, 2023).
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Also, a lot of attention is focused on Al in higher education in general (Crompton,
2023). The findings of this study show that in 2021 and 2022, publications rose
nearly two to three times the number of previous years. The study shows that
in the university environment, Al is mainly used for assessment and evaluation,
predicting, intelligent tutoring and managing student learning.

If Al is used for the purpose of language learning and teaching, we can observe
the following areas:

1. Natural language processing

Natural language processing is concerned with natural language understanding
(Pokriv¢akova, 2019). It offers the possibility of machine translation, in which
the source language is automatically converted into the target language (Son et
al,, 2023, 2-3). In recent years, we are witnessing a sharp increase in the qual-
ity of machine translation. As a result of this development, it seems that there
is less employment for human translators and this situation will probably in-
tensify in the near future. Nevertheless, court-appointed translators, whose job
is to make sworn translations, and the various forms of authentication, are still
in high demand.

In a study by Chona et al. (2021) with South Korean university students inves-
tigated the use of machine translation as a reference tool for a second foreign
language (L2). The results showed that the use of Google Translate helped
less proficient students to demonstrate a higher level of writing proficiency
that was similar to that of more proficient students. It was also found that
machine translation helped learners to produce essays with a higher number
of less frequent words, more complex words and better word order (Edmett
et al., 2023). Artificial intelligence technology has greatly improved the level of
machine translation. These tools include Google Translator, Translator Online,
Foreign Word, WebTrance etc. (Pokrivcdkova, 2019).

. Al-enabled foreign language learning apps

Online platforms that are used to teach foreign languages with the help of Al
incorporate automatic speech recognition, gamification features, speech gener-
ation etc. Examples are applications such as Duolingo, Busuu, Speexx, Babbel,
Memrise, Magiclingua (Pokrivcakova, 2019). Authors of the research done for
the British council found that while playing, students have an opportunity to
enrich their vocabulary and understand the context through the game (Edmett
et al, 2023).

. Automated writing evaluation

Automated writing evaluation is a tool that provides students with feedback on
their written work, giving them valuable information about the types of errors
they have made in the text. An example of such a tool is e.g. grammarly.com,
virtualwritingtutor.com (Son et al, 2023). Pokriv¢akova (2019) adds examples
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of writing helpers - ProWriting Aid, Textio, Al Writer, Textly Al and Essaybot.
The study by Dizon and Gayed (2021) in a university setting found that stu-
dents who used the artificial intelligence-driven Grammarly tool made fewer
grammatical errors and wrote with more varied lexical variability than stu-
dents who did not use this option. A study by Nazari et al. (2021) also inves-
tigated the use of the Grammarly tool for the English language. They found
positive results, not only in writing but also in emotional engagement.

. Chatbots

A chatbot is an application that communicates with users via chat, simulating
human conversations by asking and answering various questions using text.
Interest in using chatbots is high. Examples are GenieTutor, which focuses on
specific language areas, Mondly (https://app.mondly.com/) has learned a num-
ber of languages. ChatGPT (https://chat.openai.com/), which offers detailed
answers to assignments, has generated a lot of interest. According to Klimova,
Pikhart and Al-Obaydi (2024) “Chatbots are among the most important emerg-
ing developments in language learning, or at least they may be. They can be
used in the classroom or even outside to assist students in developing their
speaking, reading, writing, and listening skills, among other language-related
talents” (Gayed et al., 2022 in Klimova, Pikhart, Al-Obaydi, 2024).

Baker and Smith (2019) see enormous potential in Al for education. As for
the future, the authors state that it is uncertain and also depends on our at-
titude. In their study, they list 5 negative aspects of education: “1. Teachers
burdened with excessive workload, affecting wellbeing, retention and recruit-
ment, 2. 'one-size-fits-all'learning, with inflexible learning pathways, 3. narrow
assessment inhibiting teaching and learning, 4. difficulty of sharing insights
between schools and colleges, 5. inconsistency of education provision and lack
of social mobility” In all of these problems, Baker and Smith (2019) see the
solution in Al. They say that in the realm of foreign language education, in-
structors must reassess their teaching methodologies, particularly regarding
assessment techniques, as the implementation of ChatGPT and other Al tools
allows students to effortlessly produce logically structured and professionally
rigorous essays (Klimova, Pikhart, Al-Obaydi, 2024). Chatbots also serve as
a valuable tool for students to swiftly obtain dependable responses to gen-
eral concept-based inquiries, as well as aiding in the improvement of their
writing abilities when effectively guided by their educators (Kasneci et al,
2023 in Klimova, Pikhart, Al-Obaydi, 2024). Firat (2023 in Klimova, Pikhart,
Al-Obaydi, 2024) outlined several educational potentials of ChatGPT, including
personalised learning to cater to individual student needs, real-time feedback
on task performance, convenient and flexible learning opportunities, and the
promotion of open educational resources and self-assessment of progress.

. Tools to improve pronunciation
These tools work on the basis of voice recognition. Here, a good example
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would be Alexa - a personal voice assistant which can be used to improve
pronunciation. Dizon and Tang (2022) found that besides improvement of pro-
nunciation, such a conversation can also have other benefits for students, such
as making the learning process more enjoyable.

To sum up, using technologies in teaching and learning has positive as well as
negative effects (Arini, 2022). Among the positive ones, we can name access to
a wide range of materials. Also, courses become more accessible to students in
remote areas. The cost of such courses is lower than the traditional face-to-face
classes. Using Al in language classes enables a more tailored learning. Moreover,
while learning languages in various Al-assisted courses, learners acquire addi-
tional skills (IT skills, teamwork etc.).

Al-assisted language courses contribute to strengthening the student role, which
supports the idea of autonomy and self-regulation in the process of learning (Al-
Hawamleh, 2022). The way people learn languages changes with students no
longer attending timetabled classes, but preferring to work in self-access mode.

On the other hand, we can also observe negative phenomena, such as technol-
ogy addiction, information overload, stress associated with IT, dehumanisation
in learning, loneliness and social phobia. Thus, focus on mental health remains
one of the key issues of modern pedagogy. Keeping a reasonable balance between
technologies and other areas of life is crucial. Also, hybrid courses could be a win-
win solution.

Use of Al tools also presents risks, such as privacy breaches and dissemination of
inaccurate information (Klimova et al., 2023). This concern is particularly relevant
with the emergence of ChatGPT (Klimova, Pikhart, Al-Obaydi, 2024) and other
chatbots.

Methodology

Research in the field of pedagogy and other social science fields is characterised
by the complexity of the investigated phenomena. These are not always easy
to measure, but above all they are burdened by the constant variability of fac-
tors that influence them (e.g. variability over time, fluctuations depending on
a person’s experience and the characteristics of their personality, etc.). We there-
fore used both quantitative and qualitative research methods to obtain research
data. The reason for choosing this mixed research design is the fact that both
approaches complement each other. The quantitative approach prevents the re-
searcher from taking a purely subjective view of the investigated phenomenon,
while the qualitative approach, on the other hand, helps to clarify the results
of quantitative research, it allows one to know and understand the causes of
the investigated phenomena. Our empirical investigation is therefore designed
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as qualitative-quantitative (Pelikan, 1998, Nunan, 2013) and the tools used are
a questionnaire and interviews.

The aim of our questionnaire is to find out about the participants’ sentiment to-
wards Al, the extent to which teachers have already been trained in this field and
if or how they use the tools of Al in foreign language teaching.

The final version of the questionnaire was preceded by piloting - we approached
a sample of 21 university lecturers who teach foreign languages to complete a pi-
lot study (as recommended by, among others, Gavora, 2000). We administered the
pre-survey in January 2024, when we received 21 relevant responses. By piloting,
we verified the comprehensibility of the questionnaire and also the effectiveness
of the items. After expert consultation on the statistical processing of the results,
we distributed the final version of the questionnaire to foreign language teachers
at universities in the Czech Republic and the Slovak Republic.

The questionnaire was anonymous and created for the purpose of our paper. We
sent out the final questionnaire at the end of January 2024 and were collecting
the data until the end of April 2024.

We used both open-ended and closed-ended questions in the questionnaire; the
total number of items is 17. The first three items were of identifying nature. In
the first item, we asked about the gender of the participants: 78.4% were fe-
male, 21.6% were male. The second item asked about the age of the respondents:
17,6% were under 35, 24.2% were between 36-45, 39.9% were between 46-55
and 18.3% were 56 and over. The last identifying item was the country in which
the teachers work: 27.5% of the respondents were from the Czech Republic and
72.2% from the Slovak Republic.

The research sample consisted of 153 foreign language university teachers (n =
153) whose workplaces are members of CASALC (Czech and Slovak Association of
Language Centers).

The number of respondents may vary in individual questions. Individual respon-
dents answered some questions verbally instead of choosing from options. Their
answers are sometimes valuable and useful for us, but they could not be included
in the percentage reports. In the analytical part of the paper, we indicate the
number of respondents (n) for each question.

First, the teachers were asked for cooperation on the survey through the CASALC
newsletter. Later, to obtain more responses, we addressed the language depart-
ments directly via email asking them and their staff to fill the questionnaire.

The questionnaire was written in the Czech language which is perfectly intelligible
for speakers of Slovak as well, given the common history of the two countries.
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Here is the complete questionnaire (including the introduction where the project
was presented) translated into English:

The use of Al in foreign language teaching at universities — one year later

Dear colleagues, it has been about a year since the spread of generative artificial intelligence (Al) tools to
the public. That is why we are asking for your cooperation in research that investigates the use of artificial
intelligence tools (chatGPT, Bing, etc.) in the teaching of foreign languages at universities in the Czech and
Slovak Republic. Completing the questionnaire will take no more than 3 minutes. Thank you! Dr. Simona
Peckovd (Pan-European University, Prague) and Dr. Zuzana Slobodovd (University of Presov in Presov)

Gender
female
male

Age
35 years and less
36-45
46-55
56 and over

1. How was/is your training in the field of artificial intelligence organized at your university?

The university where I work provided me with sufficient training.

The university where I work only provided me with basic training.

The university where I work only issued a written instruction for the use of artificial intelligence,
there was no training for teachers.

The university where I work has not provided any support to educators in the field of artificial
intelligence.

Other:

2. Haveyou been trained by your language department in the field of using artificial intelligence for teach-

ing foreign languages?

The language department where I work provided me with sufficient training.

The language department where [ work only provided me with basic training.

The language department where [ work only issued a written instruction for the use of artificial
intelligence, the training of teachers did not take place.

The language department where I work did not provide any support in the field of artificial intelli-
gence to the teachers.

Other:

3. Where do you get skills for working with Al tools?
on-the-job training
paid courses outside the workplace
self-study from freely available sources
I have not yet had the opportunity to educate myself in this area
Other:

4. Do you use artificial intelligence to create learning materials?
yes
no
Other:

5. Do you use artificial intelligence directly in language teaching? If so, please specify the areas.
yes, in teaching grammar
yes, in teaching vocabulary
yes, in teaching pronunciation
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10.

11.

12.

13.

yes, in teaching speaking
yes, in teaching listening
yes, in teaching writing
yes, in teaching reading
yes, in teaching realia
yes, to develop other skills
I do not yet use artificial intelligence for teaching foreign languages
Other:
Do you use artificial intelligence to assess student work?
yes
no
Other:

Do you pay attention to the prevention of fraud caused by artificial intelligence when teaching writing
in a foreign language?

yes

no

Other:

Do you give students tips on how to use artificial intelligence for self-study of foreign languages?
yes
no
Other:

Do you use artificial intelligence in your research activities (e.g. for working with documents, etc.)?
yes
no
Other:
Do you use artificial intelligence tools to reduce your administrative burden?
yes
no
Other:

What is your current position on the use of artificial intelligence in foreign language teaching at univer-
sities?

Negative, I see more of a threat in artificial intelligence.

Positive, I see more of an opportunity in artificial intelligence.

I don’t have enough knowledge and experience in this area to comment on it.

Other:

Do you use Al in your classes? If so, please provide examples of such activities:
(open question)

Where do you see the biggest Al threats?

(open question)

Here is a space for your comments:

The questionnaire was made in Google Forms. The received data were processed
in Google Sheets. Three of the questions were processed by the online statistical
calculator called Statistics Kingdom (www.statskingdom.com).

After the completion of the quantitative part of our research, the qualitative part
followed. We managed to conduct two interviews with university foreign language
teachers. Respondents were presented with the results of a quantitative survey
and then asked the following questions:

Study 11



1. The results of the pilot showed that most of the Czech and Slovak universities, which
were included in our survey, did not provide sufficient training for teachers in the
field of AL Do you see a problem with that?

2. How does your university/department approach training educators in the field of
Al? Do you know the reasons for this approach?

3. How, in your opinion, should the training of educators in the field of Al ideally take
place?

4. Do you feel competent enough in the field of Al for your job?

It is therefore a semi-structured interview, we had prepared only very general
questions for the respondents, with the interview being left open-ended.

Results and discussion

The results overview follows the structure of our work. First, we will present what
we have discovered in the quantitative part. Analysis of the qualitative part will
follow.

Quantitative part:

As we have already said, female respondents prevail in our study (78.4% com-
pared to 21.6% of male respondents. Age groups go as follows: 17.6% of the
respondents were under 35, 24.2% were between 36-45, 39.9% were between
46-55 and 18.3% were 56 and over.

The results of the following questions are either expressed in percentage or we
used the statistical method of chi-square to verify if there is a dependence be-
tween respondents’ age and their sentiment towards Al, and the impact of training
on teachers’ sentiment towards Al

Age and sentiment towards Al

To explore the dependence between age and sentiment towards Al, we used the
statistical method of chi-square (Skaloudova, 1998). For this purpose, we divided
the participants (rn = 147) into two major groups: the younger ones, i.e. 45 and
less (41.9%) and the older ones, i.e. 46 and more (58.1%).

Research Question 1: s there a statistically significant dependence between age
and the sentiment towards artificial intelligence in foreign language teaching?

HO: There is no statistically significant dependence between age and the senti-
ment towards artificial intelligence in foreign language teaching.
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HA: There is a statistically significant dependence between age and the sentiment
towards artificial intelligence in foreign language teaching.

Analysis within the online statistical calculator (www.statskingdom.com) gave us
the following results:

The p-value equals 0.06036. Since p-value> ¢, HO is accepted on the significance
level 0.05%. That means that no dependence between age and sentiment towards
Al has been proved.

The results of our study indicate that age has no impact on teachers’ sentiment
towards Al, which seems to challenge the usual stereotypes regarding the attitude
of elderly people to technologies.

Training provided by university

trained by university
6,9%

partially trained by university
15,2%

univesity only issued written guidli...
15,2%

no training provided by university
62,8%

Fig. 1: Training in Al provided by university

Figure 1 shows that 6.9% of respondents were trained by university, 15.2% of
them were only partially trained. 15.2% of them said their university only issued
written guidelines regarding Al and 62.8% of respondents said their university
provided no training at all.

Additional comments made by respondents:

Usually, training is offered to employees, but it is not compulsory. So the fact that
a teacher has not gone through a training provided by university does not mean
the training was not offered.
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Again, to see whether there is dependence between training provided by univer-
sity and teachers’ (n = 145) sentiment towards Al, we used the statistical method
chi-square (Skaloudova, 1998).

Research Question 2: Is there a statistically significant dependence between train-
ing in Al delivered by universities to language teachers and their sentiment to-
wards artificial intelligence?

HO: There is no statistically significant dependence between training in Al deliv-
ered by universities to language teachers and their sentiment towards artificial
intelligence.

HA: There is a statistically significant dependence between training in Al deliv-
ered by universities to language teachers and their sentiment towards artificial
intelligence.

Analysis within the stated online statistical calculator gave us the following re-
sults:

The p-value equals 0.6169. Since p-value> «, HO is accepted on the significance
level 0.05%. There is no dependence between training provided by universities
and teachers’ sentiment towards Al

Training provided by language department

trained by language department
13,0%

no training provided by language depart...
51,9%

partially trained by language department
351%

Fig. 2: Training in Al provided by the language department

Figure 2 shows that 13% of our respondents have been trained by their language
department and 35.1% of them received a partial training from the language
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department. The rest of them (51.9%) received no training from the language
department.

Additional comments made by respondents:
No real training, but rather a session for peer experience sharing was organised.

Again, we used the statistical method chi-square (Skaloudova, 1998) to see
whether there is dependence between training provided by the language depart-
ment and teachers’ (n = 146) sentiment towards Al.

Research Question 3: Is there a statistically significant dependence between train-
ing in Al delivered by language departments to language teachers and their sen-
timent towards artificial intelligence?

HO: There is no statistically significant dependence between training in Al deliv-
ered by language departments to language teachers and their sentiment towards
artificial intelligence.

HA: There is a statistically significant dependence between training in Al deliv-
ered by language departments to language teachers and their sentiment towards
artificial intelligence.

Analysis within the stated online statistical calculator gave us the following re-
sults:

The p-value equals 0.02063. Since p-value< ¢, HO is rejected on the significance
level 0.05%. There is dependence between training provided by the language de-
partment and teachers’ sentiment towards Al

Thus, it seems that if university language teachers receive training by the language
department, they may develop a more positive sentiment towards Al.

However, on the significance level 0.01%, p-value> ¢, and so HO is accepted. That
means that on the significance level 0.01% we could not observe dependence
between training provided by the language department and teachers’ sentiment
towards Al.

Resources used by teachers:

Figure 3 shows that teachers mostly get their skills in Al through self-study and
they work with materials which are freely available on the Internet (66.3%). 8.9%
of the respondents draw their skills from the training provided by their employer
and 2.4% rely on what they have learned in paid courses outside the workplace.
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on-the-job training
YT

paid courses outside the workplace
2,4%

| have not yet had the opportunity to educa...

self-study from freely available sources

Fig. 3: Resources used by teachers

The rest of them have had no opportunity to educate themselves in the area of Al
for language teaching.

No additional comments were made by respondents.

Al for production of materials

According to our survey, 43.1% of respondents use Al to produce their teaching
materials and 49% do not. Some individual respondents use it only rarely or
are just learning how to do that. No other additional comments were made by
respondents.

Al for teaching grammar, vocabulary, pronunciation, speaking, listening,
writing, reading and other

Figure 4 displays the activities language university teachers use Al for. Slightly
more than one third (36.5%) of the respondents do not use Al for any teaching
activities yet.

Additional comments made by respondents:

I am not planning to do so.

I only use Al to get some inspiration and I often adjust the material I receive to
my own needs.

I use it in courses of translation.
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yes, in grammar lessons
77%

yes, in teaching vocabulary
11,4%

1 do not yet use artificial intelligence...
36,5%

yes, in teaching pronunciation
3,4%

yes, in speaking lessons
3,0%

yes, in listening lessons
4,2%

yes, in writing lessons
11,9%

yes, in teaching reading
5,1%

yes, in teaching realia
5,5%

yes, to develop other skills
11,4%

Fig. 4: Areas where teachers already use Al

Al for student assessment
Only 8.5% of respondents use Al for student assessment.
Additional comments made by respondents:

No but I would like to do so if I knew how.

Al and plagiarism prevention

More than a half (55.6%) said they pay attention to the prevention of fraud caused
by Al. More than a third (35.3%) of respondents do not. Some respondents pro-
vided an extended description, where they explained the details.

Additional comments made by respondents:

With generative Al, plagiarism cannot really be prevented.

I try to help students develop their capacity for critical thinking.

I allow students to use generative Al, but they have to assess the quality of their
own prompts.

I encourage them to evaluate the quality of the text generated by Al

Al and language self-study

41.8% of respondents try to share with their students some ideas on how to use
Al for self-study. The rest of respondents said they did not do that.
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No additional comments were made by respondents.

Al and research and publication activities

Only a minority (37.3%) of respondents use Al in order to facilitate their research
activities. On the other hand, 58.2% of respondents said they did not do so. Some
of them further developed their answer explaining that they would like to use Al
to make their research and publication activities more efficient but did not have
the skills to do so.

Additional comments made by respondents:

Not yet but I would like to do so if it can be helpful.

Al for lowering administrative burden

Only one fifth (20.9%) of respondents said they use Al in order to lower the
administrative burden. Three quarters of respondents (75.2%) said they did not
do so.

Additional comments made by respondents:

I would try to do that if I knew how.

Teachers’ sentiment towards Al in language teaching and learning

Negative, | see more of a threat in artificial

| don't have enough and in this area...

Positive, | see more of an opportunity in artificial

Fig. 5: Teachers’ sentiment towards Al

Figure 5 shows that almost a half (48.1%) of respondents (n = 147) have a positive
sentiment towards Al. Conversely, 13.4% of respondents have a negative senti-
ment towards Al and more than a third (38.5%) said they do not have enough
knowledge to say that. The remaining respondents provided an extended expla-
nation such as:

18 Study



I have mixed feelings towards Al
It depends on the kind of activities Al is used for.

Use of Al in classes of foreign languages - examples of activities (open
question)

When asked to give an example of use of Al in classes of foreign languages, the
respondents gave us the following ideas:

Using an Al-generated text as an inspiration for writing tasks.
Chatting with ChatGPT in class in the target language.
Creating dialogues in ChatGPT.

Asking ChatGPT for correcting one s text.

For plagiarism check.

For creating texts that we will read with my students.
For creating grammar practising materials.

For paraphrasing texts.

I convert texts into spoken language and vice versa.
Correction of students’ texts.

To facilitate understanding of recordings, we use Al-generated subtitles in
YouTube.

Development of stylistic sKills.

Reasonable usage of internet translators.

I generate pictures that we use in language classes.
Production of grammar exercises.

We share experiences with students.

Comparing students’ own texts with Al-generated texts.
Detecting errors made by Al-generated texts.
Evaluation of texts created by Al

I only use Al to prepare my classes.

[ am only planning to do so.

Despite the very limited amount of training Czech and Slovak university language
teachers have received from their employers, we can see many of them are very
creative and try to cope with the new reality of their job.

Threats of Al (open question)

These are the threats of Al as perceived by university language teachers who
participated in our survey:

Loss of motivation, plagiarism, mistakes in texts generated by Al, loss of critical
thinking, negative impact on language, oversimplification of language, excessive
relying on Al, loss of creativity, misuse of Al, teacher replaceability, inability to
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think independently, deep fake, loss of human contact, loss of independence, su-
perficiality, inability of people to use Al properly, inability to critically evaluate
resources, uncontrollable development of Al, infomania, even greater reliance on
technology to do our creative thinking for us; a further step into an ever more
sterile and mind-numbing world in which our main priority is always to make
things easier for ourselves.

Respondents’ other comments
Generally, in their final comments, the respondents express the ideas that:

There is a need for lifelong learning in Al
It is difficult to foresee how Al will develop.

Qualitative part

After completion of the quantitative part, we interviewed two university language
teachers, one from the Slovak Republic and the other one from the Czech Repub-
lic. We adapted the form of the interview to the possibilities of the respondents.
Various forms of interviewing were offered:

a) personal form with recording
b) video conference meeting with recording

c) sending the questions in advance in writing, the respondent answers the ques-
tions orally and sends an audio recording or converts the audio recording
directly into a written text in a computer program

d) sending questions in advance in writing, the respondent will answer the ques-
tions in writing

One of the respondents chose the fourth method (sending their written answers
to the questions asked). The second respondent chose the third option (she sent
a text file where her oral answers were converted to text by means of a computer
program).

This is the summary of ideas we received from these interviews:

Teacher training in Al is extremely important in today’s educational landscape,
as it equips educators with the skills and knowledge needed to keep pace with
their students, who are often more adept at using new technologies. The rapid
integration of Al in various sectors, including education, necessitates that teachers
are not left behind. However, universities currently do not pay enough attention to
teacher training in Al. This neglect can be attributed to several factors, including
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the fast development in Al technology and a lack of capacities within educational
institutions to provide adequate training.

Universities seem to be taken aback by the swift advancements in Al, struggling
to incorporate these changes into their teacher training programs. This oversight
has significant implications for the quality of education that students receive.
Teachers, who are on the front lines of implementing educational technologies,
express a clear need for regular and systematic training in IT, including Al. They
would greatly benefit from a structured approach that includes in-house training
sessions, lectures, workshops, and access to webinars and other online materials.

An ideal training program should be comprehensive, covering both theoretical
knowledge and practical applications of Al It is not enough to understand the
principles of Al; teachers must also be able to apply these principles in their daily
teaching practices. Additionally, ethics should be a key focus area in Al training.
Understanding the moral and ethical implications of Al usage is crucial in foster-
ing a responsible approach to technology in education. This ethical training will
help teachers navigate the complex landscape of Al with a critical and informed
perspective.

The disparity in confidence levels among teachers regarding their competence
with Al is another issue that needs addressing. Some teachers feel proficient with
Al technologies, while others feel overwhelmed and underprepared. This gap can
lead to an unequal learning experience for students, depending on the Al com-
petence of their teachers. It is essential that teachers become capable of helping
their students with Al, rather than the other way around. Self-study alone is not
sufficient for this purpose; a more active and supportive approach from universi-
ties is necessary.

A proactive stance from universities in providing comprehensive Al training for
teachers will ensure that they are well-equipped to navigate the evolving edu-
cational environment and support their students effectively. This training should
not be a one-time event but rather an ongoing process that evolves alongside
technological advancements. Continuous professional development in Al will help
teachers stay current and competent.

Moreover, we must accept that Al is here to stay, and all of us need to learn how
to work with it. In the field of applied linguistics, Al holds significant potential for
teaching, particularly in the production of materials and assessment. Al can assist
in creating personalised learning materials, automating administrative tasks, and
providing detailed analytics on student performance. However, the active partici-
pation of learners will always be the key factor in the learning process, meaning
Al has less potential for direct learning applications. The human element in edu-
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cation remains irreplaceable, and Al should be seen as a tool to enhance, rather
than replace, traditional teaching methods.

Conclusion

The results of the study indicate that university teachers of languages, regardless
of their age, perceive artificial intelligence as an opportunity and they are inter-
ested in the ways the tools of Al can be used in language teaching and learning.
Another finding is that most of the respondents in the Czech Republic and the
Slovak Republic have not received sufficient training in this field from their insti-
tutions and are therefore self-educated.

Czech and Slovak university language teachers who participated in our survey use
Al rather for preparation of teaching materials than for lowering their administra-
tive burden or for making their publication activities more efficient.

Threats expressed by teachers include concerns about plagiarism, cheating, loss
of motivation to learn foreign languages, increased dependence on IT technologies
etc. Teachers participating in our survey expressed their wish to be continuously
trained in technologies necessary for their work, including Al. They think training
in Al should be approached as a life-long learning process.

When preparing the concept of teacher training in Al, we have to remember
that individual people have different needs and preferences. Dudeney and Hockly
(2007) say that the pace of change will vary for different groups of teachers. Some
groups will move very quickly to adopt new technologies and new habits while
others will remain largely unaffected by technological changes. Klimova (2024)
emphasises the fact that both teachers and students have to upskill their com-
petencies to handle the current advancements in Al technology. Besides technical
skills, we also have to develop teachers’ and learners’ capacity for critical thinking,
as this is the key to a proper use of Al. Also, ethical issues must never be forgotten
(Hockly, 2023).

In the context of the implementation of Al in the education sector, there is a need
for deeper research in this area. Although English language teachers currently
have access to online resources on the use of Al in the classroom (e.g. blogs, we-
binars, 'how-to’ guides), there is a need for more in-depth and intensive research
regarding the opportunities, issues and challenges that Al brings (Edmett et al,
2023).

Artificial intelligence is making its way into all areas of our lives. The teaching
of foreign languages at universities in the Czech and Slovak Republics is no ex-
ception. Ultimately, the integration of Al into education is inevitable, and teacher
training must reflect this reality. By investing in comprehensive Al training pro-
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grams, universities and other educational institutions can ensure that their edu-
cators are prepared to meet the challenges and opportunities presented by this
technology. This investment will return in the form of a more informed, compe-
tent, and confident teaching workforce, capable of using Al to improve educational
outcomes for all students. Finally, today’s young generation, also referred to as
“digital natives” (Prensky, 2007) and technologies cannot be separated.
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Implementacia predmetu CLIL a jeho overenie
v pregradualnej priprave buducich ucitelov
prirodovednych predmetov

Implementation of CLIL course and its validation in the
pre-gradual training of science teacher trainees

Barbara Kordikova

Abstrakt: Narastajuci dopyt po bilingvalnom vzdelavani na Slovensku si vyzaduje stale vi-
ac jazykovo aj odborne pripravenych ucditelov prirodovednych predmetov a pregradudlne
vzdelavanie cielene nasmerované na dany typ vyucovania. Jednym z efektivnych vychovno-
vzdelavacich pristupov, ktory zastresuje sithrn metodik prakticky pre vSetky formy bilingval-
neho vzdelavania je pristup CLIL (Content and Language Integrated Learning). Cielom nasho
vyskumu je overit opodstatnenie nového predmetu CLIL - integrované vyucovanie prirodo-
vedného predmetu a jazyka a zistit, ¢i a ako dany predmet prispel k zmene postojov a nazorov
buducich ucitelov k cudzojazynému vyucovaniu prirodovednych predmetov pred a po jeho
absolvovani v priebehu dvoch semestrov. Nas vyskum bol realizovany interven¢nou vyskum-
nou metédou vyskum vyvojom (design-based research) spajajicou kvantitativne aj kvalita-
tivne vyskumné ndastroje, ktoré ndm pomohli zozbierat’ a porovnat data od respondentov. Na
zaklade vysledkov vyskumu m6zeme konstatovat, Ze predmet CLIL sa stretol u Studentov s vel-
mi pozitivnym ohlasom a priniesol novy pohlad na ucenie v rdmci ich pregradualnej pripravy.
Absolvovanie daného predmetu viedlo k zniZeniu obav a neistoty Studentov v cudzojazy¢nom
vyucovani, ale aj k zvySeniu ich entuziazmu k vyucovaniu vo vSeobecnosti. Zozbierané data
a spdtnd vazba od Studentov nam pomohli naznacit' isté trendy a navrhnut odporuicania pre
skvalitnenie pregradudlneho vzdeldvania buducich ucitelov v snahe lepSie ich pripravit na
aktualne prebiehajice zmeny v slovenskom skolstve.

Kl'icové slova: bilingvalne vzdelavanie, budtci uditelia prirodovednych predmetov, CLIL, pre-
gradudlna priprava

Abstract: The growing demand for bilingual education in Slovakia requires linguistically and
professionally trained science teachers and specific pre-gradual education. One of the effective
educational approaches covering a set of methodologies for practically all forms of bilingual
education is the CLIL (Content and Language Integrated Learning) approach. The aim of our
dissertation is to verify the need for the new CLIL - science and language integrated learning
course and to find out whether and how it contributed to changing attitudes and opinions of
prospective science teachers on foreign language teaching before and after two semesters of
the course. In our research we used the intervention design-based research involving quan-
titative and qualitative research tools which helped us collate the data. Based on the results,
we can state that the CLIL course met with a very positive response from students and added
a new perspective to teaching and their pregradual training. Its completion led to reduced
concerns and uncertainty in foreign language teaching and increased enthusiasm of students
for science teaching in general, regardless of the language of instruction. The collected data and
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feedback from the students helped us indicate certain trends and suggest recommendations
for the improvement of pregradual education of future science teachers in order to prepare
them better for the ongoing changes in the Slovak education system.

Key words: bilingual education, CLIL, pregradual training, prospective science teachers

Uvod

V sdicasnom globalizovanom svete je ovlddanie cudzich jazykov povaZované za
nevyhnutnost. Vstupom Slovenska do Eurépskej tinie (EU) sa aj nas$im ob¢anom
otvorili nové moznosti, ako napr.: volny pohyb os6b, zaujimavé pracovné moznosti
a moznosti cestovania ¢i Stadia v zahranici a preto aj nase Skolstvo reagovalo na
tieto zmeny zavadzanim bilingvalnych gymnazii, resp. programov, ktorych pocet
v poslednych rokoch neustéle narasta.

V nasej krajine je bilingvalne vzdeladvanie predovSetkym reprezentované bilingval-
nymi gymnaziami, ktoré stale s oblubou vyucuju bilingvalne prave prirodovedné
predmety ako chémiu, biol6giu, matematiku ¢i geografiu. Urcitou nevyhodou bilin-
gvalnych gymnazii je vSak fakt, Zze poskytuju jazykové vzdelavanie len selektovanej
skupine Studentov, a preto sd stdle povaZované za elitarske. Z tohto dovodu je
zavadzanie metodiky integrovaného vyucovania obsahu a jazyka CLIL (Content and
Language Integrated Learning) na zakladné Skoly a bezné gymnazia prijatelnejSou
cestou v snahe dosiahnut lepSie jazykové kompetencie Sirsich skupin Ziakov na
Slovensku (Kordikova, 2022).

Napriek narastajicemu zdujmu o tento typ vzdeldvania, vedenie bilingvalnych
gymnazii, zakladnych a strednych $kol, ktoré sa snazia zavadzat' CLIL do vyuco-
vania, stale viac Celi problémom so ziskavanim kvalifikovanych ucitelov, ktori by
spiiali odborné i jazykové predpoklady. Navy$e vedenie $kol i samotni uéitelia
nedostavaju adekvatnu materidlnu ¢i metodick podporu od relevantnych inSti-
tucii, ¢o len zvySuje tlak na samotnych ucitelov a vedie k ich zvySenej fluktudcii
(Kordikova, 2022).

Mnohi odbornici na bilingvalne vzdelavanie na Slovensku sa vyjadruju kriticky ku
skutoCnosti, Ze v naSej krajine existuje len velmi malo fakult, ktoré cielene pri-
pravuju buducich ucitelov na vyucovanie vychovno-vzdelavacim pristupom CLIL,
ktory zastreSuje prakticky vSetky formy bilingvalneho vzdeldvania a nepredsta-
vuje len samotné vyucovanie prostrednictvom cudzieho jazyka, ale je ucelenou
vychovno-vzdelavacou koncepciou zaloZenou na konstruktivistickych principoch
a principoch zameranych na aktivizaciu ziaka (Gondova, 2013, s. 5). Z vyskumu
Kovacikovej (2021) vyplyva, Ze len tri z dvanastich slovenskych fakult, ktoré pri-
pravuji buducich uditelov anglického jazyka v jednoodbore alebo v kombinacii
s inym predmetom, ponudkaju Studentom predmet CLIL metédy v ramci pripravy
vzdelavania buducich ucitelov. Tak sa Prirodovedecka fakulta Univerzity Komen-
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ského (PriF UK) v Bratislave v sicasnosti radi medzi prvé nefilologické fakulty na
Slovensku, ktoré ponukaju predmet CLIL metodiky aj budiicim ucitelom nejazyko-
vych (prirodovednych) predmetov.

KedZe dopyt po jazykovo vybavenych uciteloch odbornych predmetov je velmi
vel'ky, nd$ vyskum bol nasmerovany prave na Studentov ucitelstva vSeobecno-
-vzdelavacich predmetov PriF UK, na ich postoj k cudzim jazykom a k ich vyuzitiu
v ucitel'skej praxi prostrednictvom pristupu CLIL.

Predlozeny vyskum je teda prirodzenou reakciou na aktudlnu situaciu v bilin-
gvalnom vzdelavani na Slovensku a na potrebu SpecifickejSej pripravy buduicich
ucitelov v snahe reflektovat’ sti¢asné vyzvy pedagogického trhu prace.

1 CLIL ako vychovno-vzdelavaci pristup

Napriek tomu, Ze pojem CLIL je uz v eur6pskom kontexte velmi dobre znamy nie-
kol’ko desatroci, v slovenskom vzdeldvacom systéme zaznamenavame vyraznejsi
narast zaujmu o implementovanie integrovaného vyucovania obsahu a jazyka len
v niekol'kych poslednych rokoch.

CLIL charakterizujeme ako vychovno-vzdelavaci pristup, v ktorom je podstatné
dosiahnutie dualnych (predmetovych a jazykovych) cielov, kde cudzi jazyk sluzi
ako prostriedok ziskavania vedomosti a informacii z daného predmetu, ktorého
obsah je vzdy prvorady. Aj ked’ je CLIL vyucovanie povazované skor za predmeto-
vé ako jazykové a CLIL hodiny sd v rozvrhu nasadzované ako hodiny predmetové
(napr. CLIL chémia, biol6gia, geografia), v kontexte nejazykového predmetu dana
metdda nepochybne ,poskytuje aj novy rozmer myslenia a prehlbovania kompe-
tencii v cudzom jazyku“ (Stefkova et al,, 2023, s. 13).

Danym pristupom sa vyucuje maximalne 30-50 % obsahu predmetu prostrednic-
tvom cudzieho jazyka ¢im sa vytvara stdle dostatocny priestor aj na vyucovanie
v materinskom jazyku. CLIL je navySe pristup k vzdelavaniu zvladnutelny aj pre
slabsich ziakov a je velmi motivujuci, pretoze v nom Ziaci pouzivaju cudzi jazyk
v zmysluplnych situaciach, ktoré prirodzene vyplyvaju z rieSenia problémov a uloh
v danom nejazykovom predmete a tym si prirodzene osvojuju komunika¢né zruc-
nosti a odbornd terminolégiu z daného predmetu. Podla Gondovej (2013, s.9)
pri vyucovani CLIL-u nejde ani o vyucovanie jazyka, ani o vyufovanie predmetu,
ale o ich prepojenie, a preto si tento pristup vyzaduje nové inovativne metody
vyucovania.

CLIL je sthrnom metodickych postupov vychadzajtcich zo socio-kultirnych, kon-
Struktivistickych principov ucenia sa (Coyle et al., 2010), ktoré podporuji rozvoj
kreativneho a kritického myslenia, rozvoj vyssich kognitivnych funkcii (analyzovat,
hodnotit, tvorit). Aplikovanie metéd zameranych na Ziaka a jeho aktivizaciu je
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tieZ neoddelitelnou sucastou vyucovania pristupom CLIL ¢o napomaha k podpore
vzajomnej interakcie, spolupraci a komunikacii ziaka v triede.

Na zaklade uvedenych aspektov je zrejmé, Ze principy CLIL-u su plne v stlade
s poziadavkami meniaceho sa systému Skolstva na Slovensku, ktorého cielom je
eliminovat transmisivny prenos informdcii z ucitela na Ziaka, memorovanie a en-
cyklopedické vedomosti v snahe klast doraz na také zrucnosti a kompetencie Zia-
kov, ktoré by ich kvalitne pripravili pre realny Zivot a potreby pracovného trhu
prace v bududcnosti.

2 Ciele a vyskumné otazky

Nas vyskum vychadzal z predvyskumu, ktory bol realizovany v rokoch 2017-2018
a ktorého vysledky prispeli k Specifikacii cielov samotného vyskumu.

V predvyskume [ sme sa zamerali na zistenie aktudlnej situacie bilingvalneho
vzdelavania prirodovednych predmetov v anglickom jazyku na slovenskych bilin-
gvalnych gymnaziach. Vysledky daného predvyskumu nds inSpirovali k realizacii
predvyskumu II, ktory sa tykal buducich ucitelov prirodovednych predmetov a ich
postoja k cudzim jazykom v profesii ucitela. Porovnanie a zhodnotenie vysledkov
predvyskumu I a II bolo publikované v prestiznom karentovanom casopise In-
ternational Journal of Bilingual Education and Bilingualism pod ndzvom Bilingual
science education: perceptions of Slovak in-service and pre-service teachers (Kordiko-
va, 2020, s. 728-741). Z tohto dévodu v naSom ¢lanku detailné vystupy predvys-
kumov neuvadzame.

Vzhladom na vysledky oboch predvyskumov (napr. vyrazny nedostatok kvalifiko-
vanych ucitelov v bilingvalnych programoch, takmer Ziadna metodickd podpora
a systém Specifického celoZivotného vzdeldvania, mensie emocionalne uspokojenie
a zarovell aj menSia istota a obavy buducich ucitelov prirodovednych predmetov
pri predstave vyucovania v cudzom jazyku, atd.) sme usudili, Ze by bolo vhodné
pripravit systém pregradualneho, pripadne aj postgradualneho vzdelavania, za-
meraného na zdokonalovanie odbornych aj jazykovych zru¢nosti ucitelov prirodo-
vednych predmetov v bilingvadlnom vzdeldvani. Vytvorenie vyberového predmetu
CLIL zameraného na vyucovanie prirodovedného predmetu prostrednictvom cu-
dzieho jazyka by tak mohlo mat pozitivhu odozvu minimalne u Studentov kom-
binacii prirodovedného predmetu s cudzim jazykom. Zaroven sme predpokladali,
Ze absolvovanim daného predmetu by Studenti ziskali vacsiu istotu i nadSenie pre
cudzojazy¢né vyucovanie v ich budtcej praxi a ich obavy z tohto typu vzdelavania
by sa tak postupne mohli eliminovat. Overenie uvedeného predpokladu sa stalo
jednym z hlavnych cielov vyskumu.

Cielom vyskumu bolo teda vytvorit obsah nového vyberového predmetu CLIL -
integrované vyucovanie prirodovedného predmetu a jazyka, oducit dany predmet,
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overit jeho opodstatnenie u Studentov a zistit ¢i a ako prispel k zmene postojov
a nazorov buducich ucitelov k cudzojazy¢nému vyucovaniu prirodovednych pred-
metov pred, pocas a po jeho absolvovani v priebehu dvoch semestrov.

Vysledky vyskumu mali overit' vyznam pristupu CLIL ako stcasti pripravy budu-
cich ucitelov a v kone¢nom désledku by mali slizit na zlepSenie odbornej pripravy
budtcich ucitelov pre prax v snahe pripravit ich na aktualne vyzvy pedagogického
trhu prace.

Z ciela vyskumu vyplyva hlavnd vyskumna otdzka ako aj niekol'ko c¢iastkovych
vyskumnych otazok nasledovne:

Hlavna vyskumna otazka:

AKy je prinos nového vyberového predmetu CLIL - integrované vyucovanie prirodo-
vedného predmetu a jazyka v pregradualnej pripravebuducich ucitelov prirodoved-
nych predmetov?

Ciastkové vyskumné otazKy:
¢ Aky nazor maju buduci ucitelia na vyuzitie cudzich jazykov vo svojej ucitelskej
profesii?

e Aké st ocakavania a predstavy buducich ucitelov o vyucovani prirodovednych
predmetov v cudzom jazyku?

¢ Ako sa zmeni nazor a postoj buducich ucitelov k cudzojazy¢nému vyucovaniu
po absolvovani predmetu CLIL?

e PomdZe absolvovanie vyberového predmetu CLIL Studentom zmiernit obavy
a neistotu z cudzojazy¢ného vyucovania prirodovednych predmetov?

e Povazuju Studenti vyberovy predmet CLIL za podstatny prinos do svojho $tu-
dia a praxe?

e Odporucali by tento predmet inym Studentom?

* Ako mdézeme aplikovat vysledky vyskumu na zlepsenie odbornej pripravy bu-
ducich ucitelov chémie a dalSich prirodovednych predmetov vo vysokoskolskej
priprave a pedagogickej praxi?

3 Vyskumné metdédy a nastroje
3.1 Vyskum vyvojom

V nasom vyskume sme pouzili pomerne novd vyskumnu stratégiu vyskum vyvo-
jom(z anglického nazvu design-based research), ktorej vznik sa datuje na zaciatok
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21. storocia a zaraduje sa k novym trendom v didaktickom vyskume. Metéda vy-
skum vyvojom je oznacovana za prakticki vyskumnu stratégiu, ktora efektivne
prepaja vyskum s praxou vo formalnom vzdelavani (Anderson & Shattuck, 2012,
s. 16-25) v snahe prispiet k jeho skvalitneniu.

Vyskumnda stratégia vyskum vyvojom sa svojim charakterom nezaraduje ani ku
kvantitativnym ani kvalitativnym, ale k tzv. intervencnym vyskumnym stratégiam
(Kalas et al, 2011, s. 28). Podla Trnu (2005), dany pristup je vacsinou interdis-
ciplindrny a integracny a tato tendencia sa Coraz viac presadzuje aj v odborovych
didaktikdch prirodovednych predmetov. Trna (2011) charakterizuje konStrukény
vyskum (vyskum vyvojom) ako cyklus Styroch faz - analyzy praktického problé-
mu, vyvoja rieSenia, testovania rieSenia v praxi a reflexie a zovSeobecnenia.

Kanadski autori Anderson a Shattuck (2012) analyzovali takmer 50 odbornych
¢lankov o vyskume vyvojom (design-based research) a na zaklade vlastnej analyzy
tejto metodoldégie sa zhodli na tom, ze kazdy kvalitny vyskum vyvojom by mal
obsahovat’ nasledujuice atributy:

¢ Vsadenie do skuto¢ného vzdelavacieho kontextu, co zabezpeci efektivne po-
uzitie vysledkov vyskumu na zhodnotenie a zdokonalenie vyucovania v praxi.

e Zameranie sa na vyvinutie a testovanie $pecifickej intervencie, kde by vy-
bratie a tvorba intervencie mala byt vysledkom spoluprace medzi vyskumni-
kom a ucitelom z praxe a mala by vychadzat z dokladného zhodnotenia danej
situacie, pomenovania problému, stidia relevantne;j literatury ¢i teérie a vytvo-
renia vhodnej intervencie v snahe danu situdciu zlepsit. Takouto intervenciou
sa mysli:

lubovolny konstrukény zasah do pedagogickej praxe, napr. nova metodika, Studijny material, soft-
vérovy mikrosvet, sposob hodnotenia ¢i motivovania Ziakov, prispevok do osnov alebo iny produkt,

ktory vznikd ako sucast pedagogického vyskumu s cielom inovovat' a zlepsit vzdelavanie a pozna-
vaci proces (Kalas et al,, 2011, s. 29).

¢ Pouzivanie kombinovanych vyskumnych metéd, ¢o prirodzene vyplyva zo
samotnej stratégie vyskum vyvojom, kde sa rdzne intervencie hodnotia rozlic-
nymi vyskumnymi metdédami a nastrojmi - kvalitativnymi aj kvantitativnymi -
podla potreby daného vyskumu.

+ Mnohonasobné iteracie (opakovania), kedZe kazda vyvojova prax obycajne
zahfna testovanie prototypu, opakované vylepsSenia a nepretrzity vyvoj na za-
klade opakovaného testovania. Autori humorom nazyvaji neustale vylepSova-
nie intervencii ako ,vyskum cez chyby,“ kedZe nie je lahké najst vhodné riese-
nie na konkrétny problém hned’ na prvykrat, ale aZ po niekol'’kych opakujtcich
sa cykloch.

+ Kolaborativne partnerstvo medzi vyskumnikmi a ucitelmi z praxe, kedZe
ucitelia st zvycCajne priliS zaneprazdneni a nedostato¢ne vyskoleni na to, aby
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viedli seriézny vyskum. Na druhej strane vyskumnici nie st natol'ko obozna-
meni so zloZzitou oblastou vzdelavania a vzdelavacich systémov, aby mohli
efektivne vytvarat a zmerat’ dopad konkrétnej intervencie. Vzajomna spolupra-
ca tak pomaha identifikovat’ konkrétny problém, nastudovat' relevantnu litera-
turu, vytvorit' a implementovat konkrétnu intervenciu do vyucovania, zhodno-
tit' ju a vytvorit a publikovat vSeobecné teoretické zavery a odporucania, ktoré
budu uZito¢né pre teoretikov aj praktikov.

e Tvorba praktickych ,konstrukénych principov, ktord predstavuje jednu
z najdolezitejSich silnych stranok stratégie vyskum vyvojom a ktorou sa za-
sadne odliSuje od tzv. akéného vyskumu. Tato ¢ast' vyskumu sa zaobera zovse-
obecnenim vysledkov vyvoja konkrétnej intervencie a vedie k tvorbe vSeobec-
nych zasad, odporuicani ¢i tedrie veduicej ku skvalitneniu vyucovacieho procesu
a uZzitoc€nej pre ucitelov z praxe aj vyskumnikow.

KedZe sa vyskumna stratégia vyskum vyvojom zaraduje k tzv. interven¢nym me-
tédam a spaja kvantitativne aj kvalitativne vyskumné nastroje, v naSom vyskume
sme zber Udajov realizovali prostrednictvom sémantického diferencialu a polo-
Struktdrovaného rozhovoru.

3.2 Sémanticky diferencial

Sémanticky diferencial je vyskumna metdda casto aplikovana v socidlnej psycholé-
gii, marketingu, prieskume trhu (Gavora et al.,, 2010), ale Coraz CastejSie sa pouziva
prave v pedagogickom vyskume (Vastatkova & Chval, 2010, s. 111-128; Ferjencik,
2000). V skolstve sa s oblubou pouziva pri autoevaluacii Skolskych predmetov,
Studijnych programov, alebo pri zistovani efektivity zavddzania novych vyucova-
cich met6d v snahe zlepsit vyucovaci proces. Metéda sémantického diferencialu
je pomerne jednoduchou formou zistovania osobnych, subjektivnych postojov res-
pondentov k vybranym pojmom (Kordikova, 2022).

Kazdy pojem ma totiZto dva druhy vyznamov - denotativny (zjavny, vSeobecne
platny) a konotativny (skryty, subjektivny vyznam). Napriklad ,pod pojmom trest
si kazdy moZe predstavit nieco iné: fyzicky trest, domdace vazenie, zadkaz obltbenej
Cinnosti, krik a pod.“ (Gavora et al,, 2010).

Podstatou tejto metddy je sibor bipolarnych adjektiv, ako napr. zaujimavy - nud-
ny, lahky - tazky, uvolneny - napaty, atd., ktoré by mali byt relevantné k pojmu,
ktory je respondentmi posudzovany. Respondenti vyjadruju svoj postoj k danému
pojmu najcastejSie na sedembodovych Skalach. Adjektiva si radené bud’ tak, Ze na
lavej strane skaly je vZdy adjektivum pozitivne a na pravej strane adjektivum ne-
gativne, alebo Ze su obcasne zamerne vymenené, aby sme eliminovali stereotypné
odpovedanie respondenta (Gavora et al., 2010). V tomto pripade je ale potrebné
vziat to do uvahy pri vyhodnocovani.
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Podobne ako v predvyskumoch, tak aj v naSom vyskume sme sa inSpirovali sé-
mantickym diferencidlom pozostavajucim zo sedembodovej Skaly 20 bipolarnych
adjektiv, ktora bola pouzita vo vyskume PaedDr. Milana Kubiatka, PhD. ,Séman-
ticky diferencidl ako jedna z moznosti skimania postojov Ziakov druhého stupria zd-
kladnych skél k chémii” (Kubiatko, 2016). So sihlasom autora sme tuto $kalu ad-
jektiv prevzali a preloZili do slovenciny a nasledne pouZili pri posudzovani posto-
jov Studentov k pojmom - hodina prirodovedného predmetu v cudzom jazyku
a hodina prirodovedného predmetu v slovenskom jazyku. Pre oba pojmy bola
zostavenda rovnaka $kala bipolarnych adjektiv (Tab. 1).

Respondenti boli pouceni o tom, ako dany pojem hodnotit - v hodnotiacej Skale
mali oznacit' vZdy jednu hodnotu 1-7 podla toho, ku ktorému pridavnému menu,
mal podla nich, hodnoteny pojem blizsie (¢im nizSia hodnota, tym pozitivnejsi
postoj; ¢im vysSia hodnota, tym negativnejsi postoj k danému pojmu).

Sémanticky diferencial bol podobne ako polosStruktirovany rozhovor pouzity tri-
krat: na zaciatku predmetu CLIL 1, po ukonleni predmetu CLIL 1 a na zaver
predmetu CLIL 2 a sluzil na porovnanie vyvoja situdcie v jednotlivych etapach
a dokreslenie celkového obrazu a informacii ziskanych z jednotlivych rozhovorov.

Udaje ziskané prostrednictvom sémantického diferencidlu sme vyhodnotili mate-
maticko-Statistickymi metédami - vypocitanim aritmetického priemeru, medidnu
a smerodajnej odchylky jednotlivych poloZiek. Vzhladom na maly pocet respon-
dentov nemalo vyznam spracovat nasSe data z vyskumu aj prostrednictvom fakto-
rovej analyzy, tak ako sme urobili v Predvyskumoch I a II a ktorych vysledky sme
publikovali v ¢lankoch Kordikovej a Brestenskej (2018 a 2019).

Udaje sme zobrazili v grafoch zostavenych pre kazdi etapu vyskumu (zaciatok
CLIL 1, po absolvovani CLIL 1 a po absolvovani CLIL 2)pre dany posudzovany
pojem. Nasledne sme vyvoj v jednotlivych etapach porovnali pre vyucovanie v cu-
dzom aj slovenskom jazyku a opéat spracovali aj graficky.

4 Realizacia vyskumu vyvojom

Nas vyskum bol realizovany v priebehu ak. rokov 2019/2020 a 2020/2021. Do
vyskumnej vzorky sme zahrnuli len tych Studentov, ktori absolvovali vyberovy
predmet CLIL 1 a 2 v plnom rozsahu - skupina 6smich Studentov 3. ro¢nika baka-
larskeho studia a 1. ro¢nika magisterského studia v roznych aprobaciach (chémia
- anglicky jazyk, chémia - bioldgia, geografia - anglicky jazyk, bioldgia - nemecky
jazyk).

V akademickom roku 2019/2020 bol predmet CLIL 1 a 2 oduceny prezencne,
avsak kvoli Sireniu virusu COVID-19 a naslednému uzavretiu vysokych $kol a in-
ternatov v marci 2020, Studenti museli oducit svoje modelové CLIL hodiny online.
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Tab. 1: Sedemstupnova Skala 20 bipoldrnych adjektiv hodnotiaca pojem ,,Hodina prirodovedného predmetu
v cudzom jazyku /v slovenskom jazyku.”

1 2 314 (5 6 |7
1. lahka tazka
2. prospesna bezvyznamna
3. vzrusujuca nudnd
4. jednoducha zlozita
5. jasna matuca
6. dobra zla
7. prijatefna frustrujica
8. sposobujlca radost nahanajuca strach
9. zrozumitelna nepochopitelna
10. lahkd na pochopenie narofnd na pochopenie
11. priatelska neprivetiva
12. zaujimava jednotvarna
13. atraktivna nepritazliva
14. komfortna nepohodina
15. hodnotna zbytocna
16. zabavna namahava
17. organizovana chaoticka
18. neskodna nebezpecna
19. uvolnena napatd
20. bezpecna riskantna

V akademickom roku 2020/2021 bol uz cely obsah predmetu CLIL 1 a 2 prispo-
sobeny potrebam diStancného vyucovania a bol oduceny online.

V nasom vyskume sme pouzili uZ spominant vyskumnu stratégiu vyskum vyvo-
jom, ktorda nema vyhradne charakter kvalitativneho vyskumu, ale spdaja kvalita-
tivne aj kvantitativne vyskumné nastroje. Ako kvalitativny vyskumny nastroj sme
aplikovali polostruktirovany rozhovor a ako kvantitativny vyskumny nastroj sme
pouzili sémanticky diferencial. Oba vyskumné nastroje sa navzajom velmi dobre
dopliali a boli pouZité trikrat - na zaciatku predmetu CLIL 1, po ukonéeni pred-
metu CLIL 1 a na zaver predmetu CLIL 2 - a sluzili na zhodnotenie a porovnanie
vyvoja situdcie v jednotlivych etapach.

Pri polostruktirovanych rozhovoroch oznacenych ako Interview I-II-III sme pou-
zili nasledujice subory otazok:
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Interview I (1. etapa: realizované na zaciatku predmetu CLIL 1):

1.

g s W N

[o)}

Myslite si, Ze cudzie jazyky a prirodovedné predmety sa daji/nedaju prepojit v ucitel'skej praxi?
Preco?

. Preco ste si zvolili predmet CLIL?

. Ako by ste metodiku CLIL charakterizovali?

. Aké ocakavania mate od tohto predmetu?

. Aké emocie - pozitivne alebo negativne - u Vas skor prevladaju pri predstave, Ze by ste mali ucit

prirodovedny predmet prostrednictvom cudzieho jazyka?

. Co je tou negativnou strankou, ktora Vas od takéhoto spdsobu vyucovania odradza?
. Viete na tomto spdsobe vyucovania najst nieco pozitivne?

Interview II (2. etapa: realizované na konci predmetu CLIL 1):

1.
. Absolvovali ste jeden semester predmetu CLIL, naplnili alebo nenaplnili sa Vase o¢akavania?

© N U AW N

9.
10.
11.
12.

13.
14.

Co si po absolvovani predmetu CLIL 1 myslite o ovladani cudzich jazykov v pedagogickej praxi?

. Co nové Vam tento predmet dal? Naudili ste sa nie¢o nové?
. Myslite si, Ze predmet CLIL moZze byt prinosom do Vasho Stadia, pripadne praxe?
. Bol, podla Vas, tento predmet nie¢im iny? Vysvetlite...

Co sa Vam na tomto predmete najviac pacilo?

. Co sa Vam nepacilo, k ¢omu mate vyhrady?
. Co by ste si vedeli predstavit robit’ pri sprostredkovani problematiky CLIL lep$ie? Mate nejaké

navrhy na zlepSenie?

Ako by ste na zaklade ziskanych informacii dnes pojem CLIL charakterizovali?

Co pokladate za najvacsi prinos CLIL-u vo vyucovani?

Ma podla Vas CLIL aj nejaké nevyhody? Mozete ich Specifikovat?

Aké emocie u Vas momentalne prevladaju pri predstave, Ze by ste mali ucit’ prirodovedny
predmet prostrednictvom cudzieho jazyka, napr. pristupom CLIL?

Ak Vas nieco stéle od takéhoto vyucovania odradza, moZete to blizsie Specifikovat?
Odporucili by ste tento predmet inym Studentom? Preco dno/nie?

Interview III (3. etapa: realizované na konci predmetu CLIL 2):

1.
. Co nové Vam tento predmet dal? Naudili ste sa nie¢o nové?

N Ul D W N

@

Absolvovali ste dva semestre predmetu CLIL, naplnili alebo nenaplnili sa Vase o¢akavania?

. Myslite si, ze predmet CLIL mo6Ze byt prinosom do Vasho $tudia, pripadne praxe?

. Ako by ste zhodnotili pripravu svojej modelovej CLIL hodiny?

. Ako by ste zhodnotili svoju prvii oduc¢ent CLIL hodinu? Aka to bola pre Vas skiisenost? Preco?
. Aké embcie u Vas dnes prevladaju pri predstave, Ze by ste mali ucit prirodovedny predmet

prostrednictvom cudzieho jazyka, napr. pristupom CLIL?

. Ak Vas nieco stale od takéhoto vyucovania odradza, mozete to blizsie Specifikovat?
. Myslite si, Ze sa pokusite aplikovat principy CLIL-u vo svojej buducej praxi?

. Mate nejaké pripomienky, navrhy k predmetu CLIL?

10.
11.

Odporucdili by ste tento predmet inym Studentom? Preco 4no/nie?
Co by ste odporudili v snahe predmet CLIL lep$ie spropagovat medzi $tudentami?
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Okrem rozhovorov sme podrobili analyze aj vystupy Studentov - pripravy mo-
delovych CLIL hodin aj samotné oducenie CLIL hodiny. Tym sme ziskali lepsiu
predstavu o tom ako Studenti CLIL pochopili a dokazali metédu aplikovat pri
koncipovani prirodovednych hodin. Vysledkami tejto ¢asti vyskumu sa ale v naSom
¢lanku z kapacitnych dévodov nezaoberame.

V nasom vyskume sme postupovali v stlade s charakteristikou vyskumu vyvojom
podla Trnu (2011) ako cyklu Styroch faz - analyzy praktického problému, vyvoja
rieSenia, testovania rieSenia v praxi a reflexie a zovSeobecnenia - nasledovne:

1. analyza praktického problému: V predvyskume sme zhodnotili situaciu v bi-
lingvalnom vzdelavani na Slovensku ako problematickd z niekol'kych dévodov,
zahrnujuc aj nedostatok kvalifikovanych ucitelov a Specifickej pripravy pre ten-
to typ vzdelavania. Navyse Studenti ucitelstva na PriF UK na jednej strane
ukazali zaujem a ochotu vyucovat v cudzom jazyku, ale zaroven zdoraznili
vel'ky respekt a obavy pri predstave viest hodiny prirodovednych predmetov
cudzojazycne.

2. vyvoj rieSenia (intervencie): Rozhodli sme sa pripravit uplne novy vybero-
vy predmet CLIL - integrované vyucovanie prirodovedného predmetu a jazyka
a ponuknut ho Studentom ucitelstva na PriF UK v snahe eliminovat’ ich obavy
z cudzojazy¢ného vyucovania a skvalitnit' ich pripravu do praxe.

3. testovanie riesenia (iteracie): Vytvoreny obsah a metodiku predmetu sme
testovali v priebehu dvoch rokov a uZ po prvom roku sme na zaklade reflexie
Studentov urobili malé zmeny, ktoré sme hned aplikovali do obsahu a organi-
zacie vyucovania predmetu CLIL

4. zovSeobecnenia: Na zaklade spatnej vazby od Studentov, ktori absolvovali da-
ny predmet v celom rozsahu, ako aj vysledkov sémantického diferencialu sme
zhodnotili vyznam vytvorenia vyberového predmetu CLIL a poskytli dalsie na-
vrhy a odporucania na skvalitnenie Specifickej pregradualnej pripravy Studen-
tov ucitelstva (Kordikova, 2022).

5 Obsah a metodika vyberového predmetu CLIL

Zakladnym kamenom nasho vyskumu bolo vytvorenie obsahu a metodiky vybero-
vého predmetu CLIL. Obsah predmetu CLIL bol rozdeleny do dvoch semestrov -
CLIL 1 (zimny semester) a CLIL 2 (letny semester).

Predmet bol vyucovany slovensko-anglicky aj vzhladom na samotné principy CLIL-
u, ale aj preto, aby sme nediskriminovali Studentov s kombinaciami bez cudzie-
ho jazyka, pripadne Studentov, ktor{ Studujd aprobaciu prirodovedného predmetu
a iného cudzieho jazyka (najcastejSie nemciny). Dany predmet bol k dispozicii Stu-
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dentom ucitelstva vSeobecno-vzdelavacich predmetov vSetkych aprobacii na PriF
UK od 3. ro¢nika Studia.

Obsah predmetu CLIL 1 bol skor teoretickou ¢astou a zameriaval sa na vysvetle-
nie, pochopenie a stotoznenie sa s pojmom CLIL, jeho histériou, typmi; zakladnymi
principmi; kompetenciami ucitela; rAamcom 4C - obsah, komunikacia, kognicia, kul-
tura (z anglického content, communication, cognition and culture); u¢ebnymi stylmi
a scaffoldingom; kompetenciami CLIL ucitela; vyhodami a nevyhodami CLIL-u; €i
vyuzitim digitalnych technolégii pri vyucovani.

Napriek tomu, Ze CLIL 1 je skér koncipovany ako teoreticka ¢ast, informacie o poj-
me CLIL neboli Studentom podavané formou prednasky, ale prostrednictvom roz-
norodych aktivit zameranych na Studentov, ktori tymto aktivnym sp6sobom ziskali
nové informacie o CLIL-e, t.,j. bola tu snaha realizovat obsah predmetu samotnym
pristupom CLIL tak, aby Studenti ziskali priamu skiisenost s danym pristupom
k vyucovaniu. Na konci zimného semestra tak Studenti ziskali zdkladné portfo-
lio aktivit a web stranok, ktoré mézu vyuZzit vo svojej budtcej praxi (Kordikovj,
2019).

V zimnom semestri prvého roka otvorenia predmetu CLIL 1 bola sucastou obsahu
predmetu aj jedna hodina (v rozsahu 90 minut) oducend CLIL ucitelkou z praxe
posobiacou v anglickom bilingvalnom programe Gymnazia Jdna Hollého v Trnave,
ktora sa okrem praktickych aktivit podelila so Studentami o cenné skiisenosti a ra-
dy z vyucovania biolégie prostrednictvom CLIL-u. Pocas diStan¢ného vyucovania
v druhom roku otvorenia vyberového predmetu CLIL mali Studenti moZnost zu-
Castnit’ sa jej online hodin biolégie, kedZe osobny kontakt na fakulte nebol mozny.

Pri koncipovani obsahu predmetu CLIL 2 v letnom semestri sme museli vziat' do
uvahy fakt, Ze v priebehu letného semestra Studenti nastupuji na pedagogicku
prax a semester je pre nich Krat$i. Preto sme boli ntteni zazit obsah predmetu-
na témy ako: réznorodost, stereotypy a predsudky; formativne a sumativne hod-
notenie; tvorba hodnotiacej tabulky na oducenie modelovej CLIL hodiny; tvorba
pripravy modelovej CLIL hodiny; realizacia modelovych CLIL hodin Studentami;
spatnd vdazba k oduceniu hodin a zhodnotenie predmetu.

V Gvode obsahu predmetu CLIL 2 sme sa zaoberali skor teoretickymi témami
0 sposobe hodnotenia ziakov ako aj diskusiou a aktivitami, ktoré viedli k uve-
domeniu si naSich moznych stereotypov a predsudkov vo vSeobecnosti, ale aj
pri hodnoteni Ziakov v Skolskom prostredi. Tento ivod dalej Studentov motivoval
k vytvoreniu hodnotiaceho formativneho nastroja - hodnotiacej tabul’ky modelo-
vej CLIL hodiny, kde sa ako skupina dohodli na hodnotiacich kritériach aj deskrip-
toroch danej CLIL hodiny, ktorti mali Studenti oducit na konci semestra. Sticastou
predmetu CLIL 2 bol aj online workshop skuisenej CLIL ucitelky na tému CLIL
- ukdzky dobrej praxe, ktory Studentov opat obohatil o nové aktivity a aplikacie
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vyuzitelné v online priestore. V zavere predmetu Studenti vypracovali a odovzdali
pripravu modelovej CLIL hodiny, ktora vzhladom na nepriazniva epidemiologicka
situdciu museli oducit online.

6 Vysledky vyskumu
6.1 Vysledky kvalitativneho vyskumu

Z odpovedi Studentov priebezného aj zaverecného interview vyplyva, Ze dvojse-
mestralny vyberovy predmet CLIL naplnil oCakavania vSetkych Studentov a vo
viacerych pripadoch ich dokonca prekonal, pretoze ,to bolo lepSie ako oc¢akavali.
Jedna Studentka by dokonca privitala aj rozsirenie predmetu o dal$i semester,
v ktorom by sa pozornost venovala uZ len konkrétnemu CLIL vyucdovaniu, priprave
hodin a pripadne aj praxe na CLIL $kolach. Uvddzame vyjadrenie jednej Studentky:

Naozaj som si povodne myslela, Ze sa naucime trosku zapojit jazyk do vyucovania a ucit's pouZzitim jazy-
ka, ale celkovo to ¢o mi tento predmet dal naozaj prekonalo moje o¢akavania... naozaj som si nemyslela
k akym moZnym zdrojom alebo napadom a metédam prostrednictvom tohto predmetu pridem.

Takisto sa vsetci Studenti vyjadrili, Ze predmet CLIL im urcite dal nieco nové,
ako napriklad vela uzito¢nych aplikacii a ich flexibilné pouzitie pri réznych té-
mach. Dal$imi pozitivami predmetu je podla $tudentov aj roziirenie si obzorov
v didaktike, vela novych skisenosti, inSpiracie a vymena ndzorov ako aj podpora
od spoluziakov, ale predovsetkym ,iny pohlad na vyucovanie,” kde ucitel' je skor
facilitaitorom a kde sa da ucit inym spésobom tym, Ze vyucovanie nie je zamerané
na frontalny vyklad ucitela, ale na ziaka a jeho aktivne ucenie sa. Nezanedbatel-
nym poznatkom je fakt, Ze Studenti ziskali odvahu ucit prostrednictvom cudzieho
jazyka ako aj ,odvahu ucit a rozvijat sa aj ako ucitel’ Jeden zo Studentov tvrdil
nasledovné:

Mne osobne dal (predmet CLIL) to, Ze sa pozerdm na vyucovanie trosku z iného hladiska. Doteraz to
bolo...alebo viac menej ¢o som mal ja osobné skisenosti s vyucovanim...to bol klasicky vyklad. A CLIL mi
ukdazal, Ze d4 sa to robit tplne inak. Ti Ziaci nemusia trpiet, ale oni si vyucovacie hodiny mozu v podstate
uzivat' a mozu sa aj tym uzivanim si niec¢o naucit. A dalsia vec... ziskal som taku sebaistotu... dovolim si
povedat, lebo predtym aj ked’ $tudujem jazyk, asi by som si netrtifol oducit nejaku ti hodinu v anglictine,
napriklad celt hodinu chémie by som si netrufol v angli¢tine oducit. Ale CLIL mi vlastne pontika ta
angli¢tinu aj zakomponovat, obohatit seba a obohatit deti... ¢iZze, podla mna je to také obojstranné
rozvijanie sa.

Studenti sa tieZ sthlasne ¢asto vyjadrili k otazke ¢i predmet CLIL méZe byt prino-
som do ich $tudia, pripadne praxe pouzijic vyjadrenie ,urcite ano“ tvrdiac napri-
klad, Ze skdsenosti, mnohé zdroje a metédy z tohto predmetu uz aj hned vyuzili
na didaktikach jednotlivych predmetov pri pripravach hodin, studenti 4. ro¢nika aj
na samotnej praxi a Ze ,vSetko je pouzitelné z tohto predmetu.“ Pre ndzornejsiu
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predstavu uvadzame tvrdenie jednej Studentky nasledovne: ,tak ma to obohatilo
o mnohé zdroje a rézne nové metody, o ktorych som netusila a myslim si, Ze sa
budem snazit ich vyuzivat a Ze mi pomdzu hlavne Ziakov zaujat alebo motivovat
alebo si ich ziskat' pre ten predmet.”

Studenti tieZz ocenili pouZivanie réznorodych digitdlnych aplikacii aj pri tvorbe
svojich modelovych CLIL hodin a uvedomuju si, Ze mnohé z nich budud pouzitelné
aj v beZznom prezencnom vyucovani.

Velmi prijemnym zistenim je skutoc¢nost, Ze po absolvovani CLIL 2 u Studentov
jednoznacne prevladali pozitivne emdcie pri predstave vyucovat prirodovedny
predmet v cudzom jazyku tvrdiac napriklad, Ze ,sd to také lepsie pocity,“ ,urcite
si to viem predstavit,“ ,no tak nebojim sa toho, teraz mam pocit, Ze sa to proste
da,,este pred rokom by som sa toho stranil... ale teraz urcite by som iSiel do toho,
nemam strach, taka obavu... je to zvladnutelné,” ,urcite nemam z toho taky stres

ako na zaciatku.

Na druhej strane, ak Studentov eSte nieco od cudzojazycného vyucovania pristu-
pom CLIL odradza, vo vac¢Sine pripadov je to ¢asova naroc¢nost na pripravu a roz-
na jazykova uroven ziakov, pripadne antipatia k danému cudziemu jazyku ¢o by
nasledne mohlo viest k znizenému zaujmu ziakov o dany prirodovedny predmet.
V pripade Studentiek aprobacie prirodovedného predmetu a nemeckého jazyka je
v8ak citit obavu z nemcdiny, pretoZe si uvedomuji, Ze nepatri k velmi oblibenym
cudzim jazykom a preto su v urcitej nevyhode v porovnani so Studentami, ktori
by pri vyucovani vyuzili jazyk anglicky.

6.2 Vysledky kvantitativneho vyskumu

Vysledky sémantického diferencidlu tieZ podporuju pozitivne naladanie Studentov
po absolvovani predmetu CLIL 2. Oproti vysledkom ziskanym po absolvovani CLIL
1 registrujeme narast o dalSie 3 polozky sémantického diferencialu (teda spolu 9
z 20 poloziek), ktoré su vnimané pozitivnejSie v pripade vyucovania v cudzom
jazyku ako v jazyku slovenskom. Okrem poloziek 3, 6, 12, 13, 15 a 16 (vzru-
Sujica/nudng, dobra/zl3, zaujimava/jednotvarna, atraktivna/nepritazliva, hodnot-
na/zbytotnd a zdbavna/namahavd), pribudli eSte polozky 2, 8 a 11 (prospes-
na/bezvyznamna, spdsobujica radost / nahanajuca strach, priatelska/neprivetiva,
Tab. 2 - predmetné hodnoty st hrubo vytlacené).

Grafické znazornenie aritmetickych priemerov takmer vSetkych 20 poloZiek sé-
hodnoty, a teda najpozitivnejSie postoje v porovnani s hodnotami poloziek séman-
tického diferencialu zaznamenanych na zaciatku CLIL 1. Len v pripade polozky 13
(atraktivna/nepritazlivd) sa hodnota zanedbatelne zvysila z 1,88 na 2 a v polozke
12 (zaujimavé/jednotvarna) suhodnoty identické s hodnotami zaznamenanymi na
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Tab. 2: Aritmeticky priemer, medidn a smerodajnd odchylka pre vsetkych 20 poloZiek sémantického
diferencidlu po ukonceni CLIL 2 pre pojmy: hodina prirodovedného predmetu v cudzom jazyku a hodina
prirodovedného predmetu v slovenskom jazyku (¢im niZsia hodnota, tym pozitivnejsie hodnotenie; ¢im
vyssia hodnota, tym negativnejsie hodnotenie)

Hodina prirodovedného predmetu Hodina prirodovedného predmetu
v cudzom jazyku v sl ' jazyku
aritmeticky smerodajna | aritmeticky smerodajna
priemer lid odchylka priemer media odchylka
1. fahka/fazka 3,00 3,00 1,22 2,38 2,50 0,99
2. prospesna/bezvy a 1,25 1,00 0,43 1,50 1,00 1,00
3. vzrudujica/nudna 1,88 1,50 1,05 3,63 3,50 0,99
4. jednoduché/zlozita 3,75 6,50 1,09 2,38 2,00 0,70
5. jasnd/matuca 2,63 2,00 0,99 1,50 1,50 0,50
6. dobra/zla 1,88 2,00 0,93 2,00 1,50 1,22
7. prijatelna/frustrujuca 2,00 2,00 0,87 1,63 2,00 0,48
8. spdsobujiica radost / nahanajtca strach 2,13 2,00 1,05 2,25 2,00 0,43
9. zrozumitelnd/nepochopitelna 2,75 2,00 0,97 1,75 2,00 0,66
10. fahka na pochopenie / naroénd na pochopenie 3,13 3,00 1,17 2,00 2,00 0,00
11. priatel'skd/neprivetiva 1,50 1,50 0,50 1,63 1,50 0,70
12. zaujimavé/jednotvarna 1,38 1,00 0,70 2,63 2,00 1,58
13. atraktivna/nepritazliva 2,00 1,00 1,50 3,00 3,00 1,50
14. komfortnd/nepohodina 2,38 2,00 1,11 1,38 1,00 0,48
15. hodnotna/zbytoéna 1,50 1,00 0,71 1,63 1,00 0,99
16. zébavna/naméhava 1,88 2,00 0,93 2,75 3,00 0,97
17. organizovand/chaotickd 2,13 1,50 1,27 2,00 1,50 1,22
18. nedkodnd/nebezpeénd 2,25 2,00 0,97 1,50 1,00 1,00
19. uvolnend/napétd 2,13 2,00 0,60 1,88 2,00 0,60
20. bezpeénd/riskantnd 2,50 2,00 1,32 1,38 1,00 0,70

zaciatku CLIL 1, t.j. 1,38. Dovodom stagndcie v tejto polozke moZe byt fakt, Ze uz
na zaciatku predmetu CLIL 1 Studenti vnimali vyucovanie v cudzom jazyku ako
velmi zaujimavé, s ¢im koreSponduje velmi nizka hodnota vnimania tejto polozky,
ktora sa u Studentov v priebehu dvoch semestrov vyrazne nemenila.

Aj na zaklade rozhovorov so Studentami usudzujeme, Ze vSeobecny pokles 18 hod-
not z 20 poloZiek a teda celkovo pozitivnejSie vnimanie cudzojazy¢éného vyucova-
nia na konci predmetu, moze byt predovSetkym odrazom praktickych skdsenosti,
ktoré Studenti v priebehu CLIL 2 ziskali pri priprave a samotnom oduceni svojej
prvej CLIL hodiny v cudzom jazyku, kde mali moznost aplikovat ziskané vedo-
mosti a zruc¢nosti a odskdsat' si odporucané digitalne aplikacie.

NavySe po vypocitani rozdielov aritmetickych priemerov jednotlivych poloziek sé-
mantického diferencialu pre pojem hodina prirodovedného predmetu v cudzom ja-
zyku zistenych na zaciatku a konci predmetu CLIL vyplyva, Ze najvyznamne;jsi
pokles hodnét bol zaznamenany v polozkdch 1, 4, 5, 8, 10 a 14 (lahka/tazkj,
jednoduchd/zlozitd, jasna/matica, sposobujica radost /nahaiajica strach, lahka
na pochopenie / narotnad na pochopenie, komfortnd/nepohodlna; Tab. 3 - pred-
metné hodnoty su hrubo vyznacené). Na zaklade danych udajov mdZeme preto
konstatovat, Ze absolvovanie predmetu CLIL najvyraznejSie ovplyvnilo postoj Stu-
dentov k cudzojazy¢nému vyucovaniu pozitivnym smerom v spomenutych poloz-
kach a teda predmetné vyucovanie povazuju za vyrazne lahSie, jasnejsie, lahSie na
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Priemerné hodnoty SD pre vyucovanie v cudzom jazyku na zaciatku CLIL 1, po
absolvovaniCLIL 1 a CLIL 2

w \ /\/
\WPNNA A=
2,00 \\(/ \,—/ \S/ \Z:’s/

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20

e=@== Priemerné hodnoty SD na zaCiatku CLIL 1
Priemerné hodnoty SD na konci CLIL 1

e=@== Priemerné hodnoty SD na konci CLIL 2

Obr. 1: Priemerné hodnoty vsetkych 20 poloZiek sémantického diferencidlu pre hodinu prirodovedného
predmetu v cudzom jazyku na zaciatku CLIL 1 a po absolvovani CLIL 1 a CLIL 2

pochopenie a zaroven sposobujice vacsiu radost a mensi strach ako na zaciatku
predmetu. Studenti sa taktieZ po absolvovani predmetu citili v cudzojazy¢nom
vyucovani komfortnejSie ako na jeho zaciatku.

Vo vSetkych zmienenych polozkach, okrem poloZzky 8 (spdsobujiica radost / na-
hanajlca strach) a 14 (komfortnd/nepohodlnd), prebiehal od zaciatku po koniec
predmetu CLIL kontinualny pokles hodnét. V pripade polozky 8 sme hned na
zacCiatku CLIL 1 zaznamenali hodnotu 3,63, ktora sa este vyraznejSie zvysila po
ukonceni CLIL 1 aZ na 4,25. Avsak v zavere CLIL 2 sme registrovali prudky pokles
tejto polozky az na hodnotu 2,13. V pripade polozky 14 sme v prvych dvoch me-
raniach (na zaciatku a konci CLIL 1) zaznamenali stagnaciu na hodnote 3,88 a az
na konci CLIL 2 bol evidovany pokles na hodnotu 2,38.

Vyrazny pokles hodnét oboch poloZiek strachu a nepohodlia na konci CLIL 2 pripi-
sujeme nadobudnutej praktickej skuisenosti s pripravou a redlnym oducenim CLIL
hodiny Studentami a uvedomenim si, Ze aj vyucovanie prirodovedného predmetu
v cudzom jazyku je naozaj zvladnutelné (¢o si mnohi z nich na zaciatku vedeli len
velmi tazko predstavit a pri myslienke na oducenie CLIL hodiny pocitovali strach
a vyrazny diskomfort).

Zaznamenané vysledky koreSponduju s Gstnym zhodnotenim predmetu Studenta-
mi v zaverecnych rozhovoroch a potvrdzuji nas predpoklad, Ze absolvovanie pred-
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metu CLIL moéZe Studentom pomdct eliminovat’ strach a obavy z cudzojazycného
vyucovania.

Tab. 3: Porovnanie aritmetického priemeru a rozdielu vsetkych 20 poloZiek sémantického diferencidlu na
zaciatku CLIL 1 a po ukonceni CLIL 2 pre pojmy: hodina prirodovedného predmetu v cudzom jazyku
a hodina prirodovedného predmetu v slovenskom jazyku

Hodina prirodovedného predmetu Hodina prirodovedného predmetu
v cudzom jazyku v slo ' jazyku
Aritmeticky Aritmeticky Aritmeticky Aritmeticky
priemer — priemer — priemer — priemer —

zaciatok CLIL 1 koniec CLIL 2 Rozdiel zaCiatok CLIL 1 koniec CLIL 2 Rozdiel
1. lahké/fazka 4,38 3,00 1,88 2,33 2,38 -0,04
2. prospe3na/bezvyznamna 1,75 1,25 0,50 2,00 1,50 0,50
3. vzrusujlica/nudnd 2,63 1,88 0,75 3,44 3,63 -0,18
4. jednoducha/zloita 5,25 3,75 1,50 2,78 2,38 0,40
5. jasnd/mituca 4,88 2,63 2,25 1,89 1,50 0,39
6. dobrd/zla 2,63 1,88 0,75 2,78 2,00 0,78
7. prijatelnd/frustrujuca 3,00 2,00 1,00 1,56 1,63 -0,07
8. sposobujica radost / naf 2 3,63 2,13 1,50 3,11 2,25 0,86
strach
9. zrozumitelnd/nepochopitelna 4,00 2,75 1,25 2,11 1,75 0,36
10. lahka na ;.mchopeme / néroéna 4,75 3,13 1,62 222 2,00 0,22
na pochopenie
11. priatelskd/neprivetiva 2,75 1,50 1,25 2,22 1,63 0,60
12. zaujimavé/jednotvérna 1,38 1,38 0,00 3,22 2,63 0,60
13. atraktivna/nepritazliva 1,88 2,00 -0,12 3,44 3,00 0,44
14. komfortna/nepohodina 3,88 2,38 1,50 1,67 1,38 0,29
15. hodnotnd/zbytotna 1,88 1,50 0,38 2,22 1,63 0,60
16. zébavna/ namahava 3,13 1,88 1,25 3,00 2,75 0,25
17. organizovana/chaotickd 2,88 2,13 0,75 2,00 2,00 0,00
18. neskodnd/nebezpetnd 3,13 2,25 0,88 2,33 1,50 0,83
19. uvolnend/napitd 3,13 2,13 1,00 2,22 1,88 0,35
20. bezpeéna/riskantna 3,63 2,50 1,13 1,44 1,38 0,07

Na druhej strane sme pri porovnani hodnét sémantického diferencialu pre pojem
hodina prirodovedného predmetu v slovenskom jazyku zistili, Ze na konci predmetu
CLIL 2 sa s vynimkou troch poloZiek 1, 3 a 7 (lahkd/tazka, vzruSujica/nudna
a prijatel'na/frustrujtica) mierne znizili hodnoty vsetkych poloziek (Tab. 3 - pred-
metné hodnoty su oznacené kurzivou), a teda absolvovanie predmetu CLIL zame-
rané na cudzojazycné vyucovanie nepriamo viedlo aj k pozitivnejSiemu vnimaniu
vyucovania prirodovedného predmetu v slovenskom jazyku. Vyvoj postojov Stu-
dentov k vyucovaniu prirodovedného predmetu v slovenskom jazyku pocas nav-
Stevovania predmetu CLIL je zobrazeny v Grafe 2.

Myslime si, Ze za danym zistenim stoji fakt, Ze Studenti sa stotoznili s principmi
CLIL metodiky bez ohladu na jazyk, v ktorom vyucovanie prebieha a, okrem iného,
si uvedomili dolezitost vyucovania zameraného na zZiakov, ich aktivizacie, podpory
ich kreativity a kritického myslenia a vyuZivania vhodnych aplikacif v akomkolvek
vyucovacom procese.

Dany nepriamy dosledok nasho vyskumu pripomina necakany efekt tzv. Baskického
experimentu, ktory opisal Ball et al. (2015, s. 29-31). Podla autora dany experi-
ment viedol k akému si urychleniu zmeny v spésobe vyucovania v danom regione,
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Priemerné hodnoty SD pre vyucovanie v SJ na zaciatku CLIL 1, po absolvovani CLIL 1
aCLIL2
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Obr. 2: Priemerné hodnoty vsetkych 20 poloZiek sémantického diferencidlu pre hodinu prirodovedného
predmetu v slovenskom jazyku na zaciatku CLIL 1 a po absolvovani CLIL 1 a CLIL 2

pretoZe baskicki ucitelia sa pod vplyvom vybornych vysledkov CLIL ucitelov zacali
vyraznejSie zaujimat o tento novy pristup k vyucovaniu, ktory chceli aplikovat' pri
vyucovani vo svojom rodnom jazyku (Kordikova, 2022).

7 Limity vyskumu

Napriek pozitivnhym vysledkom naSho vyskumu potvrdzujicim prinos predmetu
CLIL v pregradudlnej priprave buducich ucitelov si uvedomujeme urcité obmedze-
nia a limity, a preto by sme vysledky vyskumu nerady bezvyhradne generalizovali
(Kordikova, 2022).

V prvom rade si uvedomujeme fakt, Ze vyskumu sa zicastnila prili§ mala vyskum-
na vzorka pozostavajlica len z 6smich Studentov ucitelstva, a preto sme neboli
schopni zozbierat signifikantnejSie mnoZstvo dat. Redlny obraz vnimania daného
predmetu tak moze byt skresleny a moZe len naznacovat’ uz spominané pozitivne
trendy.

NavySe vzhladom na skutocnost, Ze predmet CLIL bol Studentom ponuknuty len
ako vyberovy predmet a hodnoteny len 2 kreditmi, predpokladame, Ze si ho pre-
vazne zvolili len naozaj motivovani a entuziasticki Studenti, ktori jednoducho mali
vel'ky zaujem naucit sa nieco nové a moznost navstevovania dplne nového pred-
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metu privitali s nadSenim, Co tiez mohlo prispiet k pozitivnejSiemu vnimaniu ich
postojov.

Dal$im rizikom je skuto¢nost, Ze vyskum vyvojom si vyZaduje na jednej strane
pritomnost vyskumnika a na druhej strane pritomnost ucitela z praxe, ktory danua
intervenciu testuje v praxi vo vyucovacom procese. V naSom pripade vsak bola
tato rola spojend, pretoze ako vyskumnik som danu intervenciu (novy predmet
CLIL) navrhla a pripravila, potom testovala na Studentoch a nasledne zbierala
udaje formou rozhovorov aj sémantického diferencidlu a dopad danej intervencie
hodnotila. Z tohto hladiska si uvedomujeme pripadné vyhrady k objektivite a va-
lidite vysledkov naSho vyskumu, avSak dprimne sme sa snazili najst pomyslena
hranicu medzi entuziazmom, ktory pre vyucovanie predmetu CLIL neskryvame,
a dostatocnym odstupom pri skimani jeho dopadu a prinosu v pregradualnej
priprave Studentov ucitelstva.

Na druhej strane povazujeme za potrebné dodat, Ze v takej malej skupine Studen-
tov sa vytvorili velmi dobré vztahy nielen medzi Studentami navzajom, ale aj me-
dzi Studentami a vyucujicou a viedli tak k velmi otvorenej a prijemnej pracovnej
atmosfére, kedy sa Studenti naozaj neobavali slobodne vyjadrit svoje nazory, po-
city ¢i postoje. NavySe hodnotenie predmetu bolo zaloZené len na aktivnej ticasti
Studentov na hodinach a vypracovani pripravy modelovej CLIL hodiny a jej oduce-
ni, pricom urovenn oducenia a pripravy neovplyvnila findlne hodnotenie Studenta.
Studenti nepisali Ziadne testy ani seminarne prace. Z tohto hladiska usudzujeme,
Ze vyjadrenie nazorov Studentov v jednotlivych rozhovoroch bolo do velkej miery
Uprimné a pravdivé, nezatazené pritomnostou vyucujucej pri rozhovoroch (Kordi-
kova, 2022).

Zaver

V nasom vyskume sme sa zaoberali vytvorenim a implementaciou nového pred-
metu CLIL - integrované vyucovanie prirodovedného predmetu a jazyka a zhodnote-
nim jeho prinosu v pregradualnej priprave buducich ucitelov z pohladu samotnych
Studentov.

Na zaklade naSich vysledkov si dovolime konstatovat, Ze vytvorenie nového pred-
metu moézeme povazovat za prinos v pregradualnej priprave buducich ucitelov, aj
ked sa vzhladom na spominané limity vyskumu neodvazime jeho vysledky gene-
ralizovat.

Vysledky vyskumu ukdazali, Ze absolvovanim predmetu sa vyrazne zmenili posto-
je Studentov k vyucovaniu prirodovedného predmetu prostrednictvom cudzieho
jazyka pozitivnym smerom. Eliminovali sa ich obavy, neistota a strach z cudzo-
jazy¢ného vyucovania prirodovednych predmetov a sebavedomie a entuziazmus
narastli. Studenti sa po absolvovani predmetu citili v cudzojazyénom vyucovani

Stadie 43



komfortnejsie, pretoZe bolo jasnejsie a lahSie na pochopenie. Na druhej strane sa
ukazalo, ze Studenti povazuju dany predmet nielen ako velmi dobru prilezitost
vyskasat' si ucenie v cudzom jazyku a ako sa v nom nadalej rozvijat, ale predov-
Setkym ako sa pozerat na vyucovaci proces inak a ako vdaka aplikovaniu princi-
pov vychovno-vzdelavaciemu pristupu CLIL vyucovanie zatraktivnit, zamerat ho
na ziaka a urobit ho tak zdbavnejs$im, inovativnej$Sim a kreativnejSim podporujic
kritické myslenie, vyssie kognitivne funkcie, komunikaciu ¢i timovua pracu ziakov.
Za jeden z najvacsich prinosov CLIL-u vacSina Studentov povazuje fakt, ze Ziaci su
schopni komunikovat na odbornud tému dvojjazy¢ne pricom sa pouzivanim cudzie-
ho jazyka na hodinach neustdale zlepsuju ich jazykové kompetencie, pretoze cudzi
jazyk pouZivaju v Uplne prirodzenych situdciach (Kordikova, 2022).

Velkym prinosom a pomocou pri oduceni CLIL hodiny bolo pre studentov aj port-
folio aplikacii a web stranok, ktoré povazuji za uzitony zdroj napadov pre uci-
telov aj aktivizujucich materidlov pre ziakov. NavySe Studenti oducenim svojich
CLIL hodin ukazali, Ze pochopili principy daného vychovno-vzdelavacieho pristupu
k vyucovaniu, predovSetkym ¢o sa tyka obsahovych cielov a aktivizujiceho spo-
sobu ucenia zameraného na ziaka. Tiez za velmi pozitivhu skisenost povazuju
moznost zucastnit sa redlnych CLIL hodin a workshopu s diskusiou so skisenou
CLIL ucitelkou z praxe.

Pozitivnhym konS$tatovanim je tieZ skutoc¢nost, Ze vSetci Studenti by predmet CLIL
uréite odporucali, a to z viacerych dévodov. Studenti ocenili fakt, Ze dany predmet
prebiehal aktivizujicou formou zameranou na Studentov tak, aby ziskali prakticka
skiisenost’ a predstavu o tom ¢o CLIL je a ako funguje priamo na hodinach. Pod-
la studentov bol predmet CLIL vyucovany uplne inak ako vacSina predmetov na
fakulte, pretoZe Studenti na seminaroch aktivne pracovali predovsetkym v malych
skupinach a ziskali vela podnetnych a kreativnych napadov, ktoré moézu efektivne
vyuzit vo svojej budicej praxi. Studenti tieZ ocenili aj to, Ze na hodinach vladla
prijemna a tvoriva atmosféra, kedy sa nebali podelit o svoje nazory, mohli otvo-
rene diskutovat a tym sa vzajomne inSpirovat.

Na zaklade pozitivnej reakcie Studentov na predmet CLIL verime, Ze dany predmet
moze svojim obsahom a formou obohatit’ Sirokt ponuku predmetov s fokusom na
didaktiku a pedagogiku, ktora je k dispozicii naSim Studentom na PriF UK, a tak
rozsirit ich obzory v danej problematike. Taktiez si myslime, Ze stoji za zvaZenie
vytvorit vacsi priestor Studentom v Studijnom programme ucitel'stva na vzajomnu
diskusiu, vyjadrovanie nazorov, zdielanie skdsenosti, ndpadov, prikladov dobrej
praxe a na inovacie vo vzdelavani ako aj vytvorit podmienky na zaclenenie pri-
stupu CLIL do programu celozivotného vzdelavania pre ucitelov z praxe.

Vzhladom na to, Ze sme jedna z prvych nefilologickych fakult na Slovensku, ktora
dany predmet Studentom ucitelstva ponuka, verime, Ze tymto moézeme prispiet
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k vysSej konkurencieschopnosti nasich Studentov na sticasnom pedagogickom trhu
prace.
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Language Learning Motivation in Post-Secondary
Courses: English, German, Spanish, Japanese, and
Multilingualism

Adéla Kaderabkova, Silvie Prevratilova

Abstract: This study explores the motivational profiles of students enrolled in language
courses at the post-secondary level, emphasizing the role of the ideal multilingual self. A sam-
ple of 280 learners across English, German, Spanish, and Japanese courses participated in the
research. Drawing from the L2 Motivational Self System framework and integrating the con-
cept of the ideal multilingual self, the study utilized a questionnaire to investigate the sources
of language learning motivation. The findings revealed English and German as the predomi-
nant language choices, primarily influenced by external factors such as academic requirements
and societal expectations. In contrast, learners engaged in less commonly taught languages,
particularly Japanese, demonstrated heightened intrinsic motivation and a more explicit ideal
multilingual self-concept. This trend highlights the significance of multilingualism in shaping
learners’ motivational profiles, with learners of less commonly taught languages expressing
a stronger inclination towards linguistic versatility and proficiency. Moreover, the study re-
vealed a positive correlation between speaking multiple languages and the aspiration for mul-
tilingualism, suggesting that learners with multilingual backgrounds are more inclined toward
embracing linguistic diversity. These findings contribute to understanding the dynamic rela-
tionship between language choice, motivational factors, and the ideal multilingual self-concept
in the context of post-secondary language education.

1 Introduction

The importance of proficiency in foreign languages is indisputable in the contem-
porary context. In a globalized world, language proficiency offers substantial ad-
vantages, encompassing improved employment prospects, heightened professional
and academic mobility, and effective communication in international contexts. En-
glish is the contemporary lingua franca—a shared language underpinning global
connectivity, transcending temporal and spatial limitations. Proficiency in English
is considered foundational; however, mastering an additional foreign language
grants a substantial advantage for navigating the global landscape more easily.

The language policy in the Czech Republic underscores the importance of linguis-
tic versatility from the early stages of education, where secondary school students
are mandated to learn two foreign languages. This strategic approach broadens
linguistic horizons and aligns with the country’s commitment to prepare individ-
uals for active participation in a multicultural and multilingual world while pro-
moting a comprehensive understanding of language learning as a valuable skill
set for the future. However, this policy is under scrutiny due to proposed re-
forms that suggest making learning a second foreign language optional instead
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of compulsory. These proposals have ignited substantial debate, drawing interest
from a broad spectrum of stakeholders who have voiced concerns about its poten-
tial adverse effects on multilingualism, a value upheld by the European Council.
This controversy highlights the tension between maintaining rigorous educational
standards that promote multilingualism and adapting to the practical challenges
students may face in learning multiple languages. While the current policy pro-
motes the acquisition of foreign languages, it does not require students to take
the secondary school final exam (maturita) in a foreign language.

Following the successful completion of secondary school by passing the maturita
exam, students in the Czech educational system have several pathways available.
Aside from directly entering university upon passing maturita, they may also
opt for one-year intensive language studies, often organized by private language
schools, duly licensed by the Ministry of Education, Youth, and Sports (MSMT)
based on Regulation 19/2014 Coll. This regulatory framework ensures the quality
and adherence to educational standards within these language programs.

Students choose this alternative route as an avenue for honing language skills
and occasionally as a strategic choice for those seeking a transitional period af-
ter the maturita. Some embark on this one-year language course as a deliberate
gap year, often in cases where they failed their university entrance exams or are
keen on language acquisition while maintaining a student’s legal status with its
associated benefits. This intentional pause allows individuals to broaden their lin-
guistic repertoire, potentially increasing their competitiveness in future academic
endeavors.

The dominant role of English in language education is undeniable. However, con-
temporary scholarly inquiry highlights the significance of languages other than
English (LOTEs), recognizing potential differences from the motivations under-
lying English language learning (Ddrnyei & Al-Hoorie, 2017; Dornyei & Ushioda,
2017). Moreover, it is crucial to note that languages in an individual’s linguistic
repertoire do not exist in separate compartments; instead, they form a cohesive,
plurilingual repertoire (Council of Europe, 2018, p. 28), contributing to a novel
identity as a speaker of multiple languages (Pavlenko, 2006). Hence, it is plausi-
ble to extend the research on motivation to learn a single target language to the
broader multilingual® identity of an individual language learner or user.

In this context, the article delves into the motivations driving students in post-
secondary courses as they navigate the complexities of multilingual proficiency

1 Note on terminology: This paper refers to multilingualism as a term concerning both individuals and
societies, although the authors are aware that the distinction between multilingualism and plurilingualism
is sometimes made where the former refers to societal and the latter to individual levels (Council of
Europe, 2018, p. 28).
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beyond the obligatory educational thresholds. The research explores the differ-
ences in motivation to learn a foreign language among students enrolled in vari-
ous language courses and the potential variations in motivation to learn English
and a LOTE. Moreover, the inquiry seeks to explore the potential role of multilin-
gualism. The study poses the following research questions:

1. What is the students’ motivational profile for learning a particular language?
2. What are the differences in motivation to learn English and a LOTE?

3. What is the role of multilingualism in their motivational profiles?

The research was conducted in a private language school in the capital of the
Czech Republic, offering English, German, Spanish, and Japanese courses. It in-
volved 280 participants. The study employed a quantitative research design, using
a motivational questionnaire to gather data on participants’ motivational profiles.

Understanding motivation is crucial for comprehending the dynamics of language
acquisition and the significance of alternative educational pathways, particularly
LOTEs. Exploring post-secondary students’ motivations holds particular value for
higher education, as many students undertaking one-year language courses will
likely progress into university. Consequently, delving into their motivations en-
hances our understanding of language learning dynamics and aids in develop-
ing more effective language education strategies in university settings, including
plurilingual approaches.

2 Motivation and Language Learning

Motivation in applied linguistics gained prominence in the 1960s when Gardner
and his colleagues explored the social-psychological aspects of language learn-
ing in Canada. Gardner’s socio-educational model (Gardner, 1985, 2010) intro-
duced a prominent dichotomy between integrative and instrumental motivation,
arguably one of his framework’s most well-known aspects (Dérnyei & Ushioda,
2011, p. 41). Integrative motivation relates to attitudes toward the target language
community, the desire for interaction with its members, and the aspiration to
assimilate with the target culture. In contrast, instrumental motivation ties to
practical reasons for learning a language, such as passing a language exam or in-
creasing the likelihood of securing better employment. The distinction between in-
tegrative and instrumental motivation plays a pivotal role in motivation research,
and Gardner’s socio-educational model, coupled with a testing battery, remains
a fundamental approach to studying motivation to this day (Boo et al,, 2015).

Motivation research within applied linguistics further differentiates between ex-
trinsic and intrinsic motivation (Noels et al., 1999, 2001), a distinction initially
grounded in self-determination theory (Deci & Ryan, 1985). Internal motivation
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stems from intrinsic motives, fuelled by joy and satisfaction. Individuals propelled
by such internal desires engage in activities out of voluntary choice, presenting
a self-imposed challenge to surpass their current competencies. In contrast, ex-
ternally motivated individuals may lack an inherent interest in the activity and
instead strive to attain a goal defined instrumentally. However, distinguishing
between these two motivations can sometimes be challenging (Lamb, 2004), as
individuals may exhibit a blend of internal and external motivational factors.

During the early 1990s, Crookes and Schmidt (1991) criticized the socio-
educational model for emphasizing social and psychological aspects of motivation.
They highlighted a noticeable gap in the integration of motivation with peda-
gogy. Consequently, the subsequent decade witnessed a shift in pedagogy. Dérnyei
(1994), for example, proposed a conceptual framework for motivation encompass-
ing three dimensions: the language level, the learner level, and the learning situ-
ation level. This framework embraces attitudes towards the language community
and associated cultural values, the individual differences among language learners,
and the educational environment where learning occurs. It integrates motivation
with pedagogy by acknowledging the interconnectedness of language, learners,
and learning environments.

At the turn of the century, Dornyei (2005) endeavored to bridge second language
acquisition research with contemporary psychology, aiming to synthesize exist-
ing theoretical approaches into the L2 Motivational Self-System (L2MSS, Dérnyei,
2009). The L2MSS is rooted in the amalgamation of the possible selves theory
(Markus & Nurius, 1986) and self-discrepancy theory (Higgins, 1987). Possible
selves, defined as individuals’ envisioned images of “what they might become,
what they would like to become, and what they are afraid of becoming,” serve
as a conceptual link between cognition and motivation (Markus & Nurius, 1986,
p. 954). The motivating force within the L2MSS arises from the perceived gap
between an individual’s current and future selves and their desire to attain their
ideal self. At its core, the L2ZMSS comprises three principal components: the ideal
L2 self, representing the individual’s vision of what they aspire to achieve as an
L2 user; the ought-to L2 self, encompassing traits considered desirable to meet
expectations and avert adverse outcomes (Dornyei & Ushioda, 2011, p. 86); and
the L2 learning experience, incorporating motivation derived from past language
learning experiences and the current learning situation, such as the influence of
the teacher, course content, or classroom activities. Thus, the L2ZMSS draws upon
three fundamental sources of motivation: the intrinsic desire to become a profi-
cient user of the target language, the social pressures within the individual’s op-
erating environment, and the unique aspects of the individual’s language learning
experience (Dornyei & Al-Hoorie, 2017).
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In recent decades, the L2MSS has dominated the research on language learning
motivation (Boo et al., 2015; Mahmoodi & Yousefi, 2022). However, as it has been
empirically tested predominantly within English as the target language (Al-Hoorie,
2018), its application to LOTEs may reveal weaknesses (Oakes & Howard, 2022;
Thompson, 2017; Thompson & Liu, 2021). With the growing interest in multi-
lingualism in applied linguistics (Cook, 2016; Douglas Fir Group, 2016), schol-
ars have hinted at the research potential of possible differences in motivation
for learning English compared to other languages (Dornyei & Al-Hoorie, 2017;
Ushioda, 2017), prompting a critical re-evaluation of existing motivational frame-
works. By examining the interplay between ideal multilingual selves and motiva-
tion across diverse language learning contexts, researchers can attain more pro-
found insights into the dynamics of language motivation in today’s increasingly
multilingual world. Consequently, there is a growing consensus on the importance
of adapting existing L2 motivational self-systems into multilingual motivational
self-systems (Henry, 2017), with scholars advocating for exploration into individ-
uals’ multilingual selves (Henry, 2020; Henry & Thorsen, 2018; Thompson, 2020).

The debate on motivation in language learning opened in the Czech and Slovak
academic realms, particularly in the context of foreign language learning in higher
education. These studies showcase innovative methods and theoretical frame-
works, including online contexts and autonomous learning. For instance, Mi¢inova
(2018) and Pavlikova (2018) explored motivating strategies in teaching writing
and speaking in English language classrooms, while Igazova (2017) highlighted
the motivating potential of excursions in foreign language education, illustrat-
ing how real-world interactions can significantly boost learner engagement and
practical language application. MaldSkova (2016) addressed part-time students’
challenges in acquiring foreign languages, suggesting flexible learning strategies
that cater to adult learners’ unique needs and balancing education with other
life responsibilities. In online language learning, Katrnakova (2017) focused on
fostering student independence and motivation in virtual classrooms. Additionally,
Hradilovd and Chovancova (2023) investigated how visual representations can
motivate students and alleviate feelings of isolation in distance learning environ-
ments.

From a theoretical viewpoint, Zouhar Ludvikova (2016) discussed how learner
autonomy can be a significant motivational force in language acquisition. From
a broader perspective, Bobakova (2017) reviewed the quality factors that in-
fluence foreign language education, analyzing the elements that create effective
learning environments. Further adding to these insights, Dolezi (2023) empha-
sized the crucial role of emotions in the learning process, advocating for an em-
pathetic and emotionally aware teaching approach that addresses the emotional
dimensions of learning.
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Although these studies originate from the context of higher education, the insights
and strategies they present are applicable and valuable in various other educa-
tional settings. The principles of motivation, autonomy, and technology integration
in language learning can be adapted to different age groups and learning environ-
ments, making them universally relevant and beneficial.

3 Research Design and Data Collection

The study used a quantitative research design to investigate the sources and levels
of motivation in learning a foreign language within post-secondary education at
a private language school. It aimed to compare motivations for learning differ-
ent languages based on various factors, including current language experience, L2
motivational self-system, and the significance of the ideal multilingual selves in
motivation.

The study employed a structured questionnaire comprising 40 questions, drawing
inspiration from various existing instruments exploring language learning moti-
vation (Dornyei & Csizér, 2012; Dornyei & Ushioda, 2011; Gardner, 1985). Addi-
tional questions were included to incorporate the multilingual dimension into the
study and explore the participants’ ideal multilingual selves. These questions were
adapted from the work of Thompson (2017), allowing for a more comprehensive
examination of motivation across different language learning contexts. The ques-
tionnaire was designed to gather data on the participants’ demographic informa-
tion (eight questions) and further focused on the language learning motivation
within the particular language of study and the attitude towards multilingualism.
Responses to all questions were recorded using a five-point Likert scale. The scale
ranged from 1 (strongly disagree) to 5 (strongly agree), allowing participants
to express the extent of their agreement or disagreement with the statements
provided. The questionnaire was in the Czech language, the participants’ mother
tongue. For reference, it can be retrieved online (Kadetabkova, 2023).

Participants received a paper copy of the questionnaire during their language
class sessions, ensuring a high rate of return. After completion, teachers collected
the questionnaires and transferred them to the researcher, who manually entered
the responses into Excel tables for subsequent analysis of the L2 motivational pro-
files, including the ideal multilingual selves. The researcher conducted descriptive
statistics to summarize the data and identify general patterns and trends in the
motivational profiles of the participants.

4 Participants

The sample consisted of students enrolled in post-secondary language courses at
a private language school in Prague. The survey was conducted in the spring of
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2022, allowing participants to have completed over six months of study within
the language course. While the courses are designated as post-secondary studies,
students are not required to have completed their secondary school leaving exam
in the preceding academic year. Enrollment in post-secondary courses is open
to individuals of all ages and educational backgrounds, irrespective of whether
they completed their leaving exam more than a year ago or held higher education
qualifications.

All participants’ native language was Czech; their average age was 20 (the
youngest was 20, and the oldest was 29). They formed four groups based on their
languages of study: English, German, Spanish, and Japanese. Each group comprised
a different number of participants, representing the enrollment numbers in the
respective language courses. The total number of participants was 280, but 13
questionnaires were dropped because they were improperly filled in. The final
analysis totaled 267 participants. Table 1 summarizes their distribution across the
language groups.

Tab. 1: Participants in the language groups

Language of Par;lal:rglbglgsses Levels of F:\::tr?c?:;nts Male/Female
English 10 B1-C1 139 55/84
German 5 A2-B2 69 27/42
Spanish 3 A2-B2 41 14/27
Japanese 2 A1-B1 18 5/13

In accordance with research ethics, all participants received information about
the study’s purpose and design before completing the questionnaire and signed
informed consent for the processing of the data they provided.

5 Results
5.1 English Self Guides

During the academic year in question, three proficiency levels (B1, B2, and C1)
were available to study, and there were ten parallel English classes. English was
the most participants’ L2 (91%), and only a limited number considered English
their L3 (9%).

The motivation profiles in the English language courses varied. The results under-
scored the significant influence of integrative motivation on language usage and
communication patterns among the participants, as evidenced by 73% reporting
regular use of English outside the classroom. Similarly, a substantial proportion
(71%) expressed genuine enjoyment in communicating with others in English.
Notably, a relationship between proficiency levels and language usage emerged,
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with advanced proficiency-level students demonstrating a greater propensity to
communicate in English beyond the classroom.

Additionally, a prevalent motivator for learning English was the desire for travel
and cultural exploration, highlighting the integrative nature of the ideal L2 self.
On the other hand, a solid ought-to L2 self was evident among English learners
as more than 50% of the participants enrolled with a clear objective of acquiring
an international language exam certificate, highlighting the importance placed on
formal language proficiency validation. This suggests that many students pursued
English learning due to external expectations or obligations.

The responses unveiled a spectrum of perspectives on the ideal multilingual self
among participants learning English. Besides English, 55% expressed a strong de-
sire to achieve fluency in multiple foreign languages, showcasing a keen aspiration
for linguistic versatility. Additionally, roughly half of the participants exhibited
positive emotions associated with learning foreign languages, reflecting a gener-
ally favorable attitude toward language acquisition. However, approximately one-
third admitted feeling burdened by learning foreign languages, revealing a con-
trasting perspective on multilingualism.

Moreover, about 35% of English language learners envisioned themselves in ca-
reers where multilingual communication is essential, while slightly less than half
emphasized the importance of mastering multiple foreign languages. Furthermore,
almost 60% of the learners desired to match individuals proficient in multiple lan-
guages, highlighting a solid motivation for linguistic parity. Lastly, approximately
one-third of the participants envisioned seamlessly integrating multiple foreign
languages into their daily lives, illustrating a vision of effortless multilingualism
as part of their future identities.

5.2 German Self Guides

The German language course was the second most attended, with two proficiency
levels (A2-B1 and B1-B2) in five parallel classes. One-quarter of the participants
identified German as their L2, while three-quarters considered it their L3, reflect-
ing a mix of language learning backgrounds. All 69 participants commenced the
course immediately after completing their high school graduation examinations.

The data revealed significant intrinsic motivation to enroll in German courses,
with an overwhelming 95% indicating that they took the initiative to join the
classes without external pressure. However, despite this intrinsic drive, there was
a notable disparity in the emotional response towards learning German. While
approximately 56% of participants expressed positive emotions or enjoyment in
learning the language, almost 32% admitted to feeling burdened by the task.
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Those who found learning German burdensome were less likely to have enrolled
in the course out of their initiative.

Unlike the overwhelming majority of English learners who expressed enjoyment
or interest in the language (over 80%), only slightly above 56% of German learn-
ers shared similar sentiments. Beyond the classroom, almost 70% reported using
German outside, indicating a willingness to apply their language skills in real-
life situations. Furthermore, over 71% expressed enjoyment in communicating in
German, suggesting a desire for integrative language use in social contexts.

Regarding multilingualism, many German learners expressed a strong desire for
linguistic versatility, with almost 70% stating their wish to speak multiple foreign
languages fluently. Notably, all of these participants were concurrently learning
at least one additional foreign language alongside German, indicating a proactive
approach to language acquisition. Furthermore, all 41 participants who enjoyed
learning foreign languages also stated a higher proficiency level. This alignment
suggests a link between enjoyment and proficiency in language learning among
German learners.

The ideal multilingual self mirrored in their future aspirations, with 67% of the
learners expressing a vision of themselves in careers where multilingual commu-
nication is essential. Moreover, a majority (82%) emphasized the significance of
mastering multiple foreign languages, highlighting the value of linguistic versatil-
ity in both professional and personal spheres.

More than half of the participants (54%) regarded multilingualism as necessary,
indicating an aspiration for linguistic flexibility and adaptability. Additionally,
while 39% expressed a neutral stance, only a tiny proportion (6%) did not per-
ceive the ideal multilingual self as significant to them. This diversity of perspec-
tives reflected the multifaceted nature of individuals’ attitudes toward multilin-
gualism.

5.3 Spanish Self Guides

Participants in the Spanish courses studied in three parallel classes on two levels
(A1/B1 and B1/B2).

Most learners (83%) opted for Spanish as their L3. The overall attitude towards
learning Spanish was overwhelmingly positive, with 78% expressing enjoyment
or interest in the process. Additionally, 73% emphasized the importance of pro-
ficiency in mastering Spanish for effective communication, travel, and cultural in-
tegration. Their integrative motivation mirrored their eagerness to engage with
Spanish beyond the classroom: nearly 70% expressed a desire to communicate
with other Spanish speakers or watch Spanish films.
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Despite the prevailing positive attitude towards learning Spanish, 12% of the
Spanish learners cited external expectations or obligations as their reason for
engagement. For one-third of the participants, their ought-to Spanish self was
linked to receiving a certificate from an international language exam, while one-
fifth mentioned learning Spanish because it was expected of them, and a similar
number stated necessity as their motivation. These responses revealed a sense
of obligation or external pressure to acquire language proficiency, combined with
internally driven motivation.

Spanish learners revealed a strong desire for linguistic versatility and proficiency
in multiple languages. Most participants, totaling 76%, expressed a high level of
importance attached to the multilingual self, suggesting an aspiration to become
users of multiple languages beyond just Spanish.

Moreover, the proactive approach towards multilingualism among Spanish learn-
ers was evident. All participants who desired to speak multiple languages fluently
were concurrently learning at least one additional foreign language. Additionally,
their desire to engage with multiple foreign languages in various contexts, such as
envisioning themselves using them in future occupations or daily communication,
further underscores the significance of the ideal multilingual self among Spanish
learners. The Spanish group was more inclined towards the ideal multilingual self
than the English and German learners groups.

5.4 Japanese Self Guides

The Japanese learner group was the smallest, with 18 participants in two paral-
lel groups on A1-B1 levels. Learners of Japanese exhibited a distinct motivation
for their language acquisition journey. Among the 18 participants, 16 enrolled in
Japanese courses immediately following their high school graduation, while two
others completed their high school exams more than five years ago. The average
age of Japanese learners stood at 25 years, marking a five-year increase compared
to learners in the other language groups. Furthermore, all 18 participants identi-
fied Japanese as the most recent language of study.

All participants voluntarily embarked on their Japanese learning journey with-
out external pressure or academic requirements. Their enthusiasm for learning
Japanese was palpable, with 85% expressing a positive attitude towards the lan-
guage. Moreover, none of the participants perceived learning Japanese as burden-
some or obligatory, nor did they feel compelled by external expectations.

Despite acknowledging the challenges inherent in mastering Japanese, only 39%
of the learners found the learning process demanding. However, a significant ma-
jority (more than 66%) felt well motivated by their instructors, indicating a sup-
portive learning environment.
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The participants’ future aspirations further underscored the intrinsic and integra-
tive sources of motivation. A substantial number expressed a desire to incorporate
Japanese into their daily lives. In these envisioning scenarios, they would study in
Japanese-speaking institutions, work in Japanese-speaking environments, or use
Japanese extensively in various contexts.

The ideal multilingual self of Japanese learners was mirrored in their strong desire
for linguistic versatility and proficiency in multiple languages. The data revealed
that many learners aspired to speak fluently in several foreign languages, with
almost 90% of participants expressing this desire explicitly. Furthermore, a similar
number of learners found joy in learning other languages.

Notably, none of the participants expressed frustration or annoyance at the
prospect of learning additional languages, indicating a genuine enthusiasm for
linguistic acquisition. Additionally, 16 participants envision themselves in future
occupations that utilize multiple languages for communication, emphasizing the
practical importance they attribute to multilingualism. Furthermore, out of the
18 participants, 17 envisioned seamlessly incorporating multiple languages into
their daily lives, underscoring their commitment to becoming proficient users of
various languages in everyday contexts. Overall, the data suggests that the ideal
multilingual self held considerable importance for Japanese learners, with 90% of
participants viewing it as a significant aspect of their language-learning journey.

5.5 Ideal Multilingual Self

The desire to become proficient in multiple languages was a significant driving
force among language learners, as evidenced by the data from various language
groups. The concept of the ideal multilingual self, wherein individuals envision
themselves as fluent speakers of several languages, played a crucial role in their
motivation. This aspiration was firm among learners of less commonly taught
languages such as Japanese, where 90% of participants desired to achieve multi-
lingual fluency. Similarly, substantial numbers of learners in Spanish (76%), Ger-
man (70%), and even English courses (55%) showed a keen interest in mastering
multiple languages. This trend highlights the intrinsic motivation to learn a target
language and integrate multiple languages into one’s identity, reflecting a broader,
more versatile linguistic ambition. The strong inclination towards the ideal multi-
lingual self indicates that language learners are motivated by the prospect of en-
hanced cognitive flexibility, cultural understanding, and professional opportunities
that come with being multilingual.

The following diagrams present the desire to become a user of multiple languages
in the four language groups:
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Diagram 1: Attitude to Becoming Multilingual: Learners of English
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Diagram 2: Attitude to Becoming Multilingual: Learners of German

negative
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neutral
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76%

Diagram 3: Attitude to Becoming Multilingual: Learners of Spanish
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Diagram 4: Attitude to Becoming Multilingual: Learners of Japanese

6 Discussion

The findings of this study shed light on the language preferences and motivational
dynamics among post-secondary language learners. English and German emerged
as the preferred choices, aligning with previous research (Dornyei et al., 2006).
English, recognized as the lingua franca of today’s globalized world, assumed
a dominant role, underscored by the highest proficiency levels achieved among
the participants, ranging from B1 to C1 levels. This dominance of English can
be attributed to its perceived indispensability for academic and professional suc-
cess. It reflects broader societal trends where English proficiency is increasingly
considered a prerequisite for global engagement and upward mobility. Similarly,
the preference for German can be traced back to the geographical proximity and
historical interactions between the Czech Republic and German-speaking regions,
which have traditionally influenced language preferences among Czech students.

However, the motivation underlying English language learning was driven more
by external pressures than intrinsic interest. Despite the high proficiency levels,
many English learners reported feeling compelled to learn the language due to so-
cietal expectations, globalization trends, and the pursuit of international language
certifications. This instrumental motivation, fuelled by external factors rather than
personal interest, suggests a shift towards a more utilitarian view of language
learning, wherein proficiency is pursued as a means to an end. This finding res-
onates with the notion proposed by Ddrnyei and Ushioda (2011) that in contexts
where English is perceived as a necessary skill, motivation may be more influ-
enced by external pressures and societal norms rather than personal choice.

In contrast, learners of LOTEs demonstrated a stronger intrinsic motivation. Par-
ticularly notable was the case of Japanese language learners, who also exhibited
a deep desire for linguistic versatility and proficiency in multiple languages. This
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intrinsic motivation stemmed from a strong emphasis on the ideal Japanese and
multilingual selves, highlighting a deep interest in language learning rather than
external pressures or certification goals.

The correlation between language popularity and the ought-to L2 self demon-
strated a stronger ought-to L2 self in English language learners. Conversely, fewer
participants and less popularity of the Japanese language showed the weakest
ought-to L2 self. This observation suggests that the level of external pressure
correlates inversely with the popularity of the language chosen, implying that
learners feel less compelled to meet societal or academic expectations when opt-
ing for less commonly taught languages. While studies on language learning have
presented a mixed view of the ought-to L2 self’s predictive validity compared to
the ideal L2 self (Al-Hoorie, 2018, p. 737), the comparison between English and
LOTEs in post-secondary courses revealed a clear correlation between language
choice and the role of the ought-to L2 self.

Critiques of the L2ZMSS have suggested an extension of the L2 self-system to in-
corporate other selves, such as the anti-ought-to self (Thompson & Liu, 2021),
which may be particularly relevant to learners of LOTEs. Some participants in
Thompson and Liu’s study chose the LOTE to react to external pressures that
might otherwise dissuade them from taking up the language. It is unclear whether
or not the learner of LOTEs in the sample under scrutiny here was driven by such
internal force. The question remains unanswered and deserves attention in future
research.

The findings of this study also underscored the critical role of teacher efficacy
and the learning environment in shaping language learning experiences. While
most learners acknowledged their instructors’ effectiveness in motivating them,
there were notable discrepancies between teaching quality and learner satisfac-
tion. Despite high ratings for teaching quality, a significant proportion of learners
expressed dissatisfaction with the learning process, suggesting a need for fur-
ther investigation into the factors influencing learner satisfaction beyond teaching
effectiveness alone. DoleZi (2023) emphasized how emotions critically influence
learning outcomes, echoing Dewaele’s (2019) findings that teachers play a pivotal
role in creating a supportive emotional atmosphere conducive to learning. In this
regard, the role of emotions as motivational factors, as highlighted by Maclntyre
et al. (2019), warrants deeper exploration, particularly with the rise of positive
psychology in educational settings.

The study highlights the role of multilingualism in shaping learners’ motiva-
tional profiles across diverse language experiences. The group of English learners
showed a less prominent ideal multilingual selves than the learners of LOTEs.
On the contrary, students of less common languages, such as Japanese, exhibited
a stronger ideal multilingual self than students of the world languages. Addition-
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ally, for participants studying multiple foreign languages, the concept of the ideal
multilingual self played a vital role, acting as a compelling source of motivation
and propelling them forward.

The observed pattern between learners of Japanese and Spanish exhibiting
stronger ideal multilingual selves suggests a significant connection between lan-
guage learning and the aspiration for multilingualism. This finding underscores
the importance of providing support for language learning initiatives at lower
levels of education, as it appears that the more languages learners engage with,
the more inclined they become towards multilingualism.

Therefore, educators and policymakers must prioritize and support language
learning programs, particularly those targeting less commonly taught. By offer-
ing resources, opportunities, and encouragement for language study, institutions
can empower learners to pursue proficiency in multiple languages and embrace
the benefits of multilingualism. Moreover, fostering a multilingual-friendly envi-
ronment within educational institutions can further enhance language learning
outcomes and promote a culture of linguistic diversity. This can include providing
access to language resources, promoting language exchange programs, and cele-
brating linguistic diversity through multicultural events and activities.

7 Limitations and Further Research

One notable limitation of the study is the sample composition, as it primarily in-
cludes students who voluntarily enrolled in language schools. Such a sample may
possess positive attitudes towards languages, potentially influencing the study’s
findings. Exploring contexts with limited free will, such as high schools or univer-
sities where language study is mandatory, may bring a more comprehensive un-
derstanding of motivation and provide insights into the impact of external factors
on learners’ language attitudes and engagement.

Like any quantitative study, this research is constrained by the inherent limita-
tions of relying on numerical data. As a complex and multifaceted phenomenon,
motivation may not be fully captured through numerical measurements alone.
A more comprehensive exploration incorporating qualitative methods could pro-
vide a richer understanding of the motivational dynamics influencing language
learners. Additionally, the evolving nature of motivation should be explored
through longitudinal studies and mixed-methods approaches.

An intriguing direction for future research involves a more targeted investigation
into learners acquiring an L3, given the indication from this study of the height-
ened influence of the ideal multilingual self among students learning additional
languages beyond their L2. The present study underscored the significance of
multilingualism, emphasizing the necessity to explore the intricacies of individual
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learners’ experiences when acquiring a specific L3, particularly in contrast to their
L2 learning pursuits (Henry, 2011). Investigating how motivations vary between
L2 and L3 acquisition, considering that all participants in this study had prior
experience with at least one additional language, could provide valuable insights.
Adopting a comparative approach between L2 and L3 motivations could enrich
our understanding of the dynamics at play in multilingual language acquisition.

8 Conclusion

This study unraveled the patterns between learners of English and those engaged
in LOTEs, highlighting a noteworthy aspect of the role of multilingualism, which
emerged as a distinctive feature in shaping learners’ motivational landscapes. Pos-
itive attitudes toward multilingualism underscored the desire to use languages
beyond the classroom, emphasizing its significance in connecting with diverse
linguistic communities.

Promoting the ideal multilingual self holds immense potential for enhancing lan-
guage learning motivation and outcomes. By recognizing and harnessing the in-
trinsic motivation inherent in language study, educators and policymakers can
create an environment where learners feel eager to learn languages with enthu-
siasm and determination, ultimately leading to higher proficiency and fluency in
multiple languages.

The study contributes to the broader discourse on language acquisition motiva-
tions, the role of multilingualism, and the potential impact of diverse linguistic
journeys. Finally, the study invites further exploration of multilingual motivations
and their role in shaping language learning experiences.
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Cestina pro specifické ucely ve velmi specifickych
podminkach: jak naucit zdravotnickou ¢estinu
ukrajinské uprchliky

Czech for Specific Purposes in Very Specific Conditions: How to
Teach Medical Czech to Ukrainian Refugees

Iveta Cermakova, Marie Zvonickova, Tereza Bakusova

Abstrakt: Prispévek se zabyva velmi specifickym pripadem kariérniho postupu, totiz tim, jak
(na)udit co nejrychleji zakladiim zdravotnické ¢estiny ukrajinské uprchliky (a zejména uprch-
lice), aby mohli v Ceské republice ziskat diistojné zaméstnani ve svém oboru. Specifiénost
tohoto piipadu je mnohonasobnd. Geografickd mobilita zde vlastné ptedchazi plurilingvni
kompetenci: uprchlici se nejprve nedobrovolné presunuli na izemi ciziho jazyka a aZ poté si
osvojuji tamni jazyk. Z didaktického hlediska maji vyhodu, Ze se jazyk uci pfimo na tizemi, kde
se jim hovof1, jsou jim obklopeni, a také maji vyraznou motivaci, na druhou stranu jsou v mez-
ni Zivotni situaci, vytvarejici mj. extrémni stres, nedovolujici se plné soustiedit na studium,
a navic jsou nuceni si jazyk osvojit opravdu rychle. Plati pritom zaroven, Ze minimalné pokud
jde o schopnost komunikovat v nemocni¢nim prostiedi s pacienty a zdravotniky, jejich ¢eStina
musi byt na dobré drovni, protoZe specificnost nemocni¢ni komunikace neumoziuje pritom-
nost jazykové nedostatecné vybaveného profesionala (kontrolnim mechanismem ze strany
statu jsou v tomto ohledu jazykové zkousky, resp. nostrifikace). Je tedy zirejmé, Ze vyucujici
téchto studenti stoji pfed mimofadné obtiZnym tikolem, a totéz plati i pro autory, ktefi pro
né pripravuji ucebni materialy. Pfispévek komentuje z didaktického a jazykového hlediska
specifi¢nost vy$e popsané situace, zabyva se riznymi aspekty problému a na nedavno vydané
ucebnici Lé¢ime cCesky. Cestina pro sestry a jiné zdravotniky (Cermakova et alii, 2022) ilustruje
i mozné konkrétni feSeni ikolu pripravit u¢ebni material pro tento zvlastni typ studentd.

Kli¢ova slova: ¢estina pro specifické ucely, komunikace v oSetiovatelstvi, komunikace s paci-
entem, ukrajinsti uprchlici, zdravotnicka cestina

Abstract: The paper deals with a very specific case of career advancement, namely how to
teach the basics of medical Czech to Ukrainian refugees (and especially refugee women) as
quickly as possible so that they can get decent jobs in the Czech Republic in their field. The
specificity of this case is manifold. Geographical mobility in this case actually precedes plurilin-
gual competence: refugees first move involuntarily into the territory of a foreign language and
only then acquire the local language. From a didactic point of view, they have the advantage
of learning the language directly in the territory where it is spoken, they are surrounded by it,
and mostly highly motivated; on the other hand, they are in an extremely difficult life situation,
which creates, among other things, extreme stress, not allowing them to concentrate fully on
their studies. Moreover, they are forced to acquire the language really quickly. At the same
time, it is also true that, at least as far as the ability to communicate in a hospital environment
with patients and medical staff is concerned, their Czech must be at a good level, because the
specific nature of hospital communication does not allow for the presence of a linguistically
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insufficiently equipped professional (the control mechanism on the part of the state in this
respect is a language exam or nostrification). It is therefore clear that the teachers of these
students face an extremely difficult task, and the same applies to the authors who prepare
teaching materials for them. The paper comments on the specificity of the situation described
above, and from a didactic and linguistic point of view, discusses various aspects of the prob-
lem, and on the recently published textbook Lécime Cesky. Czech for Nurses and Other Health
Professionals (Cermdkovd et alii, 2022) illustrates a possible solution to the task of preparing
teaching material for this special type of students.

Key words: Czech for specific purposes, communication in nursing, communication with pa-
tients, Ukrainian refugees, medical Czech

1 Uvod

O tom, Ze znalost komunika¢niho jazyka je klicovou podminkou pro vykonavani
vétSiny povolani, je zbytecné diskutovat, a podobné je tomu s dilezitosti jazyka
pro moZzny kariérni postup. V souvislosti s osvojovanim komunikaéniho jazyka se
dnes nejcastéji fesi dva pripady: 1) lidé, kteri prichazeji Zit/pracovat do cizi zemé,
jsou riznou mérou nuceni osvojit si jazyk dané zemé; 2) standardni uzivani an-
glictiny v nékterych pracovnich sektorech vede k tomu, ze leckde je za samozrej-
most povazovana dobra znalost angli¢tiny na komunikacni drovni, takze jazykovou
pripravu berou zaméstnanci jako nedilnou soucast své pripravy na povolani. Té-
matem tohoto textu je zcela specifickd varianta prvni situace: v teoretické i prak-
tické roviné se budeme zabyvat problémem, jak co nejrychleji (na)ucit ukrajinské
uprchliky (a zejména uprchlice) zakladéim zdravotnické ¢estiny, aby mohli v CR
ziskat dlistojné zaméstnani ve svém oboru.

Konkrétné popiSeme obecny rdmec tohoto specifického ptipadu vyuky ciziho ja-
zyka: ukadZeme, v Cem spociva zvlastnost situace, v niZ se ocitli uprchlici, kteri
po ptichodu do CR chtéji i nadale pracovat ve zdravotnictvi a potiebuji k tomu
zakladni komunikacni znalost zdravotnické cestiny. Budeme strucné charakterizo-
vat socidlni a ekonomicky rozmér této situace a z didaktického hlediska obecné
posoudime pozitivni i negativni faktory vyuky, se kterymi musi ucitel pocitat. Po-
zornost budeme kratce vénovat téZ vnéjsim okolnostem, které ovliviiuji moZnost
zameéstnat ukrajinské uprchliky v ceském zdravotnictvi. V druhé c¢asti textu pak
jako priklad dobré praxe popiSeme vznik a vyuziti multimedialni i tiSténé verze
ucebnice Lé¢ime esky. Cestina pro sestry a jiné zdravotniky. Jlikyemo yecbkorw. Yecoka
Mo8a da51 medcecmep ma inwux meduuHux npayienukie (Cermakova et alii, 2022),
kterd vznikla velmi kratce po ruské invazi a kterd nalezla velmi pozitivni ohlas
mezi ukrajinskymi uprchliky.
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2 Specificnost situace

Specifi¢nost tohoto piipadu je mnohonasobna a odvozuje se samoziejmé od to-
ho, Ze potencidlni studenti ceského jazyka se ve své zivotni situaci ocitli zcela
nedobrovolné, vynucené. Pod tlakem vnéjSich okolnosti se prakticky ze dne na
den ocitli v cizi zemi, ¢asto bez prostredk, jsou v obtizné psychické situaci, je-
jich kontakt s dosavadnim Zivotem byl zptetrhan. Jsou tedy nucenymi migranty -
tento termin se vztahuje na vSechny osoby, které podléhaji nucenému migra¢nimu
pohybu, a zahrnuje Zadatele o azyl, odmitnuté Zadatele o azyl, uprchliky, osoby,
které teprve budou zZadat o azyl (srov. Pertek & Phillimore, 2022). Jinymi slovy:
opusténi zemé puvodu je disledkem odivodnéného presvédceni o existencnim
ohrozeni, nikoli volbou a vyjadifenim prava volby, které je tak Casto zdlraznovano
v migracnich studiich (Isanski, 2022).

To mimo jiné znamend, Ze geografickd mobilita zde predchazi plurilingvni kom-
petenci: uprchlici se nejprve nedobrovolné ptesunuli na dzemi ciziho jazyka a az
poté si by si méli osvojit tamni jazyk. Nejde tedy o klasickou pripravu na pracovni
prilezitost v zahranici. Tento faktor pochopitelné zasadné komplikuje vyuku jazyka
- ucitel musi opustit néktera obvykla, zavedena vyukova schémata a prizptsobit
se situaci (pfipomeiime jen, Ze osvojeni profesiondlni komunikace neni jen intu-
itivni, vyuka je pro né zasadné dilezita - jak Fika ReSkova (2016), profesionalni
komunikace v mediciné je soubor dovednosti, které si budouci zdravotnici osvojuji
ucenim a praktickym nacvikem).

Pfi hledani reSeni je nutné brat v ivahu specifickou sociologickou strukturu mi-
grantl. Od pocatku invaze je nejc¢astéjSim modelem uprchlické rodiny Zena s dité-
tem/détmi + jeji matka. Nejcastéji k nam prichazi zejména stredni a socidlné slabsi
tiida. Podle aktualnich dat je v CR 366 tisic uprchlikéi z Ukrajiny.! Od za¢atku
ruské agrese ziskalo v Ceské republice do¢asnou ochranu vice ne% 504 tisic lidi
prchajicich pred valkou. Z nich je 68 % v produktivnim véku, 65 % z toho jsou
Zeny. Pokud se podivame na vékové rozvrstveni, 28 % predstavuji déti a 4 % se-
niofi. Nejvice drZiteld do¢asné ochrany je v Praze, Brné a Plzni.?

Vezmeme-li pii interpretaci téchto dat v uvahu téZz skutecnost, Ze mezi zdravot-
nickym persondlem jasné pievazuji Zeny, miiZzeme pocitat s tim, Ze dominantnim
typem studenta bude mladsi Zena, nejCastéji s ditétem a v obtizné ekonomické
situaci.

1 Zdroj: https://data.unhcr.org/en/situations/ukraine

2 Zdroj: Ministerstvo vnitra CR (online, https://www.mvcr.cz/clanek/v-ceske-republice-je-aktualne-
325-tisic-uprchliku-z-ukrajiny.aspx).
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3 Motivace ke studiu Cestiny jako pozitivni faktor

Pro ptipravu jazykové vyuky je pozitivnim ddsledkem této jinak neblahé situace
skutecnost, Ze zejména v prvnim obdobi po ruské agresi byla vnitini motivace
ukrajinskych uprchlikii ke studiu cestiny vysoka. Bylo ziejmé, ze jazykovou inte-
graci sami chapou jako soucast obecnéjsi integrace socialni. Dle lingvistky Vainkové
(2005) nema jazyk pro cizince pouze instrumentalni vyznam, spocivajici v potiebé
domluvit se v béznych situacich, ale plni i svoji socidlni a integracni roli. Jazyk
pomaha v rozvoji socialnich siti, v kulturni a socidlni integraci jedince, upeviiuje
sebevédomi a sebedlivéru ¢lovéka v novém prostiedi. Vyzkumy psychologii (napt.
Morgensternova, 2007) upozoriiuji na to, Ze psychicka integrita, zkuSenost a Zi-
votni historie je vétSinové ukotvena v jazyce. Jak vime, motivace, a to jak vnitini,
tak i vnéjsi, je naprosto Klicovym faktorem jakékoli uspésné vyuky (srov. k tomu
napr. Capek, 2015, Fontana, 2014, nebo Lok$ova & Loksa, 1999). V tomto piipadé
ma vysoka motivace specificky rozmér: studenti maji vyraznou, nékdy az extrém-
ni motivaci, protoZe na UuspéSném osvojeni jazyka miiZze Castecné zaviset Zivotni
a ekonomicka situace jejich rodiny. Tézko si lze predstavit silnéjsi motiv ke studiu
jazyka. V této souvislosti podotknéme, ze 58 % ukrajinskych rodin je u nas na
hranici chudoby (pro srovnani: v CR je to 10 % ¢eskych rodin). Napi. ukrajinska
matka s dvéma détmi ma k dispozici 11 000 K¢ mési¢né.® Tato vnitfni motivace
odrazejici snahu najit diistojné zaméstnani ve vlastnim oboru (byt tfeba na nizsi
urovni) je posilovana i motivaci vnéjsi, protozZe slozeni jazykovych a nostrifikac-
nich zkousek muze vést k tomu, Ze prace vykonavana v CR se priblizi tomu, cemu
se vénovali prred valkou.

Z didaktického hlediska najdeme na situaci uprchliki jesté dal$i pozitivni rys.
Jazyk se totiZ uc¢i pfimo na uzemi, kde se jim hovorfi, jsou jim obklopeni. Pravé
takovy stav je pro studium ciziho jazyka povazovan za velmi vyhodny, je doloZeno,
Ze usnadnuje osvojovani komunikacnich dovednosti.

4 Negativni vlivy

Jak vyplyva z vyse receného, ucitel ¢estiny miiZze pocitat s tim, Ze velka motivace
a pobyt studentl mezi rodilymi mluvéimi bude proces vyuky usnadriovat. Zkuse-
nosti ale ukazuji, Ze zaroven je tu nékolik faktor(, které vyuku naopak komplikuji.

Tendenci, ktera mize oslabovat zminovanou motivaci ke studiu a ktera je navic
postupem casu posilovana vnéjSimi okolnostmi, je motiv navratu na Ukrajinu. Ze
strany ukrajinského statu je vyvijen enormni tlak na navrat uprchliki (podle dat,
ktera mame k dispozici, se jiz 1/3 uprchliki na Ukrajinu vratila, pouze 1, 5%

3Zdroj: online, https://www.youtube.com/watch?v=C8GCr7jfU58&list=PLePuintCGm1ArCLAf-C_
R-Gq7UTmI21qi&index=4&t=1508s.
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odeslo do jiné zemé& EU).* Uprchlici maji ¢asto na mysli to, Ze se cht&ji v horizontu
zhruba jednoho roku vratit, jsou rozpolceni: na jedné strané, jak uz bylo rece-
no, chtdji zabezpecit rodinu zde v Ceské republice, a to pokud mozno distojnym
zplsobem, zarovei je to ale ¢asto tdhne domi (a k navratu do vlasti jsou Casto
i vyzyvani). Proto fada Ukrajincd da prednost nekvalifikované praci pred moznosti
ziskat kvalifikovanou ve své specializaci, je-li predpokladem kvalifikované prace
pozadavek naucit se Cesky. To se Castecné tyka i zdravotnikli (k problému pfiji-
mani uprchlikd obecné srov. [sanski et alii, 2022).

Ale i u téch, ktefi motivaci maji, plati, Ze musi Celit nesmirné obtizné Zivotni si-
tuaci: rodina je nasilné rozdélena a netiplna. Rada uprchlic trpi posttraumatickou
poruchou a fesi nasledky rozpadu rodiny (vice k tomu Diugosz, 2023). Jak jsme
jiz uvedli, pres 50 % netUplnych rodin Zije u nas na hranici chudoby a 70 tisic
uprchlikéi bydli na ubytovnach. Jen v Praze jsou takovych ubytoven desitky.> A tak
Fada studentt CeStiny Zije v extrémné tézkych podminkach a je vystavena enorm-
nimu stresu, ktery neumoziiuje plné soustfedéni na studium (tato tendence se
tedy opét miiZe stietavat se zminovanou motivaci; v kazdém jednotlivém pripadé
je vysledek stfetu mezi motivaci a stupném odolnosti vici stresu jiny).

5 Zdravotnici z Ukrajiny jako potencialni studenti cestiny

0d pocatku invaze bylo zfejmé, Ze mezi uprchliky velka rada zdravotnikd, v drtivé
vétSiné Zeny, coz nam pozdéji poCty uzivateld nasi knihy to potvrdily (v tuto chvili
ma m-kniha Lécime Cesky témér 50 000 pristupti). Prvni myslenkou po prichodu
do CR pochopitelné bylo zlistat v oboru. To ale nebylo z mnoha diivodii snad-
né/mozné, a tak byly a jsou velmi cCetné pripady, kdy kvalifikované zdravotnice
(nevyjimaje 1ékatky a sestry) pracuji v CR jako sanitafky a uklize¢ky v nemocni-
cich. Tato situace je paradoxni, protoze Ceské zdravotnictvi se v souvislosti s pie-
chodem vzdélavani vSeobecnych sester na tercidrni troven (tj. na vyssi a vysoké
Skoly), potyka s jejich velkym nedostatkem. Nechybi vSak jenom vSeobecné sestry,
nedostatek pocituji nemocnice i v kategoriich méné atraktivnich obord, jako jsou
sanitari, tedy pracovnici, ktefi se staraji o zajisténi zakladnich potfeb nemocnych.
Proto se tato mista zejména ve velkych nemocnicich jiz pred zacatkem uprchlické
krize vzhledem k relativné jednodus$simu zptisobu ziskani odpovidajici odborné
zplsobilosti obsazovala zahrani¢nimi pracovniky prichazejicimi z Ukrajiny (a po
zaCatku uprchlické krize nabyl tento fenomén na vyznamu). Mezi témito pracov-
niky byly i kvalifikované sestry, které vSak bez uznani vzdélani a Gispésného ab-
solvovani aprobacni zkousky v ¢eském jazyce svoji profesi vykonavat nemohly.

4 Zdroj: Ministerstvo vnitra CR (online, https://www.mvcr.cz/clanek/v-ceske-republice-je-aktualne-
325-tisic-uprchliku-z-ukrajiny.aspx) .

5 Zdroj:  online, https://www.youtube.com/watch?v=C8GCr7jfU58&list=PLePuintCGm1ArCLAf-C_
R-Gq7UTmI21qi&index=4&t=1508s
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Tak jako ve v$ech vyspélych zemich totiz i v Ceské republice existuje moZnost
nostrifikace zahrani¢niho vzdélani a ziskani povolani odpovidajiciho ptivodni kva-
lifikaci. Podminkou sine qua non je znalost Cestiny, protoZe aprobacni zkouska se
skldda v ¢eském jazyce. Pokud si zahrani¢ni kvalifikované sestry, 1ékarky, psycho-
lozky nemohou dovolit vénovat studiu jazyka, mohou se i tak uplatnit ve zdra-
votnictvi, ale na méné kvalifikovanych nebo nekvalifikovanych pozicich, kde neni
znalost Ceského jazyka tak dilezita. Uplatnéni v jejich vlastni profesi se tim samo-
ziejmé oddaluje.

Reéeno jinak, zdravotnici a zdravotnice mezi uprchliky narazeli pti snaze ziskat
zatazeni na kvalifikované pozice na stejné prekazky jako ti, ktef{ prichazeli jiz
pred valkou, jejich pocet ale zasadné narostl, a okolnosti byly navic velmi vypjaté.
Pomoc ve formé cilené jazykové pripravy, ktera by nebyla vazana na prezencni
vyuku, se ukazala jako zcela zasadni (pripomernme v té souvislosti jesté jednou, ze
znalost ¢eStiny mohla pomoci nejen splnit poZzadované podminky, ale také obec-
né, jako faktor usnadriujici uprchlikiim Zivot v CR). Tomu, kdo chtél této skupiné
uprchliki v jejich situaci pomoci, se proto piimo nabizela myslenka vytvorit speci-
ficky ucebni text, ktery by jim umoznil rychle proniknout do zdravotnické cestiny.

6 Ucebnice Lé¢ime cesky. Cestina pro sestry a jiné zdravotniky.
Jlikyemo yecwvkomw. Yecvka mo8a 015 Medcecmep ma iHWux
MeduYHUX npayieHUKIE.

Takovou ucebnici jsme se s kolegy rozhodli vytvorit prakticky ihned po vzniku
uprchlické viny. Byli jsme si védomi toho, Ze je potieba vytvorit material rychle
a Ze jde o mimoradné specificky ukol: ma-li byt proces uceni ucinny, je nezbytné
vzit v ivahu vSechny zminované faktory. V této souvislosti je tfeba zdlraznit, ze
ucinnost procesu musime v tomto pripadé mérit tim, do jaké miry ucebni material
¢i vyuka opravdu piipravila doty¢né k praci ve zdravotnictvi a zda se ji to podartilo
v relativné rychlém case. Snazili jsme se predstavit si vS§echny moZné podminky
a vSechna mozna prostiedi, ve kterych se potencialni uzivatelé budou pripadnému
studiu zdravotnické Cestiny vénovat. Zkratka jsme méli stile pired ocima cilovou
skupinu, snaZili jsme se ji material usit na miru a zohlednit jeji diverzitu.®

Cilem bylo tedy velmi rychle (co nejdiive - a to se podarilo, prvni ¢ast materialt
se v multimedialni podobé dostala ke studentim zhruba tfi mésice od invaze)
poskytnout material, ktery by umoznoval co nejjednodussi a nejrychlejsi osvojeni
zdravotnické Cestiny. Pokud se zajemci rozhodnou najit si praci v oboru, jazyk si

6 Diverzitou rozumime ,rozdilnost" vyplyvajici ze socidlnich podminek jedince, v nichZz Zije,
napt. kultura, socioekonomicky status rodiny, podnétnost prostiedi, lokalita, v niz zije.“ (Hlouskova et al.,
2015, 5. 106).
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musi osvojit opravdu rychle, protoZe potreba zivit rodinu nepocka - a to samo-
zirejmé plati tim spiSe o téch, ktefi se rozhodnou podstoupit zkousku.

Zaroven si jazyk si musi osvojit na solidni Grovni, minimalné pokud jde o schop-
nost komunikovat v nemocni¢nim prostiedi s pacienty a zdravotniky, jejich ¢eStina
musi byt na dostate¢né vysi (specificnost nemocni¢ni komunikace neumoZiiuje
pritomnost jazykoveé nedostatecné vybaveného profesionala; ostatné existuji kon-
trolni mechanismy ze strany statu, totiZ jazykové zkousky, resp. nostrifikace).

Celkové jsme pii ptipravé knihy brali v ivahu nasledujici faktory:

1. studenti budou velmi motivovani a budou mit malo casu, tj.je nutné se
vice soustfedit na obsahovou slozku a méné na didaktické metody, které
napt. prihliZeji k zadbavnosti atd. (bylo nAm proto jasné, Ze budeme muset re-
zignovat na nékteré parametry modernich ucebnic, Ze ne vSe bude odpovidat
modernim postupiim p¥i jejich tvorbé, ale to byla nutna dafi za rychlost);’

2. jazyk vykladu musi byt srozumitelny, proto jsme museli zavrhnout anglictinu:
material byl urcen lidem bez filologického vzdélani, ¢asto bez vyssiho vzdéla-
ni, znalost anglic¢tiny proto neslo predpokladat; zvazovali jsme pouziti rustiny,
ale tu jsme nakonec z vicero divodl nechali stranou (mj. proto, Ze by mohla
vyvolavat nezadouci emoce; mezi Ukrajinci existuji v tomto ohledu predsudky
ve vztahu k ruskojazy¢nym krajantim);

3. neslo predpokladat, Ze bude vyukovy materidl ve vétsim méritku uzivan pri
skupinové vyuce s ucitelem, proto jsme primarné predpokladali samostudium
a tomu prizpisobili raz textu;

4. priprava tisténé verze logicky vyzaduje delsi pripravu, proto jsme od zacatku
pocitali s elektronickou verzi, jeZ umoznuje vyznamné zkratit proces vydavani
(brali jsme navic v iivahu i osobni situaci potencidlnich studentt - predpokla-
dali jsme, Ze nejcast&ji budou pro studium pouZivat mobil).?

Na zakladé téchto tivah vznikl v horizontu nékolika malo dnti konkrétni plan vydat
ucebnici nejdiive v elektronické verzi, pozdéji v tiSténé verzi, kterd co nejjedno-
dussim zplisobem seznami zajemce s CeStinou pouZivanou v Konkrétnich situa-
cich v ¢eskych nemocnicich. Byl vytvoren tym sestavajici z uciteld jazyka/filologl
(jejich tkolem byla priprava jazykové a didaktické stranky materialu), zdravotni-

7 0dborné studie zdlraznuji, Ze je v podobné situaci nutné ptihlizet k mezikulturnim rozdiliim;
napt. Peskova & Kubikova (2016) zdtraziuji, Ze je tfeba akcentovat techniky podporujici interkultur-
ni senzitivitu a vzajemny respekt (napi. simulace cizojazy¢ného prostredi, techniky sebezkusenostniho
charakteru orientované na reflexi vlastni i cizi kultury, hrani roli, v nichz dominuje odli$nost, aktivizujici
zazitkové techniky, eliminujici predsudky a stereotypy apod.). My jsme tyto souvislosti mohli brat v ivahu
spise jen v omezené mife.

8 Elektronické verze maji ostatné radu vyhod - Deardoff (2020) napi. upozorniuje, Ze vyuziti technologii
pfi samostudiu umoziiuje zptistupnéni interkulturnich materiald $ir$i vefejnosti nez tisténé publikace.
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kil (starali se o vécnou, obsahovou stranku) a rodilych mluvéich (s prihlédnutim
k dialektalni situaci v ukrajinstiné byla jedna mluvci ze zapadni Ukrajiny, druha
z Donbasu). Projekt nebyl nikym formalné organizovan ani zastitén, vSemi Cleny
tymu byl chapan jako cisté charitativni akce. Nemohl by se ale uskutecnit, kdyby
nebyla rychle dohodnuta spoluprace s Nakladatelstvim Karolinum a platformou
Publi.cz, kam bylo moZné umistit elektronickou verzi k bezplatnému interaktiv-
nimu pouzivani. Velkorysost vedeni nakladatelstvi i zminiované platformy vyrazné
prispéla k uspéchu projektu.

Tym se v nasledujicich tydnech velmi intenzivné vénoval praci na textu samém.
Proces vzniku lze stru¢né popsat takto:

1. vécnym zakladem textu byly nékteré materidly pouZzité v ucebnicich Talking
Medicine: Czech for Medical Students, (Cerméakova, 2018) a Talking Medicine 2:
Case Studies in Czech (Cermakova & Bakusova, 2021), upravené a doplnéné
o texty dalsi;

2. postupné byla pripravena ukrajinska verze - postupovali jsme po lekcich tak,
aby je bylo mozZné uvolnovat postupné, tj. co nejdiive;

3. kazda tematicky vymezena lekce obsahovala dialogy, slovni zasobu, uZzite¢né
fraze a fadu cviCeni, se kterymi se v elektronické verzi pracuje interaktivné
(tj. systém na pozadani kontroluje spravnost);

4. dialogy jsou doplnény o nahravky, takZe student miiZe veskeré dialogy opako-
vané poslouchat, vSechny tvodni dialogy jsou zdmérné prelozeny do ukrajin-
Stiny;

5. vétSina lekci ma zamérné kruhovou strukturu, kdy se na konci lekce v posle-
chovém cviceni vracime k tvodnimu dialogu.

Vysledkem naseho snaZeni byla m-kniha, vydavana po ¢astech. Zhruba pét mésict
od zacatku invaze byla k zdarma dispozici interaktivni verze, za dalSich nékolik
mésicl pak vysla i verze tisténa (jak uz bylo FeCeno, v soucasnosti ma elektronicka
verze témeér 50 000 pristupli). Mame informace o tom, Ze fada ukrajinskych zdra-
votnikli ma knihu (v elektronické nebo tisténé podobé) neustale u sebe a v pri-
padé potieby ji konzultuje. Zda se tedy, Zze smysl projektu byl naplnén - prestoze
z hlediska moderni didaktiky jazykd urcité nevznikal idealnim zplsobem, lze se
domnivat, Ze cilovym uZzivatelim opravdu pomohl.

7 Zavér

V tomto textu jsme predstavili priklad dobré praxe v oblasti vyuky zdravotnické
Cestiny pro cizince. Jsme si védomi toho, Ze jde o priklad velmi specificky, od-
povidajici vyjime¢nym zplisobem na vyjimecnou situaci. Pevné doufame, Ze v bu-
doucnu nebudou vznikat situace, na které bude tfeba timto zplGsobem reagovat,
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a Ze i stavajici situace, v niz se ocitaji ukrajinsti uprchlici, brzy skon¢i. Domnivame
se nicméné, ze projekt ukazal, Ze je mozné reagovat a uc¢inné pomoci i v takto
vyjimecné chvili. Jisté, z didaktického a metodologického hlediska rozhodné nejde
o zadny posun, kniha z pochopitelnych divodt vykazuje nékteré specifické rysy,
které v modernich ucebnicich obvykle nenajdeme, na druhou stranu ohlas knihy
ukazuje, Ze rozhodujicim faktorem je, do jaké miry text vyhovi potencidlnim uziva-
telim. Snad mtZeme Konstatovat, Ze nasi ucebnici se to podarilo - pevné doufame,
Ze pomaha a bude i nadale pomahat tém, ktefi to potiebuji.
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Autorky

Mgr. Iveta Cermakova, zastupkyné pirednosty Ustavu jazykii a lékai'ské terminologie 3. LF UK, dlouhodo-
bé se vénuje vyuce 1ékarské cestiny pro cizince.

PhDr. Marie Zvoni¢kova, asistentka na Ustavu o$etfovatelstvi 3. LF UK, vede odbornou praxi studentt
v OVN-VFN Praha.

Mgr. Tereza Bakusova, asistentka na Ustavu o$etiovatelstvi 3. LF UK, v ramci klinické praxe pracuje na
Klinice anesteziologie a resuscitace ve FNKV.
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Centrum jazykové pripravy Akademie muzickych
uméni v Praze

Klara Bicanova

Centrum jazykové pripravy Akademie muzickych uméni v Praze (CJP AMU) je
pracovisté s celouniverzitnim piisobenim, jehoz hlavnim poslanim je zkvalitnova-
ni jazykové vybavenosti studentli a zaméstnancii AMU s cilem podporovat jejich
mobilitu a uplatnéni na evropském trhu prace. CJP zajistuje vyuku sedmi jazykl
(anglictina, cestina pro cizince, francouzstina, italstina, némcina, rustina a Spanél-
$tina) na trech fakultdch AMU (Divadelni, Filmova a televizni a Hudebni a tanecnf
fakulta) a na smluvnim zakladé také na Akademii vytvarnych uméni v Praze (AVU).

Koncepce aktualni podoby jazykové vyuky vzesla z proménujicich se pozadavki
na jazykovou vybavenost studenti uméleckych obord, kdy se v poslednim cca de-
setileti - podobné jako ve vétsiné ostatnich oborl - do popredi stale vice dostava
anglicky jazyk. Od akademického roku 2019-2020 je povinna vyuka odborného
anglického jazyka ve vSech studijnich oborech (programech) AMU, vybrané obory
maji povinné ¢i povinné volitelné dalsi jazykové predméty (napf. Italsky jazyk pro
Zpév na HAMU, ¢i dalsi povinny jazyk ve studijnim oboru Hudebni Produkce na
HAMU ¢i Produkce na FAMU).

Tato koncepce vyuky anglického jazyka pro odborné ucely byla obsahem projektu
OP3V, na kterém se od roku 2018 do 2022 pracovnici CJP podileli. Projekt byl
zaméren na standardizaci urovné jazykového vzdélavani v ramci AMU a zajisténi
srovnatelnosti vysledkl jazykového vzdélavani, a predev$im na inovaci vyuky an-
glického jazyka s ohledem na jazykové potreby studenti uméleckych obort, pro
které trh prakticky nenabizi Zadné jazykové oborové zamérené ucebnice (na rozdil
napi. od ekonomickych ¢i technickych obort). Vyukové materialy, které v ramci
projektu vyucujici vytvorili, vychazeli ze zkuSenosti z vyuky studenti AMU a také
z konzultaci s pedagogy vybranych obori tak, aby reflektovaly aktualni témata
i redlné pouZzivanou terminologii danych obord.

Vyukové materiadly maji primarné elektronickou, interaktivni podobu (on-line kur-
zy v LMS Moodle), ktera je pratelska k zivotnimu prostiredi a predevsim podporuje
autonomni pristup ke studiu. Pilotni faze vyuky angli¢tiny v novém pojeti pripadla
na rok 2019-20, kdy se vyuziti Moodlu ukazalo jako maximalné uzitecné.

Povinna vyuka anglického jazyka v rdmci tohoto nového pojeti probiha prevaz-
né v 1. ro¢niku bakalarského a magisterského studia; v kaZdém stupni ma do-
taci 2 hodiny tydné po dobu 2 semestri. Vyuka je zaméfena na v bakalaf-
ském stupni na oborovou slovni zasobu dané oblasti (divadelni, hudebni, filmo-
vé), pricemz min. jazykova troven studentd po absolvovani obou predmétd je B1;
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v magisterském stupni je minimalni droven po absolvovani predmétl B2, pricemz
oba predmeéty jsou zaméreny jiz specifictéji na odbornou terminologii konkrét-
nich studijnich skupin, sestavenych z pribuznych studijnich obord (programi),
napf. instrumentalni obory na HAMU, nebo Zvukova tvorba, Stfihova skladba a Ka-
mera na FAMU.

V doktorském studiu jsou povinné pouze dvé zkousky z ciziho jazyka - jednotlivé
doktorské studijni programy si nastavuji pozadavky ohledné kombinace jazykd, ze
kterych studenti doktorského studia musi zkousku absolvovat.

V ramci volitelné jazykové vyuky mohou studenti vSech tii stupiii - bakalaiského,
magisterského i doktorského - navstévovat jazykové kurzy anglictiny, némciny,
francouzstiny, Spanélstiny, italStiny, ¢eStiny pro cizince a rustiny.

CJP AMU také zajiStuje v ramci podpory profesniho vzdélani bezplatné kurzy an-
glického a francouzského jazyka zaméstnanctim a kurz pripravy na FCE/CAE aka-
demickym pracovniklim AMU, ktefi zajiStuji vyuku v anglickém jazyce.

Autorka

Mgr. Klara Bicanova, Ph.D., e-mail: klara.bicanova@amu.cz, Centrum jazykové piipravy Akademie
muzickych uméni v Praze, je absolventkou Filozofické fakulty Masarykovy univerzity v Brné, obor anglis-
tika amerikanistika a estetika. Doktorat ziskala na téze fakulté z oboru literarni komparatistiky se zamé-
fenim na rané moderni francouzskou a anglickou literaturu. Béhem postgradualniho studia absolvovala
ro¢ni staz na University of Leeds ve Velké Britanii, po dokonceni postgradualniho studia ptisobila v ramci
postdoktorské staze na Univerzité v Mostaru (Bosna a Hercegovina), kde na Katedre anglistiky vyucovala
kurzy soucasné i rané moderni literatury a dramatu. Od roku 2015 vede Centrum jazykové piipravy AMU,
v ramci svého tivazku se zaméruje na tvorbu vyukovych materiald pro ESP a jeji metodiku.
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Ustav jazyki Fakulty elektrotechniky
a komunikac¢nich technologii Vysokého uceni
technického v Brné

Eva Ellederova, Petra Zmrzla

Hlavni naplni prace Ustavu jazykd (UJAZ) Fakulty elektrotechniky a komunikaé-
nich technologii Vysokého uceni technického v Brné je vyuka obecné, odborné
a akademické anglictiny na Fakulté elektrotechniky a komunikac¢nich technologii,
Fakulté informacnich technologii a Fakulté podnikatelské. Kromé anglického jazy-
ka UJAZ nabizi i kurzy némciny, Spanélstiny, francouzstiny a italStiny.

Pocatky tviirc¢i ¢innosti UJAZu jsou spojeny predevsim se jmény doc. PhDr. Mileny
Krhutové, Ph.D. (2009), kterd se vénovala vyzkumu specifik technického diskur-
zu, a PhDr. Ludmily Neuwirthové, Ph.D. (2009), jejiz prace v oblasti metodologie
a standardizace cizojazy¢ného vzdélavani na vysokych Skolach technického zamé-
feni vyrazné prispéla k vytvoreni interdisciplinarni koncepce studijniho programu
nabizeného ustavem.

Mgr. Ing. Eva Ellederova, Ph.D., realizovala na UJAZu konstrukéni vyzkum vlastni
ucebnice pro vyuku odborné anglictiny (2021, 2022c), jehoZ dualisticky pfinos
spociva ve vytvoreni ucCebnice pro konkrétni pfedmét Anglictina pro IT a v pro-
dukci konstrukénich principti, které prispivaji k rozvoji teorii tvorby ucebnic pro
vyuku odborné anglictiny. V soucasné dobé se zabyva vyzkumem mluveného ang-
lického jazyka studentl informatiky (Ellederova, 2022b, 2023) a psycholingvistic-
kymi aspekty osvojovani ciziho jazyka (2024).

Vyzkum v oblasti lexikologie a lexikalnich systému dlouhodobé provadi PhDr. Milan
Smutny, Ph.D. (2017, 2018), ktery ve svych odbornych ¢lancich zkouma napt. vztah
mezi konceptualni strukturou a sémantickou formou a dalsi souvisejici problémy.
Mgr. Miroslav Kotasek, Ph.D. (2024), se zabyva vyzkumem v oblasti literarni védy.
Ve svych prispévcich se soustfeduje na specifika a odliSnosti védeckych a literar-
nich textd a jejich soucasné propojeni ve védecko-fantastické literature (Kotasek,
2023). PhDr. Dagmar Stastna (2024) se zabyva vyzkumem v oblasti kognitivni lin-
gvistiky a spolecné s Mgr. Janou Jaskovou, Ph.D., realizovaly vyzkum potieb firem
v oblasti jazykového vzdélani (Jaskova & Stastna, 2019).

Mgr. Petra Zmrzla, Ph.D., se dlouhodobé vénuje diskurzni analyze a akademické
angli¢tiné. V soucasné dobé pracuje na vyzkumu evaluativniho jazyka v oponent-
nich posudcich spolu s Mgr. Bc. Magdou Suckovou, Ph.D., ktera se také zaméruje
na fonetiku anglického jazyka. Mgr. Agata Walek, Ph.D., se po tGspésné obhajobé
disertacni prace nadale zabyva oblastmi fonosémantiky, teorie konceptualni me-
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tafory a fenomenologie. Mgr. Petra Langerova se v ramci doktorského studia sou-
stfedi na vyzkum ucebnich styli studenti Fakulty elektrotechniky a komunikac-
nich technologii.

Ke kazdodenni praci samoziejmé patii také tvorba vyukovych materialli, a to
nejen formou elektronické podpory, tvorby a kompilace dil¢ich vstupl. Zavrsenim
takové ¢innosti mohou byt originalni publikace, jako napt. Discourse Under Investi-
gation (Zmrzla, 2022), ¢i ucebnice English for Information Technology (Ellederova,
2022a), ktera je vystupem konstrukéniho vyzkumu ucebnic pro vyuku odborného
anglického jazyka.

UJAZ jako jediny v Ceské republice garantuje interdisciplinarni bakalaisky studij-
ni program Anglictina pro praxi v elektrotechnice a komunikacnich technologiich
(BPC-APE). Studijni program se prevazné specializuje na filologické vzdélavani
(57 %) v kombinaci s technickym vzdélavanim v oblasti elektrotechniky a komu-
nika¢nich technologii (43 %). Studijni program BPC-APE pfipravuje studenty na
uspésnou kariéru v dynamickém a globalizovaném svété technologii. Program je
navrzen tak, aby studentim poskytl porozumeéni nejen technickym konceptim,
ale také schopnost efektivné komunikovat v anglickém jazyce (na trovni C1 dle
Spolecného evropského referencniho ramce pro jazyky), ktery je dnes lingvou frankou
v oblasti védy a techniky.

Vyuka lingvistickych predmétt ,Jazyk jako diskurz védy a techniky*, ,Analyza pro-
fesniho diskurzu®, ,Metodika prekladu“ a ,Kontrastivni analyza odbornych textii’,
poskytuje studentlim nastroje k analyze a tvorbé odbornych textli. Tyto predmeé-
ty umoznuji studentim pochopit, jak se technické informace prezentuji a jakym
zplsobem se efektivné prekladaji a interpretuji do rznych jazykovych kontex-
tl. Odborny anglicky jazyk, zahrnujici predméty jako ,Angli¢tina pro inZenyry“
a ,Anglictina pro komunikacni technologie, se zamétuje na osvojovani specifické
terminologie a komunikac¢nich funkci v profesnim kontextu. V programu jsou dale
zafazeny predmeéty ,Obchodni angli¢tina“ a ,Kulturni studia“ ddlezité pro zvlad-
nuti efektivni mezikulturni obchodni komunikace v mezinarodnim prostiedi tech-
nologickych organizaci. Soucasti vyuky je i tydenni workshop , Technical Writing”
poskytovany zaméstnanci firmy Red Hat, ktefi se specializuji na tvorbu a editaci
technickych dokument.

Zavérecné prace studentti Ize rozdélit do nékolika tematickych okruhti: 1) postupy
pirekladani odborného textu a jejich prakticka aplikace (napi. Heger, 2020; Sustro-
va, 2021); 2) diskurzni, pragmatickd a rétorickd analyza mluvenych a psanych
textl z oblasti elektrotechniky a informatiky (napt. Dolezal, 2021; Vlachova, 2021;
GajdoSova, 2022; Chufarov, 2022); 3) tvorba technickych textli, softwaru, multi-
médii a jejich lokalizace (napt. Ondrackova, 2016; Hotovy, 2018; Nikulcha, 2023;
Starykovska, 2023); 4) kulturni a socialni problematika v oblasti elektrotechniky
a informatiky (napi. Sobina, 2018; Horvath, 2020); 5) vyuZiti umélé inteligence
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pro preklad a analyzu mluveného a psaného jazyka (napi. Kvapil, 2017; Stankovi¢,
2021) a 6) technicky zamétené prace, které studenti zpracovavaji ve spolupraci
s odbornym konzultantem (napt. Krec¢kova, 2017; Sidla, 2018; Mareckova, 2023)

Absolventi BPC-APE nachazeji uplatnéni jako technical writeti, editori, preklada-
telé, lokalizatori webovych stranek a softwaru, copywriteri, mluvéi a projektovi
manazefi v mezinarodnich technologickych spolecnostech. Diky své schopnosti
presné a efektivné komunikovat technické informace v anglictiné jsou cennymi
¢leny tymi v mezindrodnich organizacich a firmach, které vyzaduji jasnou a srozu-
mitelnou komunikaci. Studijni program BPC-APE tak otevira dvefe k Siroké Skale
kariérnich moznosti a pripravuje studenty na to, aby excelovali v rychle se méni-
cim svété technologii. K uplatnitelnosti absolventl prispiva i fakt, Ze v ramci studia
absolvuji v kazdém rocniku nékolikatydenni odbornou praxi.

Absolventi BPC-APE také mohou pokracovat na magisterském stupni studia v né-
kterém ze studijnich programid Fakulty elektrotechniky a komunikacnich techno-
logii, Podnikatelské fakulty a Ustavu soudniho inZenyrstvi Vysokého uceni tech-
nického v Brné. Také mohou studovat Prekladatelstvi anglického jazyka na Fi-
lozofické fakulté nebo Evropska studia na Fakulté socialnich studii Masarykovy
univerzity v Brné. Nékteri studenti tispésné pokracuji ve studiu na zahranic¢nich
univerzitdch (napf. VIA University College in Horsens, Universidad de Malaga)
nebo studuji doktorské studijni programy.

Ohlasy absolventii pivodniho studijnitho programu Anglictina v elektrotechnice
a informatice (https://www.ujaz.fekt.vut.cz/zkusenosti-nasich-absolventu) doka-
zuji, Ze pravé interdisciplinarita ptispiva k vyhodnéjsi vychozi pozici pti hledani
dalsiho profesniho uplatnéni.
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Erasmus+ Small-Scale Partnerships: Project Design
and Results

Oldrich Brenek

Introduction

International project cooperation in the teaching of foreign languages is a very
important factor, not only for university departments themselves, but especially
for the teachers. These cooperations allow for sharing experiences, teaching meth-
ods, learning new practices and seeing possible differences between foreign de-
partments. The foreign experience is also very beneficial for the students who,
among other things, come into contact with the authentic environment of that
particular language. The current offer for university students and teachers is very
diverse; both shorter or longer internships are possible and frequently used not
only within the Erasmus+ programme, but also, for example, within CEEPUS or
Aktion Austria-Czech Republic.

Nevertheless, not all university divisions involved in teaching have their own stu-
dents and academics with the required academic positions and publishing po-
tential to engage in these types of academic cooperations. This text deals with
the new possibility of project cooperation for university language centres, which
often do not have the status of a department but are categorized as a faculty or
specialized division.

Language centres at Czech universities are an important and essential hub for
quality language education in the tertiary sphere. Compared to the academic staff
of philology departments, language centre lecturers face more teaching per week
but fewer demands on regular publishing and other academic duties, which is also
described by the results of the survey conducted in 2020 among language teach-
ers of CASAJC language centres. According to this survey, 41% of respondents
teach an average of 10-16 hours per week and 33% teach up to 16-20 hours per
week.! More than 80% of the language teachers surveyed would like to improve
their qualifications, e.g., by participating in international workshops and mobili-
ties abroad. That is why the target audience of this report are colleagues from
other language centres, who, like the author, seek new opportunities for project
cooperation. As seen in the survey results, potential project participation seems
to be beneficial for the improvement of qualifications, based on a participation
in workshops, stays abroad, and setting an example of best practice. This report
offers real-world-experience with a specific project opportunity and it will begin

1 Find more details: https://journals.muni.cz/casalc-review/article /view/15644
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by taking a look at how a university language centre can work with a private
foreign language school.

Erasmus+ Opportunities

As already mentioned, the Erasmus+ offers internships abroad for students and
also for academics, especially in the framework of the Erasmus+ Staff Mobility for
Training or Erasmus+ Staff Mobility for Teaching. Both of these are well known
and extensively used by university language teachers as well. Additionally, the
Erasmus programme offers opportunities for developing teaching competences,
cooperation with foreign institutions and work on exciting and beneficial projects
together with international partners. A unique possibility can be “Partnerships
for Cooperation of the Key Action 2”2, which newly include “Small-scale Part-
nerships”. Compared to the larger and often academically focused Cooperation
Partnerships®, this kind of cooperation “includes lower grant amounts awarded
to organisations, shorter duration and simpler administrative requirements aims
at reaching out to grassroots organisations, less experienced organisations and
newcomers to the Programme, reducing entry barriers to the programme for or-
ganisations with smaller organisational capacity”.* Project applications may be in
the fields of school education, adult education, vocational education, and training,
youth, and sport. Under this new type of cooperation, it is not possible to apply
for a project in the field of Higher Education, which may not be an obstacle but
more of an advantage for language centres. The following report will present how
the gap can be filled to the benefit and development of all involved participants.

Small scale, big opportunity

The Language Centre at the Faculty of Arts of Palacky University in Olomouc
(CJV FF UP)® had long been seeking cooperation with a smaller, private language
school from an English-speaking country which serve the demographic of young
adults. A fortuitous opening arose in 2021 in relation to the Erasmus+ Small-scale
Partnerships. Coincidentally, a year before the application for this new type of
project, the Language Centre Director visited the ACET® school in Cork, Ireland. He
was one of the many very satisfied graduates of that school’s intensive language

2 https://erasmus-plus.ec.europa.eu/programme-guide/part-b/key-action-2 /partnerships-
cooperation

3 https://erasmus-plus.ec.europa.eu/programme-guide/part-b/key-action-2 /cooperation-
partnerships

4 https://erasmus-plus.ec.europa.eu/programme-guide/part-b/key-action-2 /small-scale-
partnerships

5 https://cjv.upol.cz/
6 ACET (Active Centre of English Training), find more details: https://www.acetireland.ie/
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courses, and therefore had first-hand experience of the capabilities, methods, and
materials used by the ACET team. This Irish language school fulfilled all the crite-
ria as a potential project partner, but at that time there were no relevant project
opportunities. With great excitement about the opportunity, the Language Centre
(CJV) applied for a one-year Small-scale Partnership in the spring of 2022. ACET
and the CJV worked together on the project application for several months, had
many fruitful discussions on the Zoom platform, divided tasks and roles in the
project together, designed common deliverables, and got to know one another
from the very beginning.

International and efficient

The situation at that time was also supported by the idea of creating a meaning-
ful project together. Since the spring of 2020, the world experienced unexpected
large-scale changes due to the Covid-19 pandemic. The pandemic also directly
affected all levels of education. Unfortunately, the transition to online teaching,
especially at the beginning, was not easy and sometimes was ineffective. Both
project partners — CJV in Olomouc and ACET in Ireland — reflected on the in-
creased demand from frustrated secondary school students for language tutoring.

Therefore, a common project was designed to focus on final-year secondary school
students who needed to improve their communication skills in English. These
were motivated students not only from the Czech Republic, but also from coun-
tries such as Spain, Portugal, and France, who were students who had already
expressed an interest in this type of course at the Irish ACET. The task was
therefore, on the basis of a two-week intensive joint online course, to catch up
as much as possible with shortcomings in their spoken English, as affected by
the pandemic disruption. This involved competent native speakers as well. For
each of the project partners, the future joint cooperation was a great challenge,
as they were institutions from different backgrounds. Nevertheless, there was an
expectation that they would complement each other perfectly and that each mem-
ber would bring their indispensable input to the project. The university language
centre’s experience in the formal and non-formal education of young adults and
the centre’s experience in language testing and online teaching was also a benefit.
ACET’s advantage was its experience with international youth and intercultural
approaches, in comparison to the language courses offered by the CJV, which are
mostly attended only by Czech students.
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ISCOLANG. Here you are.

ACET and CJV jointly submitted a project application and named their project
“ISCOLANG”’, which was a suitable acronym for Improving Secondary School Stu-
dents’ Skills in English Based on Teaching Cooperation Between Two Proactive
Language Centres. Immediately after the positive approval of the project appli-
cation, in November 2021, they worked on deepening cooperation, and sharing
experience, both online and in person.

The project period itself was for twelve months, from November 2021 to October
2022. All team members from the partner institutions were in regular contact
with one another during the project period. It included preplanned Zoom meet-
ings related to the didactics of English language teaching of the target group,
which were very beneficial. The project also enabled the team members to visit
the partner workplace in person and get acquainted with the local environment
and teaching before the main workshop ran. The week-long stay at the language
school in Cork was very beneficial especially for all four Czech colleagues involved.
They were able to get acquainted with the work of a commercial international
workplace, oriented mainly on intensive courses for young people from many
countries around the world. It was an unforgettable experience not only in the
observation of selected lessons, but especially the subsequent discussions with
Irish colleagues about the teaching materials used and work in an intercultural
environment.

The managing director of ACET, Joelle Coade, expressed great satisfaction during
the cooperation with CJV at Palacky University: “We were impressed by the ex-
cellence and methods of teaching of the English teachers at the Palacky Univer-
sity Language Centre. We regard them as equal partners of our carefully-selected
teachers at ACET. It’s not easy to be one of the best language schools in Ireland.”

The main project outcome, a two-week online intensive course, focused on the
secondary school students from various European countries, it was fee-free, con-
ducted online, and aimed to demonstrate that this could effectively improve con-
versational competence within a relatively short time period. The course was held
from 22 August 2022 to 2 September 2022, each teaching session was conducted
in 120 minutes in the afternoon. The registration was opened at the end of July
2022, publicised on social media sites of both partner institutions. From several
advertisements for the possibility of free participation in the course, we received
thirteen serious applicants from several European countries, such as France, Italy,
the Czech Republic or Poland, with B1+ level language skills or higher.

7 www.iscolang.upol.cz
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During the course the professional handover of the group between the teachers
was crucial. The Czech teacher handed over the group to the Irish teacher after
his/her teaching session (120 minutes), or the Irish teacher to the Czech teacher.
Each teacher shared a report on the progress of his/her teaching day. The inter-
nal ISCOLANG resource wall (on Padlet.com), where each teacher could consult
in detail the materials of his/her colleague, was also very important. All lessons
focused on conversational topics close to this age group, such as Social Media,
Fake News, Cultural and National Identity, Humour, Volunteering, etc.

Unfortunately, not everyone was able to participate consistently for the entire
duration of the two-week course. This is due to participant choice and perhaps
caused by the specifics of the age group, especially by the chosen term. In future
projects we would schedule activities to occur during the school year to better
serve this demographic group. It became clear that for many candidates and par-
ticipants it was ultimately more appealing to enjoy the last days of summer before
an early return to school, though they considered the course certainly more fun
than official courses at school. However, those who stayed until the end were very
enthusiastic about the course and were able to effectively improve their language
level, which was also proven by their final testing interviews. Graduates of the
course particularly appreciated the expansion of their vocabulary and especially
the improvement in the confidence and spontaneity of their spoken English.

The project achieved all the set goals, cemented the cooperation between two
language institutions from abroad, and created ideas for future joint projects. All
could happen thanks to the possibility of using the aforementioned Erasmus+
Small-scale Partnerships, which seems to be very suitable for university language
centres.

Oldrich Brenek
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Slovencina v praci (s kI'ticom)
Zuzana MotesSicka

LOKAJOVA, JANA: Slovencina v prdci (s klticom) / Slovak for your job (with key), Spect-
rum STU, 2023. 148 s., ISBN 9788022753333

V poslednych rokoch je na naSich vysokych Skolach a univerzitach badatelny na-
rast zahrani¢nych Studentov nielen v anglickych, ale hlavne v slovenskych Stu-
dijnych programoch. Jazykova pripravenost uchidzacov o Stidium je na roznej
drovni, a tak narastd pocet pripravnych kurzov slovenského jazyka a vyucba sa
uZ etablovala aj do kurikula na univerzitach, kde ju odborne zabezpecuju pra-
coviska zamerané na jazykovu pripravu a rozvijanie komunikacnej kompetencie.
Je to segment, ktory je aktudlne v intenzivnom rozvoji. Okrem toho je trend in-
ternacionalizacie a mobility pracovnej sily viditelny uz dlhSie aj na Slovensku.
V medzindrodnych firmach pracuje pestra zmes narodnosti na kratSie i relativne
dlhsie obdobie. Popri vyuZivani znalosti angli¢tiny sa ¢asto stretnt s potrebou ko-
munikovat’ aspon Ciastocne aj v slovencine. UCebnica je koncipovana ako priprava
na pouzivania jazyka v praxi nie s ohladom na jeden konkrétny Studijny odbor,
ale na univerzalne orientovani komunikaciu v pracovnom prostredi. Na trhu je
viac u€ebnic vSeobecného jazyka, existuju aj uc¢ebnice Specializované na konkrétne
Studijné odbory, napriklad pre odbor medicina a lekdrske vedy. Publikacia ,Slo-
vencina v praci“ je svojim zameranim novatorskym pocinom. Jej vyuZitelnost sa
predpoklada nielen na Strojnickej fakulte STU v Bratislave, kde autorka posobi, ale
aj pre Studentov inych odborov a tiez v komercénych kurzoch na vyssej jazykovej
urovni (B1/B2).

Autorka Mgr. Jana Lokajova je skiisenad pedagogicka s dlhoro¢nou praxou vo vyuc-
be odborného jazyka, s orientaciu aj na vedecko-publikac¢nu a prekladatel'sku ¢in-
nost. Spolupracovala uz na priprave ucebnice anglického jazyka pre pokrocilych
Studentov odboru strojarenstva, ¢o sa odzrkadluje na profesionalite jej pristupu.
Ucebnica ma sympaticky primerany rozsah a je jasne ¢lenena na dve casti. Prva
Cast’ obsahuje tvod, zoznam pouzitych skratiek a 6 lekcii. Druha cast' je podporna.
N4ajdeme tam glosdr, gramatické minimum, vybrané slova, klu¢ k tloham a autorka
uvadza podrobne aj vSetky pouzité zdroje. Tematicky prierez lekcii je rozcleneny
na kapitoly: Svet prace, Moderné zrucnosti, V praci, Manazment, Problémy v praci
a Podnikanie.

Kazda lekcia ma Styri podcasti (s vynimkou lekcie 4, ktora ich ma pat). C sekcia
je vzdy zamerana na gramatiku. Spektrum gramatickych javov je od deklinacie
a konjugicie az po komplexnejSie Struktiry ako podmienovaci sposob, vid, pre-
fixacia a pod. Gramaticka Cast je dost rozsiahla, s podrobnym vysvetlenim javov
v angliCtine, ¢o nebyva v ucebniciach tak Casté. Pre pouzivatelov moze sluzit aj
ako referen¢ny materidl, kde najdu vSetko potrebné v ucelenej forme a v angli¢tine
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pre pripad potreby hlbsieho ¢i opatovného nastudovania. Kazdy jav je vysvetleny
aj s dostatocnym poctom prikladov a precviceny v cviceniach. Vo vsetkych tlohach
je pouzita slovna zasoba z pracovného prostredia, ¢o je velmi prinosné.

Casti A, B, D st v uéebnici tematicky nosnymi a obsahuju kratke texty a audio
nahravky. Zvolené témy sd moderné, ale zdroven aj nadcasové, ich aktudlnost sa
nezmeni v priebehu par rokov, ¢o je pozitivne a umozni to, aby bola ucebnica
pouzivatelna dlhodobejsie. Texty st dobre napisané, nepdsobia umelo a ich kratsi
rozsah, ktory vSak neubera na obsahovej plnosti, je sympaticky, neodradi od cita-
nia. Audio nahravky nahrala autorka a pouzila moderny pristup cez naskenovanie
QR kédov. Ich kvalita je akusticky dobra a nahravky si nahovorené prirodzenym,
ale zaroven zrozumitelnym tempom a intonaciou, autorkin hlas je prijemny na
pocuvanie.

Ulohy na overenie porozumenia textov/nahravok a osvojenie si novej slovnej za-
soby st réznorodé. Ich spektrum je od tloh typu pravda/nepravda, dopiiianie chy-
bajdcich ddajov, otvorené otazky, dlohy s viacerymi odpovedami aZ po otvorené
komunikativne tlohy, kde sa predpoklada vyssia miera aktivity (tvorba vlastnych
viet, vysvetlovanie vyrazov, verbalizovanie grafov a pod). V uvode kazdej lekcie
su ulohy na rozpravanie, ktoré maju aktivizovat Studentov na danu tému. Urcite
aj ulohy primarne urcené na citanie mozno pocas hodin zmenit na komunika¢né
impulzy. V lekcii 4 je pridand aj sekcia E, ktord sa venuje kognitivnej zrucnosti
analyzovania, rieSeniu problémov a praci s diagramami. Aj v inych castiach uceb-
nice vidno praktické, na zruc¢nosti zamerané tematické okruhy ako zivotopis, vypo-
ved, pracovny pohovor, verbalizovanie Statistik a.i. Tieto mozu takisto sluzit ako
podnet na komunikativne tlohy (napr.: simuldcia pohovorov, rozhovor s nadriade-
nym o vypovedi a pod.), aj ked’ také zadanie nie je uvedené v ucebnici. UZitocné je
upozoriiovanie na slova, ktoré st podobné, ale iného vyznamu a na bohemizmy,
¢o mdze byt zaujimavé hlavne pre Studentov so slovanskym jazykovym pozadim.
Zadania uloh su v slovencine a aj v anglictine. Treba pochvalit precizne spraco-
vany slovnik po kazdej lekcii a v zavere ucebnice. Slovna zasoba ma uvedeny aj
slovny druh a rod v pripade substantiv. UCebnica je doplnend podrobnym klticom
k tloham.

Uroveri jazykového spracovania je velmi dobra. Autorka je odborni¢ka na anglicky
a slovensky jazyk a rukopis presiel aj odbornou jazykovou korektirou. Lingvis-
tickd terminoldgia, ako aj pouzitd slovna zasoba v textoch je spravna a aktudlna.
Ucebnica je graficky prehladne spracovana. Jednotlivé ¢asti st oznacené jednodu-
cho a jasne pomocou pismen a cisiel. PoZitie rézneho typu pisma cleni opticky
prehladne texty a ulohy. Kapitoly maju tivodny obrazok koreSpondujici s témou.
Gramaticka cast pouziva tabul'ky. K textom st pridané grafické znazornenia, ktoré
nemaju iba ilustra¢nu ulohu, ale su nosi¢mi informdcii alebo zadani. Cvi¢enia maju
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dostatok miesta na vypracovanie priamo v ucebnici. Grafické spracovanie mozno
hodnotit ako moderné, Cisté, bez pridania priliSnych rusivych prikras a prehladné.

Celkove mozno konstatovat, Ze ucebnica je dobre tematicky, obsahovo aj odborne
spracovana do zrozumitelnej a pouzivatelsky prijemnej formy. Vypiiia medzeru na
trhu v spektre ucebnic slovenciny pre cudzincov, ktory je aktudlne pre zvysujuici
sa pocet zahrani¢nych Studentov na naSich univerzitach vyrazne sa rozvijajiicou
oblastou. Pontka Specificky jazykovy tréning pre potreby pracovného prostredia
bez ohladu na Studovany odbor na trovni B1/B2. Ucebnica je pouzitelna nielen
pre Studentov univerzit a vysokych $kol, ale aj v kurzoch pre verejnost, ¢i v korpo-
ratoch. Dvojjazy¢ny charakter ucebnice rozsiruje moznosti jej vyuZzitia. Komplex-
nost ucebnice je zabezpecCena implementaciu vSetkych Styroch zrucnosti (Citanie,
pocuvanie, hovorenie, pisanie), doslednym vysvetlenim gramatickych javov, pri-
tomnostou kltica k ilohdm a podrobného glosara pouzitej slovnej zasoby. Témy su
zvolené aktudlne a relevantne, s velkou mierou nadcasovosti, ¢o zabezpeci uceb-
nici dlhodobejsie pouzivanie.

Autorka
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