VazZeni ¢tenari,

s radosti vam predstavujeme nové, aktualni ¢islo casopisu CASALC Review. V tom-
to vydani se zamérujeme na nékolik klicovych témat, kterd prinaseji nejen nové
poznatky a inovativni pristupy, ale také inspiraci pro kazdého, kdo se zabyva ja-
zykovou vyukou, tentokrat uréenou zejména stavajicim nebo budoucim lékaitim
a zdravotnikim.

Sekce Odborné studie otevira okno do svéta vyzkumu v jazykovém vzdélavani.
Prvni ¢lanek ,Engaging Students in Doing Research - Evaluation of the ESP Course
Project Learning Outcomes” se zaméruje na integraci realnych tkoli v realném
prostredi do kurzu obchodni angli¢tiny uré¢eného pro studenty oboru Management
a lidské zdroje. Cilem vyuziti téchto autentickych ukoll ve vyuce je zvySeni zapo-
jeni a motivace studentt. Studie se zaroven zabyva zpétnou vazbou studentt, kteii
tento kurz absolvovali.

Druhy clanek ,Funkce vizualnich prostiedkl v ucebnicich cizich jazykd na pri-
kladech z ucebnic cestiny jako ciziho jazyka“ se zabyva pedagogicko-didaktickou
a psychologickou roli vizualnich prvki v ucebnicich a jejich podilu na predavani
informaci spolu s verbalnim textem, zarovein upozorinuje na didakticka rizika spo-
jend s vyuzivanim vizualnich prostredkd.

Sekce Inovace ve vyuce jazykl v oblasti zdravotnictvi prinasi tfi podnétné pri-
spévky. Prvni z nich s nazvem ,Metody vyuky v predmétu ,Anglictina pro 1ékare”
na 3.LF UK" predstavuje inovace v koncepci vyuky na daném pracovisti a za-
meéfuje se predevsim na praci s autentickymi cesky psanymi anamnézami. Druhy
¢lanek ,Creativity in teaching and learning: Fantasy Role Play Activities in Higher
Education“ se vénuje kreativnim pfistupim ve vyuce latiny a vyuZiti her typic-
kych spiSe pro nizsi stupné vzdélavani. Cilem téchto aktivit je zvySeni motivace
a intenzity uceni, jakoz i zlepSeni atmosféry ve tridé. Posledni ¢lanek ,Neodborny
jazyk v kurze slovenciny pre ukrajinskych zdravotnikov“ nam priblizuje vyuku slo-
venstiny pro ukrajinské zdravotniky s dlirazem na frazeologismy, slangové vyrazy
a regionalismy, s nimiZ se ukrajinsti zdravotnici mohou p¥i své praxi na Slovensku
potkat.

Sekce Zpravy nam nabizi piehled o nedavnych udalostech na jazykovych praco-
vistich. Zde si preCteme zpravy o pestrém déni na Centru jazykového vzdélavani
MU v Brné, a sice Language Centre Week, FIESOLE Symposium a Teaching Practice
Week 2023, které poskytly bohaté prilezitosti pro vyménu napadd, sdileni zkuse-
nosti a rozvoj jazykové vyuky.

Déle se dozvime o prazdninové Skole anglictiny, kterd probihala na UTB ve Zliné
a byla urcena nejen pro déti zaméstnancid univerzity, ale i pro dalsi zaky druhého
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tru jazykového vzdélavani na UTB ve Zliné, které tyto kurzy zajistuje, se rovnéz
nachazi v sekci Jazykova pracovisté.

Posledni sekce je vénovana recenzim odborné literatury a materiald v oblasti jazy-
kového vzdélavani. Zde najdeme recenzi publikace ,0dborna komunikacia v cud-
zom jazyku - nemecky jazyk Fachkommunikation in der Fremdsprache Deutsch®,
ktera se zaméruje na odbornou komunikaci v némeckém jazyce.

Doufame, Ze vam tento prehled zajimavych prispévkl poskytne nové napady a in-
spiraci pro vasi vlastni jazykovou vyuku a praci na jazykovych pracovistich.

Dékujeme vSem autoriim a recenzentlim, ktefi prispéli k tomuto vydani CASALC
Review. Pfejeme vam inspirativni ¢teni a téSime se na setkani v dalsich cislech.

S 1Uctou,

Pavel Reich a Katerina Sedlackova
editori cisla
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Engaging Students in Doing Research - Evaluation of
the ESP Course Project Learning Outcomes

Ivana Micinova

Abstract: The current study seeks to examine the learning outcomes of an ESP course project
intended for MA students of Management and Human Resources. The project’s aim is to cre-
ate learning opportunities that are perceived as relevant by students in terms of progress
in language proficiency, field subject knowledge, developing professional skills, and personal
growth. The main priority is to integrate the current Business English course curriculum (C1)
with real-life tasks in real-life settings that are considered authentic and relevant enough to
increase student engagement and motivation in learning. The presented study examines the
affective learning outcomes (students’ perceptions of the project assignment benefits and the
experience of doing research), cognitive outcomes (students’ perceptions of the language and
subject knowledge growth), and behavioural ones (skills and engagement). The project eval-
uation results will be used to enhance students’ satisfaction with the ESP course and improve
the project assignment and its procedures.

Key words: authentic assessment, ESP, learning outcomes, project-based learning, student
satisfaction, student engagement

Introduction

The current study seeks to evaluate the learning outcomes of the innovated En-
glish for Specific Purposes (ESP) course intended for MA students of Manage-
ment and Human Resources. The innovations are informed by the existing body of
empirical studies in ESP/EFL. We draw on those concepts underlying the course
design aiming to create the learning opportunities that are perceived by students
as relevant in terms of progress in language proficiency, field subject knowledge,
developing professional skills, and personal growth. In this aspect, the current
study is a practical example of a curriculum evaluation based on needs analysis
(NA), as it has been proposed by Zenker et al. (2022)

We decided to address this aim by designing a course project that will engage
students in doing a qualitative study on management issues in companies related
to their working experience. The main priority was to integrate the Business En-
glish curriculum (C1) with real-life tasks in real-life settings that are considered
authentic and relevant enough to increase student engagement, and to create op-
portunities to use C1 language.

The presented study examines the affective outcomes (students’ perceptions of
the course project benefits and the experience of doing research), cognitive out-
comes (knowledge both in language and subject knowledge), and behavioural
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ones (skills and engagement) of the course project assignment. Data were col-
lected by doing a content analysis of the students’ diaries, presentations of their
projects, written reports, and a short survey after the completion of the project.
The results of the course evaluation will be used for making improvements to the
project assignment and its procedures to enhance the students’ satisfaction with
the ESP course.

1 ESP and course design

As it has been noted many times, teaching ESP courses is a challenging task for
ESP practitioners, especially when teaching homogenous groups of advanced stu-
dents, already well into their studies, within the framework of their specialist
discipline (Dudley-Evans & St John, 1998; Robinson, 1991). First, the course de-
sign must meet the specialist needs of these students by getting them involved
in activities that reflect their future job tasks. In doing so, it is essential to use
topics that are perceived by students as relevant (Hyland, 2021). In other words,
methodology in highly specialized ESP teaching contexts must reflect the disci-
plinary methodology and its genre specifications (Dudley-Evans, 2000). According
to Ding et al. (2017), this has a significant impact on the role of the ESP teacher.
Usually far from being disciplinary experts, ESP teachers become language con-
sultants for students who already have their own expertise in the subject matter.

Second, the course must be designed to increase student motivation and engage-
ment in language tasks. For example, both Hans & Hans (2015) and Hyland (2021)
have found that the more the course content is integrated around disciplinary top-
ics, the more the students are motivated to engage in classroom practices as they
can make use of them for both purposes - improving their language performance
and increasing knowledge of the disciplinary content. This, however, doesn’t mean
that ESP materials should be a parallel to the main disciplinary subjects as these
would be seen by students as boring copies of the texts (e.g. What is 4 P’s in
marketing) and not bringing anything new to develop their specialist knowledge.
Dudley-Evans (2000) believes that they should always include some new perspec-
tives, taking it beyond the regular and expected content, or integrating the topic
with other disciplines that differ from the major specialization.

On the other hand, if students are not career-oriented, or not interested be-
cause the course is compulsory on the timetable, Navickiené et al. (2015) and
Rodriguez-Pefiarroja (2022) recommend focusing on less specific work so as to
not demotivate them by too specific work. When both groups with extremely dif-
ferent needs happen to be in the same course, the teacher needs to look for ways
to satisfy opposite expectations by finding some common ground.
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Third, there is an ongoing debate about the appropriate proportion of the carrier
content and the real content in ESP courses. Disciplinary topics (carrier content)
are vehicles to present language in context (real content). Sometimes both con-
tents are so intertwined that is hard to find much difference, such as in writing
skills, namely CVs, company communication, reports, or business proposals. That
is why some ESP courses are based on the CLIL methodology, which sees the car-
rier content as a priority (e.g. Arnd-Macia & Mancho-Barés, 2015) and the focus
on practicing lexis, language patterns, and skills in CLIL courses is dedicated to
language-related episodes (LREs) (e.g. Smit & Finker, 2022).

Lastly, due to the aforementioned issues, there is no wonder that it is rarely easy
to find an ESP textbook that can satisfy all the course objectives, especially in the
HE environment, as it has been noticed by many textbook researchers or design-
ers (e.g. Swales, 1980; or more recently in the Czech and Slovak HE context: Peck-
ova, 2021; Sulovska, 2016; Vaclavik, 2017). There are multiple reasons that make
a textbook design a challenge. Quite recently, the need for multimodal literacies
in the ESP course design has been highlighted by Hafner and Miller (2019) who
have been advocating for courses that leave textbooks behind and engage students
in project-based learning that integrate language, content and skills development
through multimedia channels of the meaning-making. In this perspective Pastia
(2013, p. 392) suggests that:

On the whole, the rapid pace of change from print-based to multimodal representations of informa-
tion urges an immediate response from language educators. First and foremost, this requires the will
to re-conceptualize past practices, which should not necessarily be completely abandoned. It should,
however, be acknowledged that implementing multimodal ESP practice is timely for learners who are
now surrounded by a technology-saturated and an image-rich environment.

According to this statement, it does not mean that all coursework must be based
on the variety of tech-based materials. Innovation may lie in the way how mate-
rials are used in the classroom and what skills they develop.

2 Authentic assessments and project-based-learning

From a practical perspective, this may also leave a teacher with no other choice
than use authentic materials to create meaningful learning opportunities. It is true
that authenticity as a notion is slightly fuzzy. It can refer to the use of unsimplified
or genuine texts that were made for other purposes than language teaching, but it
can also refer to the text's perceived relevance for the reader (Rets et al,, 2022).
According to Oliver (2015), a task that is to be perceived as authentic must be
designed with a strong degree of proximity that reflects a professional environ-
ment that allows students to deal with linguistic, professional, and cultural chal-
lenges. Creating such a learning environment can then increase student engage-
ment in classroom practices. This also means that the student’s motivation to put
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increased efforts into learning and strive for excellent results is a demonstration
of the deep approach to learning (Biggs and Tang, 2011; James and Cassidy, 2018;
Micinova, 2022). In addition, such a course design allows aligning methods of
learning with the methods of assessment while disagreement between them leads
to low satisfaction and lack of interest in learning (the so-called “surface approach
to learning”). Most studies agree that authentic assessments have a significant
impact on the students’ course satisfaction, motivation, and promoting behaviour.
For example, Larmer et al. (2015) highlight that authentic tasks provide opportu-
nities to learn practices, behaviours, and skills that are required in the student’s
future professional careers, which has a positive effect on their engagement and
course satisfaction.

There is a great variety of authentic tasks and authentic assessments, with course
projects being just one of many of them (Sridharan & Mustard, 2015). Vogler et
al. (2018) describe project-based learning as an authentic environment that en-
ables the application of the acquired subject matter to real-life problems, which
increases students’ willingness to engage more actively in solving the task. In ad-
dition, project-based learning is also a natural environment for the development
of industry and professional skills, including so-called soft skills, such as team-
work skills. Evaluation of perceptions of project work is, however, often carried
out by teachers themselves as part of reflective practice. Diaries reflecting the
progress and attitudes of students in the course of the project are frequent tools of
this evaluation. These self-assessment tools have the advantage that they describe
learning processes in detail, but also capture changes in attitudes and acquired
experience. They are a source of knowledge not only for the student but also
for the teacher to improve the design of the teaching tool. The analysis of these
diary entries together with the evaluation questionnaires show that the majority
of students respond very favourably to project-oriented teaching. Harmer (2014)
explains that students perceive that they are learning in a way that allows them
to better prepare for the demands of the labour market, which, in effect, increases
their willingness to spend a greater amount time and effort in completing project-
based tasks.

There is plenty of evidence that project-based learning is what students appre-
ciate and see as a way to improve their language and other skills (Affandi &
Sukyadi, 2016; Frank et al., 2003; Kavlu, 2020; Wahyudin, 2016), but as it has
been noted by Vogler et al. (2018) almost all of them are simulations. The “real”
real-life projects in ESP courses are a rarity unlike disciplinary projects that are
abundant in business studies - and these are of particular interest to this arti-
cle. For designing the research project that is to be examined in this article we
took inspiration, for example, from Helms (2014). She conducted a Conscientious
Consumerism Project in an Undergraduate Quality Management Class that asked
students to go out and started writing complaints of poor service or a defective
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product, approach the responsible company’s manager and then design solutions
for better staff practices. Another project conducted by Finch and Salzarulo (2011)
asked students to find solutions to the problem of a car dealership failing to
respond to real customers’ complaints. Both projects received high appreciation
from their participants who enjoyed working on tasks that were regarded rele-
vant for their language development and professional growth while taking them
outside of class and dealing with problems that occur in the daily workings of
business professionals.

As we have seen, tailoring language learning in ESP courses to meet students’
needs requires more than just the use of authentic disciplinary-based materials
which are studied in the class. Creating authentic tasks should also mean that we
set up an authentic setting that enables students to engage with the professional
practice and prepare relevant learning artifacts helping them to feel like they are
already a part of the living business experience.

3 The rationale for the course project

With the aim to increase students’ satisfaction with the compulsory C1 ESP 4-term
course for students of Management in Aviation and Human resources and their
engagement we designed a project that integrates syllabus content with problem-
solving scenarios while incorporating language skills and the range of lexis and
grammatical structures that are prescribed for C1 level while keeping in mind
frequent criticisms that some types of spoken assessments (including high-stakes
exams) do not provide opportunities to demonstrate skills at C1 level due to low
level of complexity of the selected task and topic (Hulstijn, 2007).

That is why we proposed innovation in learning and assessment practices by
introducing a semester inquiry-based project. The topic was the resolution of
a given conflict situation in the company based on a fictitious case study (adapted
from Hofstede et al, 2010, p. 301-304). First, students individually studied the
case, and then in teams discussed the reasons based on their own major subject
knowledge and proposed possible scenarios and solutions, including an assess-
ment of the impact on the management structure and decision-making process.
Second, they conducted an inquiry in the company of their choice (usually where
they were working part-time) by interviewing their immediate manager (usually
a line manager). They presented him/her with a fictitious case study, and ask for
their analysis of the causes, proposed solutions, and experience in solving similar
conflicts in their managerial position. Third, the students processed the results
into a report, presented it in the class, and discussed the findings under the facili-
tation of the teacher who moderated the discussion to point out unattended issues
and invited students to question the presented proposals. In the end, we asked
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students to write a brief research report and a self-reflection on their project
experience.

3.1 Methods

To study the learning outcomes proposed by the extent of literature and reported
by the aforementioned empirical studies we utilised the concept of design-based
research that is suitable to examine the effects of classroom practices innovations
to evaluate student and teacher satisfaction and efficiency of learning/teaching
(Anderson et al., 2012). This research method works as a cycle that reflects the
learning/teaching process. First, it addresses a problem, then proposes several
solutions, tests them, makes improvements to the classroom practices, reflects on
them, and makes generalizations.

To evaluate the learning outcomes of the project, we asked students to write
a self-reflection diary to capture their subjective perceptions of how they pro-
cessed the project, and its benefits including their own attitudes. Based on the
content analysis of the students’ diaries we designed a short survey to get
a clearer picture of the students’ perceived experiences and views. In addition,
we did a content analysis of the classroom presentations and research reports to
find out to what extent they provided opportunities for using a C1 language in
complex communicative situations.

3.2 Sampling

The course project took place in the academic year 2022/2023 in an ESP class for
students of Human Resources (n = 32) and Management of Aviation Businesses
(n =26) (both MA degrees). The total number of participants was 58 (32 and 26
respectively). 58 participants submitted their research in the form of a presenta-
tion, written report, and a diary to pass the course requirements while only 54
participants filled in a survey during the final class session. Data on participants’
learning outcomes were collected by means of a 14-item questionnaire which was
administered after the project was completed. Participants were asked to rate on
a 5-point Likert scale (strongly agree-strongly disagree) the extent to which each
item represented their view in engaging in the ESP research project.

4 Project assignment - procedures

These are the following steps in conducting the student research project. Step 1
includes a project assignment and an analysis of a given case study from a com-
pany context.
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4.1 A case study analysis (Step 1)

Somewhere in the Czech Republic, a middle-sized aircraft spare parts supplier and aircraft servicing com-
pany is struggling for profitability. Spare parts, imported from Europe, or both Americas, are expensive and
numerous. The company offers a full range of spare parts such as avionics and navigation equipment, ro-
tatable components, engine accessories, actuation systems, hydraulics, pneumatics, landing gear, wheels,
brake systems, APUs, etc., but only some of them are manufactured in the company’s factory while the
majority is not on-the-shelf inventory. This means that some customer requests cannot be satisfied within
areasonable time because deliveries may vary according to the particular manufacturer or supplier.

The company is run by a general manager, to whom three functional managers report: one for sales, one
for manufacturing and servicing, and one for finance and personnel. The total workforce is about 250.

The working climate in the firm is often disturbed by conflicts between the sales manager and the manufac-
turing and servicing manager. The manufacturing and servicing manager has only one interest in main-
taining a smooth delivery process with minimal delays. He prefers grouping orders into larger batches
that he can fit within one or two stable and verified suppliers from abroad. Rare models of aircraft that
require untypical spare parts are difficult to obtain, which is a nuisance as this requires extra time and
effort. There are also problems with longer delivery dates which add to the total time that is spent on
handling a particular order. The manufacturing and servicing manager view these orders as slowing down
deliveries and lowering the financial performance and productivity.

The sales manager tries to satisfy every customer because they operate in a highly competitive envi-
ronment. Aircraft operators always push on the earliest dates and lowest prices. Some orders are very
small and unlikely profitable, but the sales manager hates to say no because the customer might go to
a competitor, spread the word of mouth that the company is not able to satisfy special demands, and also
he hopes that positive feedback would bring more orders in the future or more prominent clients. He also
promises customers to make the delivery on almost impossible dates, which creates extra pressure on the
servicing and supplies team. The worst are rush orders - emergencies that play havoc with the already
agreed-upon servicing plan. As a result of this, staff are often asked to work overtime or over weekends to
meet the deadlines.

As a result of this, there are frequent disagreements between the two managers over whether a certain
rush order or special order should be taken into servicing or not. The conflict is not limited to the depart-
ment heads: servicing personnel publicly questions the competence of the sales manager and vice versa.
In the company cafeteria, the servicing workers and salespeople never sit together, although they have
known each other for years

4.2 Individual student analysis and classroom feedback (Step 2)

Step 2 includes two questions to be answered first individually, then discussed in
the class under the guidance of the teacher.

Task 1 What is the main problem in this case study?

Task 2 How would you solve it if you were one of the managers, or the general manager
himself/herself?
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4.3 Doing a deeper analysis - using the theoretical framework (Step 3)

In Step 3 the students were presented with three different solutions based on
cultural differences as presented by Hofstede et al. (2010, p. 304). According to
him, company solutions are influenced by national preferences, which is why
the French see the company as “the pyramid of the people”, the Germans as
“the well-oiled machine”, and the British as “the market village”. These culturally-
rooted concepts are believed to have a profound impact on company practices and
decision-making processes. The students were asked to read the following analy-
sis of the problem and make comparisons with their previous solutions wherever
relevant.

This story describes a banal problem of a kind that occurs regularly in all types of organizations. As with
most organizational problems, it has both structural and human aspects. The people involved react accord-
ing to their mindset. Part of this mindset consists of people’s ideas about what an organization should be
like. Organizing always requires answering two questions: 1) who has the power to decide what? and 2)
what rules or procedures will be followed to attain the desired ends? The answer to the first question is
influenced by cultural norms of power distance; the answer to the second question is influenced by cultural
norms about dealing with uncertainty or rather avoiding uncertainty. There are two more dimensions:
individualism and masculinity, but these affect mainly the thinking about people in organizations, rather
than about organizations themselves (taken from Hofstede & Hofstede, 2010, p. 301-303).

In one study (Stevens, 1973), students of the MBA programme were asked to analyse this problem, and
not surprisingly their solutions grouped quite similarly around their nationalities.

The majority of the French students diagnosed the case as negligence by the general manager to whom
the two department heads reported. The solution preferred by the French was for the opponents to take
the conflict to their common boss, who would issue orders to settle such dilemmas in the future. Stevens
interpreted the implicit organization model of the French as a “pyramid of people” (p. 103).

The majority of the Germans understood the case as a lack of structure. The scope of responsibility of the
conflicting managers had never been laid down. The solution was to establish procedures such as calling
a consultant, nominating a task force, and asking the common boss. The Germans saw an organization
ideally as a “well-oiled machine” (p. 104) in which managementintervention is limited to exceptional cases
because the rules should settle all daily problems.

The majority of the British diagnosed the case as a human relations problem. The two department heads
were poor negotiators, and their skills in this respect should be developed by sending them to a manage-
ment course, preferably together. The implicit model of an organization is a “village market” (p. 105) in
which neither hierarchy nor rules but rather the demands of the situation determine what will happen.

These results coincide with the findings received by Hofstede (1964) who studied managers’ responses to
power distance, individualism/collectivism, masculinity/femininity, and uncertainty avoidance as dimen-
sions of country cultures. His results agreed quite well with similar studies (e.g. Mintzberg, 1993). People
with international business experience have confirmed many times over that French organizations do
concentrate authority more, Germans ones do need more structure, and people in British ones do believe
more in resolving problems ad hoc.

Task 3 Decide if any of your views agree with the aforementioned solutions. Which
models do you agree with more that would lead to the improvement of the situation?
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4.4 Conducting one’s own research (Step 4)

The students were asked to interview one or two close managers from their work.
They described the problem set given in the Project Assignment and asked about
their view on the possible solution. Then they gave them three options described
above (Step 3) and asked for their reflection. Finally, they asked if they could
provide any examples of managerial conflicts from their own practice. In the class,
they reported the summary of the manager’s views, their examples and one’s own
reflection on the solutions. This was done first in small groups to allow maximum
of autonomy and time for speaking and practicing C1 language (presenting the
findings, discussing opposing views, giving additional or contradicting evidence
and argument, and reaching a final solution). Then all the findings were sum-
marized with the whole classroom while the students were taking notes so they
could write a final report (around 650 words) and present a short final presenta-
tion (max. 10 minutes) with the following structure.

Company'’s info: name, type of industry, portfolio of products or services, size, manage-
rial structure, short history, economic performance if available

Summary of the manager’s views and examples of their own managerial conflicts

Summary of the student’s analysis compared with the team’s and class analyses.

5 Results and interpretations

The analysis of the student’s perceptions of the overall contribution of the ESP
course project to learning revealed some interesting findings, some of them more
expected, some of them less. First, we will analyse and interpret the learning
outcomes, i.e.the cognitive, affective, and behavioural ones. The data is taken
from the students’ self-reports validated by the teacher’s observation notes and
the content analysis of the students’ artifact performance (i.e. written reports and
presentations). Data from the self-reports together with the teacher’s observations
(mainly what was missing in the students’ reports) were clustered to create items
for a survey to evaluate the course project and propose changes. First, we will
discuss the data from the students’ self-reports.

5.1 Analysis of the learning outcomes from the students’ self-reports

The ESP course was conducted mainly to increase student satisfaction with the
content of the course and its classroom practices. We tried to increase student
engagement and give opportunities to practice knowledge and skills relevant to
their future career while challenging them with problem-based learning and doing
research in authentic settings through the use of C1 language. Now we will deal

Studie 13



with the individual results of the study in the four categories of learning outcomes
and illustrate them with samples of data (given in italics).

The category of cognitive learning outcomes as perceived in students’ self-reports
shows a surprising lack of comments regarding language learning. None of the
respondents made an effort to reflect on the language opportunities despite the
fact that the project was run as part of the English course. Nevertheless, other
cognitive outcomes include an improvement in understanding management is-
sues more deeply and obtaining interesting experiences about real-life problem
solutions that appeared quite often. As intended, the majority of reports include
positive comments in terms of the newly gained knowledge, such as:

I found this study to be very up-to-date considering that nowadays many goods are
in short supply and people have to wait a long time for their delivery. It was also
interesting to talk to someone who has experience with similar problems and listen
to his opinion. It was surprising to find out that he is dealing with such conflicts
only too often.

It was surprising to find out how much of the theory can be found in this case
study. I would like to find out more about different company cultures and national
priorities. I had no idea about those differences. It was a great idea to do a project
on company cultures.

The most important finding for me was the understanding that every situation can
have different solutions - sometimes leading to the same successful solution - but
the type of company, in the industry is what influences the optimal choices most.

The category of affective learning outcomes includes perceptions of the benefits of
the project. Students’ attitudes to the project are in general quite positive, saying
that it helped them to find increased confidence in learning, to overcome uncer-
tainties, to enjoy sharing results with others and learning from others.

It was interesting to find out that my views agreed with those of my manager with
9 years of experience. I realized that I came up with the right solution.

First, I felt upset about the task, I mean to interview my boss, it’s like stepping out
of my comfort zone, but in the end I felt really good about the way how I ran the
interview and described the results. When I was sharing them with my classmates,
I felt proud because I brought a very different perspective of the problem, which
was later approved by our teacher. I'm grateful that my manager took her time
and explained the problem in depth and came up with a brilliant solution.

The most interesting part of the project came at the end when we were comparing
different solutions and similar problems in the class. I learned about so many
different types of companies and their problems. It was really practical.
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It was amazing to hear about the experience of so many managers. I think it’s the
best way how to learn about company management - not from the books. It was
exciting - it’s a better way of learning for me.

The affective learning outcomes are sometimes intertwined with the behavioural
ones, especially when students relate to their engagement in class and team dis-
cussions when sharing their results and learning from others. The engagement
seemed to include even work settings and students’ relationship to their man-
agers.

It was very interesting to find out about the problems in the company I'm working
for, about the priorities, tensions, delivery problems. I didn’t know about them.

Thanks to the interview I could talk to my manager about things we have never
spoken, about her problems, about conflicts with other managers. I now feel closer
to her, and if I had a problem,  wouldn’t have a problem to talk to her.

Many students noticed the difference in learning processes when compared to
more traditional ones, such as reading articles. They also appreciated learning that
feels more relevant for their future, or when they become part of the learning
process.

It was a change from routine. Instead of reading a article, or do some listening
activity, we did something on our own, and it was fun. And I learned so much useful
information. Now I understand how the job of a manager is challenging. And I'm
not afraid of this future career because I find it very entertaining - it’s not anything
but boring.

I hadn’t known about Hofstede’s concept of cultural dimensions and I think it’s very
practical and applicable because it explains many problems and their reasons.

Another surprising outcome that relates to the behavioural outcomes is the ability
to conduct an interview, which seems to be a new skill that is considered difficult
and to give a presentation which is considered easier because the content had
been approved within the team and class discussions.

I also learned a lot from the experience of running an interview, I had to concen-
trate on her words, on the facts and come up with other questions quickly to find
out more.

I hate giving a presentation. I feel like all eyes are on me, and if I say something
stupid, they will laugh. This time it was easier because I could try it out in our
small team and see if people agree.
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What came rather unexpected was the overall limited range of self-reports, usually
between 100-150 words. We asked students to reflect on their feelings, difficul-
ties, and views of the presented case and theory, but they wrote mainly about
their findings, and the reflection itself came at the end of the text, and was very
short. The majority of the students wrote something between 1-3 sentences, say-
ing very little about the way how they went about doing the project, thus giving
a very limited view of the issues they might have been dealing with. It seemed
like students didn’t have a clear idea of what to write. In fact, one student wrote
this:

The biggest problem with this self-reflection diary is that I don’t know what you
want to hear. What'’s the point of this?

The manifestation of a lack of ability to reflect on one’s own work and its results
seems to be a worrying one. It can also indicate that students are not possibly
trained to reflect on their learning processes in other field classes. They are used
to being given an assessment of their performance by a teacher, but they rarely
assess one’s performance or one’s feelings and attitudes. This led us to design
a short survey to find out more details about the students’ perceptions to examine
their scope and relevance for future changes to the project assignment.

5.2 Results and interpretation of the questionnaire

Data on participants’ learning outcomes were collected by means of a 14-item
questionnaire which was administered after the project was completed. Partici-
pants were asked to rate on a 5-point Likert scale (strongly agree-strongly dis-
agree) the extent to which each item represented their view in engaging in the
ESP research project. The questionnaire was divided into four parts as it is in-
dicated in Table 1. Three of them correspond to different types of learning out-
comes, with the last part measuring the overall student satisfaction with the
project.

Items 1-4 evaluate cognitive outcomes in terms of knowledge gains in handling
managerial conflicts (1), perceived relevance for current or future careers (2, 3),
and the experience of conducting an interview (4). The majority of students see
the project as useful by increasing their confidence in understanding managerial
problems. They also appreciate the opportunity to learn how to run an interview
and analyse its results.

Items 5-7 explore behaviour outcomes in terms of student engagement and mo-
tivation. Again, the majority of students believe that the project-based form of
learning is engaging because they feel interested in sharing work-related expe-
riences and taking part in class discussions.
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Items 8-11 examine affective outcomes mainly concerning students’ views on the
project’s contribution to the development of their language skills which showed
unrepresented in the conducted analysis of self-reports. It proved that students
see the project-related communicative situation as beneficial as it created oppor-
tunities for meaningful language practice.

Items 12-14 look into the overall satisfaction with the class project. Again, the
majority of participants indicate high levels of satisfaction, with some students,
however, not feeling engaged. This finding can be partly attributed to the number
of students who reported that they would like to do some of the traditional lan-
guage activities. This section of the questionnaire also proved another presump-
tion that arose from self-reports. Most students struggle with self-reflection and
have very little idea of what it needs.

To conclude, data from the questionnaire brought a more substantial verification
for the findings that rose from self-reports. An overall impression of the research
project was positive. There are several considerations for the future modification
of the project assignment, but we will discuss them in greater detail in the part
of the article.

6 Discussion of results and interpretation

In reference to Table 1, it seems that doing an authentic research project with
students is an enjoyable task that provides a range of opportunities to enhance
learning, increase student motivation, and develop skills that are perceived as
relevant for the student’s future career. Doing research that requires students
to leave class and enter the world of business by interviewing members of the
management on problems that lower the company’s efficiency is simply something
that matters. So, it is not surprising that the project assignment resulted in higher
engagement and satisfaction with its content.

Another group of findings belongs to the level of language performance that the
task completion required from students as observed and analysed by the teacher.
Both tasks (written reports and class presentations) showed students’ ability to
perform highly complex tasks in English, which at the same time required ad-
vanced specialist vocabulary, grammatical and syntactical structures, ability to
comply with genre specifications (writing a report, giving a presentation), engag-
ing in discussions with a high level of uncertainty (creating hypotheses, making
assumptions, refuting ideas, using evidence). This was done first in small groups
to allow maximum autonomy and time for speaking and practicing C1 language
(presenting the findings, discussing opposing views, giving additional or contra-
dicting evidence and argument, and reaching a final solution).
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Tab. 1: Students’ perceptions of the PBL’s effects on learning outcomes (N = 54)

Item

Statement

Strongly
agree

Partly
agree

| don’t know/
Not relevant

Partly
disagree

Strongly
disagree

1

Now | understand better how
company problems can be
solved.

19

31

3

1

I’'m sure | will use some of the
newly gained experience in my
future career.

38

Cognitive outcomes
w

It helped me to find out more
about the background of the
company I’'m working at and to
understand my managers’
responsibilities.

41

I learned how to conduct an
interview and analyse its results.

26

21

I learned a lot of new interesting
experience from my classmates.

26

23

Sharing experience with my
classmates made me listen more
carefully.

23

24

Behaviour outcomes

| enjoyed sharing my results with
others because | had something
interesting to say.

21

27

| saw team discussions as a good
opportunity to practice
speaking.

26

21

Giving the final presentation to
the class was easier because

I had been given feedback from
my team and the teacher.

12

16

12

Affective outcomes

10

Translating the summary of my
respondent’s answers was
a good practice of this skill.

18

28

11

The biggest problem was the
self-reflection. | didn’t know
what to write about.

22

17

12

Apart from the project, I'd rather
do more traditional vocabulary
and grammar practice in English.

16

14

12

13

Project satisfaction

The project was a nice change
from the routine of language
learning (reading articles, doing
exercises).

23

26

14

| see no point in doing a project
like this in English classes.

39

Source: Author
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The most satisfying part of the project was the preliminary group discussions and
reports from interviews. It felt really authentic as the students got involved in
making their point when they reported the results of their interviews because
they were talking about the personally relevant and well-known business environ-
ment. They showed engagement when other classmates were listening carefully,
and pride because they were able to express their meaning - sometimes explain-
ing complicated relations, warning about other issues, or giving an example to
support their point. It felt like that whole class was in a meeting where some of
the most burning issues are being analysed and possible solutions created. Unlike
traditional language learning tasks that ask students to read an article, listen to
a podcast, or watch a video (even if they are taken from the media and deal with
current topics), the atmosphere in the class was buzzing with activity, interest,
and commitment. This means that the authenticity of materials’ origin in language
learning is outweighed by the authenticity of relevance for the individual learner.
The combination of language learning with the performance of real-life tasks, like
solving a managerial problem in this case enhances engagement only when the
task itself is seen as relevant by the learner himself/herself.

This case study opened some of the less attended issues, such as lack of focus
on self-reflection skills not only in terms of language performance but also skills
generally belonging to task completion. Another less satisfying part of the project
was the final presentations. Their quality was good, but the class didn’t seem to
be interested - possibly because students had already learned about the interview
results in the preliminary class discussions. So, the question remains whether to
keep this format of the final presentations for the sake of practicing presentation
skills or to look at other ways how to share the final project results.

The results of this study have a number of limitations mainly due to the size of
the sample (58/54) and the academic context of a MA degree programme, but
we are convinced that the used methodology allows us to make the aforemen-
tioned generalisations. We have avoided the main drawback of many studies men-
tioned in this article as cited by Vogler et al. (2018). In fact, many studies lag in
methodology, using one research tool only, popular self-reporting questionnaires
or interviews, or not providing enough details about their data and sampling. To
overcome these shortcomings, we tried to provide a more complex range of data
so that we could compare them and verify their meaning, validity, and reliabil-
ity. Despite our efforts, we advise that our final interpretations should be only
applicable in a similar higher education context, i.e. with students of a similar
field subject, personal maturity, and professional experience. In the future, we
will use the collection of the student case studies in further teaching as a tool
to activate student engagement, and provide an authentic material for a specialist
vocabulary and grammar practice, thus easing the problematic nature of teaching
ESP courses.
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7 Conclusion

The current study sought to evaluate the learning outcomes of the innovated En-
glish for Specific Purposes (ESP) course intended for MA students of Management
and Human Resources. The innovations were informed by the extant body of
empirical studies in ESP/EFL. We drew on those concepts underlying the course
design aiming to create such learning opportunities that are perceived by students
as relevant in terms of progress in language proficiency, field subject knowledge,
developing professional skills, and personal growth.

We decided to address this aim by designing a course project that engaged stu-
dents in doing a qualitative study on management issues in companies related to
their working experience. The main priority was to integrate the Business English
curriculum (C1) with real-life tasks in real-life settings that are considered au-
thentic and relevant enough to increase student engagement, and motivation, and
to create opportunities to use C1 language.

Doing an authentic research project with students provided a range of opportuni-
ties to enhance learning, increase student motivation, and develop skills that are
perceived as relevant for the student’s future career. Doing research that requires
students to leave class and enter the world of business by interviewing members
of the management on problems that lower the company’s efficiency is simply
something that matters and results in higher engagement and satisfaction with
the authentic content of language learning because it is regarded as personally
and professionally relevant.

Creating a project assignment that is built on problem-solving in a real-life set-
ting is a highly complex task. As such it requires students to use advanced spe-
cialist vocabulary, grammatical and syntactical structures, ability to comply with
genre specifications, and engage in discussions with a high level of uncertainty,
e.g. create hypotheses, make assumptions, refute ideas, or use evidence. This also
allows the teacher to make a more objective assessment of the learner’s lan-
guage performance than traditional tasks that lack authenticity. Only such authen-
tic tasks allow the teacher to examine C1 language performance in its appropri-
ate forms, such as presenting findings, discussing opposing views, giving addi-
tional evidence, contradicting an argument, or reaching a final agreement. This
study is also a contribution to the shift of the higher education language learning
and teaching practices toward greater language content relevance and authentic
learner needs.
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Funkce vizualnich prostiredkii v uc¢ebnicich cizich
jazykt na prikladech z uc¢ebnic ¢estiny jako ciziho
jazyka

The Functions of Visual Elements in Foreign Language Textbooks
using Examples from Czech as a Foreign Language Textbooks

Petra Jiraskova

Abstrakt: Metodologicka studie na konkrétnich ukazkach z ucebnic ¢eStiny jako ciziho jazyka
popisuje riiznorodé funkce, které mohou byt realizovany vizualnimi prostredky. Pozornost je
vénovana vztahu vizualnich prostiedki a verbalniho textu, jejich vzajemné komplementarité
a prinosnosti pro pochopeni pfedavanych informaci i jejich uchovani v paméti. Dale ¢lanek
poukazuje na nezbytnost vzdélavani autorti ucebnic, uciteld i zaka a studentti v oblasti vizualni
gramotnosti, tak aby dokazali vizudlni prostredky co nejefektivnéji didaktizovat a vyuzivat,
pripadné sami vytvaret. Sdm text k tomu prispiva rozborem funkeci vizualnich prostiredki
v ucebnicich Cestiny jako ciziho jazyka, zamétuje se na vybrané funkce pedagogicko-didaktické
a psychologické a popisuje, pripadné na ukazkach demonstruje jejich projevy na riznych ro-
vinach vyuky jazyka od fecovych dovednosti pies vyslovnost aZ po gramatiku nebo redlie.
Upozornuje také na didakticka rizika, ktera vyuzivani vizualnich prostredkt doprovazeji. Text
tak podava uciteltim zakladni prehled moznosti, jak vizualni prostfedky v u¢ebnicich vyuZzivat,
tak aby z nich dokazali vytézit maximum a zaroveii byli schopni odhalit ty, jeZ jsou v néjakém
ohledu problematické, nefunkéni ¢i projevujici znaky nékterého z didaktickych rizik.

Klicova slova: Cestina jako cizi jazyk, didaktické riziko, pedagogicko-didakticka funkce, psy-
chologicka funkce, vizualni gramotnost, vizualni prostredek

Abstract: The methodological study uses specific examples from Czech as a foreign language
textbook to describe the various functions that can be realized by visual means. Attention is
paid to the relationship between visual elements and verbal text, their mutual complementar-
ity and usefulness for understanding the information conveyed and its retention in memory.
Furthermore, the article points out the necessity of training textbook authors, teachers and
students in the field of visual literacy, so that they can most effectively didacticize and use
visual means, or create them themselves. The text itself contributes to this by analyzing the
functions of visual elements in textbooks of Czech as a foreign language, focusing on selected
pedagogical, didactic and psychological functions, and describing or demonstrating their man-
ifestations on various levels of language teaching, from speech skills to pronunciation to gram-
mar or realia. It also draws attention to the didactic risks that accompany the use of visual
elements. The text thus provides teachers with a basic overview of the ways in which visual
elements can be used in textbooks so that they can get the most out of them, while at the same
time being able to identify those that are in some way problematic, dysfunctional or displaying
signs of one of the didactic risks.
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Key words: Czech as a foreign language, didactic risk, pedagogical-didactic function, psycho-
logical function, visual literacy, visual element

Uvod

Soucasné ucebnice dle Prichy (2009) obsahuji dvé komplementarni slozky, a to
text verbalniho a text vizualni. Praci s textem verbalnim a ¢tenarské gramotnos-
ti se vénuje rostouci pozornost, nasledujici ¢lanek se zaméruje na druhou jme-
novanou slozku ucebnic, na tzv. text vizualni. Ten ma nejen informacni hodnotu,
ale navic je nositelem frady funkci, jejichz vyuzivinim mizeme zvysit efektivitu
vyukového procesu. Jeho funkce ukazujeme na ucebnicich jazyki, a to konkrétné
na t&chto v sou¢asnosti uzivanych ucebnicich ¢estiny jako ciziho jazyka (CJC]) pro
dospélé urovné Al, resp. Al a A2:

Boccou KESTRANKOVA, M. et al. (2017). Cestina pro cizince: tiroveri A1 a A2. Edika.

CVEJNOVA, ]. (2019). Cesky, prosim A1+A2: uéebnice cestiny jako ciziho i druhého jazyka (Vyd. 2) Karolinum.
HOLA, L. (2016). Cesky krok za krokem 1: Czech Step by Step 1: A1-A2. Akropolis.

SVARCOVA, T. & WENZEL, J. (2020). Czech it UP! 1: éestina pro cizince: troveri A1 = Czech for Foreigners:
Level A1. Univerzita Palackého v Olomouci.

Divodem vybéru ucebnic je specificky pfinos vizualizace ve vyuce jazykd, a to
nejen u déti, ale i u dospélych studentd jazykd, zvlasté u zacatecniki, at uz se
jednd o moZnost rychlejstho porozuméni, dotvareni kontextu, grafické znazorto-
vani gramatickych pravidel nebo zvySeni motivace a dal$i. Detailné jsou jednotlivé
funkce vCetné ukazek rozebrany v dalSich ¢astech textu.

Autofri zabyvajici se vizualni slozkou ucebnic voli rizné terminy predevsim v sou-
vislosti s tim, na kterou oblast vizualizace se zaméfuji.! Macek (1984) hovori
o didaktickém obraze, ¢imZ mini obrazové ztvarnéni skutec¢nosti s riznou mirou
zkresleni na ose mezi konkrétnosti a abstraktnosti. Peskova (2012a; srov. také
Spousta, 2007) v navaznosti na Priichu (1998) pouziva pojem vizualni prostie-
dek, ktery zahrnuje nejen prvky dopliiujici nebo rozsirujici verbalni texty, ale ta-
ké grafické prvky aplikované primo na verbalni komponenty ucebnic, tedy barvu
pisma, barevny podklad apod. V rdmci textu budeme vyuZivat terminologii v sou-
vislosti s konkrétné zminénymi autory, pricemz zakladnim bude pravé pojem vi-
zualni prostredek (VP).

Rostouci zijem o zplsoby uzivani VP v soucasnych ucebnicich reflektuje zvy-
Sujici se miru vizualizace v nich, jeZ je disledkem tzv.informacni exploze
(srov. napft- Spousta, 2007). Ve vSech oblastech lidského poznani dochazi k nartstu
objemu informaci, které je potfeba Zakim a studentlim predat nazorné, redu-
kované a prehledné. Pravé VP umoziuji velké mnozstvi informaci konkretizovat,

1 Pozn.: Corder 1969: pojem visual element, Ballstaedt 2009: pojem Text und Bild; Janko 2015: pojem
nonverbalni prvek; Trahorsh et al. 2018: pojem vizualie
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komprimovat jejich objem a zvyraznit to dilezité. Janko (2015) tuto situaci nazy-
va vizualnim obratem v ucebnicich, pricemz v ucebnicich cizich jazykd k nému
prispiva také dnes prevazujici komunikacni pristup, kladouci draz mimo jiné i na
interkulturni komunika¢ni kompetence, a také rostouci snaha o vyuku bez zpro-
stfedkovaciho jazyka. Nasledujici text shrnuje a na prikladech ukazuje ¢etné funk-
ce VP, at’ uz explicitné vyjadrené prostrednictvim zadani, nebo implicitni, a tudiz
zavislé na uchopeni ucitelem. Zaci a studenti mohou z vizudlni stranky ucebnice
nejvice tézit v pripadé, ze si ucitelé moznou $kalu funkci VP uvédomuji a aktivné
je ve vyuce vyuzivaji.

Vizualni prostiredky v ucebnicich

a) Vztah verbalniho a vizualniho textu v u¢ebnici

Vys$$i mira vyuzivani VP v ucebnicich ma své opodstatnéni z hlediska psycholo-
gie a teorie zpracovani informace, jeZ mluvi o kandlech pro pfijem a ukladani
informaci v paméti a jejich nasledné vyvolavani. Setkdvame se s nékolika mo-
dely popisujicimi vztah verbalniho a vizualniho textu v pribéhu tohoto procesu.
Unarni kédovani je pohledem, v némz se verbalni a vizualni informace zpracova-
vaji spoletné v sémantické paméti. Tzv. trojné kédovani, senzoricko-sémanticky
model, propojuje vizudlni a fonemicky charakter slova s vizualnim charakterem
obrazu, tedy propojuje zvuk (auditivni logogen), pismo (vizudlni logogen) a obraz
(piktogen). VSechny systémy podle néj nasledné ukladaji sémanticky zpracované
informace do dlouhodobé paméti. (Mares, 2013)

Autori zabyvajici se vztahem verbalniho a vizudlniho textu v ucebnicich casto na-
vazuji na pohled, ktery nabizi Allan Paivio v monografii Mental Representations:
a dual coding approach (prvni vydani 1990, zde 2008). Teorie dualniho kédovani
popisuje dva separatni symbolické systémy - verbalni a neverbalni, které zpraco-
vavaji a nasledné ukladaji informaci dvéma nezavislymi, ale paralelné probihajici-
mi cestami. Vyuzitim obou systémi se zvySuje Sance na zapamatovani a nasledné
vybaveni. Kazdy ze systéml ma svou reprezentacni jednotku, logogen pro verbalni
subsystém a imagen pro neverbdalni subsystém, existuji vazby mezi jednotkami
kazdého ze systémi i mezi obéma systémy a jejich jednotkami navzajem. Zatimco
logogeny jsou organizovany postupné, imageny lze vnimat soucasné.

Tento smér uvazovani miéizeme nalézt uz u Macka (1984, s. 459): ,Cisté verbdini
materidl je vétsinou strukturovdn ¢asové a miiZe byt obtiZné pochopit jej jako struktu-
rovany celek, kdeZto obraz je strukturovdn simultdnné jako celek, coZ je pro vyucovaci
proces zvldsté vyznamné.” Vizualni a verbalni komunikace se vzajemné lisi z hledis-
ka svého plsobeni na lidské smysly, tedy na zptlsob jejich vnimani. Vizualni pro-
stredky jsou zdrojem smyslovych dat pro nasledné vyvozovani jazykovych vyzna-
mu, realistické VP zprostiredkovavaji informaci rychleji nez text a vyvolavaji emoci-
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onalni a esteticky prozitek, takze maji motivacni a stimulacni funkci, proto prave
jejich kombinace velmi dobfe podporuje porozuméni a uceni. Sternberg (2006)
obdobné popisuje realisticky obrazek jako analogickou reprezentaci realného své-
ta reflektujici konkrétni a prostorové informace, jez jsou prenaseny simultanné.
Slovo je reprezentaci symbolickou a arbitrarni, reflektuje abstraktni a kategorizu-
jici informace a prenasi informace sekvenc¢né. Dodava jesté, Ze v obou zplisobech
reprezentace mohou existovat ekvivalentni prostredky, naptiklad zakresleni po-
lohy v prostoru a pouziti predlozky v jazyce. Dale poukazuje na to, Ze zatimco
konkrétni objekty je snaz$i nakreslit, abstraktni pojmy jsou obtizné popsatelné
i slovy, ale jejich vizudlni zachyceni je jeSté narocnéjsi.

Také dle Ballstaedta (2009) text vyjadruje predevSim abstraktni pojmy, souvis-
losti, omezeni a argumenty, jeZ jsou casto obtiZné vyjadritelné obrazem. Naopak
obraz snaz vystihne formu, barvu, texturu nebo polohu v prostoru. Text a ob-
raz podle néj tvori tzv. Traumpaar vzajemné se dopliujicich kognitivnich a ko-
munikacnich funkci propojenych do jednoho komplementarniho kédu, vytvareji
funkéni komunikaéni jednotu. Vizualizace jako kontext k verbalnimu textu po-
maha zpracovani informaci, prohloubenti jejich pochopeni, zvySuje miru zapamato-
vani, aktivuje emoce. Obdobné zdtraziuje nejlepsi vysledky uceni z kombinace VP
a textu Peskova a dale pise (2012a, s. 38): ,Vizudlni prostiedky tak ¢asto zdiirazriuji
podstatné body v textu, pribliZuji kontext nebo slouZi jako mnemotechnickd pomiicka
k zapamatovdni obsahu textu Ci jednotlivych pojmi.”

b) Vizualni gramotnost

Podminkou co nejvétsi efektivnosti prace s VP je vizualni gramotnost tii zaklad-
nich subjekti vstupujicich v tomto sméru do vyukového procesu. Jsou jimi au-
tor/tvlrce VP, ucitel jako jeho zprostredkovatel a zak/student jako jeho primarni
piijemce. Nynéjsi vSeobecné zahlceni vizudlnim obsahem v kaZdodennim Zivoté
vede Casto k jeho povrchnimu a rychlému vnimani, procez se Janko (2015) pt3,
zda jsou viibec %4ci schopni VP? v udebnicich interpretovat, a zdfiraziiuje nutnost
je v tomto sméru systematicky vzdélavat. Také Spousta (2007) poznamenava, ze
v komunikacnich systémech je sice obraz vyznamnym prostiedkem pienosu infor-
maci, otazkou vSak zlstava jeho vyuziti pii pouhé ,konzumaci obsahu“ v kontrastu
se skuteCnym pochopenim sdélovaného. Pripoming, Ze informace nestaci pouze
registrovat, v ramci plnohodnotného vyuziti vizualizace je nutné je také zpracovat,
utridit a usouvztaznit navzajem i s poznatky jiz zndmymi. Z toho vyplyva, Ze ani
vy$S8i mira vizualizace v u€ebnicich neni prinosna automaticky, ma pozitivni dopad
na kvalitu vyukového materialu i vyuky samotné v piipadé, Ze se jedna o jeji cilené
vyuziti, ne pouze o nepromyslenou zaplavu obrazkil a barev.

2 Pozn.: Janko (2015) pouziva pojem nonverbaln{ prvky.
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Zatimco Peskova (2012a) pouziva v tomto kontextu pojem porozuméni vidéné-
mu a pojima ho jako schopnost chapat a spravné interpretovat VP, Spousta (2007,
s. 26) povazuje za nejvyssi stupen vizualni gramotnosti schopnost kvalitni vizualni
materidly vytvaret a souhrnné oznacuje pojmem vizudlni gramotnost ,,...soubor
schopnosti a dovednosti, kterymi jedinec disponuje a s jehoZ pomoci je s to porozumeét
vizudInim prostiedkiim a dokdZe je pouZivat pri komunikaci s jinymi lidmi.“ Toto Sirsi
pojeti dalsi autofi rozvijeji jak smérem k tvlircim ucebnic, tak smérem k uci-
tellim, zakim a studenttm. Dle Cordera (1969) je autor ucebnice ,neviditelnym
ucitelem", ktery i prostfednictvim vizualnich materialG vstupuje do vyuky. Jeho
nevyhodou je nutnost generalizovat, protoZe neznd danou konkrétni tiidu, jeji
7aky a jejich znalosti a sociokulturni pozadi. Proto musi ucditel vizudlni material
adaptovat pravé na zakladé svého povédomi o konkrétni cilové skupiné. K tomu
Ize dodat doporuceni Carneyho a Levina (2002) na podporu zakd k samostatnému
vytvareni obrazkd a vizualizaci, diky kterym ma ucitel moZnost nahlédnout do
vnitfnich predstav Zaka a jeho zpisobu pochopeni uciva.

Autor didaktickych obrazli musi byt dle Macka (1984) schopen obraz tzv. didakti-
zovat, tedy upravit ho pro tcely vyuky. Srovnejme také varovani Skodové (2010)
pred pouhou estetickou nebo dekorativni funkci vyukové kresby a definici VP
u Peskové (201243, s. 30): ... prostiedky, které vizudlné (ndzorné) zobrazuji nejaky jev
a sméruji k urcitému vychovnému ¢i vzdéldvacimu cili.” DalSim krokem v praci s VP
je potom objektivizace (Macek, 1984) jeho didaktické funkce probihajici bud’ na
strané autora vloZenim souvisejiciho zadani, nebo na strané ucitele, ktery zada-
ni k didaktickému obrazu sam vytvori, ¢imz naplni jeho didakticky potencial.
K tomu se vyjadiuje i Peskova (2012b), dle niz zadani k VP vyjadiuje informaci
o autorové hlavnim didaktickém zaméru.

V ramci tématu uceni se cizim jazyklim mluvi jizZ Macek v textu z roku 1984 o nut-
nosti ovladnuti vizualni kultury, které je stejné dllezitou kompetenci jako ostatni
fecové dovednosti a neomezuje se pouze na vizualizaci v ucebnicich. Upozoriu-
je, ze kulturné specifické jsou i dalsi vnéjsi viditelné projevy chovani lidi, takze
podstatou vizudlni vychovy by mélo byt ,ucit ¢ist neverbdini informace ztvdrnéné
obrazem, gestem, pohybem, tvarem, tedy naucit Zdky uméni, jak v soustavé perceptiv-
nich znakii viditelného obrazu nachdzet soustavu konceptudlnich znakii neviditelného
pojmu.” (s. 463) Zak tedy musi byt schopen vizualni jazyk naplnit obsahem, sé-
mantizovat ho. Také Schwerdtfegerova (1993, citovano podle Ballstaedt, 2009)
povaZuje vizudlni gramotnost?® za patou Fe¢ovou dovednost, kterou je tieba sou-
stavné rozvijet.

Ballstaedt (2009, s.54), v souladu se zminénymi autory, jmenuje tyto aspekty
vizualni gramotnosti:

3 Pozn.: Sehverstehen
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obeznamenost s vizudlnimi konvencemi,
kognitivni kompetence k porozuméni obrazkdim,

citlivost k vizualnimu zpracovani,

B oW e

schopnost estetického zhodnoceni.

Pri praci s ucebnici ciziho jazyka, pokud pomineme moZznost tvorby vlastnich do-
pliikovych material(i, jsme odkazani na didakticky potencial VP v ni obsazenych.
To predpoklada rozvinutou vizudlni gramotnost ucitele, tak aby byl schopen jed-
nak didaktizovat i ty VP, které jsou ze strany autora nevyuzité nebo vyuzité ma-
lo, jednak aby uméni s VP adekvatné pracovat rozvijel a kultivoval u svych zaki
a studentl. Obezndmenost s moznymi funkcemi VP rozsifuje také uciteli rejstiik
zadani pti tvorbé vlastnich vyukovych materiald.

c) Naplnovani funkci vizualnich prostredki v u¢ebnicich jazyki

V jazykovych ucebnicich plni VP rozli¢né funkce, kterych by si ucitelé méli byt vé-
domi, aby dokazali plné vyuzit jejich potencial. Vyzaduje to dostatecné rozvinutou
vizualni gramotnost, diky niZ mohou v nékterych pripadech prekrocit ¢i vlastni
invenci doplnit autoriv didakticky zamér. Velkym piinosem VP ve vyuce jazyku je
eliminace vyuzivani zprostiedkovaciho jazyka a jeho nahrazeni demonstraci dané-
ho vyznamu ¢i jevu VP ztvarnénym graficky na ose mezi konkrétnosti (vérna foto-
grafie) a abstraktnosti (tabulky a grafy). Budeme-li klasifikovat VP podle funkce,
méli bychom si byt védomi toho, Ze jeden VP miiZe mit vice funkci a prevazujici
funkci mu dava autor, resp. ucitel prostrednictvim zadani. V dal$im tridéni bude-
me vychazet predevsim z klasifikace Peskové (2012a, b), kterd vyrazné navazuje
na Pychovou (1990), zminime i souvisejici terminologii ostatnich autorl. Zaméri-
me se pritom na funkce z okruhu pedagogicko-didaktickych a psychologickych.

i. Funkce pedagogicko-didaktické

Vizualni prostiedky plnici funkce pedagogicko-didaktické maji predevSim poma-
hat zvySovat objem skutec¢né predanych a pochopenych informaci. Corder (1969)
upozortiuje, Ze by mély byt VP* zjednoduseny tak, aby usmériiovaly Zakovu po-
zornost a zamértovaly ji na relevantni rysy. S tim koresponduje i Spousttiv (2007,
s. 26) popis vlastnosti obrazového materialu, jehoz sdéleni by mélo byt Gsporné
(srov. Macek, 1984, didakticky obraz jako model reality chudsi nez realita sama),
snadno a rychle dekédovatelné (srov. Skodova, 2010, rychla ¢itelnost) a globalni
(srov. Skodova, 2010 vypovéditelnost, jasnost).

4 Pozn.: Corder (1969) pouZziva pojem vizudlni elementy.
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Funkce reprezentujici (srov. Spousta, 2007 funkce demonstracni) je vyuzitelna
v ptipadé konkrétni slovni zasoby®, kdy je misto piekladu vyuZit obrazek, kromé
jednotlivych slov nachazime v uéebnicich CJCJ i vizualizaci frazi (Obr. 1). Uplat-
nuje se ale i u vykladu gramatiky, pricemz pro reprezentaci gramatickych jevi
jsou vyuzivany prostfedky signalni gramatiky, kterd umoziiuje jejich intuitivni
pochopeni a zapamatovani mimo jiné i diky vizualizaci.® Strejcova (2012) v roviné
vizualnich signald v gramatice uvadi tiskové grafické prostiedky, k nimZ v CJ-
CJ] patri napriklad rozliSovani jmenného rodu prostiednictvim barevného koédo-
vani (Obr. 2) nebo vizudlni reprezentace rodu i osoby pri vykladu osobnich za-
jmen (Obr. 3). Dale se projevuje vyuZitim barevného podkresu, jak miizeme vidét
u Cvejnové (2019) odliSujici tabulku se shrnutim gramatického pravidla (oranZova
a Cervena barva podkresu) a tabulku ukazujici funkci daného gramatického jevu
(svétle a tmavé zelena barva podkresu).

Obrazovy doprovod u ¢tecich nebo poslechovych textli pomaha diky své reprezen-
tujici funkci doplnit kontext, a tim zvysSit miru porozuméni obsahu. Na obrazku
¢islo 4 z Czech it UP! (Svarcovd & Wenzel, 2020) vidime aplikaci této funkce,
Casova osa by zaroven mohla byt dobrou podporou k mluveni pred samotnym
Ctenim, konkrétni zadani vsak v tomto ohledu nema, bylo by tedy na uciteli a jeho
invenci.

V CJCJ je reprezentujici funkce dobie vyuZitelna i ve vyuce vyslovnosti, kde miize-
me prostrednictvim Morseovy abecedy demonstrovat opozici kratkych (e) a dlou-
hych (-) vokall a nasledné tento VP vyuzit k fixaci daného jevu a verifikaci jeho
osvojeni (viz funkce fixa¢ni a verifika¢ni niZe). V u¢ebnici Czech it UP! (Svarcova &
Wenzel, 2020) se v souvislosti s vyslovnosti objevuje oznaceni pribéhu intonace
véty oznamovaci a véty tazaci (Obr. 5).

Funkce organizujici (srov. Macek, 1984 c¢lenéni a organizace; Spousta, 2007 funk-
ce systematiza¢ni) byva nékdy realizovdna prostfednictvim tzv. vizualnich Klica
(Mares, 2013), které autor do ucebnice vklada, a tim upoutdva a usmérnuje po-
zornost zakl a studentl k podstatnym informacim, strukturuje ucivo a propoju-
je a integruje jeho prvky. Vizudlnimi kli¢i jsou naptiklad Sipky, krouzky, vyuZziti
barev ¢i velikosti pisma. V jazycich se tato funkce Casto tyka gramatiky, nebot
v soucasnych ucebnicich jiz povétsinou nenachazime vysvétleni gramatickych jeva
v souvislém textu, nybrz shrnujici gramatické tabulky predstavujici dany jev pre-
hledné, ndzorné a redukované (viz opét Obrazek 2). Diky jejich organizujici funkci
si je student, eventudlné s dopomoci ucitele schopen uvédomit pravidelnosti da-

5 Pozn.: U abstraktni slovni zasoby mluvime spiSe o funkci interpretujici (viz dale).

6 Pozn.: Druhym zakladnim prostiedkem signdlni gramatiky je vyuZivani signalnich slov.
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: i Obr. 2: Funkce reprezentujici
Mam otazku. BAREVNE KODOVAN/

: 2 . Obr. 3: Funkce reprezentujici
I've got a question, é (Hold, 2016, s. 17) ROD a OSOBA

(Boccou Kestrdnkova et

Obr. 1: Funkce reprezentujici al, 2017, s. 17)

FRAZE
(Hold, 2016, s. 9)

INTONACE
@ .'.\ = / \
=7
h —‘ Jste Cech?  Jste Cech.

PETRA

Vstévam uZ v 6:00 Vétsinou vstavam v 8:00.
Myju se a potom snid4m Nesnidam, jdu pracova

Obr. 5: Funkce reprezentujici

Obr. 4: Funkce reprezentujici INTONACE
KONTEXT (Svarcovd & Wenzel,
(Svarcovd & Wenzel, 2020, s. 21) 2020, s. 8)

ného jevu a systematizovat a potvrdit si pfedpoklady, které si jiZ mohl vytvorit na
zékladé zkuSenosti s vyskytem daného jevu v predchozi vyuce.”

U slovni zasoby se organizujici funkce objevuje pri vyuziti jisté miry abstrakce
v tématu rodina, kde jsou rodinné vztahy typicky ztvariiovany prostrednictvim ro-
dokmenu, ktery Zaci a studenti popisuji v rdmci mluveni (Obr. 6), nebo ho dopliiu-
ji, ¢imZ prokazuji porozuméni ¢tenému ¢i poslechovému verbalnimu textu (Obr. 7,
obdobné také Svarcova & Wenzel, 2020, s. 49). Obecnéji Ize hierarchizovany sys-
tém vztahd vyuzit k systematizaci slovni zasoby k urcitému tématu pomoci mys-
lenkovych map. Ty se sice v uéebnicich CJC] takika neobjevuji, jsou ale v propojeni
s funkci fixa¢ni dobrym nastrojem pro zaky/studenty i ucitele (viz dale funkce
fixa¢ni).

Funkce regulac¢ni (srov. Macek, 1984 taktéz; Spousta, 2007 funkce regulativni)
dopliiuje organizujici funkci tim, Ze usmérnuje pozornost a umoziiuje pracovat se
selektivitou lidského vnimani. , Pozornost je mentdini proces, jehoZ funkci je vpoustét
do védomi omezeny pocet informacti, a tak se chrdnit pred zahlcenim velkym mnoZstvim
podnétii.” (Plhakova, 2004, s. 77). Pozorovani je pak dle autorky vnimani se silnym

7 Pozn.: Naptiklad v ¢tecich ¢i poslechovych textech, v pokynech ucitele apod.
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1. Pracujte podle vzoru,
b ratr, deera,

B

prarodice = [

rodice ‘
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Obr. 6: Funkce organizujici Obr. 7: Funkce organizujici Lo
RODOKMEN MLUVEN/ RODOKMEN DOPLNENI
(Hold, 2016, s. 36) (Boccou Kestrdnkovd et al., 2017, s. 82)

soustiedénim pozornosti, jehoz cilem je ziskat nové poznatky. Zaroven poukazuje
na moznost pirekroceni Millerova ¢isla® v pripadé, Ze kombinujeme verbalni a zra-
kové podnéty, tedy kdyZz Cerpame informace z vice zdroju.

Tato funkce je (podobné jako funkce organizujici) naplnovana naptiklad vyuzitim
graficky vyrazného pisma pro upozornéni na vyjimky nebo naopak na pravidel-
nosti gramatického jevu ¢i upoutani pozornosti na klicova slova a jevy v ¢tecim
textu, jak mizeme vidét u Cvejnové (2019, Obr. 8 a 9). Mnohé ucebnice také vyu-
zivaji rizné symboly, barevné podkresy ¢i ramecky pro upozornéni na rozsirujici
ucivo, zajimavost nebo vyjimku (Obr. 5 Symbol zamku a klice, Obr. 9 Poznamka
pod tabulkou, Obr. 15 POZOR!, Obr. 19 symbol vykri¢niku). Zde se tedy opét se-
tkavame s vyuzitim vizualnich Kkli¢d.

Mezi vizudlni klice radime také ikony a symboly znazornujici zaméreni dané c¢asti
ucebniho textu na nékterou z recovych dovednosti, na gramatiku nebo na realie
atd. Objevuji se obvykle priibézné v celé ucebnici, jejich vysvétleni byva soucasti
autorova uvodniho textu (Obr. 10 a 11) a mélo by byt také soucasti tivodni lekce
a seznamovani zakd/studentli s uc¢ebnici. Nékdy (napf. u Boccou Kestrankové et
al, 2017 nebo u Cvejnové, 2019) vsak tato tivodni informace pro ucitele i Zaky
a studenty chybi, coz mlze zvySovat didakticka rizika v praci s VP v dané ucebnici
(viz dale kapitola 3. Diskuse - Didakticka rizika).

Funkce interpretujici (srov. Macek, 1984 nonverbalni napovéda pti slozitém ob-
sahu; Pychova, 1990 funkce explikativni; Spousta, 2007 funkce explikativni a in-
terpretaéni; Skodova, 2010 GZeji funkce gramaticky explanaéni) napomaha pocho-
peni a je v oblasti slovni zasoby vyuzitelna u abstraktnich slov, jejichz vyznam
nelze zobrazit tak piimocare jako u slov konkrétnich. Bates a Son (2020) pub-
likovali vysledky studie ovétujici vyhody vizualniho predstaveni anglické slovni

8 pozn.: Clovek je schopen v kratkodobé paméti uchovat 7 polozek, +/- dveé.
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1zizka medu gklenice vody 2 deci miéka

Do misy déme velky hmek mouky a sééek kypFiciho présku. Potom pfidéme hrnek miéka,

Izigku soli a vajeény zloutek. Zamichéme. Nakrdjime 2 rohliky na malé kousky, déme je do lzice oleje kilo cibule - hrnek kafe
misy a zomichéme. Tésto musi 5 minut odpogivat. Potom tésto rozpilime a udgléme 2 malé : 4
vélce o praméru 6 cm. Uvaiime hrnec vody, osolime a oba knedliky dame do vody. Vafime kile mrkve
20 minut. Potom knedliky nakréjime.
trochu soli trochu kefeni
Obr. 8: Funkce regulacni Poznamka: syr - kus syra, rojée - pil rajéete, kufe — kus kufete
ZVYRAZNENI V TEXTU chiéb = chieba, kava (F) = kafe (N)

(Cvejnovd, 2019, s. 242) L.
Obr. 9: Funkce regulacni

GENITIV KONCOVKY
(Cvejnovd, 2019, s. 244)

= vysvétluje zakladni
| gramatika jevy potfebné pro
Uspésnou komunikaci

listening (recording on the CD or downloadable at
J www.czechstepbystep.cz)
V4 writing pomaha studentim
N porozumét
o speaking g@}g poslech v kazdodennich
< I situacich a spravne
IR teading vyslovovat
@) language under the magnifying glass
Va (a grammatical or lexical explanation) - umoiﬁuje vnimat
. 3] video jazyk v situacnim
Obr. 10: Funkce regulacni [N kontextu
IKONY
(Hold, 2016, s. 7) Obr. 11: Funkce regulacni
IKONY

(Svarcovd & Wenzel, 2020, s. 4)

zasoby v jazykovém kurzu na japonské univerzité. Jednalo se prevazné o abstrakt-
ni slova z akademického prostiredi, k jejichZ reprezentaci byly vyuZzity cernobilé
obrazky/ikony obsahujici Sipky a spojnice slouzici k naznaceni vztahd. Z vysledki
vyplynulo, Ze i u abstraktni slovni zasoby je pro zapamatovani prinosnéjsi vyuziti
obrazkl nez vyuziti pirekladu. Hola (2016) prezentuje v lekci 13 slovni zasobu
svlastnosti“ prostiednictvim sady obrazkd (Obr. 12), zaroven vSak vzdy uvadi i an-

glicky pteklad daného slova (k tomu vice viz funkce objektové translacni).

Signalni gramatika pro naplnéni této funkce vyuziva tzv. vizualni metafory, jimiz
,Se rozumeéji konkrétni obrdzky, které je mozZné na zdkladé vnitini logické souvislosti
propojit s pravidlem.” (Strejcova, 2012, s. 38). V CJCJ je najdeme napiiklad u tématu
slovesnych ptedpon (Obr. 13, VY-jet nahoru vs. S-jet dolii), u piedlozek (Obr. 14
a 15) a také u vykladu vidu, at' uz abstraktné jako ¢asova osa v Czech it UP! (Svar-
cova & Wenzel, 2020, Obr. 16), nebo na konkrétnich kresbach u Holé (Obr. 17),
obdobné i Cvejnova (2019, s. 164).

Funkce instruktivni (srov. Spousta, 2007 taktéZ) je zaloZena na vyuZziti abstrakt-
nich symbolid ¢asto v rdmci signalni gramatiky, kde umozniuje pomoci nich uka-
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zapomnétlivy
forgetful
Obr. 12: Funkce interpretujici

ABSTRAKTNI SLOVNI ZASOBA
(Hold, 2016, s. 112)

kde? where?

v/ve + locative El
na + locative tl

by, bydlet, pracovat, Eekat...

| u+ genitive e E fn‘ @
Obr. 14: Funkce interpretujici
PREPOZICE v/ve, na, u
(Holg, 2016, s. 53)
PRETERITUM IMPERFEKTIVN( PRETERITUM PERFEKTIVNI
} ~— >
TED TED

Obr. 16: Funkce interpretujici
VID abstraktné
(Svarcovd & Wenzel, 2020, s. 106)

Obr. 13: Funkce interpretujici
SLOVESNE PREDPONY
(Cvejnovd, 2019, s. 223)

POZOR!

o
AN
|ZeSolyjdemevT0hodn. {1> | X

~ 2.0
o
Ma vylet jedeme od skoly v 10 hvdin.uks

0d doktorajdeme v 10 hodin. Tr—{

Obr. 15: Funkce interpretujici
PREPOZICE z/ze, od

n Nakupovali darky,

................. darky.

Obr. 17: Funkce interpretujici
VID konkrétné
(Hold, 2016, s. 104)

zat, jak tvorit danou formu (Obr. 18) nebo jak gramaticky jev funguje v kontextu,
napiiklad v rdmci slovosledu (Obr. 19). Ve zkoumanych uéebnicich CJC] se pFilis
neuplatiiuje v jinych pripadech, nez jsou tyto zde uvedené, dalsi rozpracovani

moznosti jejtho vyuZiti je tedy na misté.
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POZOR NA SLOVOSLED: personalni
pronomina v akuzativu - 2. pozice
| (neutraini vyznam)

o«

[-L FORMA:-L/-LA/-LO/-LI ]
1.Jak délame -| formu?

|

poslouchaX=> poslouchal 2 a2 9 .
a Mirek véera poslouchal nove cédécko. neznam.|Ja ho oc dobre neznam. |
i o> leiela 1

Kodkalelclaa ol | Casto a tebe pta. On se a tebe cas!o pid.
s seddx-> sedélo

Dité sed@l ky. -

e Myslim, Ze Ughfeda Je pravda, M’Q a tebe pta.
o Minuly tyden vafili Radek a Martina |

ALE: Mysiim, Qalhleda'.

Obr. 18: Funkce instruktivni o e G
PRICESTI MINULE
(Boccou Kesti'dnkovd et al., 2017, s. 329) Obr. 19: Funkce instruktivni
SLOVOSLED
(Svarcovd & Wenzel, 2020, s. 65)

Funkce informativni (srov. Macek, 1984 funkce expozic¢ni; Spousta, 2007 funkce
poznavaci) slouzi k doplnéni nebo prohloubeni vécnych znalosti. V piipadé vyuky
jazykl se nejcastéji vztahuje k realiim a sociokulturnim kompetencim a je zadanim
spojena s ¢tecimi nebo poslechovymi cvicenimi zaméfenymi na informace o dané
zemi. Vizualni prostfedky maji formu fotografii mést, dilezitych mist, prirodnich
scenérii apod.

Sociokulturni specifika vSak byvaji nevyhnutelnou soucasti nékterych VP i impli-
citné, v CJCJ je typickym ptikladem nevyhnutelné gesto podani ruky na obrazku
k seznamovacimu dialogu (Boccou Kestifankova, 2017, s. 2; Hola, 2016, s. 11), kte-
ré muze byt i soucasti vykladu vokativu v gramatice (Obr. 20), nebo zobrazeni
prezouvani bot u tématu navstévy (Obr. 21). Propojeni prace s redliemi a gra-
matického cvicenim miizeme vidét u Cvejnové (Obr. 22), v ucebnici Czech it UP!
(Svarcova & Wenzel, 2020) najdeme VP vyuZity pro zprostiedkovani informace
o zpisobu, jimz se v Ceské spolecnosti prechazi od tykani k vykani (Obr. 23).

Funkce fixac¢ni (srov. Macek, 1984 funkce reaktivacni; Spousta, 2007 funkce reka-
pitulacni a fixacni) a s ni izce souvisejici funkce verifika¢ni (srov. Macek, 1984
taktéz, Spousta, 2007 funkce verifikac¢ni a diagnostickd) se uplatiuji pti efektivnim
opakovani a procviCovani, respektive ovérovani znalosti v zavislosti na tom, zda
dochazi ke zpétné vazbé prostrednictvim spolec¢né kontroly (fixace) nebo odloZené
cestou formalniho hodnoceni (verifikace). TotoZné zadani je ¢asto pouzitelné jak
pro procvicovani, tak pro testovani nabyté znalosti. Se slovni zasobou miZeme
pracovat prostiednictvim spojovani obrazkli a slov nebo elicitaci slovni zasoby
a jejiho zaneseni do myslenkové mapy, ktera umoziuje slova systematizovat a hi-
erarchizovat, coz podporuje uvédoméni si souvislosti mezi nimi, a tim i jejich za-
pamatovani.
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€O JETO VOKATIV?
Ahaj Adame!

ﬂ Jd jsew Jirka.

Obr. 21: Funkce informativni
Obr. 20: Funkce informativni PREZOUVANI
VOKATIV (Boccou Kestfdnkovd et al., 2017, s. 115)
(Svarcovd & Wenzel, 2020, s. 52)

FRAZE — FORMALNI

Dobré rano. Dobry den. Dobry vecer. Dobrou noc.

Jak se mate? Dobre, dékuju.
A: Jak se jmenuje to nadrazi? Na shiedanou.
B: To nddrazi se jmenuje Praha-Holegovice.

Dialog D

Promirnite.

Mdazeme si tykat?

FRAZE — NEFORMALNI
Dobré rano. Dobrou noc. Ahoj. Cau.
Jak se mds? Jak to jde? Mam se fajn. Jde to.

Ahoj! Caul
Obr. 22: Funkce informativni BRI
GRAMATIKA
(Cvejnovd, 2019, 5. 33) Obr. 23: Funkce informativni
TYKANI

(Svarcovd & Wenzel, 2020, s. 17)

U Ctecich a poslechovych textil se jedna o ovérovani porozuméni prostfednictvim
prirazovani obrazkd k ¢astem cteciho textu, jejich chronologickym sefazenim na
zakladé ¢teni ¢i poslechu, oznaceni vybranych polozek na obrazku na zakladé cteni
Ci poslechu (napft. zakreslovani trasy do mapy, Hola, 2016, s. 87), vybér souviseji-
ciho obrazku z nabidky (Obr. 24) nebo hledani chyb, tedy prvkl neodpovidajicich
¢tenému nebo slySenému. Fixacni, resp. verifika¢ni funkci plni i samostatné do-
pliiovani chybéjicich idaji do gramatickych tabulek, jimz si Zaci a studenti dany
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jev sami systematizuji, a tim i fixuji, a podklad pro budouci uceni si tak vytvori
vlastnimi silami (Obr. 25).

Vizualizace mizeme vyuzit také k fixaci a ovéfovani vyslovnostnich jevi s vyu-
zitim Morseovy abecedy (viz vySe funkce reprezentujici) nebo tvart rti pro vy-
slovnost jednotlivych vokald (Obr. 26, viz také zminka u funkce reprezentujici).
K fixaci a verifikaci miZeme vyuzit také zadani zamérena na recové dovednosti
mluveni a psani, v nichz jako zakladni prvek figuruje obrazek (popis) nebo série
obrazki (vypravéni, Obr. 27) apod.

¥ Spojujeme inzeraty a obrazky.

1 | e

@ . : :
C(ty mél, méla bys
| (on, ona) i + the infinitive

(my) mali bychom
L W)

(oni)

Obr. 25: Funkce fixacni
GRAMATICKA TABULKA

(Hold, 2016, s. 110)

Obr. 24: Funkce verifikacni
PRIRAZENT
(Svarcovd & Wenzel, 2020, s. 63)

© O =0
NASHLEDANOU 855 =%

Obr. 26: Funkce fixacni VYPRAVENI
VYSLOVNOST (Hold, 2016, s. 146)
(zdroj: viastni)

Funkce objektové translaéni, jiz uvadi Skodova (2010), je specifickd pravé pro
vyuku ciziho jazyka, nebot umoznuje eliminovat zprostredkovaci jazyk a nahra-
zuje preklad vyuzitim VP v rdznych rovinach vyuky jazyka, at’ uz pro zobrazeni
vyznamu slova ¢i fraze, systematizaci gramatického pravidla nebo vytvoreni kon-
textu pro verbalni Cteci ¢i poslechovy text. Jeji aplikace mize byt provazana se
vSemi vySe zminovanymi funkcemi, jelikozZ pouzivani VP miva krom jinych casto
pravé tuto funkci. Z ucebnic CJCJ, ke kterym v tomto textu odkazujeme, vyuziva
Cesky krok za krokem (2009) nejvice VP v priiméru na stranku, coZ je po otevieni
knihy patrné na prvni pohled, avSak zarovenl je z nich jedina, ktera pouZziva zpro-
stredkovaci jazyk, takze potencial VP ve funkci objektové translacni vyuziva jen
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okrajové, jako doplnék k vysvétleni vyznamd, vztahl a pravidel v jazyce student,
resp. v nékterém ze zprostiedkovacich jazyka.’

ii. Funkce psychologické

Funkce psychologické provazejici praci s VP ve vyuce jsou zaméreny na podporu
zapamatovani a vybaveni, at' uz diky vys$simu zajmu a motivaci zakd a student,
nebo diky vice kanaliim, jimiZ se informace do paméti ukladaji (viz také pojem
dualni kédovani vyse v textu).

Funkce afektivni a motivacni (srov. Macek, 1984 funkce stimula¢ni a motivac¢ni;
taktéZ Spousta, 2007) se projevuje v pripadech, ,kdy vizudini prostredky vzbuzuji
zdjem a pozornost, vyvoldvaji riizné pocity a aktivuji postoje.” (s.38) Ve vyuce ja-
zykd se typicky vaze k praci s recovymi dovednostmi. Napriklad v pripravnych
ukolech k receptivnim dovednostem, tedy pred ¢tenim nebo poslechem, umoziuje
VP rychle predstavit téma textu, iniciuje moznost odhadovat jeho obsah, a tim
pomaha vzbudit zvédavost a zdjem o dany text, ale také elicitovat souvisejici slovni
zasobu a promyslet si vlastni znalosti o0 daném tématu nebo nazory na néj. Takto
vytvoreny SirSi kontext a oekavani nasledné vyznamné podporuje porozuméni.

Funkce retenc¢ni (Macek, 1984) se vraci k jiZ zminované vyhodnosti kombinace
vizuadlniho a verbalniho pro zapamatovani. Jiz Pit Corder (1969) povaZuje toto
spojeni za samoziejmé vyhodné: ,It is now almost taken for granted that visual
methods of teaching get better results than methods dependent exclusively upon lan-
guage.” (s.ix) Ve vyuce jazykl se to tykd vSech momentt, kdy je potieba néjaké
informace ukladat do dlouhodobé paméti a v pravy Cas je opét vyvolavat, at uz se
jedna o slovni zasobu, gramaticka pravidla nebo pravidla vyslovnosti. Tato funkce
tedy doprovazi vsechny VP ve funkcich pedagogicko-didaktickych a umociiuje tr-
valost jejich efektu. K tomu prispivaji i emoce vyvolané uzitim VP, které pomahaji
eliminovat zapominani a podporuji schopnost si informaci znovu vybavit, nebot
LSpatnd pamét’ Casto odrdzi selhdni procesu vybavovani spise neZ selhdni uchovdvdni.”
(Atkinson, 2003, s. 278) Doplnénim nebo rozsirenim této funkce je také Mackem
(1984) zminovana funkce reaktivacni, ktera miifi pravé na schopnost vzpome-
nout si na informace uloZené v paméti na zakladé vizudlntho podnétu.

Funkce imaginativni (Spousta, 2007) podporuje fantazii a pro jazykovou vyuku je
potrebna predevsim v téch piipadech, kdy Zaci a studenti nemaji k verbalné zada-
nému tématu co fict nebo je pro né tézké rychle a bez dalsi podpory zareagovat.
Pomaha jim aktivovat predstavy a je pro né odrazovym mistkem zabranujicim
»zaseku“ To je také jeden z divodl pouzivani obrazkd v ¢asti ,mluveni“ Certifiko-
vané zkousky z ceStiny pro cizince CCE, napi. pro urovenl A1 (Modelovy test CCE-

9 Pozn.: U¢ebnice Cesky krok za krokem dosud vy3ly v téchto jazykovych mutacich: angli¢tina, ném¢ina,
rustina, ukrajinstina.
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A1, 2023, s. 8): ,Viiloze 2 vede examindtor s kandiddtem dialog ve tiech simulovanych
situacich navozenych vizudInim stimulem (fotografie).”

Funkce marketingova (srov. Kiitova, 2004 funkce propagacni) a s ni souvisejici
funkce dekorativni (srov. Priicha, 1998 funkce esteticka), ktera ma stejné jako
funkce motivacni za cil predevsim pritdhnout pozornost, avSak ne k obsahu uciva,
nybrz k ucebnici jako komer¢nimu produktu. Vice o téchto funkcich v ¢asti véno-
vané didaktickym rizikim prace s VP.

Diskuse - Didakticka rizika prace s vizualnimi prostiedky

Popsané funkce poukazuji na v§estrannou prinosnost VP pro uceni, a to konkrétné
uleni se cizimu jazyku. Kromé zna¢ného potencidlu VP se v souvislosti s vizualiza-
ci a uzivanim VP v ucebnicich objevuji i rizika, jichz si musi byt védomi jak jejich
autori, tak ucitelé a jejich prostrednictvim i studenti. VSechna niZe jmenovana ri-
zika souvisi s potencidlni nedostate¢nou vizualni gramotnosti na strané autord,
uciteld nebo zaki/studentd.

Pokud jde o autory ucebnic, Spousta (2007; srov. také Peskova, 2012b) poukazu-
je na bezcilné naduzivani vizualnich prostredki za ucelem zvySeni atraktivnosti
ucebniho materiadlu a dodava, Ze nadmérna nazornost mize brzdit rozvoj abs-
traktniho mysleni a vést k pasivité, nespravné koncipované vizualie mohou fixovat
mylné predstavy, nespravna prace s nimi miZe vést k bazirovani na detailech
na ukor vidéni celistvého jevu. Také Janko (2015) sice kvituje pozitivni blizky
vztah jednoznacnych zobrazeni ke zkuSenosti studentt, ale zaroven vidi nedosta-
tek v prili§ pasivni praci s nimi. Tyz autor upozornuje i na dalsi riziko v oblasti
prevladnuti nékteré z funkci - zamétuje se na funkci motivacni, ktera nékdy zasti-
nuje funkci informacni, pokud ucitel uprednostiiuje zabavnost a emocionalni naboj
lekce.

Prikladem vyuzivani VP bez vyjadreného didaktického zaméru je nejméné didak-
tizovana, dle Prichy (1998) primarné nedidakticka, funkce esteticka, k niz se au-
tofi stavi spiSe negativné (srov. Mares, 2002, funkce dekorativni; Carney & Levin,
2002; PeSkova, 2012a), nebot nechava vyuziti daného VP zcela v rukou ucitele.
Spousta (2007) vSak jeji piinos vidi ve schopnosti pritdhnout pozornost k ob-
sahu, zaujmout, motivovat. Funkci VP se zcela jinym, nez didaktickym zamérem
je funkce marketingova (srov. Kiitova, 2004; Peskova, 2012a funkce propagacni),
k ¢emuz se Priicha (1998, s. 11) stavi kriticky a dodava: ,Cim je ucebnice barevnéjst
a vizudlné atraktivnéjsi, tim vice se jevi jako vhodnéjsi pro Zdky - coZ je princip zacasté
realizovany z komercnich diivodi nékterymi nakladatelstvimi ucebnic.” Na propojeni
funkce estetické a marketingové odkazuji i dal3f auto¥i (srov. Skodova, 2010)

Peskova (2012a) a Janko (2015) shodné upozoriiuji na Kulturni podminénost
vizualnich prostiedki, nebot’ vlivem didaktické tradice mohou mit zplsoby vizua-
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lizace narodnostni specifika. Je potreba ucit se ,¢ist” vizualni prostiedky v daném
jazykové kulturnim kontextu, nebot se jedna o produkty dané kultury. Také Cor-
der (1969) upozoriiuje na kulturni podminénost konvenci abstrakce (zjednodu-
Sovani) pro obrazové reprezentace. K tomuto bodu se vyjadiuje tézZ Macek (1984)
hovorici o nutnosti sezndmit se s vizualni kulturou rodilych mluv¢ich jazyka, ktery
se ucime, jak je zde zminéno v ¢asti vénované vizualni gramotnosti.

Dale autori textli o vizualizaci v ucebnicich varuji pred stereotypizaci a podpo-
rou schematického mysleni prostiednictvim stereotypniho zobrazovani prislusni-
kil riznych narodt, mensin nebo skupin obyvatel. Toto riziko a potfebu ucitele
jako priivodce v préci s vizudlnim materidlem zmifuje naptiklad Skodova (2010),
dale Kubricka (2006) v textu o genderové korektnosti zaméreném na ucebnice
anglictiny rady Headway poukazuje na to, Ze ucebnice jazykd kromé zamérné zob-
razovanych realii zobrazuji také urcité stereotypy zptisobu Zivota v zemi cilového
jazyka. Velmi Casto se to tyka verbalniho i vizudlniho zobrazovani Zen a muzl
v urcitych rolich. Autori textd a obrazki by se méli nad timto rizikem zamyslet
a tyto stereotypy nepodporovat. Ze se jim nevyhneme ani v sou¢asnych uc¢ebnicich
CJCJ ukazuje obrazek ¢islo 28 z Holé (2016), jinde v téZe ucebnici je vSak snaha
o genderovou korektnost patrna (Obr. 29).

Pospés si!

Hurry up! n xn
Prali pradlo.
Obr. 28: Didaktickd rizika P
STERFOTYP/ZACE Obr. 29: Didaktickd rizika
(Hold, 2016, s. 160) GENDEROVA KOREKTNOST

(Hold, 2016, s. 104)

Kromé stereotypizace hrozi pri praci s VP také stereotypnost ve smétovani k jed-
notlivym funkcim a z toho plynouci stereotypnost v typech zadani. Napiiklad
u Boccou Kestrankové et al. (2017) mlzZeme vidét, Ze se v ucebnici témeér nevy-
skytuji VP bez konkrétniho zadani, vice nez tfi ¢tvrtiny zadani ale sméruji k jed-
noduchému prifazovani slov a obrazki, tedy k praci se slovni zasobou. Cvejnova
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(2019) a Hola (2016) jsou na tom sice co do variability zadani 1épe, obsahuji vSak
kolem poloviny VP bez souvisejiciho zadani. (zdroj: vlastni analyza ucebnic)

Je nutné predjimat i moZznou nezkuSenost ucitele v praci s VP v ucebnicich. Proto
by se méla k pouzitym VP vztahovat konkrétni zadani, respektive jejich funkce
by méla byt zfejmda, mély by tedy byt systematicky a promyslené didaktizovany
a jejich didaktizace by méla byt objektivizovana. Vizualni prostiedky typu orga-
nizujicich ikon nebo barevného grafického zddraznéni by mély byt vzdy osvétle-
ny v instrukcich k praci s uc¢ebnici (srov. Peskova, 2012b). Jinak hrozi nevyuziti
potencidlu téchto prostredki, nebo dokonce mylny vyklad autorova didaktického
zaméru. Viz také komentar k regulacni funkci VP.

Ucitel by mél byt v praci s VP mimo jiné pripraven na to, Ze prace s nimi nemusi
vést kK jednotnym nebo ocekavatelnym vysledklim, protoZe je zde velky prostor
pro improvizaci na strané 7k a studentd. Ukolem uditele je na jedné strané
upiesnit zadani tak, aby vedlo k ciliim, které si pro dané cviceni predsevzal, na
druhé strané musi byt schopen i na rtiznorodych zpracovanich zhodnotit, zda bylo
tohoto cile dosaZeno nebo v jaké mire.

Zaveér

Vyuka jako takova, tedy i vyuka jazykd, je v soucasné dobé zaloZena na kombina-
ci a vzajemné komplementarité verbalnich a vizualnich texti. Divodem je nejen
zvySujici se objem informaci, které musi $kola zakim a studentiim zprostiedkovat,
ale jsou jim také poznatky z oblasti psychologie a fungovani pameéti, které ukazuji
spolecné plisobeni textu a VP jako efektivni v mnoha ohledech (emoce, vyvolani,
zajmu, mira zapamatovani a dalsi). V rdmci vyuky mohou vSechny tii zadkladni sub-
jekty - autor ucebnice, ucitel i Zak/student VP tvorit, ackoliv kazdy z nich s jinym
cilem. Cilem autora je vytvorit VP v jistém ohledu univerzalni a vyuZitelné pro $i-
rokou $kalu prostredi, v nichz vyukova ¢innost probiha. Ucitel mlze tvorit vlastni
doplnkové materialy obsahujici VP s cilem vyuku obohatit, zakiim a studentiim
dany jev ptibliZit nebo je zaujmout. Zaci a studenti tvorbou VP ukazuji, a uciteli
tak zprostfedkovavaji vlastni predstavu o reSeném problému. Autor a ucitel by
déale méli mit jasnou predstavu o potencialu, ktery pouzivani VP prinasi, o jejich
moznych funkcich, ale i rizicich. Ve vyuce cizich jazykt je pak dalsim krokem
schopnost vyuzit VP nejen pro jednoducha organizujici zadani, jako je prifazovani
slov k obrazktim, ale napriklad i pro vizualizaci gramatickych pravidel nebo pro
drilové i testové tkoly. Pokud si ucitel bude vyuzivani VP v ucebnicich soustavné
vSimat, bude si tak rozsirovat vlastni rejstiik typl cviceni, funkci a cilt, k nimz je
muze pouzit. Rozvoj vlastni vizualni gramotnosti u uciteld zvysi jejich obezretnost
vici didaktickym rizikim a umozni jim v této oblasti vzdélavat zaky a studenty,
tak aby i oni dokazali z VP vytézit maximum pro sviij dal$i rozvoj a zaroven
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aby i oni byli schopni odhalit VP v néjakém ohledu problematické, nefunkéni ¢i
projevujici znaky nékterého z didaktickych rizik.
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Metody vyuky v predmétu ,Anglictina pro 1ékare“ na
3.LF UK

Teaching Methods in , English for Doctors” at the Third Faculty of
Medicine of CU

Vaclav Koutny

Abstrakt: Cilem prispévku je predstavit metody inovované koncepce vyuky predmétu Anglic-
tina pro 1ékare na 3. l1ékarské fakulté Univerzity Karlovy. Prispévek nejprve stru¢né popisuje
tvorbu nové koncepce predmétu na zakladé obeznadmenosti vyucujicich s existujicimi zna-
lostmi studentti a celkovym kontextem osnov oboru VSeobecné lékarstvi. Nasledné prechazi
k deskripci vyukovych metod s obzvla$tnim diirazem na autentické ¢esky psané anamnézy -
a rizné aktivity s nimi souvisejici — a okrajové se vénuje i dalsim nastrojiim, jako jsou cizoja-
zyCné prezentace na odborna témata ¢i e-learningové aktivity na platformé Moodle 3.

Kli¢ova slova: anglictina pro specifické ucely, koncepce vyuky, anamnéza, prezentace

Abstract: The aim of this contribution is to introduce the methods involved in the innovated
concept of the English for Doctors subject at the Third Faculty of Medicine of Charles Univer-
sity. Firstly, the contribution provides a brief description of how the new teaching concept
was established, based on the teachers’ acquaintance with the students’ existing knowledge
and the overall context of the General Medicine curriculum. Afterwards, the text moves to the
teaching methods with particular emphasis on authentic Czech case histories - and various
activities stemming from them - while it also characterizes other instruments, such as English
presentations on specialized topics as well as e-learning activities on the Moodle 3 platform.

Key words: ESP, teaching concept, case history, presentation

1 Uvod

Ustav jazyktl a lékafské terminologie 3.lékatské fakulty Univerzity Karlovy (da-
le UJLT 3. LF UK') zastituje vyuku latinsko-fecké lékatské terminologie, ¢eského
jazyka pro zahrani¢ni studenty a také odborné lékarské anglictiny. Anglictina pro
lékare, jiZ se tento prispévek bude vénovat, je dvousemestralni predmét vyucovany
ve tfetim rocniku oboru VSeobecné lékarstvi a zakonceny zkouSkou. Do akade-
mického roku (dale AR) 2022/2023 ptitom - navzdory tomu, Ze se jedna o po-
vinny predmét - prezencni hodiny tvofily jen jednu, a navic nepovinnou soucast,
pricemz studenti méli moznost predmét splnit prostiednictvim e-learningovych
aktivit a de facto bez jediného osobniho kontaktu s vyucujicimi.

1 Tento nazev je platny od 1. 6. 2023 (d¥ive Ustav jazykii 3. LF UK).
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Z divodu nékterych negativnich studentskych evaluaci a persondlnich zmén se
vedeni UJLT 3. LF UK rozhodlo pro AR 2022/23 koncepci vyuky tohoto predmsé-
tu pretvofit a z autora tohoto textu ucinit nového garanta Anglictiny pro lékare.
V nasledujicim textu se pokusim? alesponi stru¢né popsat postupy p¥i tvorbé nové
koncepce, ocekavané vystupy, metody vyuky, a zejména autentické cesky psané
anamnézy.

2 Tvorba nové koncepce - osnovy a prakticka stranka

Nova koncepce vyuky predmétu Anglictina pro Iékare byla zejména zaloZena na
propojeni predmétu se dvéma zasadnimi oblastmi - jednak s osnovami oboru
VSeobecné 1ékatstvi, a tedy reflexi toho, co studenti umi, co se uci a co se teprve
ucit budou?, a jednak s riiznymi zplisoby vyuziti ciziho jazyka v praxi budoucich
1ékar.

Obeznamenost s osnovami studijniho oboru a jiz existujicimi znalostmi studentt
nam pri tvorbé nové koncepce poskytla nékolik relevantnich informaci. Zaprvé né-
kolik odborné zamérenych piredmétli vyZaduje cetbu specializovanych lékaiskych
textl v cizim jazyce (anglictin€), zaméfenych napriklad histologicky, biochemicky
¢i geneticky. Zadruhé se na 3. LF UK tradi¢né vyucuje i povinné volitelny predmét
akademické komunikace (Academic Communication in English), jenZ se primarné
orientuje na psanou komunikaci. A zatteti studenti z prvniho ro¢niku disponuji
zakladni znalosti morfologie a slovni zasoby latinského a reckého jazyka (dvouse-
mestralni predmét Lékarskd terminologie), jez se dale upevnuje pri studiu obort
uzivajicich téchto jazykl ve svém nazvoslovi (anatomie, klinickd medicina ¢i pa-
tologie) *. Kromé toho lze vychazet i z predpokladu, Ze dne$ni generace studenti
s cizim jazykem prichazi do styku i mimo Skolu, at uz v bézném Zzivoté (komu-
nikace s turisty ¢i zahrani¢nimi studenty) nebo napt. na platformach typu Netflix,
Disney+, Amazon Prime apod., kde védomé ¢i nevédomé procvicuji jazykové kom-
petence poslechu a cteni.

Podobné uZitecnym prvkem byla prakticka stranka jazyka. Z rGznych konverzaci
s praktikujicimi 1ékafi vyplynulo nékolik zakladnich oblasti, v nichz tito neoficialni
respondenti anglictinu uzivaji ¢i ve kterych si ptripadaji nedostatecné kvalifikovani.
Jedna se zejména o komunikaci s pacienty v cizim jazyce a vystupy na odbornych

2V textu uzivam 1. osobu singularu i pluralu - plurdl slouZi pro zavéry ¢i rozhodnuti u¢inéna spole¢né
s kolegou.

3 Utitelskou obeznamenost s osnovami a aktivaci jiz existujicich znalosti pfi vyuce akcentuje konstruk-
tivisticky model u¢eni zminiovany napi. u Dennicka (2012, s. 622).

4 Souvislosti anglické a latinsko-fecké odborné terminologie se vénuje napt. Hon¢ (2020, s. 50).
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lékatskych konferencich.> Na jednu stranu tedy lékaii reflektuji potfebu komuni-
kace s laiky®, zatimco na druhou se jedna o oficialni odborné projevy pronasené
pred publikem tvorenym experty. Mimoto se vSak také objevila zminka o nedosta-
te¢né znalosti zakladni terminologie v oblasti prvni pomoci, obsahu 1ékarnicky’ ¢&i
pojmi uZzivanych v nemocni¢nich zatizenich®, a to jak u lékard, tak u dnesnich
studentd mediciny.

Z vyse uvedeného vyplyva, Ze studenti prichazi do kontaktu s cizim jazykem jed-
nak v ramci studia a jednak v bézném Zivoté a Ze jejich nejCastéji uzivanymi
kompetencemi jsou poslech a ¢teni. Na 3. LF UK maji dale k dispozici i predmét
vénovany akademické komunikaci v anglictiné, a tak se zda, Ze jejich nejméné
rozvinutou jazykovou dovednosti je Ustni produkce. Tyto zavéry se staly zakladem

vvay

pro stanovovani vyukovych metod, jez tvori tézisté tohoto textu.

3 Metody vyuky
3.1 Anamnézy
3.1.1 Organizace a priprava, odbér anamnézy

Nova koncepce vyuky anglictiny tedy meéla spocivat zejména na kultivaci mluve-
ného - a v mensi mife i psaného - projevu. Jasnou pirekazku ovSem tvoii vysoky
pocet studentl. V AR 2022/23 ma Anglictinu pro lékare plnit celkem 227 studenti
rozloZenych do deseti studijnich kruhti. Pti dvaceti aZ Ctyriadvaceti studentech ve
skupiné je pomérné nesnadné zajistit efektivni a disledné procvicovani jazyko-
vych dovednosti, a proto jsme se pro zimni semestr AR 2022/23 rozhodli jed-
notlivé kruhy rozdélit na dvé skupiny vzdy zhruba o deseti studentech.’ Kazda
nové vznikla skupina pak ma misto 90 minut tydné pouze 45 minut, coz jsme pro
nacvik mluvené produkce povazovali za Stastnéjsi reSeni.

Tyto zkracené hodiny v zimnim semestru se pak zaméruji zejména na odebirani
anamnézy v cizim jazyce. Nez pristoupime k odbéru, jednu hodinu vénujeme obec-
né strukture, pricemz studenty vybizime k formulaci moZnych otazek na jednot-

5 Jak na konferencich, tak p¥i konzultacich s pacienty navic angli¢tina ¢asto slouZzi jako obecny dorozu-
mivaci prostredek dvou mluvéich, jejichZ rodnou fedi je jiny jazyk. Musi se tedy brat v potaz aspekty jazyka
uzivaného nerodilymi mluvéimi. K tématu anglictina jako lingua franca viz napt. Schloglova 2021.

6 K laické strance lékai'ské angli¢tiny viz napt. Parkinson 1999.

7 Vice ¢ méné oficialni a standardizované terminy typu gaza, obinadlo, nizky s kulatymi hroty, dievéna
lopatka (,$pachtle”), civkova naplast apod.

8 Prijem, propusténi (revers), oddéleni, ambulance, lizkové oddéleni, ...

9 Po zapocitani ,fast-track studenti” (drzitell certifikatG trovné C1-C2), nicméné konkrétni studijni
kruh miiZze mit dva, zatimco jiny jich ma devét. Néktefi fast-track studenti se navic rozhodli do hodin
dochézet, at uz jednou za ¢as ¢i zcela pravidelné.
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livé oblasti kazuistiky. Diraz pritom klademe nejen na gramaticko-syntaktickou
spravnost otazek, ale také na vhodnost a relevanci otevirenych a uzavrenych otazek
¢i na dalsi drovné jazyka, jako je napfk. zdvorilost'® ¢ pragmatika'l.

Na hodinach vénovanych odbéru samotnému se studenti rozdéli do dvojic pacient-
-léka¥ a obdr#i autentickou ¢esky psanou strukturovanou anamnézu'2. P¥iprava na
praci s timto materialem se pak lisi podle toho, pokolikaté studenti anamnézu na
seminari odebiraji. Na prvnich hodinach semestru si terminologii mohou chystat
ve spolupraci s vyucujicim, a to dokonce i tak, Ze vyucujici cely text projde se
skupinou na misté a pomahda vymyslet vhodna feseni jesté pred odbérem.!® Celou
aktivitu tedy ridi vyucujici. Postupem casu a s narlistem zkuSenosti studenti by
hledani vhodnych reseni mélo prejit nejprve na kazdou dvojici zvlast'*, pouze
s omezenym doplnénim od vyucujiciho, a posléze dokonce na ,pacienta“ samotné-
ho'®> - ,lékaf“ uz béhem téchto 5-10 minut na terminologii neparticipuje, pouze
si opakuje jednotlivé slozky anamnézy a otazKy s nimi souvisejici. Vyvoj tedy smé-
fuje ke stale vétsi autonomii studentl a spoléha na jejich schopnost samostatné
reflexe vhodnosti reSeni.

Po terminologické pripravé nasleduje zhruba 10-15 minut, béhem nichz se
anamnézy odebiraji. At je povaha prace na terminologii jakakoli, 1ékafi jiz v tu-
to chvili nesmi nahliZet do anamnéz, kladou otdzky a zaznamendavaji si pacien-
tovy odpovédi, zatimco vyucujici obchazi jednotlivé dvojice a déla si poznamky
v oblasti terminologie, gramatiky ¢i stylistiky. Po této sekci vyucujici na zakladé
svych postiehti dava skupiné neadresnou zpétnou vazbu - cituje vhodna vyjadreni,
ale také chybné véty Ci terminy a studentlim dava za ukol pftijit na vhodnéjsi ¢i
idiomatictéjsi reSeni. Diraz se klade i na slovesné kolokace a synonymni vazby,
jelikoZ studenti terminy samotné Casto znaji, ale maji problém je uzudlné zapo-

10 pacienta bychom se v ivodu rozhovoru napt- spiSe neméli ptat What is your problem?, ale What brings
you here? What brought you along? How can I help you (today)? What seems to be the problem?

1 Napt. rozdily mezi pozitivni a negativni formulaci otdzkovych struktur - Is there a history of diabetes in
your family vs. Isn’t there a history of diabetes in your family?

12 Anamnézy ¢erpame z uéebnice Talking Medicine 2: Case Studies in Czech (Cermakova I. & Bakusova T,
2021).

13 Toto slouzi jako kratka zahtivaci aktivita (terminologicky brainstorming, hledani synonym apod.). Té-
matu ,warm-up* aktivit se vénuje Cerméakova (2019).

v

14 74e oviem vznika riziko narugenf autenticity simulované situace - kdyz se ,1ékar i¢astni terminolo-
gické ptipravy, neziidka si néktera fakta obsazena v anamnéze zapamatuje a nasledné se na né miiZze pfimo
ptat namisto toho, aby se otevienymi otazkami postupné ptiblizoval tomu, co pfesné pacienta trapi, co se
nachdzi v jeho rodinné anamnéze apod.

15 X hled4ni regeni samozi'ejmé studenti mohou v této pripravné fazi pouzivat internetové zdroje. Klade-
me ale diiraz na to, aby reflektovali vhodnost nabizenych ptrekladovych ekvivalentl a nepouzivali bezmys-
lenkovité prvni moznost navrZenou piekladacem Google Translate. Kromé ptekladact byvaji doporucova-
ny zejména online vykladové slovniky (Merriam Webster Medical Dictionary, Medical Dictionary of Health
Terms apod.).
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jit do anglické véty. Po této skupinové aktivité se na zavér vybere jeden z 1é-
kari, ktery odebranou anamnézu na zakladé svého zapisu anglicky zrekapituluje
pred zbytkem skupiny a od ostatnich obdrzi feedback. Zde se zdiiraziiuje zejména
ucelenost, fakticka presnost a srozumitelnost projevu'®, sekundarné pak i prace
s hlasem ¢i schopnost pouZivat strukturujici vyrazy!'’ a zachovavat o¢ni kontakt
s posluchadstvem.

3.1.2 Jazykové kompetence a vzorova anamnéza - chirurgie

Béhem kazdé takto koncipované hodiny studenti musi nékolik minut konverzovat
v cizim jazyce, a to vSichni, coz povazuji za jeden z hlavnich benefitd této me-
tody. Cesky psany obsah kazuistiky od studentii vyZaduje jazykovou improvizaci,
kreativitu a vede je k ttibeni jazykového citu i prekladatelsko-tlumocnickych do-
vednosti, které jsou v literature casto popisovany jako uziteny nastroj pri studiu
ciziho jazyka.'® Lékai rekapitulujici odebranou anamnézu pak navic cviéi souvisly
a strukturovany cizojazy¢ny piednes pted publikem vrstevnikd. BEhem semestru
by kazdy student mél takto rekapitulovat alespoii jednou, coz slouZzi i jako nacvik
pro povinnou prezentaci pozdéji v kurzu. Studenti kladouci dotazy pacientim si
béhem cviceni zaroven lépe fixuji strukturu anamnéz, aby pfi jejich dals$im odebi-
rani (nejen na hodinach anglictiny, ale naprt. také na predmétu Interni propedeuti-
ka) na zadnou oblast nezapomnéli.

Pro ukdzku niZe poskytuji jednu z anamnéz vyuzivanych v hodinach Anglictiny pro
lékare.'® Chirurgickd anamnéza dle mého nazoru dobie demonstruje, jak mohou
vypadat 1ékarské zapisy - misty dotycny lékar uziva celych vét, ale prevazné se
jedna o nevétné celky a Casto pouze o seznamy termind. Pacientovym ukolem je
tento zapis v ramci konverzace prevést do ciziho jazyka, ale nikoli mechanicky,
nybrz kreativné, protoze dliraz se klade i na aspekt vérohodnosti. Konkrétné vzato
by pacient lokalizaci bolesti v tomto ptipadé pravdépodobné nepopsal slovy ,epi-
gastrium” a ,mesogastrium®, ale bud’ by se vyjadril obecnéji a lai¢téji (,uprostied
bricha, nad brichem“) nebo by prosté ukazal rukou. Odborné vyrazy by se idealné
mély objevit az v zapisu lékafe a jeho nasledném prednesu. Kazuistika rovnéz
ovéfuje schopnost tvoreni celych vét z kusych informaci (v komunikaci zpravidla
nestaci tici ,pfi potiZich Febichol, ale napt. ,Beru si Febichol, kdyZ se necitim

N«

dobre / kdyZ mam potiZe“ atp.), rozliSovani laické a odborné terminologie (plané

16 Tyto tii oblasti jsou i kritérii pro zavérec¢nou tstni zkousku - spise nez o dokonalou jazykovou sprav-
nost nam jde o to, aby se studenti vyjadiovali fakticky presné, srozumitelné a aby pfi odbéru na zadnou
slozku anamnézy nezapomnéli.

17 First, then, afterwards, in terms of; as for, lastly, in conclusion, ...
18 Namatkové napt. Uzawa (1997), Cook (2007) ¢i Takimoto & Hashimoto (2010).

19 Podotykam rovnéz, Ze vSechny takto uzivané kazuistiky jsou autentické a jen minimalné upravené
(v tomto ptipadé bylo doplnéno ,do hysterektomie” v gynekologické anamnéze, aby se predeslo zmatktim).
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nestovice laicky chickenpox, odborné varicella, podobné rozliSeny tfeba i spalnic¢ky
measles - rubeola ¢i zardénky German/three-day measles - rubella, dale existuji
i rozdilné laické a odborné pluraly, napt. varixy varicose veins — varices), uzivani
béZnych lékafskych termind a kolokaci, jez mlze znat i pacient (,bézné détské

« «

choroby®, ,vzedmuti bticha“, ,mit nadvahu®, ,pravidelnd kontrola“ apod.), ¢i vyra-

zU obecného jazyka (,tuc¢né jidlo, ,bolest trva“, ,zvracet®, ,potit se”, ,nekoufim®,
»panelovy dim"“ apod.).

CHIRURGIE

Kazuistika 5
NO: 55leta Zena, pfijata na chirurgickou kliniku s anamnézou pét hodin trvajicich prudkych
bolesti bficha, které zadaly po tuéném jidle. Bolesti byly lokalizovény v epigastriu a pravém
podzebii az mespgastry. byly prudké. trvalého charakteru. Tiikrat zvracela hofky obsah se
2luéi, méla pocit slabosti a na omdleni, silné se potila. Plyny pfestaly odchdzet a pozorovala
vzedmuti biicha
0A: Béiné détské choroby (spalnicky, zardénky, plané neitovice), gynekologicka operace ve
45 letech (hysterektomie pro myomy), pfed dvéma lety zjisténa vicecetna litidza ve Zluéniku.
typické zachvaty neméla. jen obéas tlaky v epigastriu zejména po jidle spojené s
meteorismem. Hypertenze od étyficet: péti let. 1ééena. varixy obou DK.
RA: Matka 80 let, obézni, 1é¢i se s diabetem IL typu, otec zemfel v 75 letech na rakovinu
prostaty. Star#i bratr je po bapatrické operaci zaludku kvili nadvaze. Ma dvé deery 16 let —
dvojéata, obé maji skolidzu patefe, dochdzeji na rehabilitace.
FA: pi1 potizich 32 Eghichol pfed jidlem. 3x1 Aescin
GA: Menstruace pravidelna od 13 let (do hysterektomie), porody: 1. ve 39 letech
jednovajeénd dvojéata po umélém oplodnéni — cisaisky fez, potraty: 1 spontanni potrat v 35
letech. Pravidelné kontroly na gynekologii jedenkrat roéng, posledni 01/20.
Abiizus: nekoufi, alkohol pfileZitostné
AA: alergie na penicilin

PA: knihovnice na ¢asteény uvazek

SA: Bydli ve spole¢ném byté v panelovém dome s dcerami a manzelem.

Obr. 1: Ukdzka anamnézy na téma chirurgie (Cermdkovd I., & Bakusovd T., 2021, s. 51)

Jak jiz bylo naznaceno, anamnézy neslouzi pouze k procvicovani terminologie sa-
motné, ale i obecnych jazykovych kompetenci, jakoz i kreativity, improvizace a po-
hotovych reakci v komunikaci. Z obecnych jazykovych aspektd jmenujme uZivani
Casi, a to zejména z hlediska rozdilnych vyznamu préterita, prézentu a perfekta
a jejich prostych ¢ progresivnich forem?° - I feel weak x I felt weak a I was feeling
weak x [ have been feeling weak. Kromé toho se jedna i o odliSnosti ve slovesnych
rodech, viz napt. preklad ceského aktivniho rodu reflexiva ,l1é¢i se s diabetem”
prostym anglickym pasivem she is treated for diabetes, ¢i o rozdily ve vyznamu
predloZek she is treated for diabetes x she is treated with antiinflammatories nebo

20 vice viz Dugkové (1994, s. 233n.).
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také odlisnych predlozkovych vazeb ,ma alergii na pyl“ x he is allergic to pollen.
Stranou samozrejmé nezlistava ani systémova asymetrie anglictiny a cCeStiny sou-
visejici s kategorii ¢lenu ¢i napft. rizné aspekty kategorie cisla (measles/mumps
is a common childhood disease). Kromé téchto dil¢ich kompetenci se na podkladu
anamnéz rovnéz vénujeme i vy$$im jazykovym rovindm, konkrétné napft. riznym
vrstvam lexika - to fart, to pee, to go number two, to burp VS to pass gas, to pass
water, to pass stools, to belch.

VySe také uvadim, Ze anamnézy slouzi i k nacviku pohotovosti a improvizace.
Autentické 1ékaiské zpravy nékdy nebyvaji kompletni - vynechany jsou samoziej-
mé osobni Udaje pacienti (jméno a piijmeni, vaha, vyska), ale Casto také chybi
napf- udaje o vakcinaci a pobytu v tropickych oblastech (epidemiologickd anamné-
za) -, nicméné student odebirajici anamnézu toto nemusi védét, a tak se na chy-
béjici idaje presto zepta. Odpovidajici student je pak veden k tomu, aby chybéjici
udaje doplnil sam. Toto plati i v pripadech, kdy student-lékai klade dotazy, jez
jdou oproti obsahu anamnézy do podstatné vétsi hloubky?! - i zde je zahodno, aby
student-pacient byl schopen reagovat a improvizovat a aby komunikace i nadale
probihala.

3.2 Prezentace a e-learning

V letnim semestru se Anglictina pro lékare prevazné zaméiuje na prezentace stu-
dentd na odborna témata. Béhem jednoho devadesatiminutového bloku jsou ob-
vykle predneseny Ctyfi desetiminutové prezentace v cizim jazyce a kaZzdou na-
sleduje detailni vyhodnoceni. Studenti v obecenstvu maji za Ukol zaméfit se na
konkrétni stranku projevu prednasejiciho, ptricemz se analyzuje rétorika (prace
s hlasem vcetné hlasitosti, intonace a artikulace, o¢ni kontakt, rec téla, gestikula-
ce), jazyk?? (vhodnost registru - formalni ¢i neformalni, srozumitelnost po strance
gramatické a syntaktické), obsah (pf#ili§ mnoho/malo informaci na dany casovy
limit, obsah slidli v prezentaci a to, nakolik se piekryva s tim, co fika prednasejici)
a celkovy dojem (presveédcil prednasejici posluchace, Ze vi, o ¢em mluvi, a proc
ano/ne). Po skonceni prezentace studenti poskytuji v anglictiné zpétnou vazbu,
doplnénou o postiehy vyucujiciho, pticemz se nesnazime piednasejictho demora-
lizovat, ale akcentovat pozitivni i negativni stranky jeho projevu, aby mél presnéjsi
predstavu o tom, jakym dojmem na své posluchace plisobi. Dvé zavérec¢né hodiny
semestru se vénuji opakovani odbéru anamnéz pied zavérecnou zkouskou.

Kromé prezencnich hodin maji studenti v rdmci kurzu absolvovat i nékolik e-
-learningovych lekci na platformé Moodle 3, které cili na dilezité a casto pro-

21 7de se jednd napt. o dotazy na dédi¢na onemocnéni ¢i na priciny amrti vzdalenéjsich rodinnych pri-
slusnikd.

22 Chyby jsou samoziejmé pripustné a pochopitelné. V zavérecném feedbacku se shrnou ty nejzasadnéjsi,
tedy ty, jeZ se opakuji, a ty, jeZ brani v pfesném predani informace.
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blémové oblasti jazykové produkce, popi. na aspekty, jez se studenti musi naucit
samostatné a mechanicky - rozliSovani uziti pritomného, minulého a predpritom-
ného Casu, psani kratkého Gvahového textu, ¢teni ¢i poslech s porozuménim, Casté
1ékarské zkratky Ci napt. tvorbu latinsko-feckych plurdlt v odborné lékaiské an-
glictiné a schopnost prechdzet mezi odbornou a laickou lékatskou terminologif.
Studenti maji v této oblasti relativni volnost, jelikoZ si cely e-learning mohou splnit
prvni tyden zimniho semestru nebo cely aZ na konci letniho, ale bez e-learningu
nemohou obdrzet zapocCty, a tak ani jit ke zkousce.

4 Vystupy predmétu - zavér

Po absolvovani dvou semestri Anglictiny pro lékare by student mél byt schopen
odebrat kompletni anamnézu od anglicky hovoticiho pacienta, prechazet mezi od-
bornym a laickym registrem v 1ékaiské terminologii a prezentovat odborné té-
ma v cizim jazyce pred svymi vrstevniky. Kromé toho by rovnéz mél disponovat
znalosti tvorby latinsko-feckych plurdli v odborné lékarské anglictiné a uzivani
frekventovanych 1ékarskych zkratek, mél by pohotové reagovat v komunikaci a ta-
ké si zdokonalit zakladni jazykové kompetence psani, ¢teni a poslechu s porozu-
ménim. Do jaké miry tyto vystupy studenti naplni, ovSem samoziejmé zavisi na
jejich ochoté systematicky pracovat na svych jazykovych dovednostech, na tom,
jaké priority si v tfetim ro¢niku nastavi, a samoziejmé na schopnosti vyucujiciho
hodiny vést kvalitné a podnétné.

Anamnézy uzivané zejména na hodinach v zimnim semestru dle mého nazoru mo-
hou slouzit jako velmi vSestranny vyukovy nastroj a odrazovy mistek k rozebirani
vétsich gramatickych ¢i syntaktickych nebo i lexikalnich témat. Tento vyklad pak
vychazi ,zdola“ z potieb konkrétni skupiny a na né reaguje. Pokud vyucujici zjisti,
Ze v té které skupiné studenti neumi pracovat se ¢leny, miiZe se stru¢né vénovat
kategorii determinace. Jindy to mohou byt (a byvaji) ¢asy, rozdily v laickém a od-
borném registru, tvorba pluralli, formulace otazek apod. Prezentace pak mohou
ukazat leckteré nedostatky i u jinak velice dobfe anglicky vybavenych studen-
th. Nejvice samoziejmé testuji jazykové a fecnické dovednosti, ale nezanedbatel-
ny je i aspekt pripravny, tedy studium a excerpce materialii a planovani obsahu
a tempa feci, aby se zaplnil konkrétni ¢asovy tusek (10 min.), a aspekt psycholo-
gicky, tedy prace s nervozitou a trémou spojenou s prednesem pted spoluzaky,
tzn. kompetence uZitecné i mimo sféru ciziho jazyka.

Zakladni dva vyukové nastroje Anglictiny pro lékare - Cesky psané anamnézy
a prednes odborné prezentace v cizim jazyce - jsou tedy dle mého nazoru pro
studenty lékatskych fakult velice vhodné, jelikoZ maji co nabidnout studentim
vSech jazykovych trovni a zamétuji se na jazykové oblasti, které jsou pro studenty
- budouci lékarte - velmi relevantni a uzitecné. Koncepce vyuky, jez na nich spoci-
va, samoziejmé neni dokonala ani definitivni a bude se dale rozvijet - v planu je
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Vs 7

napf. rozsireni nabidky e-learningovych aktivit, zarazeni dalsi slovni zasoby a roz-
déleni studijnich kruhi dle vykonnosti -, ale dle mého nazoru miize slouZit jako
dobry zadklad pro dalsi rozpracovani ¢i jako alespon dil¢i inspirace i pro ostatni
vyucujici anglického jazyka na lékatskych fakultach.
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Creativity in teaching and learning: Fantasy Role Play
Activities in Higher Education

Andrea Salayova

Abstract: The aim of this paper is to introduce three fantasy role play activities used in teach-
ing of medical terminology at the faculty of medicine at Masaryk University in Brno. The paper
argues that using the methods usually associated with younger students does have the benefits
even in higher education, such as improving the atmosphere in the class, motivating the stu-
dents and supporting the deeper learning. The activities are adaptable to any language class,
so sharing the experience with working with them both in online and in-person classroom can
inspire the teachers of any language (or other subjects) to incorporate the roleplay activities
to their classes.

Key words: roleplay, higher education, creative teaching, interactive activities

Introduction

There are various opinions on the topic of role play activities in higher education,
especially at universities. In the serious learning environment, the students do
not expect to be entering magical kingdoms or becoming the witches and wizards
during their weekly Latin class. Sometimes there is some resistance at first, but
at the end they not only enjoy it, but let their creativity take the lead, which also
supports the deeper learning, cooperation and positive approach to the class in
general.! Just as Cherney (2008, p. 154) states: “Teaching at its finest requires that
instructors consider every educational tool at their command - an assortment of tech-
niques and technologies - to provide their students the richest educational experience
possible”.

The aim of this paper is to share the experience of using three types of role-
play activities while teaching medical terminology at the faculty of medicine at
Masaryk University in Brno during the years 2020-2023. These activities can me
modified to fit into various (mainly) language classes of medium size (app. 20 stu-
dents) and they can take between 20 to 40 minutes to complete. These activities
were tested on the students at the Faculty od Medicine in Brno, in their first year
of studies, both in Czech and English programme. English programme groups can
be especially challenging, because they include the mix of students from various
cultural and language backgrounds, with various levels of learning abilities and
learning styles.

In otherwise very rigid subject, such as medical terminology, which offers little
opportunities for diverse types of learning activities, that would be useful in other

1 Nilson (1998); Watson et al. (1996).
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languages that can be actively spoken, role play exercises can help to diversify
the classroom time and energize the participants. This creates the positive atmo-
sphere within the class and motivates, which is “a critical component of learning”
(Leamson, 2000). Students are also asked to create something in the course of the
exercise, which raises their satisfaction at the end and in the process of doing and
creating, the learning process is much more immersive and effective. Simply said,
these activities help the students to learn (Lawson, 1995).

Seemingly illogical is the fact that the aim of fantasy role play is not to imitate the
real life as it is in the most commonly used type of role play in higher education.?
While this high credibility role play is important, fantasy role play can unlock the
creativity in a different way and I believe it can have its place in all levels of
education.

Research also shows that concepts introduced through active learning enhanced
the understanding of the materials. Students in standard lectures were consis-
tently remembering less than those taught by creative methods - by roughly 20%,
according to the study by Goldwater and Acker (1975) or Rickard et al. (1988) and
also supported by the paper published by Cherney (2008), in which “two studies
examined the free recall for course content of 314 American undergraduate students
across various course levels”® After the end of the course, the students were asked
to list 10 things they remembered from it and the results across all groups showed

that 4 out of 5 responses were related to activities.*

1 Magical Kingdom I. - Saving the Princess

The first activity is introduced to the students in their second semester, when
they have the sufficient knowledge to successfully complete it. The aim of this
activity is to practice how to write a medical diagnosis and revise the appropriate
vocabulary.

The students are divided into the groups of 4 (approximately 5 groups per mid-
size classroom) and given the instructions as follows (either orally or written on
a piece of paper, a slide in a presentation can also be used):

“Once upon a time, there was a magical kingdom in a far away land. Everyone in the
kingdom was very happy until one day a great sadness fell on everyone. The princess has
fallen sick. Doctors from all over the world have been called and trying to save her, but
no one could figure out what this mysterious illness is. You are a group of 4 well known
doctors and you have decided to go on a quest to save the princess. Make a journey
to the magic kingdom and figure out what happened to the princess. Write down the

2 See the typology of the roleplay by Rao, Stupans (2012, p. 430).
3 Cherney (2008, p. 152).
4 Cherney (2008, p. 166).
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symptoms and the diagnosis in Latin. After you heal the princess one person from each
group will attend the conference where they will share your findings’.

Students then work in groups to come up with a story and translating the di-
agnoses. The teacher monitors the process and offers help when needed, for ex-
ample when students have a bigger idea than their vocabulary is sufficient for.
The time needed for this part of the activity depends on the group, with more
creative groups even up to 20 minutes, but usually 10 to 15 minutes is sufficient.
The teacher can allot the exact time beforehand, so the students know exactly how
much time they have to elaborate.

When the time is up or when the teacher sees all groups finished working, ev-
eryone is invited to present their work. During the “conference” part, the teacher
and the rest of the class provide the feedback regarding the grammar and the
structure of their diagnosis. It is also possible to come up with a prize for the
best story, which is voted on by the students at the end (groups cannot vote for
themselves).

2 Magical Kingdom II. - Witches and Wizards

Once the topic of the magical kingdom has been introduced, it can be modified
and revisited at any point in semester. Very convenient time for the second visit is
during the topic of medical prescriptions, when the students are learning how to
properly write one, use the appropriate abbreviations and memorize which parts
the complete medical prescription has.

The students are again divided into the groups of 4 (preferably the same ones as
in the previous exercise) and are given the instructions as follows:

“After you saved the princess the word of your skills has reached even the furthest
corners of the kingdom. The king was so grateful he awarded you the titles of official
witches and wizards and provided you with a very valuable piece of real estate right
in the middle of the magical forest. Here you have established your own magical office,
where the creatures and magical beings from the entire kingdom come to ask for your
help with their various ailments. Tell us what magical creature did you help with which
ailment and then show us a recipe to a magical potion you prescribed him as a medicine.
Make sure it is grammatically correct and nothing is missing!”

Students then work in the groups on the assignment and then present their recipe
to their classmates when they are finished. The teacher monitors the classroom,
answers the questions and checks the correctness of the results.

This activity is very popular among the students and also very effective, because
ever since introducing it, the students have no problems recalling the parts of the
prescription during the final exam, which had been one of the most problematic

Innovation in language teaching in healthcare 55



topics before. It is also one of the most frequently mentioned points in the final
course evaluation questionnaire, that the students are supposed to fill in at the
end of the semester. The questions are very open - for example “What did you
like about the class? What would you change?”, so them mentioning this activity
has even higher value.

3 Magical Kingdom III. - Autopsy of the magical creature

This activity is introduced in the week when the students are supposed to learn
about the structure of the autopsy report and how to correctly fill one in, shortly
before their dissection week at the end of the semester. After the presentation
about the autopsy report itself, the students are given following instructions:

“Welcome back to the magical kingdom! This time there has been an interesting devel-
opment in the magical forest. There is a buzz all around about the unknown magical
creature that had been found nearby. Unfortunately, it had been dead. Your task is to
perform the autopsy on this creature and correctly fill in the medical report. Make sure
to correctly describe all interesting body parts and organs of this creature and its cause
of death. At the end, present your findings to your classmates’”.

This activity also proved to be very popular among the students, many of whom
also include illustrations of the creatures and very elaborate stories about them.
Possible variation of this activity is called “The Alien Autopsy”, in which the imag-
inary autopsy is being performed on an alien instead of the magical creature and
the students are supposed to describe all the body parts and organs that are
different than the ones found on the human body. During this version, the music
is used to create the atmosphere. The instructions are as follows:

“The yearis 1947. New Mexico. USA. You are a group of small-town doctors. There have
been some strange events going on in said town - UFO crashes. The secret services have
asked you to examine the alien body that had been found at the side of the crash. Fill
in the blank autopsy report in front of you with the information you find out about
the alien (Students are encouraged to use their imagination). Note all differences to
human body (missing organs or limbs, extra body parts, etc.). Don’t forget to correctly
note the cause of death. You will present your findings at the top-secret conference in
approximately 20 minutes.”

In some groups, the students are very invested in their magical kingdoms, so for
them the first version of the activity is recommended, but if it seems like the
change of the setting is something that could benefit the class, the second version
is used. If there is leftover time in one of the following classes or during the

5 I have described this version of the activity in more detail in the paper by me and my colleague: Salay-
ov, A. & Gachallova, N. (2023). Creative Group Exercises as an Educational Tool in Teaching Professional
Language. Humanising Language Teaching. Pilgrims, 25, 1, 1-3.
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revision period at the end of the year, the unused version can be offered to the
students to help them revise not only parts of the autopsy report, but vocabulary
in general and considering that the autopsy report consists of medical diagnoses,
it can be very valuable revision tool before the final exam, which included trans-
lation of medical diagnoses both in written part and in oral part.

Here are some of the examples of the illustrations of the aliens from students’
alien autopsy reports:®

I 1, Not a medica! vxaminer case T

Sometimes the students create even more illustrations on their tablets from their
own initiative (where they are not constricted by the human form on the blank
autopsy report) and here are some examples.

Conclusion

Even though using seemingly childish activities in higher education may seem silly
at first, fantasy roleplay can be an interesting tool to change the atmosphere in

6 All pictures are taken and owned by author and used in this paper with the permission of the students.
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class and engage students in a different way, especially if the topic of the class
can feel monotone and draining. When students think creatively, their learning
becomes easier and deeper, resulting in better information retention and less time
spent memorizing at home. The more interesting and different the learning activ-
ity is, the better are the levels of memory retention (Restorff, 1933). This is also
proved by Symons and Johnson (1997), connecting the learning to elaboration,
which is the core concept of the activities provided. Learning this way could also
be considered “accidental”, i.e., the students are not actively focusing on memoriz-
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ing the material, which also have been shown to have higher information recall
levels (Smyth, Kosslyn, 2007).

These activities are also the great tool to keep to students focused and keep their
attention on the task at hand, which is the key in learning environment (Craik et
al,, 1996), which was also proved by neuroimaging studies (Shallice et al., 1994).
The activities are also very distinct, which means they will offer more powerful
memory retrieval cues at later time (Smyth, Kosslyn, 2007). As Cherney (2008,
p.- 154) states: “Many instances of forgetting occur not because the information sought
has been lost from memory, but because the cues used to probe memory are ineffective.
Context provides very powerful retrieval cues. Memories are stronger and more detailed
when they are experienced and rich in context cues”.
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Neodborny jazyk v kurze slovenciny pre ukrajinskych
zdravotnikov

Common language in Slovak course for Ukranian health care
workers

Lubomir Holik

Abstrakt: Ukrajinski zdravotnici sa stali sucastou slovenskych nemocnic a zdravotnickych
zariadeni, Aby mohli vykonavat svoju pracu, musia prejst odbornymi skiskami, vratane tej zo
slovenského jazyka. Slovensky jazyk potrebuju aj na pracu s pacientmi. Ministerstvo zdravot-
nictva Slovenskej republiky v spolupraci s Lekarskou fakultou Univerzity Komenského orga-
nizuje jazykové kurzy pre ukrajinskych zdravotnikov. Sti¢astou kurzu su primarne gramatika
a slovenska lekarska terminolégia, ktoré su esencidlnou sti¢astou ich profesie. Okrem cviceni
zameranych prave na vysSie spominané, som zaradil do vyucby aj doplnkové cvi¢enia na ne-
odborny jazyk, pretoze mozu prist do kontaktu aj s nim. V tomto ¢lanku som sa zameral na
frazeologizmy v neodbornom tstnom a jazykovom prejave, ktoré obsahuju ako zaklad casti
tela a kolegovia alebo pacienti ich pouZivaji v konverzacii. Dal$ou oblastou st bohemizmy,
ktoré st velmi bezné a slovenski pouZzivatelia si ¢asto ich pritomnost’ ani neuvedomuju. Ukra-
jinskym zdravotnikom som naplénoval cvicenia na odhalovanie chyb, do ktorého som zamiesal
aj niektoré bohemizmy. Frekventanti prichddzaju do kontaktu aj s mladymi l'ud'mi a maju deti,
ktoré mozu prinasat slangové vyrazy zo skoly domov, takze tie som taktiez zaradil ido kurzu.
Dalej ¢lanok skiima aj opaéni stranu a to archaizmy. V zavere som sa este pozrel na slova a vety
zr6znych regiénov Slovenska, pretoZe aj nasi Studenti pracuji po celej krajine a lokalne vyrazy
samozu tiez vyskytnit, ale toto som ponal iba doplnkovo, s tym, Ze som neocakaval orientaciu
Studentov v tejto oblasti. Cielom pridania cvi¢eni na neodborny jazyk bolo zvysit rozmanitost’
cvicendi, ako aj zaviest formu ucenia hrou.

Klucové slova: archaizmus, bohemizmus, dialekt, frazeologizmus, neodborny jazyk, slang,
terminolégia

Abstract: Ukrainian healthcare workers became a big part of Slovak health facilities. But
they need to pass exams in the field of medicine they want to work in, plus from the Slovak
language, needed for communication with their colleagues and patients. Naturally, they need
to go through grammar and medical terminology, which are essential parts of their profes-
sion. The Ministry of Health of the Slovak Republic in cooperation with Faculty of Medicine
of Comenius University organizes language training courses in Slovak for them. Besides the
already mentioned exercises, [ offered additional exercises, which are focused on common
language, they can come to contact with in their work. This article deals with idioms, which
are frequently used in conversation by their colleagues and patients. The next topic this article
covers are bohemisms. Native speakers of Slovak use these words, often without even noticing
it. We practised spotting those words in exercises focused on mistakes. Our students are also
facing slang used by young people in hospitals as well as their children who are visiting Slovak
schools. So, I added also exercises with those words. On the other side, I also offered exercises
with archaisms. The aim of that activity was just pure relax and fun. The last part of this article
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deals with regional words from different parts of Slovakia, where our students work, but this
activity was just supplementary. Common language exercises aimed to increase the diversity
of exercises and add a playful form of learning into the process.

Key words: archaism, bohemism, dialect, idiom, common language, slang, terminology

Uvod

Sucasna geopolitickd situdcia spdsobila masivny prichod obyvatelov Ukrajiny na
uzemie Slovenskej republiky, ¢o sa prirodzene dotklo aj zdravotnikov, ¢i uz leka-
rov alebo zdravotnych sestier. Prave pre tieto dve menované kategdrie organizuje
Ustav lekarskej terminolégie a cudzich jazykov Lekarskej fakulty Univerzity Ko-
menského v spolupraci s Ministerstvom zdravotnictva Slovenskej republiky kur-
zy odborného slovenského jazyka. Nosnou sucastou kurzov sd zdklady slovenskej
gramatiky, slovenska lekarska terminolégia a slovencina ako nastroj konverzacie
medzi slovenskym pacientom a ukrajinskym zdravotnikom. Formou rozmanitych
aktivit sa Studenti pripravuju na komunikaciu v slovenskych zdravotnickych zaria-
deniach. Problematike zahrani¢nych Studentov mediciny a prepojeniu kazdoden-
ného jazyka a odborného sa v ¢eskom priestore, mimo inych venuje aj Ivana Re-
Skova v ramci jej prezentacii na konferenciach Propojeni v§eobecného a odborného
jazyka u zahraniénich medikii (2019) a Cestina pro specifické ticely z pohledu autora
(2021), v slovenskom priestore napr. Radoslav Durajka. Prave spominany autor
sice vo svojom prispevku Slovencina ako cudzi jazyk na Lekdrskej fakulte Univerzity
Komenského v Bratislave narazal na eSte iba Studentov mediciny, avSak zameranie
ich kurzov je totozné s kurzami pre uz vysStudovanych lekdrov a zdravotné sestry,
ktori prichadzaju z Ukrajiny:

Uvedomujeme si, Ze Studentov neucime striktne odborny jazyk. Nasich Studentov u¢ime porozumiet
pacientom, ktori budu laicky opisovat svoje symptémy, ale zaroven ich orientujeme na odbornu ko-
munikaciu (ndzvy chordb, orienticia v nemocnici, ...), trénujeme zapisanie spravy z vySetreni. Kurzy
slovenciny sa opieraju predovSetkym o komunikacny ciel’ a moznost frekventanta uplatnit' sa v kon-
krétnom odbore (Durajka, 2016-2017,s. 9).

Pre konverzacné ticely su zvolené aktivity stuvisiace s diskusiou na réozne medicin-
ske témy ako aj témy z kazdodenného Zivota. Taktiez Studenti hraju roly, v ktorych
su lekdrmi alebo pacientmi, tym, Ze dostanu stru¢ny popis situacie a vo dvojiciach
pracujui na vytvoreni dialégov. Dostavaju aj domdacu ulohu napisat’ kazuistiku zo
svojho odboru, Cize nieCo ako maly projekt. Gramatiku precviCujeme pomocou
cviceni, v ktorych si Studenti upeviiuji sklonovanie podstatnych mien a casova-
nie slovies, ako aj neflektivne slovné druhy ako su predlozky a spojky. Takéto
cvi¢enia majti va¢$inou formu dopliiiania z pontknutych moZnosti, transformacie
slov danych v zatvorkach alebo uplatnenia vlastnych vedomosti, ked’ maju vo vete
iba prazdne miesto a musia sa rozhodnut, ¢o by tam logicky ako aj gramaticky
bolo vhodné doplnit. Velmi podobné typy aktivit sa realizuja aj pri lexikologickych
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(terminologickych) cvic¢eniach, pomocou ktorych si upeviuju frekventanti slovnu
zasobu, ktort potrebuju nielen pri praci s pacientmi, ale aj pri pisani lekarskych
sprav. Okrem toho sa vyuzivaji aj cviCenia zamerané na pracu s textami, ¢i uz
odbornymi alebo populdrno-ndu¢nymi (spravodajskymi) zameranymi na novinky
z mediciny, ¢i legislativu v oblasti zdravotnictva. Dalej $tudenti vypractivaji cvice-
nia zamerané aj na pracu s videami, ktoré sa venuji navStevam ordindcii réznych
medicinskych Specialistov a roznym typom vysetreni a zakrokom.

Do mozaiky tychto aktivit som sa rozhodol zaradit na kazdej hodine pre pokrocilé
skupiny, ktoré uZ absolvovali kurzy pre zaciato¢nikov, aj cvi¢enia zamerané na
neodborny jazyk, s ktorym tcastnici kurzov taktieZ prichadzaji do kontaktu, ¢i uz
vo svojej praci alebo sa s nim stretnu ich pribuzni, ktori prisli s nimi na Slovensko,
pretoZe je dodlezité porozumiet aj tejto stranke jazyka, Co je hlavna téma clanku.
Okrem dopliiania z pontiknutych moznosti, som im najastej$ie rézne neodborné
vyrazy ponukol vo vetach, v ktorych boli zvyraznené a Studenti sa snazili odhalit
vyznam danych slov.

Frazeologizmy a idiomy

KedZe casti ludského tela tvoria vyznamnu zlozku frazeologizmov resp. idiémov,
rozhodol som sa ich zaradit do vyuc¢by. FrantiSek Cermak (2017) pracuje s ter-
minmi frazéma (frazeologizmus) a idiém, tak, Ze prvy termin spdja s formalnym
hladiskom a ten druhy so sémantickym. No, napriek tomu Cermak pontka za-
kladnu definiciu pre oba pojmy, tak, Ze ide o takd jedinec¢nu ustalent kombinaciu
minimalne dvoch prvkov, z ktorych niektory (alebo aj ziadny) nefunguje rovna-
kym spésobom v Ziadnej inej kombindacii alebo viacerych kombinaciach, resp. sa
vyskytuje v takej funkcii iba v jednom vyraze, prip. niekol'’kych malo.

Okrem toho, Ze spominané vyrazy su aj neoddelitelnou sucastou kaZzdodennej ko-
munikicie, pridal som aj tie, ktoré sa neskladaju iba z nazvov casti ludského tela.
Predmetné spojenia vniesli do vyucovacieho procesu prvky hravosti a odlahce-
nia, inak prisne medicinsky zameranych aktivit. Zacal som vyuzitim tych z uceb-
nice Slovencina pre studentov mediciny od Radoslava Durajku a Valérie Jamricho-
vej (2022), spominant ucebnicu na naSom udstave vyuZivame na vzdeldvanie Stu-
dentov v anglickych verziach programov vSeobecné lekarstvo a zubné lekarstvo,
t.j. pre naSich Studentov v prvom a druhom rocniku doktorského stidia (novo
sa vSak v buducnosti rata aj s vyuzivanim danej uCebnice v zimnom semestri
v tretom rocniku). Autori vybrali dvanast spojeni, ktoré si Slovikom vel'mi dobre
zname a stale su frekventované v nasej beznej reci. NiZsie ich uvddzam:

Mat srdce zo zlata. Mat' tvrdd hlavu. Mat velké oci. Mat’ niekoho v Zalidku. Liezt niekomu na nervy. Mat
niecoho/niekoho po krk. Byt samé ucho. Krv nie je voda. Ruka ruku umyva. Mat' maslo na hlave. Mat za
u$ami. Mat’ plné zuby nie¢oho/niekoho (Durajka, Jamrichova, 2022, s. 137).
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Okrem vysSie spomenutych som eSte doplnil par dalSich z verejného povedomia.

Drzat prsty niekomu. Padnut niekomu do oka. Mat obe ruky lavé. Drzat jazyk za zubami. Stratit’ jazyk
(rec).

Studentov spominané spojenia zaujali a zaroveii rychlo odhalili ich skryté vyzna-
my. Je to spdsobené dvomi faktormi. Prvym bola podobnost s frazeologizmami
(resp. idiomami) v ich materinskom jazyku a druhym sa ukazalo Iahké pochope-
nie skrytého vyznamu v tvrdeniach, pretoze uz slovensky jazyk ovladali na vyssej
urovni a vedeli v iom aj premyslat. ESte som pridal nasledujtce, ktoré som zvolil
ndhodne na zaklade subjektivneho pocitu, Ze by ich mohli zaujat, ale zaroven, by
nemali byt zloZité na pochopenie:

Iny kraj, iny mrav. Aj bez brady l'udia mladi, daju niekedy dobrej rady. Ani Cert nie je taky ¢ierny, ako ho
maluji. Natahujes to ako gumu na trenirkach. Urcite neurobi dieru do sveta. Vysli iplne na psi tridsiatok.
Nehddz flintu do Zita. Nebud’ ako z cukru.

Okrem frazém, tak povediac vS§eobecnych a inSpirovanych nasou kultirou, som vy-
uzili aj prevzaté, inSpirované gréckou antickej literatdry, ktoré som zakomponoval
do nasledujucich viet:

Vyzera to tu ako v AugiaSovom chlieve. Nad ich vztahom visi Damoklov me¢. Pisanie rukou je jeho
Achillova pata.

Kym prva veta bola pre frekventantov tazka a neprisli s vysvetlenim toho, ¢o sa
skryva za ,Augiasovym chlievom®, zvysné dve boli okamzite pochopené, mozno aj
preto, Ze im boli pribehy skryvajice sa za danymi spojeniami znamejsie. Celkovo
vSak bolo vidno, Ze takato aktivita Studentov zaujala. Pdsobili, Ze im zlepS$ila na-
lada a bolo citit' aj istu hrdost, ze desifrovali ich vyznamy. Dokonca s odstupom
niekol'’kych tyzdnov mi spatne viaceri hovorili, Ze zo spominanych spojeni presku-
Sali aj svojich kolegov a tych to tiez zaujalo.

Bohemizmy, slang a archaizmy

Roky, pocas ktorych Slovensko tvorilo jeden administrativny celok s Ceskou re-
publikou, sa prejavili vyrazne aj v nasSom jazyku. Historicky je dokladovany trans-
fer Ceskej odbornej terminoldgie do slovenciny, ktord sa na zaciatku 20. storocia
preberala z ¢eského jazyka, ale ceStina prenikla aj do bezného diskurzu, niekedy
zachovanim slova v pévodnej ¢eskej podobe, inokedy miernymi modifikaciami cez
proces asimilacie, ked’ pouZivatel jazyka ani nevnima cudzost a nespisovnost da-
ného vyrazu. Domnievam sa, Ze etablovanie sa na takéto vyrazy sa u ukrajinskych
zdravotnikov prejavilo aj pri pisani kazuistik, ktoré mali ako domacu ulohu, lebo
jednoducho videli dokumenty napisané ich slovenskymi kolegami, v ktorych boli
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pritomné bohemizmy, a tak ich prevzali, pretoZe ked ich odovzdali, bohemizmy
som tam okamzite postrehol. A prave tieto vyrazy som zakomponoval aj do cviceni
zameranych na hladanie chyb, pravdaze, som ich zamieSal do cviceni, v ktorych sa
vyskytovali aj iné chyby, napriklad nespravne vykanie, logicky nevhodné prepozi-
cie, ¢i r6zne nespravne koncovky. Uvadzam priklady na vyuzité bohemizmy, ktoré
som vlozil do viet:

Precitajte mi Siesty odstavec. Zahdajenie operacie prebehlo bez problémov. Prosim, lahnite si na lehatko.
To je pihy nezmysel. Lekar predpisal pacientovi kludovy rezim. Nové vybavenie je bez zavad. Mamicka
pri$la na vySetrenie s kojencom. Pred ambulanciou bola dlha rada. Operaény program ide podla druhej
primérovej varianty. Uraz sa stal behom sekundy. Jedna sa o fraktiiru pravého zapistia.

V danych vetdch ide o nasledujice bohemizmy - odstavec (spravne je odsek),
zahajenie (spravne je Zaciatok operacie prebehol ...), lehatko (spravne je lezadlo),
puhy (spravne je Cisty alebo ciry), kludovy (spravne je pokojovy), zavada (spravne
je chyba alebo porucha), kojenec (spravne je dojca), rada (v tomto vyzname je
spravne rad), varianta (spravne je variant), behom (spravne je v priebehu), jedna
sa (spravne je ide o).

Cielom aktivity bolo, aby vedeli ukrajinski zdravotnici, Ze sa takéto chyby v ka-
zuistikach a pri vySetreni vyskytuju, Casto aj preto, lebo vSetko prebieha rychlo
a lekari musia rychlo komunikovat, ¢i uz ustne alebo pisomne. A tiez, aby vedeli
rozliSit rozdiely medzi tym, ¢o tam ma byt a tym, ¢o sa tam vyskytlo iba, preto, Ze
ich slovensky kolega si v rychlosti nespomenul, ako sa to spravne nazyva. Preto si
myslim, Ze je vhodné poucit ich o tom, ¢o je spravny vyraz a ¢o nie. Najm3, ked
berieme do tivahy odhodlanie Studentov zvladnut slovencinu, ¢o najlepsie, ako je
to pre nich mozné.

Mnohi Studenti naSich kurzov maju dospievajice deti, ktoré mézu od svojich slo-
venskych rovesnikov pochytit' slangové vyrazy dnesSnej mladej generacie, ako aj
samotni frekventanti mézu prist pri svojej praci do kontaktu s mladymi pacientmi.
Problematikou zahrani¢nych studentov v kontakte s ¢eskymi detskymi pacientmi
sa zaoberala napriklad Linda DoleZi v prispevku Cestina jako cizi jazyk a komuni-
kace s détskym pacientem (2022). Autorka sa zaoberd tym, Ze detski pacienti su
stcastou ucebnych materidlov, ale ¢asto su to ukazkovo komunikujice neredlne
modely deti. Jej zameranie bolo na mensie deti, ¢im sa 1iSi od tohto prispevku,
v ktorom sa zameriavam na jazyk tinedzerov, konkrétne slang.

Zuzana Popovicova Sedlackova piSe v publikacii Slang v mlddeznickom diskurze
(2013): ,Slangové vyrazy povazujeme za dominantnu jazykovi matériu diskurzu
mladych, ktoré sa ako Specificky jazykovy kéd explicitne vztahuji na kaZdoden-
nost a neformalnost komunikacie” (s. 6). Prave ten aspekt kazdodennosti pouka-
zuje na to, Ze slang je neoddelitelny od mladych ludi, ktori si ¢asto ani neuvedo-
muju, ze voci lekarovi pouzivaju lexiku totoznd, aki vyuzivaja voci svojim vrstov-
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nikom. Z tohto dévodu je dobré poucit frekventantov kurzov o slangovych vyra-
zoch. Tie som prevazne vybral z vyssie spominanej publikacie, volil som vyrazy,
ktoré su eSte stale aktualne a nadcasové. Slangové slova som vyuzil vo vlastnych
vetach:

BoZe, to je dnes, ale kosa! Zajtra nemo6Zem, mam behacky. Nebud' brzda a prid na party. Mas naozaj
krasnu kérku na ramene. Si taka krasna ani omietku nepotrebujes. Nechaluj tol'’ko, budes vyzerat hrozne.
A budeme parit do rana. To bol teda dojak, iplne ma to rozplakalo. Som z toho celého na prasky. Vsetko
toto mam na haku. Netla¢ mi tu kaleraby do hlavy. To som nevedel, Ze je cépeckar. To je, ale krasna c¢ajka.
Toto je, ale mrte skvely napad. Tie hodinky su ¢orka. To bola poriadna haluz. Helfne$ mi s upratovanim?
To si teda zabil. Zajtra sa idem rozbit. Co tu len tak vegetujes.

KedZe, publikacia, z ktorej som cerpal je uz starsia, doplnil som aj pat slov, ktoré
sucasni tinedZeri pouZivaju a v spominanej publikacii chybali. ISlo o slova ,zahul’,
»Skule®, ,¢avo", ,vajgel“ a ,flexit“ V tychto vetach boli pontuknuté Studentom:

Tak toto je poriadny zahul. Potrebujes skule. To je teda divny ¢avo. Zahod' ten vajgel. Je to otravné ako
flexi.

V porovnani s frazeologizmami a bohemizmami, tu uz nastali vel'ké problémy
s porozumenim, vynimkami boli slova ,kérka“ a ,helfnut* Avsak, tito skutocnost
nepovazujem za prekvapivi a rozhodne to nehodnotim kriticky. Mnohi Slovaci
starSej generacie maju problém rozumiet svojim detom alebo vnicatam. Praveze,
cvienia, kam som zamieSal aj spominanu lexiku, boli skvelou prilezitostou na
zdbavnu aktivitu, v ktorej frekventanti hadali vyznam a podla odozvy ich to aj
bavilo.

Na opacnom spektre od jazyka mladych sa nachadzaji archaizmy, ktoré pouzivali
starSie generacie. Jozef Mistrik piSe, Ze archaizmy su:

...slova, niektoré vyznamy slov alebo slovné spojenia, ktoré sa bezne nepouzivaji a v sicasnej spisovnej
slovencine su Stylisticky priznakové ... Na rozdiel od historizmov maju v slovenskom jazyku zvac¢sa svoje
synonyma (Mistrik et al., 1993, s. 68).

Jedno cvicenie zamerané na desat archaizmov som zaradil iba na vytvorenie kon-
trastu medzi slangom a ich protipdlom, islo najma o hravi formu ucenia a Stu-
denti hadali vyznam archaizmov, ktoré som zaradil do viet, archaizmus bol vzdy
zvyrazneny, takZe ho nemuseli vo vete hladat.

Tento tyzden su v bratislavskom kraji vakacie. Ten chlapec ma velmi zlé mravy. Cestou z roboty sa
zastavim v apatieke. Mnohé Zeny dostali na Valentina bukrétu. Po¢as varenia budes potrebovat fertuchu.
Idem si kapit mrazivo. Ked vidim ¢etnika, citim sa bezpecnejsie. Jej synovec bol v areste. Neprechadzaj
cez Ciertaz. Rychlo zavolajte nejakého felciara. Jeho manzelka je opat samodruha.

Dané cvicenie malo Uspech a okrem slova ,Ciertaz“ boli vSetky ostatné archaizmy
velmi rychlo sparované s ich sucasnejSim synonymom. Je vSak pravda, Ze slovo
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At

,Clertaz, ¢ize hranica, nepatri k Casto sa vyskytujicim a mnoho Slovakov by malo
problém ho deSifrovat. Najprv zmétenost sposobilo aj slovo ,samodruha®, avsak
Studentka, ktora je pérodna asistentka, mu rozumela, ¢o len ukazalo, Ze kazdy Stu-
dent vo svojej praci ziskava lexiku, stvisiacu s jeho odborom a nielen ta oficidlnu,
ale aj sucasnd.

Dialektizmy

Do mozaiky slov z neodborného jazyka som vybral aj narecové slova. Vacsina frek-
ventantov posobi bud’ na zapadnom Slovensku (prevazne v Bratislave) alebo na
vychode. TakZe, som vybral bratislavské vyrazy a vychodniarske slova. Pri oboch
som Cerpal z internetu, pretoZe to je prejav sucasného ,zivého“ jazyka. V pripade
bratislavskych vyrazov som vychadzal najprv z ¢lanku Tomasa Stupavského 30 naj-
lepsich bratislavskych vyrazov: Ktoré slovd bezne pouZzivate aj vy? Vyrazy z Bratislavy
maju presah na celé Slovensko, CiZe je sporné, ¢i su viazané iba na Bratislavu.
Vyuzil som tieto vyrazy, ktoré som pouzil vo vetach:

To je nechutné, ako tu ti mladi flusaji! M6j syn zas labzuje. Lepilo mi tam poriadne. Je plonkovy. Tam
nepdjdem, to je poriadny pajzel.

Tieto vyrazy vyvolali opat velmi zaujimavu diskusiu zamerant na odhadovanie
vyznamu. Okrem toho som pridal esSte vyrazy z facebookovej skupiny Prespurcina
esce nezgegla, kde sa casto diskutuje o bratislavskych vyrazoch. Napriek mierne
vulgdrnemu nazvu skupiny, je va¢sinou konverzacia v skupine distingvovana a in-
formacne nasytena. Rozhodne by som ju odporucil aj ludom skiimajicim historiu
Bratislavy, ale hladajticim informacie o réznych stavbach v hlavnom meste. A pra-
ve, tiez Specifické vyrazy pre byvaly PreSporok, su casto témou diskusii. Opat som
vyrazy pouzil vo vetach, v ktorych boli archaizmy zvyraznené a mali deSifrovat ich
vyznam.

To mi naozaj Stymuje. Ten pacient je korhel. Praca tejto zdravotnej sestry je komoétna. Pokial’ ste v ka-
ranténe, nemozete st na cunder. Sestra, prived'te dnu toho medika s bajuzmi. Novy sanitar ¢asto blicuje.
Zrazila sa s druhym autom, lebo jej nefungoval lavy blinker. Difam, Ze dnes v cukrarni nenatrafim na
ziadnu rafiku. Starsi lekari zvyknu svojim mlads$im kolegom kafrat’ do prace. Pana doktora Hladkého
najdete vzadu, lahko ho spoznate, je to Stramak.

Vychodniarske vyrazy som prevzal rovno v celych vetach, ktoré som Cerpal z ¢lan-
ku Aliho Trachanovica Vychodniarsky slovnik pre zaciatocnikov. Vtipné hldsky a slovd,
ktoré pobavia, no neurazia. Dovod, preco som si vybral tento ¢lanok, bol, Ze dané
vety boli rovno aj vysvetlené, o mi pomohlo, pretoZe Gprimne sa musim priznat,
Ze tieto vety robili problém aj mne, nieto eSte mojim Studentom z Ukrajiny.

Merkuj, bo Se zdzigas. Kup sebe dajaku fajnu o$¢u a dobre ci budze. No leii $e namasci, nabrizgaj na sebe
toten maglajz, bo nacisto krasna veckal budzes. Poprataj chyZu. Daj dole toten firhang, pytam ce. Co ci
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pece/dziga uz nacisto? Neznam ci kazac. Nehutor/nehu¢ $aleniny, pytam ce. Neznam ci kazac a ani Se
mi o tym nechce rozdumovac. Ja nepyskata, bo co pravda, ne hrich (Trachanovi¢, 2020).

Ako som uz spomenul tieto vety boli velmi tazké na pochopenie a celkovo, ked' to
porovnam s predchadzajicimi skupinami vyrazov, toto bola skupina, kde sa Stu-
denti takmer vébec nechytili. Ale, pravdaze, neslo o prekvapenie a zaroven vacsina
z nich sa s tymi vetami nikdy v praxi nestretne.

Zaver

Slovensky jazyk je pre ukrajinskych zdravotnickych pracovnikov zakladnym pra-
covnym nastrojom pre pracu v nasSej krajine. Vdaka podobnosti medzi nim a ich
materinskym jazykom je slovencina pre nich lah$im jazykom, ako napriklad pre
Studentov z nemecky hovoriacich krajin, aj ked’ musia celit jeho vyzvam, ako aj
samotnému zivotu v pre nich cudzej krajine. Z toho dévodu som sa rozhodol za-
radit’ na hodinach slovenského odborného jazyka v medicine aj aktivity zamerané
na neodborny jazyk. Okrem ich nespochybnitelného vyznamu pre oblast poro-
zumenia priniesli aj prvok zabavy a motivaciu sa ucit a vidiet slovensky jazyk
v réznych podobach, aj tych menej strohych. Tomuto faktu som prisposobil aj
zdrojové materidly, z ktorych som cerpal, pretoZe Cast z nich nie je z vedeckého
a odborného sveta.

Studenti dané cvicenia robili s radostou, te$ili sa z nich a s nad$enim analyzovali
poskytnuté vyrazy a snazili sa odhadnut ich vyznam. Dokonca niektori z nich,
z tychto vyrazov skudsali aj svojich slovenskych kolegov a tesili sa, ked' tito kolego-
via ich vyznam nihodou nevedeli a oni im ho mohli vysvetlit. A z tohto usudzu-
jem, Ze cvicenia na neodborny jazyk neboli strata ¢asu a Studenti sami v zavere
skonstatovali, Ze im tieto cvicenia pomohli vo fungovani v praci aj v ich kazdoden-
nom Zivote.
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Language Centre Week

Alena Hradilova

For years, everyone at the Masaryk University Language Centre (CJV) has known
exactly what they will be doing during the fourth week of January. This week is
reserved for Language Centre Week (CJV Week), which aims to share experi-
ences and disseminate information useful for teachers of foreign languages at
universities. Language Centre Week (CJV WeeKk) is an annual event. The program
usually includes presentations and workshops prepared by teachers from different
departments of CJV on the topics of internationalisation in education, teaching soft
skills, examples of good practice, and the assessment of language skills in relation
to the Common European Framework of Reference for Languages. CJV has been
organising this event focused on CPD activities since 2016.

This year, CJV managed to accentuate a greater connection between theory and
practice in the programme. The lecturers prepared over 30 presentations and
workshops both in Czech and English covering topics such as games and applica-
tions in language classes, peer feedback, mentoring, work with teaching assistants,
how to handle emotions and trauma in the classroom, or how to create a blended
intensive programme through international cooperation. The aim was to share
contributions from all areas of activity at CJV, where practice (e.g., in teaching)
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is based on research results or inspired by them, or where new teaching practice
leads, or could lead, to testing the suitability of the methods used through targeted
research.

This year’s contributions had the exclusive form of workshops or interactive
presentations with a prepared guided discussion to make them as practical as
possible. The goal of such a challenge was to increase the transfer of good prac-
tice, i.e, to transfer activities of one department or teacher to other departments
and colleagues across CJV. And the other way around, to present partial results or
untested approaches and discuss possibilities for further action or changes in the
future. Thematically, this year’s CJV Week was richer than in previous years be-
cause the offered contributions were based on all the current trends that teachers
across CJV are dealing with.

The program created by the teachers at CJV is not only offered to participants
from language centres across the country. We take care to invite also external
guests who contribute to the program with their workshops and thus greatly
enrich it. We also encourage visitors and guests from across the country to be
members of our audience. This year, we were proud to welcome Lisa Nazarenko,
a colleague from the Technical University of Vienna with a very practical work-
shop on academic writing. We had numerous visitors from cooperating language
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centres associated in CASALC who took part not only in some of the workshops
but also attended CASALC annual meeting.

Every year, CJV also brings in representatives of partner organizations to broaden
the offered spectrum of seminars with topics focused on leadership or time man-
agement. This January, the Language Centre Week welcomed Eliska Cepi¢kova,
Customer Centre Operations Manager from Atlas Copco, and David Hanley, First
Line Manager from Kyndryl. The event also attracted the attention of colleagues
from other departments of Masaryk University who worked with CJV on soft skills
in relation to our students.

The program was intensive, as were the discussions during breaks and in the
corridors, and we are pleased with the feedback from participants. It indicates
the impact of the programme on the further work of CJV teachers, as evidenced
by the verbs used in the feedback: “I will try, I will also do, I will further study,
it inspired me, I will come back to, I will address, I would be interested in, or will
go and observe in action.” These expressions are evidence that the CJV Week once
again fulfilled its purpose in terms of sharing good practice and developing the
teaching competencies.

Do you already know what you will be doing during the fourth week of January
20247 Join us at the CJV Week!
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FIESOLE Symposium a Teaching Practice Week 2023
v Brné

Hana Polednikova

V poslednim dubnovém tydnu probihaly na pidé Centra jazykového vzdélavani
Masarykovy univerzity hned dvé akce zamérené na vzdélavani mladych vyzkum-
nikl a sdileni dobrych praxi. Od 24.-28. dubna navstivili CJV jiz poSesté Clenové
prestizniho postgradualniho programu Max Weber z European University Insti-
tute. Tento program nabizi akademikiim z celého svéta stravit rok az dva praci
na svém vyzkumu v italském Fiesole a posilit své vyukové zkuSenosti na jedné
z evropskych vysokych $kol. Z priblizné 1200 prihlasenych je kazdoroc¢né vybrano
50-55 ,fellows” z obortl politickych a socidlnich véd, ekonomie, prava a historie.
CJV MU letos nabidlo misto Sesti z nich pro tzv. Teaching Practice Week. V ramci
néj jsou zastupci Max Weber programu roziazeni na fakulty Masarykovy univer-
zity dle jejich zaméreni, kde intenzivné pracuji s lektory a lektorkami jazykového
centra a vstupuji do vyuky bakalarskych i magisterskych studentt. Kazdy ,fellow*
uci dva seminare, na které dostava zpétnou vazbu od dvou a vice odborniki.
V ramci celého tydne jim C]JV také poskytuje vzdélavaci workshopy, pedagogickou
podporu a moznost diskuze o jejich zkuSenostech s vyucovanim. Tento rok se
navstévnici mohli zapojit také do FIESOLE Symposia, které na Teaching Practice
Week navazovalo a sdilet zkuSenosti z jejich mezinarodniho studia.

V letosnim roce CJV privitalo odborniky s témito tématy: Anastazja Grudnicka
(Making Peace, Keeping Peace: Past Perspective in Present Problems), Eunjeong
Paek (Gender, Parenthood and Work: how parenthood affects work outcomes with
a focus on gender difference), Friso Bostoen (Taming Digital Monopolies: The Role
of EU Competition Law), Sonali Chowdhry (Globalization from the perspective of
individual firms), Miha Marcenko (Cities as Transformers of International Law and
Governance?) a luliia Lashchuk (Ukrainian women'’s migration after 1991).
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CJV MU zajistuje vyukovou praxi pro European University Institute jiz dlouhodobé
a tydenni program pedagogického vzdélavani v cizich jazycich nabizelo i v dobé
pandemie - v roce 2020 a 2021 v online podobé a v roce 2022 hybridné. Zmény
formatu také ukazuji mladym ucitelim flexibilitu a metody vyuky, se kterymi se
musi vyporadat. V rdmci letoSniho roéniku vyzkumnici mohli debatovat také se
zahrani¢nimi hosty z Izrael Open University (Leor Cohen), Freie Universitat Berlin
(Peter Stear) a Université Catholique de Lille (Danuta Langner a Nicole Francie
Migneault), ktefi se jako pozorovatelé prijeli podivat na format Teaching Practice
Week.

0d 28. dubna pokracovali vybrani ti¢astnici na 8. FIESOLE Group Symposium, tedy
sympozium jazykovych profesionalt sdruzujicich se pod FIESOLE Group v ramci
European University Institute (EUI). Dvoudenni setkani mélo za téma ,Diversity
in Academia: Equality, diversity and inclusivity (EDI) in the multi-cultural Higher
Education classroom” a zaroven pisobilo jako platforma pro podporu postgradu-
alnich evropskych mobilit. Setkani zahdjila Lauria Jane Anderson z University of
Siena a EUI s reflexi o EDI na pitidé terciarnich vzdélavacich instituci a nasledné
s moderaci panelu ,Early Career Academics Perspectives®, kterého se ticastnil také
Miha Marcenko jako zastupce programu Max Weber. Program pokracoval prednas-
kou Katie Mansfield z University of Westminster o zplsobech, jak vélenit aspekty
socialni spravedlnosti do vyukovych materiali a patec¢ni den byl zakoncen kulatym
stolem vedenym Alison Standring z London School of Economics, ktery se vénoval
spolec¢né reflexi tématu diverzity.

V sobotu 29.dubna méli ucastnici sympozia moznost poslechnout si odborny
pohled Petra Zeliny, PhD studenta z Fakulty informatiky Masarykovy univerzity
o0 ,pozadi“ nastrojii umélé inteligence; jak jsou vytvareny, s jakymi data sety pra-
cuji a jaké vysledky od nich tedy mizZou uzivatelé ocekavat. Program sympozia
zakonc¢il koordinator FIESOLE Group Libor Stépanek prezentaci o struktufe zmi-
néného Teaching Practice Week pro zdjemce z rad zahranic¢nich vysokych $kol,
které by tento program mohly také v budoucnu nabizet.

Tyden vzdélavacich seminaft a workshopti prinesl rozhodné mnoho moZnosti
k diskuzi o odbornych vyjezdech a kolaborativnich projektech a vnesl na CJV nové
perspektivy mladych vyzkumnikl a zpétnou vazbu zkuSenych odbornikl z evrop-
skych jazykovych center.
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Prazdninova Skola anglictiny na Zlinské univerzité

Jana Semotamova

Abstrakt: Univerzita Tomase Bati ve Zliné porada pro déti zaméstnancd, ale i pro vefejnost
(zaky 2. stupné zdkladnich Skol a stredoSkolaky) prazdninové kurzy anglictiny. Nejedna se
o0 b&Zné doudovani, na jaké jsou déti zvyklé. U¢astnikiim ukazujeme, Ze se da angli¢tina nauéit
i zabavnym zplsobem: formou her, soutézi, kvizii. Chceme u déti odbourat obavy z mluveného
projevu. Nasi snahou je, aby zacaly bez obav konverzovat, ziskaly vétsi sebevédomi, zopakovaly
siaprocvicily gramatiku i slovni zdsobu prostiednictvim komunikacnich aktivit, a vneposledni
fadé poznaly nové kamarady. Clanek vysvétluje, pro¢ kurzy vznikly, ale seznamuje také s ob-
sahem kurz{, jakym zplisobem se vyucujicim podafilo teenagery zaujmout, jaka byla zpétna
vazba ucastnik i rodic¢.

Kli¢ova slova: prazdninové kurzy, motivace, zazitky, stravovani, cestovani, sport, zpétna vazba

Abstract: Tomas Bata University in Zlin organizes summer English courses for employees’
children as well as for the public, (2nd-grade elementary school students and high school
students). This is not the usual tutoring that children are used to. We show the participants that
English can be learnt in an attractive way: in the form of games, competitions, and quizzes. We
want to dispel children’s fears about speaking in a foreign language. We want the participants
to enjoy conversation, gain more self-confidence, revise and practice grammar and vocabulary
through communication activities, and last but not least, meet new friends. The article explains
why the courses were created, but also introduces the content of the courses, how the teachers
managed to catch the interest of children, and what the feedback was from the participants and
parents.

Key words: summer courses, motivation, experiences, meals, travelling, sports, feedback

Centrum jazykového vzdélavani Fakulty humanitnich studii Univerzity TomaSe Ba-
ti ve Zliné (UTB) pripravuje na konec srpna uz treti ro¢nik prazdninovych jazyko-
vych kurzl pro zaky 2. stupné zakladnich skol a pro stfedoskolské studenty.

Na myslenku téchto kurzd nds navedla nestandardni covidova vyuka na zaklad-
nich a stfednich skolach pred dvéma lety a obava nékterych zakid a studentd, ze
nebudou ve vyuce po prazdninach stacit. Jinf si chtéli rozsitit své obzory, dozvédét
se néco nového, zajimavého. Hodné rodici resSilo nejen uroven anglictiny svych
potomkd, ale zaroven i otazku, jak je zabavit béhem prazdnin, aby netravili celé
dny jen u videoher, aby se dostali zase do kolektivu, uzili si spolecné aktivity
a jeSté se nécemu priucili.

At uz byla motivace jakakoliv, nase kurzy nebyly mysleny jako klasické doucovani;
chtéli jsme zajemctim ukazat, Ze anglictina se da ucit i jinak, formou her a soutézi,
Ze se da odbourat obava z mluveného projevu, ze konverzovat, zopakovat a pro-
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cvicit gramatiku i slovni zasobu prostiednictvim komunikacnich aktivit mtze byt
zabavné.

Radi bychom se podélili o zkuSenosti s netradi¢nimi prazdninovymi kurzy anglicti-
ny, co je jejich naplni, jaka mohou nastat uskali a jaka je odezva Ucastniki a jejich
rodict.

Pétidenni kurz trva celkem 20 hodin, Gcastnici tedy denné absolvuji 4 intenziv-
ni hodiny vyuky. V jednotlivych kurzech se vétSinou stridaji dva lektori, ktefi se
navzajem dopliiuji.

Nejmladsi Zaci, tedy Sestaci a sedmaci, zvladali téma letnich prazdnin a cestovani,
povidali si o oblibené hudbé a filmech, o sportuy, jidle, technologiich, i o zviratech.
Nechybély soutéze, hry a dalsi aktivity zamérené na komunikaci a tymovou spo-
lupraci. Ucastnici si tak rozsitili a procviili slovni zdsobu danych témat. Na zavér
si otestovali nabyté védomosti v soutézi ,Jeopardy!‘, kterou zvladli na jednicku.
PrestoZe skupinu tvorili Zaci dvou ro¢nikt zakladni Skoly a jejich Groven se mirné
lisila, vytvorili skvély tym a navzajem se dopliiovali a podporovali.

Druhou skupinu tvorili osmaci a devataci, kteii hravé zvladaji vSe na internetuy, je
to pro né kazdodenni rutina. Proto se aktivity zamétovaly na jinou oblast, a to re-
alny Zivot. Kazdy den byl vénovan jednomu tématu, ktery mohou teenageri vyuzit
V praxi.

U stravovani poznali zvyky zemi z raznych svétadild. Osobni zazitky vyucujicich
byly dokumentovany fotkami a videi, Zaci byli motivovani, aby vSude ochutnali to
typické pro danou zemi. Aby pii svych cestach v Peru vyzkouSeli morcata, kterd
jsou chutové néco mezi kralikem a kutfetem, v Thajsku brouky, ktefi kifupou jako
of{8ky, jinde nejriizné&j$i druhy ryb & ovoce, které v Cesku neni mozno vidét, natoz
ochutnat. Ucastnici se dozvédéli spoustu zajimavosti, napiiklad jaky je rozdil mezi
marmelade a dZemem, a jak viibec slovo marmeldda vzniklo. A k tomu pattila sa-
moziejmé ochutnavka a porovnani pravé britské marmelady s toastem a c¢eského
domaciho dzemu s chlebem. VétSina ticastnikli nevédéla, jaky je rozdil mezi vyrazy
lunch a dinner. Co je full English breakfast, a co vlastné slovo breakfast znamena,
byla dal$i z mnoha témat, o kterych predtim nikdy neslysSeli. Na zakladé materi-
ald a diskuse si nasledné spolecné pripravovali nejriiznéjsi rozhovory, napiiklad
v restauraci, na recepci apod.

Nadychany zakusek Pavlova je plivodem z Nového Zélandu, nebo z Australie? Jaka
je jeho historie, jak chutng, jak se ptipravuje, a hlavné jak se rozplyva na jazyku
doma vyrobena Pavlova? Teorie se propojila s praxi a zazitek byl dokonaly.
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Za domaci ukol méli pripravit napiiklad poached egg podle Jamie Olivera. Z fotek,
které pak ukazovali, bylo ziejmé, Ze vSe vyborné zvladli a jesté udélali rodi¢im
veceri.

Hodné studentl v dnesni dobé cestuje do zahranici, velka ¢ast z nich ale vétSinou
do resortl s cestovnimi kanceldfemi. U tématu cestovani pochopili, Ze je dobré
znat anglictinu i proto, aby se osamostatnili, aby nebyli zavisli na nékom jiném,
a stali se soucasti té kultury, kterou si vybrali na dovolenou. Setkali se s nejriiz-
néjsimi artefakty z exotickych destinaci svéta, které si mohli prohlédnout, osahat
Ci vyzkousSet. Bylo pro nas potéseni vidét, s jakym zajmem a nadSenim se vSim
probirali. Exotické mince, plastové bankovky, hadi lektvar z Thajska, boty z pneu-
matik, ve kterych se chodi v Africe, pravy kakaovy bob z Bornea, heboucky svetr
z peruanské lami viny, boxersky pas, destova hill z Bolivie, Sperky z Malajsie ¢i
Indonésie byly pro né nezapomenutelnym zazitkem.

Co pro né znamena cestovani, jaké znaji zemé, kam by se nékdy radi podivali, jak
by se ubytovali v hotelu, jak vznikla a z ceho se sklada vlajka Spojeného kralov-
stvi? To byla dals$i doprovodna témata k cestovani.
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U sportu si, kromé jiného, dokonce mohli vyzkouset golf. V ucebné na né cekala
cela golfova vybava od voziku, bagu, holi, micki, aZ po obleceni, véetné tréno-
vaciho patovaciho koberce. Po kratkém tréninku a soutéZi si ti nejSikovnéjsi od-
nesli golfové suvenyry. Ale hlavné jsme si na zakladé tohoto sportu ukazali, jak
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se vytvaii myslenkové (mentalni) mapy. Ve dvojicich si pak sami vybrali sport

a vytvorili k nému své vlastni myslenkové mapy.
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U kazdého okruhu se zaroven prehledné probrala a procvicila gramatika, at uz
Casy, predlozky, adjektiva, hlaskovani, slovosled. Naucili se zabavné idiomy, jaké
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barvy ma duha a jak vznika. Dozvédéli se, Ze néktera gesta maji v riznych zemich
uplné opacny vyznam, a co se muZze stat, kdyz je pouZziji nespravné.

Kurz prazdninové anglictiny pro stiredoskolaky zahrnoval ucivo, které se bézné
probira na stfednich Skolach a je potiebné k dspéSnému zvladnuti maturity. Stu-
denti se zabyvali jak gramatikou, tak i slovni zasobou. Hlavni naplni kurzu ale
byla konverzace, ktera byva na stfednich Skolach upozadéna. Hraly se deskové hry,
spojovacky, hadaly se kvizy. Velky tispéch méla Mystery Game, kde spolecné fesili
tajemnou smrt a snazili se vyteSit zdhadu. VSe samoziejmé v anglictiné.

Na zavér kurzu ziskali uCastnici nejen certifikat o absolvovani kurzu, ale také vy-
ukové materidly a darky, které jim tuto akci budou ptipominat - tricka, slunec¢ni
bryle nebo batlzky.

Pro studenty, ktefi s anglictinou bojuji, a potrebuji si vSe hravou konverzacni for-
mou procvicit, planujeme tento format i do budoucna.

Opakované se do kurzl ale hlasi i studenti s vysokou urovni anglictiny. To nas
inspirovalo k vytvoreni dal$iho kurzu prazdninové anglictiny pro stfedoskolaky,
kde bude herni a konverzac¢ni duch jesté intenzivnéjsi. Vymyslime novou formu
,bojovek®, a do nasi pedagogické party pribirdme i rodilého mluvc¢iho. Kazdy kurz
se tak snazime ozvlastnit, aby ti, ktefi se k ndm vraci, zazili pokazdé néco jiného.
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Ze piiprava téchto netradi¢nich kurzii je ¢asové naroc¢n4, je nasnadé. Museli jsme
ale celit i situacim, se kterymi jsme se drive nesetkali. V Centru jazykového vzdeé-
lavani pracujeme na vysoké skole v podstaté s dospélymi studenty, se kterymi
mame bohaté zkuSenosti. Na prazdniny jsme se ale museli pieorientovat na mlad-
81 dcastniky a nasi velkou vyzvou bylo je zaujmout a néco naucit. Stalo hodiny
a hodiny premysleni, co by ucastniky zaujalo, jaké pouZit materidly, a z velkého
mnozstvi informaci a materialt pak sestavit smysluplny kurz, ve kterém by se pak
vSe poskladalo dohromady a vSe do sebe zapadlo, jako puzzle.

Nemensi vyzvou bylo i to, Ze se u nas schazeli déti a teenagefi z riznych skol,
mést i vesnic s odliSnou drovni. A vSechny propojit tak, aby se z nich stala parta
kamaradd, nebyl lehky tkol. A Ze jsme obstali, svéddi i to, Ze vétSina z minulych
Ucastnikl se prihlasila i na dalsi rocnik, a sesli se tak opét ve vyssim kurzu.

Kazda akce by méla mit zpétnou vazbu, a tak jsme byli zvédavi, jaké vysvédceni
nam nasi svérenci vystavi. Ucastniky jsme pozadali, aby ndm napsali, co si o spo-
le¢né straveném tydnu mysli, a tady je aspon zlomek reakci:

,Chtéla jsem poznat nové lidi a potrénovat hlavné anglickou konverzaci. Kurz je tiZasny,
moc se mi libi, dostdvdme atraktivni domdci ukoly, je to tady tuiplné jiné, neZ v beZnych
hodindch anglictiny, co mdme ve $kole,” ikd s nadSenim Andrea. I ostatni ucastnici
reagovali velmi pochvalné:

»"Kurz byl zabavny, naucny, a mé schopnosti v anglictiné se o level zlepsily.
»Dialogy, spole¢né prdce, komunikace, vsechno je tu naprosto bdjo.”
,Kurz byl skvély - ucitelé, zdbava.”

,Cekala jsem jenom uceni, ale hrdli jsme hry, zdbavnou formou jsme se naucili vic, jak
ve skole. Bylo to super, a pristi rok se urcité zase vratim.”

,VS8ichni, co se boji promluvit anglicky, tak tady se to odnauci. Bylo to lepsi, neZ jsem
cekal”

,Bdl jsem se jit do kurzu, ale nakonec jsem stastny.”

Co nas ale prekvapilo a zaroveinn moc potésilo, byly reakce rodict, ktefi ndm psali
e-maily nebo dokonce telefonovali, jak nadSeni jsou jejich potomci, jak je to bavi.
Ze i v dobé prazdnin se do nasi letni $koly kazdy den t&si. Néktefi studenti sdileli
zazitky i materidly s rodici a spolec¢né se téSili, co jim ptipravime na dal$i den.
Moc jsme ocenili zpétnou vazbu, kdy rodice napsali, Ze jejich syn, introvert, o $kole
doma nikdy nemluvil, ale tentokrat jim li¢i s nadSenim své kazdodenni zazitky.

Ackoliv priprava kurzi i samotna vyuka je Casové narocna a navic ukrajuje ¢ast
letniho volna, vSichni ¢lenové realizacniho tymu jsou zajedno v tom, Ze tyto kurzy
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realizované Fakultou humanitnich studii zlinské univerzity maji smysl. Jsou zada-
nym zpestfenim prazdnin pro studenty a vyzvou pro lektory.

Autorka

PhDr. Jana Semotamova, e-mail: semotamova@utb.cz, Centrum jazykového vzdélavani Fakulty humanit-
nich studii Univerzity Tomase Bati ve Zliné.

Autorka vystudovala anglic¢tinu a francouzstinu na UJEP v Brné. V soucasné dobé vyucuje obchodni angli¢-
tinu na Fakulté managementu a ekonomiky UTB, je garantem jazykovych kurzfi CZV na Fakult& humanit-
nich studif. Vede seminéie angli¢tiny pro CZV a U3V. Je koordinatorkou a garantkou jazykovych zkousek
Cambridge na UTB, organizatorkou a garantkou soutéZe prezentac¢nich dovednosti v anglictiné Show off.
Byla vyhlaSena akademikem CJV za rok 2014.

Zpravy 81



oS

I
CXek

3

Jazykova pracovisté

Language centres



Language Centre, Faculty of Humanities, Tomas Bata
University in Zlin

AneZzka Lengalova

Tomas Bata University in Zlin (TBU) is the youngest Czech public university. It
was established in 2001, when two faculties (Faculty of Technology and Faculty of
Management and Economics) were separated from Brno University of Technology.
Since then, four more faculties have been set up, and the scope of disciplines
covered by TBU has been extended with multimedia communication, applied in-
formatics, humanities and health care, and logistics.

From the very beginning, one of the priorities of the University’s top management
was to create multicultural environment, the basics of which is communication in
English, the lingua franca of the present. Actually, this is even confirmed in TBU
Statute - the communication languages are Czech and English.

In early days of the University, foreign languages were taught by the Language
Centre, which was later split into two departments - the Department of English
and American Studies and the Language Centre, which dealt with all other foreign
languages. Since it was necessary to support research activities in philology, in
2013 the language section of the Faculty of Humanities was reorganized into the
Department of Modern Languages and Literatures, and the Language Centre. Even
if the name of the latter remained the same, its area of interests changed; now it
is responsible for teaching foreign languages at all faculties in Zlin.

Keeping in mind the requirement to produce graduates with good communication
skills, UTB approved a new policy of foreign language education, which will be
followed in the coming years. It sets the minimum outcome levels of students in
individual degrees. Thus, bachelors will be on a minimum level of B2 (by CEFR),
master’s degree students then should learn technical vocabulary so that they can
lead professional communication in English. And finally, doctoral students develop
academic and scientific speaking and writing skills on C1 level. In individual study
programmes, the number of semesters when the language is taught varies. Even
the number of foreign languages differs, which is given by the characteristic of
the discipline, e.g. in management and economics, two languages are compulsory.
English, however, is obligatory for all students.

What is also worth mentioning is the fact that at TBU even doctoral students
have regular English lessons where the tuition focuses on communication skills in
scientific fields of students. This concept requires increase effort from the teacher,
as he/she has to spread the focus to very specific topics of individual students.
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The importance of foreign language knowledge is also supported by the fact that
before any faculty applies for accreditation or its renewal, the relevant guaran-
tor comments on the extent of the foreign language lessons and assesses if the
required level could be reached in the given time.

At present, there are 22 teachers at the Language Centre, 20 women and 2 men,
the proportion that is more or less common at similar departments. Regarding the
organization, individual members of the staff specialize in the technical language
for individual faculties. Moreover, some of them have previous education also in
the expert field, so they can successfully apply elements of CLIL in lessons.

Beside teaching students in regular courses, the Language Centre also carries out
other activities, the most important of which are Show Off and Summer English
School. The former has been carried out for 12 years and developed into an excel-
lent event. It is a competition in presentations delivered by university students of
any degree, and is also intended for secondary school pupils. Through the time, it
has grown into a whole-university event with a strong cooperation with business
partners, who support the competition with valuable prizes. Furthermore, the
University contributes with scholarships for the winners. Representatives of the
partner companies are also members of the jury that assesses the presentations,
so it is also a chance for the people from practice to offer future jobs to the best
students.

The latter mentioned main event, as the name indicates, takes place in sum-
mer, and is aimed at pupils from elementary and secondary schools, in different
groups. In a relaxed atmosphere, often via games, children practice their skills in
communication. They frequently come repeatedly, which proves the popularity of
the event.

For more than 15 years, the Centre has been participating substantially in the Uni-
versity project which develops language communication skills of employees, both
academic and administrative staff. This is the way in which the Language Centre
contributes to the policy of bilingual communication at Tomas Bata University.

The Language Centre is now part of the Faculty of Humanities, which is located
in a very new and modern building designed by a famous Czech architect Eva
Jifi¢nd. As most of similar premises, the classrooms are equipped with all nec-
essary technology enabling application of ICT in the teaching process. Thus, for
communication between the teacher and the student, MODLE, Teams or other
platforms can be used.

With perspective teachers of a suitable age structure, the Language Centre at the
Faculty of Humanities in Zlin has a good potential to further develop and fulfil its
mission.
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Author

Doc. Ing. AneZka Lengalova, Ph.D., e-mail: lengalova@utb.cz

Anezka Lengalova has been working for over 30 years at Tomas Bata University in Zlin, now at the Lan-
guage Centre. She deals with teaching communication skills in English to future pre-school teachers and
especially to doctoral students in technical fields. She publishes in English both in the field of materials
and technology and in foreign language teaching.
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Odborna komunikacia v cudzom jazyku - nemecky jazyk
Fachkommunikation in der Fremdsprache Deutsch

Hudecova, Elena: Odborna komunikacia v cudzom jazyku - nemecky jazyk -
Fachkommunikation in der Fremdsprache Deutsch, Spektrum STU, 2020. 182 s.,
ISBN 978-80-227-5011-0

Skriptum s nazvom ,Odbornd komunikicia v cudzom jazyku - nemecky jazyk
Fachkommunikation in der Fremdsprache Deutsch vzniklo na Ustave jazykov
a Sportu na Strojnickej fakulte STU v ramci projektu KEGA s nazvom ,Adapta-
cia technickych cudzojazyCnych textov a ich implementicia do cudzojazycného
vzdelavania v oblasti strojnictva s vyuzitim inovativnych met6d“ (KEGA 034STU-
4/2019). Autorkou je Mgr. Elena Hudecova, odborna asistentka pre nemecky a an-
glicky jazyk.

Znalost cudzich jazykov je popri odbornych vedomostiach jednou z klticovych
kompetencii absolventov vysokoskolského stidia pre vstup na pracovny trh, ako aj
prostriedkom pre celozivotné vzdelavanie. V nasom kultirno-historickom kontex-
te i ekonomickom prepojeni na nemecky hovoriace prostredie je nemcina hned
po angliCtine najdoleZitejSim cudzim jazykov a jej znalost predurcuje absolven-
tov na uspesSné uplatnenie sa v praxi. Absolventi Strojnickej fakulty STU sa casto
zamestnavaju vo firmach orientovanych na nemecky hovoriaci trh a popri ovla-
dani anglického jazyka potrebuju aj minimalne zaklady z jazyka nemeckého. To
bolo aj jednym z impulzov pre vznik skript zameranych na odbornt komunikaciu
v nemcine na drovni A1-A2. Adresatmi u¢ebného materialu st primarne Studenti
strojarenskych odborov, pre ktorych je nemc¢ina druhym cudzim jazykom, pripad-
ne pre Studentov so zakladnymi znalostami nemciny ako prvého cudzieho jazyka.

Autorka velmi dobre skoncipovala a spracovala Studijny material pre vyucbu ne-
meckého jazyka s dérazom na odbor strojnictva a pre potreby jazykovej tirovne Al
az A2. Obsahovo sa publikicia zameriava na zdkladné gramatické javy a tematické
okruhy potrebné na zvladnutie komunikacnych zamerov v akademickej a profe-
sijne orientovanej komunikacii v technickej oblasti, o dava publikacii charakter
nadcasovosti a umozni ucebny material pouzivat dlhodobejsie.

Publikacia je logicky a prehladne Struktirovand do jednotlivych kapitol. Kazda
z 13 kapitol ma svoj hlavny tematicky zamer a gramatické Struktdry, ktorym sa
venuje. Zadania su koncipované zrozumitelne a dvojjazycne, ¢o je prinosom pre
jazykovo slabsich Studentov a umozinuje aj individualne Stidium. Posledna ka-
pitola je tvorena doplnkovym materidlom, ktory moZno pouzit v nadstavbovych
kurzoch alebo aj na diferencidciu zadani na seminaroch pre Studentov pracujucich
rychlejsie, pripadne v skupinach s menej homogénnou jazykovou uroviiou.
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Tematické okruhy maju Siroké zakladné spektrum a su vsadené do komunikacnej
situacie i uz dialégov alebo odbornych textov. Od vSeobecnych tém potrebnych
pre tzv. small talk (predstavenie sa, pocasie), cez zakladné technické témy (mate-
matika, fyzika, vypocCty, verbalizovanie diagramov, Stidium) az po komplexnejsie
(energetika, materidly a ich vyroba, ekologické aspekty, robotika). Ich osvojenim
si mozno docielit zdmer u¢ebného materialu, ktorym je priprava na odbornu ko-
munikdaciu a ¢itanie odbornych textov v nemeckom jazyku s ohladom na jazykovu
uroven A1-A2.

Gramatické javy zvolila autorka vhodne, si kldcovymi pre zdkladni vSeobecnu
i odborni komunikaciu v nemcine. Ako prinos treba vnimat aj ich dékladné vy-
svetlenie s pouZitim grafického znazornenia v tabul'’kach ¢i grafoch a déraz na do-
stato¢né precvicenie. Material ponuka aj priestor na pisomné vypracovanie tloh,
¢im zaroven slizi ako pracovny zosit.

Kapitoly st doplnené tdlohami s dérazom na tzv. jemné zrucnosti, ako prezentacie,
pisanie seminarnych prac ¢i uchddzanie sa o pracu reagovanim na inzerat a ma-
ju uvedené aj explicitné objasnenie, ako ich spravne pripravit a realizovat. Prax
ukazuje, Ze Studenti maji v tomto druhu zrucnosti nedostatky nielen v cudzom
jazyku, Cize ich tematizovanie a nacvik na seminaroch cudzieho jazyka moze na-
pomdct zlepSeniu ich pouzivania aj v inych predmetoch a v praxi.

Jednotlivé kapitoly nemajui cvi¢enia na pocdvanie, ¢o ale moZno vnimat skér ako
prinos pre nadcasovost a moznost dlhodobého pouZzivania publikacie. Ako aj au-
torka uvadza v ivode, aktudlne témy a najnovsie vedecké poznatky je i tak vhod-
nejsie dopliiat do vyucovania cez moderné média. Tym sa zamedzi pouZivaniu
zastaranych informacii, kedZe pokrok vo vede a technike napreduje rychlo. Im-
plementaciu aktualnych tém mozno docielit aj vo forme prezentacii Studentov, ¢o
stimuluje spolutcast Studentov na tvorbe naplne seminarov a umoziuje rozvoj
jemnych zrucnosti.

Publikacia obsahuje aj komunikacné ulohy, ale je ich menej. Tiez to vSak netreba
povazovat za negativum, ale ako priestor na variabilitu doplnat v pripade potreby
individualne na mieru vhodné materialy a dlohy pre rézne skupiny pouZivatelov.

Publikacia je spracovana jazykovo zrozumitelne a spravne. Dvojjazycné prevede-
nie je s adekvatnymi ekvivalentami. Treba ocenit, Ze autorka spolupracovala pri
jazykovej korektire materidlu s germanistkou Carlou Ruprecht, ktorej rodnym ja-
zykom je nemcina a ovlada aj slovencinu. Autorka pouZitd terminolégiu konzul-
tovala s odbornikmi na strojarenstvo a vyuzivala aj nastroje korpusovej lingvis-
tiky. Tato skutoCnost zabezpecuje, Ze si v ucebnici pouzivané naozaj relevantné
jazykové prostriedky a odborné vyrazy. Pri cudzojazycnej publikacii pre vyucbu
odbornej komunikacie je to nevyhnuté a poukazuje to na zodpovednost autorky
a jej snahu o vysokd mieru spravnosti.
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Publikacia ma prehladnt Struktiru i grafické spracovanie. Obsahuje tabul'ky a iné
grafické znazornenia pre ucely vysvetlenia gramatickych javov. Obrazky st pou-
Zivané zvacsa s urCitym pedagogickym zamerom, nemaju len ilustracny charak-
ter. Vizudlne je material jasne a funkcéne spracovany, ¢o podporuje zamer autor-
ky, ktora celi publikiciu tvorila ako nosny u¢ebny material s imyslom doplhat
ho aktudlnymi autentickymi textami v pisanej, hovorenej i multimedialnej podo-
be. Vizuadlna prehladnost publikacie pdsobi pozitivne na pouzivatela, ktory nie je
rozptylovany zbyto¢nymi impulzami a excentrickou grafikou. Materidl je vydany
v tlacenej forme, ale pre interné potreby Strojnickej fakulty STU sa vyuziva cez
systém AIS aj elektronicka verzia, ktora je uZitoéna nielen pri online kurzoch. Co-
raz viac Studentov preferuje vyuzivanie u¢ebnych materialov v elektronickej forme
a interakciu s nim cez tablet ¢i notebook.

UcCebny material je dosledne spracovany a je prinosom nielen pre zakladné sta-
dium nemeckého jazyka na Strojnickej fakulte STU v Bratislave pre troveinn Al
az A2, ale ma aj potencial na pouZivanie pre ucely celoZivotného Studia, pripadne
aj komer¢nych kurzov pre verejnost alebo fakultdch pribuzného zamerania.

Zuzana MoteSicka

Autorka

Mgr. Zuzana MoteSicka, PhD., je absolventkou $tiidia germanistiky a anglistiky na Filozofickej fakulte
Univerzity Komenského v Bratislave. Specializuje sa na vyu¢bu odbornej komunikacie so zameranim na
technické a prirodovedné odbory. Pracovala na Fakulte architektiry a dizajnu a na Fakulte Chemickej
a potravinarskej technolégie STU. V sti¢asnosti pdsobi na Lekarskej fakulte Univerzity Komenského v Bra-
tislave na Ustave lekarskej terminolégie a cudzich jazykov.
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