Milé Ctenarky a Ctenari,

jsme rady, Ze s nami otvirate nové cislo casopisu CASALC Review. Vzniklo letos na
jare, v dobé, kdy svét vypadal jinak, neZ jsme byli zvykli, tehdy, kdyZ si mnozi z nas
ptipadali, jako by se ocitli v Alenciné krajiné za zrcadlem. Tehdy se zménil i nas
kazdodenni program, vSedni dny splyvaly se svatky a svatky nebyly jen volnem,
abychom splnili své vyukové zavazky v elektronickém, pro nds mnohdy méné zna-
mém svété za zrcadlem. Nyni se ¢as vraci a my potrebujeme nacerpat informace
a energii a projit zménénym svétem tak, jako se nam to jiz jednou podarilo. Jiz
jednou jsme uspésné prekonali vSechny nastrahy a prekazky a dokaZzeme to jisté
ZNOoVU.

I my, editorky tohoto ¢isla, prochdzime vSemi kiivolakymi ulickami, které spojuji
nasSe rodiny, vyuku i dénf kolem nds a nasly jsme i ty, které nas provedly piipravou
zajimavych textdl pro Vas, ¢tenare ¢asopisu CASALC Review. Cislo obsahuje mimo
jiné ¢lanky, které napsali U¢astnici konference Vyuka ekonomického jazyka na vy-
sokych Skolach, potddané Centrem jazykového vzdélavani Masarykovy univerzity
v Brné v zari 2019.

V prvni ¢asti ¢isla najdete zajimavé a prinosné studie, které se vénuji rozmanitym
vyzkumnym problémiim z oblasti metodologie, napriklad vyuziti riiznych autentic-
kych materiald jako jsou on-line texty a podcasty ve vyuce; tato rubrika také obsa-
huje souhrnnou studii zamérenou na obchodni némcinu, ¢lanky o vyuziti podcastu
Web 2.0 ve vyuce a také o zkuSenosti s vyuzitim aktivizujicich metod.

Dal$i sekce nazvana E- a m-learning nabidne ¢lanky zamétené napiiklad na ro-
li elektronického nastroje Quizlet v rozvoji odborné slovni zasoby, na vyuku v
digitalnim prostiedi ¢i na vyuZiti smartphone k rovhomérnému rozvoji re¢ovych
dovednosti.

Treti sekce obsahuje studie zaméiené na oblast pedagogiky. Najdete v ni také
text zaméreny na autonomii a motivaci pii uCeni jazyka, analyzu potieb tcastni-

kl studijnich stazi ve Francii, uzitecny clanek o plagiatorstvi a studii o kulturni
a ndboZenské diverzité v podminkdch méniciho se trhu prace.

Mozaiku c¢lankd dopliiuji zpravy zamérené na zkuSenosti z vyuky ziskané v dobé
epidemie koronaviru. V navaznosti na texty z predchozi sekce je ¢islo uzavieno
recenzi on-line ucebnice francouzstiny.
Véiime, Ze jsme editovaly ¢islo ¢asopisu, které Vas bude inspirovat a osvézi svymi
nameéty Vasi budouci vyuku. Vyuku v dobé, ktera brzy, jak, véfime, necha plynout
svét znamym zpisobem, abychom se uz nikdy neocitli v tom nezndmém za zrca-
dlem.
Ptijemné cteni preji

Tatiana Hrivikovd a Lenka FiSerovd

editorky Cisla
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AKktivizujuce metédy a postupy vo vyucovani
obchodnej rustiny studentov-nefildlogov

Activating methods and procedures in teaching business Russian
to non-philologists

Lenka Alieva

Abstrakt: Prispevok sa venuje problematike metéd a postupov vo vyucovani obchodnej rus-
tiny, prostrednictvom ktorych sa zvysuje efektivita v ovlddani odbornej slovnej zasoby. Akti-
vizujlce procesy nasmerované na aktivnu pracu Studentov na hodinach ruského jazyka vedu
k osvojovaniu si slovnej zasoby v predmetovej oblasti a $tylu obchodnej komunikacie. V prispe-
vku prezentujeme varianty cviCeni, pracu s textom, videocvic¢enia, audionahravky, ktoré st
zamerané na osvojovanie spravnych slovnych spojeni, ich pouZivanie vo vetach a touto ces-
tou na vyjadrovanie ucelenych myslienok. Uvedomujeme si pritom, Ze slovo, slovné spojenie
nie je moZné osvojit' si plnohodnotne mimo kontextu. Vo vyucovacom procese preto Studenti
pracuju s konkrétnymi komunika¢nymi situdciami, hranim rolf v obchodnych situaciach. Pro-
strednictvom vyskumu sa usilujeme o zistenie najefektivnejsich spdsobov ako vzbudit zaujem
Studentov o odborny rusky jazyk, udrzat ich pozornost a produktivnu aktivitu pocas vyuco-
vacej jednotky a tym dosiahnut pozitivne vysledky v podobe dobrého ovladania odborného
cudzieho jazyka.

oy

Klicové slova: aktivizujice procesy, vyucovanie ruského jazyka ako cudzieho, $tyl obchodnej
komunikacie, jazykové a predmetové kompetencie, produktivna aktivita

Abstract: This paper deals with the methodological and procedural issue of teaching business
Russian aimed at increasing efficiency in acquisition of specific vocabulary. The activating pro-
cesses are focused on activities of students at the lessons of the Russian language and they lead
to the acquisition of both vocabulary in the specified field and the style of business communica-
tion. In this paper there are demonstrated different types of exercises, reading comprehension,
video tasks, audios aimed at acquisition of appropriate word combinations, their application
in sentences and at the end expressing complete ideas. We are aware of the fact that a word
or a word combination can’t be learned adequately without the context. Therefore during the
lessons the students work with particular communication situations, role-playing in actual
business case studies. In our research we try to identify the most effective methods how to
arouse concern of students for the specific Russian language, moreover sustain their attention
and productive activity during the whole teaching process in order to achieve positive results
in the form of natural acquisition of a specific foreign language.

Key words: the activating processes, business Russian, the teaching proces, business commu-
nication, specific vocabulary, productive activity
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Uvod

V poslednych desatrociach sa rusky jazyk Coraz CastejSie vyuziva v medzinarod-
nom obchode. Tento fakt stimuluje Studentov ekonomického zamerania pocas vy-
sokoskolského studia vyberat si popri anglickom a nemeckom jazyku predmet
rusky jazyk ako cudzi v ekonomickej oblasti pre jeho praktické vyuzitie ako komu-
nikacného prostriedku v ich dalSom profesijnom napredovani. Rozvoj komunikac-
nych schopnosti u Studentov je mozny na zaklade urc¢itého minima gramatickych,
lexikdlnych vedomosti a komunikaénych zrucnosti a ich nasledného spravneho
pouZivania v praxi. Pristup k vyucovaciemu procesu ako maximalne kooperativ-
nemu tréningu v rdmci u¢ebného materidlu sa v sucasnej metodickej praxi javi
popularnym trendom. Suvisi to so sucasnymi poziadavkami tykajicimi sa vzdela-
nia a poziadaviek, ktoré sa kladii na ekonomicky vzdelaného absolventa vysokej
Skoly. Ovladanie ruského jazyka v profesijnej oblasti ekonomického profilu zabez-
peci Studentom pripravenost na redlne komunikacné situacie. Prvoradou ulohou
vo vyucovani obchodnej rustiny je preto formovanie odbornych a komunikac¢nych
kompetencii Studentov. Za hlavny ciel' vyucovania povazujeme dosiahnutie ply-
nulého ovladania ruského jazyka ako prostriedku obchodnej komunikacie. V sui-
vislosti s definovanim daného pojmu I. A. Sternin, povazuje obchodni komunika-
ciu za jednu z poddisciplin vednej discipliny tzv. verbalnej interakcie (peueBoro
Bo3zelcTBuUsl). Podla autora predmetom verbalnej interakcie je efektivna komuni-
kacia (2015, s. 3). Obchodnt komunikaciu autor definuje ako ,vedu o efektivnej
komunikacii na dosiahnutie ¢lovekom predmetového ciela v ramci spoloCenskej
komunikacie“ (2015, s. 4). Ako uvadza O. E. Solanik, ,v stulade s vyslednymi cielmi
vyucovania sa vybera jazykovy material, okruh komunikac¢nych situécii, prevazuju-
ce reCové formy a druhy komunikacie, ku ktorym musi byt Student pripraveny pri
hodnoteni“ (2013, s. 135). Cielom nasho prispevku je predstavit na konkrétnych
prikladoch aktivizujtcich metéd vo vyucovacom procese Specifika discipliny rusky
jazyk ako cudzi v ekonomickej oblasti a optimalne spdsoby formovania lingvis-
tickej a komunikativnej kompetencie u Studentov danej Specializacie. L.. Bagalova
vo svojom prispevku o globdlnom rozvojovom vzdelavani, ktorého podstatou je
spdsob uéenia, ktory dava veciam zmysel, uvadza podla J. Capa a J. Mare$a prave
aktivnost ucenia sa ako jednu zo vSeobecne-didaktickych poziadaviek na zmyslu-
plné ucenie sa (2015, s. 2).

AKktivizujice metody a postupy vo vyucovani obchodnej rustiny

V ramci vyucovania ruského jazyka ako cudzieho formujeme u Studentov lexikalnu
a nasledne sa odvijajucu komunikativnu kompetenciu. Berieme pri tom do tvahy
ich ekonomické zameranie. Nasim hlavnym cielom pri vyucovani ruského jazyka
je aktivizacia zrucnosti Ustnej komunikacie na zaklade preberaného uciva, aby po
niekol’kych semestroch Studenti dokazali plynule pouzivat rusky jazyk v praxi. Pri
definovani pojmu aktivizujuca metéda sa opierame o tvrdenie V. V. Macnevovej,
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ktord za aktivizaciu povaZuje ,neustdle prebiehajici proces podnecovania k ak-
tivnemu, cielavedomému uceniu, prekonavanie pasivnej a stereotypnej cinnosti,
pokles v myslienkovej ¢innosti“ (2000, s. 48). Podstatou aktivnych resp. aktivizuju-
cich vyucovacich metéd je rovnocenna tcast vo vyucovacom procese ucitela a Stu-
denta nasmerovana na dosiahnutie vzdelavacich cielov. Dominuje v nich aktivnost
Studentov pri rieSeni uloh, v ktorych spolupracujd pri spracovani praktickych za-
dani pri osvojovani si u¢ebného materialu. Charakteristickou ¢rtou aktivnych vy-
ucovacich metdd je myslienkova aktivizacia v priebehu istej Casti alebo aj celej
vyucovacej jednotky, samostatnost' v rozhodovani, motivacia, r6znorodost’ aktivit.
A. Petrikovd uvadza, Ze ,zaujem na hodine vznikad vtedy, ak je Student aktivny,
je definovany problém rieSenia, praca je roznoroda, meni sa rytmus prace a ty-
py cviCeni a Student vidi dosahovanie ciela“ (2013, s. 53). Stihlasime s tvrdenim
V. V. Macnevovej, ze jednym z najdolezitejSich principov intenzifikacie vo vyuco-
vacom procese je prave motivacia, ktora R. S. Nemov definuje ako ,cielavedomé
konanie, organizovanost a stabilitu celkovej ¢innosti na dosiahnutie urcitého cie-
la“ (Macnevova, 2000, s.47). Jednym z dévodov prace na vyucovacej jednotke
prostrednictvom aktivizujicich metdd je kratka ¢asova dotacia. G. A. Kitajgorodska
podstatu intenzivneho vyucovania cudzieho jazyka vidi v obsahu kurzu, do ktoré-
ho patri ,osvojenie si stiboru zrucnosti, dostato¢nych nevyhnutnych na efektivne
uskutocnenie ¢innosti v konkrétnej sfére, a taktieZ osvojenie si jazykového mate-
ridlu, ktory zabezpecuje formovanie a pouzivanie tychto zrucnosti“ (Macnevova,
2000, s. 46).

Metddy su prispésobované tréningu Standardnych situacii Ustnej obchodnej ko-
munikacie (oficidlne zoznamovanie, predstavovanie firmy, obchodné rokovania,
prezentacie v powerpointe), beznej obchodnej komunikacii (telefonické rozhovo-
ry) a obchodnej koreSpondencii (reklamny list firmy s navrhom na spolupracu).
T. D. Blum a T. L. Riazanceva hovoria v tejto stvislosti o ,jazyku obchodnej komu-
nikacie“ v SirSom vyzname. Vychadzaja z ruskych teoretickych metodik vyucova-
nia ruského jazyka ako cudzieho A. N. S¢ukina a E. G. Azimova. Do oblasti obchod-
nej komunikacie patria nielen porady, rokovania vo firme alebo obchodnd kores-
pondencia ale aj vSetky ostatné situacie, s ktorymi sa stretdvame v ramci sluzob-
nych ciest do ruskohovoriacich krajin ako aj pri hostovani ruskohovoriacich dele-
gacii (2017, s. 146). Kto ovlada prislusnu slovnu zasobu ekonomickej oblasti, do-
kaze pri rieseni uloh zameranych na komunikaciu reagovat na konkrétne situacné
kontexty. Opierame sa o tvrdenie L. P. Pavlovej, Ze ,cely proces vyucby cudzieho
jazyka na odborné ciele musi byt maximalne prispésobeny redlnej profesionalnej
¢innosti daného odbornika“ (2013, s. 3). V ramci vyucby ruského jazyka v obchod-
nej sfére vdaka situacno-komunikativnym recovym aktivitam si Studenti osvojuju
gramatické javy vyskytujice sa v ustalenych slovnych spojeniach. Vo vyucovacom
procese sa sustredujeme na vyber prostriedkov komunikacie, ktoré zodpovedaja
cielu vyucovania a prostrediu, v ktorom komunikacny proces prebieha. Komuni-
kacny proces sa vo vyucovacom procese uskutociiuje prostrednictvom imitativ-
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neho modelu, podstatou ktorého je napodobovanie situdcii predmetovej oblasti.
Aktivizujuca Cinnost' na hodinach ruského jazyka v obchodnej sfére je najproduk-
tivnejsia za podmienok prelinania ucebnej situacie s redlnou komunikaciou, o kto-
ra sa v naSich podmienkach usilujeme prostrednictvom trénovania praktickych
zrucnosti v cudzom jazyku (ndcuv s porozumenim, pisomny prejav) a formova-
nia komunika¢nych zruc¢nosti (verbalna komunikacia). Ako uvadza O. I. KoSeleva,
,Charakteristickymi vlastnostami aktivnych metdéd ucenia sa cudzieho jazyka su:

1. cielavedom3 aktivizacia myslenia (Student musi byt aktivny nezavisle na jeho
priani);
2. dlhsi cas zapojenia Studentov do vyucovacieho procesu;

3. samostatné tvorivé spracovanie rieSeni, zvySend motivicia a emocionalita Stu-
dentov;

4. interaktivny charakter, t. z. neustala spolupraca subjektov vyucovacieho proce-
su“ (2018, s. 111).

V suclasnosti povazujeme za aktivizujuce formy vo vyucovani ruského jazyka
v ekonomickej oblasti nasledovné:

skupinové vyucovanie,

inscenacné metédy/hranie roli,

situacné ulohy,

prdca s videonahrdvkami a mentdlnymi mapami,

lexikdlne a gramatické hry s jazykom,

prezentovanie,

vdaka ktorym sa usilujeme zatraktivnit tento jazyk a zefektivnit osvojovanie si
jeho komunikacnych dloh v obchodnej sfére tak v ustnej ako aj pisomnej forme.
Podstatou vymenovanych typov aktivizujicich metéd je hra. Za hru povazujeme
formu upeviovania a aktivizacie u¢ebného materialu v priznacnych situaciach pre
tuto oblast komunikécie. Vyuzivanim réznorodych modelov praktickych cviceni sa
usilujeme o ¢o najautentickejsie priblizenie k redlnym situaciam. Ulohou ucitela
je nachadzat formy prace s jazykom, ktoré vedd Studentov k samostatnej a ak-
tivnej ¢innosti v priebehu vyucovacej hodiny. S jazykovym materidlom predmeto-
vej oblasti pracujeme podla principu postupnosti smerom od ucenia sa tematic-
kej slovnej zasoby k zlozitejSiemu formovaniu monologickej alebo dialogickej reci
s vyuzitim uz osvojenych slovnych spojeni preberanej témy. Ako uvadza V. A. Fa-
lina, ,kultdra profesionalnej komunikacie obsahuje: zvladnutie terminolégie danej
oblasti, schopnost produkovat prejav na profesionalnu tému, schopnost organi-
zovat' dialogicku rec a viest ju, schopnost komunikovat s obchodnymi partnermi
v odbornej rovine“ (2017, s. 7).
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Systém vyucovania odborného ruského jazyka rozdelujeme na dve etapy:

1.

osvojovanie novej slovnej zasoby predmetovej oblasti (predkomunikativne za-
dania),

. rozSirovanie vedomosti z lexikdlnej a komunikativnej roviny (komunikativne

ulohy).

V prvej faze osvojovania pripadne upeviovania novej slovnej zasoby predmetovej
oblasti sa vyuzivaju na hodinach predkomunikativne cvicenia: lexikalne, gramatic-
ké a mentdlne mapy.

e V hre pod nazvom ,Obal’ ma“ jeden Student vyslovuje slovo z preberanej té-

my. Ostatni Studenti k nemu priraduji zodpovedajice podstatné meno, pri-
davné meno, sloveso. So slovom ,ycayza“ takymto sposobom vznikaju slovné
spojenia ,npedocmasasims/npedaiazams,/0Kkazvleams ycayau, NAamHas ycayada,
topuduyeckue ycayeu, ycayeu napukmaxepa“ atd. V tejto hre sa Studenti usiluju
o o najrychlejSie vytvorenie slovného spojenia. Tento spésob prace napomaha
rychlejSiemu osvojeniu si pripadne zautomatizovaniu uz osvojenej slovnej za-
soby. V niektorych cvi¢eniach dochadza k prelinaniu lexikdlnej a gramatickej
hry.

Ako napriklad v hre ,Druhd polovica“, kde Studenti k slovu priraduju slovo,
slovné spojenie spravne z lexikdlneho aj gramatického hladiska. Studenti st
rozdeleni na dve a viac skupin. V ramci témy povolania sdtazia kto k slovu
~MeHedxcep, dupekmop, 2aasa” vytvori viac slovnych spojeni.

Hra ,Synonymické rady“ sa vyuziva najCastejSie pri téme firma. V tejto hre na
slovo ,,pupma“ Studenti nadvazuju dalsimi slovami ,komnaHus, npednpusmue,
KOHYepH, koonepayus, 3a8od, 06ujecmeo, 06seduHeHue, oHd, 610po.”

,Ndjdi nedostatok” je hra na hladanie chyb v slovnych spojeniach. Pri identi-
fikacii chybného slovného spojenia, nespravne pouzitej predlozky sa Studenti
v bududcnosti vyvaruja tychto chyb.

Dolezitou castou prace so slovnou zasobou a naslednym vytvaranim logicky
ucelenych myslienkovych vypovedi si mentdlne mapy, ktoré maja Siroké uplat-
nenie v réznych variantoch. Pod pojmom mentilna mapa rozumieme grafické
znazornenie slovnych asociacii ku konkrétnej téme. Nase skisenosti a systém
prace na hodinach mentalne mapy zaraduji nielen medzi predkomunikativne
lexikalno-gramatické cvicenia ale aj komunikativne. Mentalne mapy spracova-
vaju Studenti v skupinach. Pracuju na zdklade asociécif ku konkrétnym slovam
»3aHUMAThbCH, SIBJAATHCS, paboTaTh, v ramci témy cinnost firmy a gramatické-
ho javu konStrukcii s inStrumentalom. Nasledne si tieto mentalne mapy vyme-
nia v skupindch a pracuji na produkovani komunikacnej situacie s pouzitim
uvedenych slov v mentdlnej mape. Bud' ide o dialogicku rec¢ alebo monologicku,
do ktorej sa zapoja vSetci Studenti zo skupiny, kazdy s istou ustnou vypovedou.
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Na konci zadania vznika uceleny obraz o ich téme. V ramci témy predstavenie
firmy si Studenti v skupine navrhnd mentalnu mapu na to, aby z nej nasledne
mohli vytvorit projekt svojej vlastnej firmy od nazvu, ¢innosti az po filialky,
personal a kontaktné tidaje. Mentidlne mapy vznikaju tematické, sémantické,
gramatické. Dominantnou ¢rtou mentalnych mdp je ich ndzornost.

Vo faze rozsirovania lexikalnej a komunikativnej roviny jednymi z najefektivnej-
$ich komunika¢nych imitativnych aktivizujicich metéd, ktoré v sicasnosti patria
medzi popularne vo vyucovani cudzich jazykov, su inscenacné metddy, hranie ro-
li, resp. situacné tlohy. Inscenacné metédy maji svoje opodstatnenie pri témach:
Zoznamovanie, Obchodné stretnutia, Obchodné rokovania, Predstavovanie firmy, Pra-
covny pohovor, Telefonovanie ale aj Prezentdcia firmy. Podstatou tychto metdd je
napodobniovanie redlnej komunikacie. ,Met6da hrania roli pozitivne vplyva na for-
movanie poznavacich zaujmov Studentov, prispieva k vedomému osvojovaniu si
cudzieho jazyka“ (Sbitnev, 2012, s. 132). Povazujeme ju za aktivizujici a motivac-
ny spdsob ucenia sa praktickému ovladaniu cudzieho jazyka. Struktiirne metéda
hrania roli pozostava z troch c¢asti. KaZdému Studentovi je pridelend konkrétna
rola, svoj Ustny vystup organizuji podla uloh pridelenej situdcie, v ktorej budu
viest komunikaciu. Vystupnou castou tejto metddy je samotny proces hrania roli
v urcenej komunikacnej situacii. VSetci zicastneni si po celd dobu trvania hranej
situdcie aktivni, pretoZe pracuju s maximalnou moznou mierou vedomého osvo-
jovania si cudzieho jazyka. V tomto type zadani sa praca Studentov odvija od
vopred pripravenej Struktiry na niZSom stupni ovladania cudzieho jazyka alebo
si Studenti podla témy pripravuju realizaciu situicie sami.

Vychadzajluc z praktickych skdsenosti za tvoriva aktivizujicu ulohu povazujeme
dialogicku rec. V prvotnych frazach nedokonceného dialégu je len predstavena ko-
munikacna situdcia, ktora sa nasledne bude rozvijat vdaka tvorivého pristupu Stu-
dentov. Ide predovSetkym o telefonické rozhovory v réznych variantoch (nesprav-
ne zvolené Cislo, dovolali sme sa priamo pracovnikovi, ktorého potrebujeme, radi
by sme sa spojili s pracovnikom, s ktorym rieSime spolo¢ny projekt, pozvanie na
vystavu/konferenciu, navrh spoluprace atd.) Studenti maji v zadani konkretizova-
ny scenar rozhovoru. V tomto type prace s cudzim jazykom dbame na osvojovanie
formalnych ustéalenych fraz, slovnych spojeni telefonickych rozhovorov.

Pri praci so zodpovedajicou slovnou zasobou v redlnom kontexte ma nezastu-
pitelné miesto video. Vided - prezentdcie firiem su len podkladom pre naslednu
pripravu Studentov na ucelené prezentovanie. Prostrednictvom videi Studenti ma-
ju tesny kontakt s fonetickou rovinou ruského jazyka a redlnym tempom reci.
Délezit tilohu zohrava nacuv s porozumenim. Studenti pracujii v skupinach, ktoré
budi nasledne spracovavat vypocutu informaciu o firmach v podobe hrania roli
v prezentacii. Kazdy Student prezentuje istu Cast informacii o firme. Informaciu
si spracovavaju tak, aby mohli vytvorit svoju vlastni ucelend prezentaciu firmy.
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Okrem vypocutych tdajov zarad'uji uz do svojich tustnych vypovedi aj prezentacné
frazy.

Zaver

V naSom prispevku sa usilujeme poukazat na opodstatnenost vyuZivania aktivi-
zujucich metdéd na hodinach ruského jazyka pri osvojovani si celej Skaly aktivnej
lexikalnej, gramatickej a Stylistickej roviny priznacnej pre obchodnu rustinu pocas
relativne kratkej casovej dotacie. Nasim cielom v kvantitativnej analyze vyucovacej
hodiny bolo zistit, ¢i Studentom vyhovuje aktivny priebeh hodiny, do ktorého su
zapojeni v priebehu celej hodiny alebo istej jej ¢asti. Udaje sme ziskavali pro-
strednictvom dotaznika na zistenie miery efektivity v ramci aktivizujicich metéd
pri vyucovani ruského jazyka v ekonomickej oblasti pozostaval z 6smich otazok.
Pracovali sme s vyskumnou vzorkou 28 Studentov. Jednotlivé otazky boli formulo-
vané tak, aby na nich Studenti odpovedali tvrdenim &no/nie, vyjadrili svoj nazor
a vybrali si z produktivit prace vyuzivanych na hodindch ruského jazyka podla
vlastnej preferencie. Aktivna praca na hodinach vyhovuje 23 Studentom (82 %).
Piati Studenti (5 %) sa priklanali ku tradi¢nej forme vyucovania, pod ktorou po-
vazuju frontalny spdsobom vyucovania. V otazke, ¢i aktivnou formou prace na
hodinach si osvojuju slovnu zasobu, komunika¢né modely uz pocas vyucovacej ho-
diny, odpovedalo kladne 18 (64 %) Studentov, 10 (36 %) Studentov sa preberany
lexikalny material potrebuji zopakovat' doma. Studenti sa v dotazniku vyjadrova-
li podla svojej vlastnej produktivity k najefektivnej$im formadm vyucovania. Case
study resp. skupinovt pracu uprednostiiuje 15 (53 %), hranie roli 17 (61 %) Stu-
dentov, 18 (64 %) Studentov situacné tlohy uvadza ako jednu z moZnosti rieSenia
komunikac¢nych situécii zo svojho odboru a zaroven v cudzom jazyku, praca s vi-
deonahravkami a mentdlnymi mapami vyhovuje 21 (75 %) Studentov, lexikalne
a gramatické hry s jazykom vSak vyhovuje 13 (46 %) Studentom, ¢o je menSia
polovica.

Vyplyva z toho, Ze Studenti maja radsSej pracu kolektivnu, do ktorej mozu vkladat
svoje poznatky, skiisenosti. Prezentovanie, ktoré je aj hodnotené na konci semes-
tra ako semestralne zadanie uviedlo 18 (64 %) Studentov za efektivnu pracu s ja-
zykom. V stuvislosti s prezentovanim a skupinovou pracou pocitilo najviac studen-
tov svoj osobny pokrok v ovladani ruského jazyka ekonomického zamerania, a sice
tvorenie vlastnych prezentacii a samotné vystupovanie pred publikom. Najvac¢sim
prinosom, podla nazoru Studentov, je rozvoj samostatného, analytického, tvorivé-
ho myslenia v cudzom jazyku. M6Zeme tvrdit, Ze Studenti nie si ohranicovani
presnym scendrom, kazda tiloha sa na vyucovacej hodine vyvija. Ucitel' Studentom
pomaha s vahanim pri vybere spravnych lexikdlnych jednotiek a gramatickych
javov. Do obsahu, ktory tvoria Studenti, sa usiluje nezasahovat. Pracu Studentov
zhodnoti po ich vykone, kde vyzdvihne silné stranky upozorni na slabé stranky.
Po kazdej aktivite dostavaju Studenti od ucitela spatnu vazbu.
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Rozvoj komunikativnych zru¢nosti prostrednictvom rdéznorodych aktivit v skupi-
nach predovSetkym imitovanim realnych situacii vyhovuje 82 % Studentov prvé-
ho roc¢nika. Takdto formu organizacie vyucovacej hodiny povazuju za atraktivnu,
efektivnu a modernd. Studenti ocefiuju tito formu osvojovania si komunikaénych
zrucnosti v ruskom jazyku pre prax. NajdoleZitejSim faktorom rozvoja komunika-
tivnych zrucnosti je aktivne zapojenie kazdého Studenta do rieSenia uloh. K tré-
ningu plynulého ovladani ruského jazyka Studentov vedie vonkajSia motivacia zo
strany ucitela, ktory vdaka aktivizujicim metédam dokaze udrziavat pozornost
pocas celej doby trvania vyucovacej jednotky.

Z nasho vyskumu mézete tvrdit, Ze podstatnou ¢rtou aktivizujticich metéd vo vy-
ucovani ruského jazyka v ekonomickej oblasti je podnecovanie Studentov k spoloc¢-
nej resp. kolektivnej praci, vyjadreniu svojho postoja, nazoru, reSpektovaniu nazo-
ru inych a snahe n3ajst jednotné rieSenie. Vyber aktivizujucich metdd na hodinach
ruského jazyka v ekonomickej oblasti sa opiera o poziadavky sicasného vzdelava-
nia pre prax. Za najefektivnejsiu aktivizujicu metéddu mézeme povaZovat tzv. hru
s jazykom v zadaniach vyplyvajtcich z ich Specializacie. Osvojovanie slovnej zaso-
by predmetovej oblasti, gramatickych javov ustalenych slovnych spojeni, Stylu ob-
chodnych rokovani, komunikac¢nych situdcii sa najaktivnejsie uskutocnuje kolektiv-
nou formou. U vicSiny Studentov sme pozorovali prekonavanie jazykovej bariéry.
Atmosféra v tychto skupinach je uvolnenejsia ako pri frontdlnom spdsobe vyuco-
vania. Aktivnost’ vyucovacieho procesu hranim roli, r6znymi tlohami na osvojo-
vanie si prislusnej lexikalnej a gramatickej roviny sa uskutocnuje vdaka uceniu
sa v ¢innosti. Studenti tento typ cvi¢eni na hodinach povazuji za maximalne pro-
duktivnu pracu vdaka pouzivaniu slovnej zasoby ekonomickej oblasti v réznych
kontextoch. Pri tomto type cviceni je zdkladnou ulohou ucitela pozorovanie a fi-
xovanie chyb a ich nasledna analyza s ponukou moZnosti ich rieSenia. Tréningové
situdcie hrané v roliach mo6zu vyuZzivat v redlnych komunikac¢nych situdciach v ob-
chodnej sfére. Po dvoch az Styroch semestroch systematickej pripravy su Studenti
schopni samostatne vyprodukovat dialogickd a monologicku re¢ v situdciach najp-
riznacnejSich pre obchodnu komunikaciu. Upeviiovanie uz osvojenych zrucnosti
aktivnou formou je bezprostredné, zrychluje a zjednoduSuje upeviiovanie jazyko-
vych javov v pamati. Ako jeden zo Specifickych znakov aktivizujicich metéd 64 %
Studentov uviedlo moment prekvapenia pri zadavani tlohy ucitelom, od ktorého
sa odvija spolo¢na praca v skupine a moment ocakavania z vysledku ich zadania.
Obidva momenty sa odvijaji od atmosféry, ktord sa v tlohe ocakadva a zmeny
ich identity. Pomocou aktivizujicich metdd, ktoré uvddzame, Studenti nadobuidaju
zrucnosti obchodnej komunikacie s ovela SirSou slovnou zasobou a zloZitejSim
tvorenim fraz ustnej komunikacie. Popularita vyuzivania aktivizujicich metod vy-
plyva z produktivneho osvojovania novych jazykovych a komunika¢nych modelov
vdaka zvySovaniu motivacie a udrziavaniu pozornosti Studentov. Vyucovaci proces
organizovany prostrednictvom aktivizujicich metéd vedie k dspeSnému budova-
niu komunikac¢nej kompetencie Studentov ekonomického zamerania.
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Rozvijanie zrucnosti poc¢dvania s porozumenim vo
vyucbe odborného nemeckého jazyka pre stredne
pokrocilych na Ekonomickej univerzite v Bratislave

Development of listening comprehension skills in teaching
German for intermediate students at the University of Economics
in Bratislava

Jana Kucharova, Ingrid Kunovska

Abstrakt: Komunikativna vyucba cudzich jazykov si vyZaduje rozvijat u uciacich sa vsetky
jazykové zrucnosti a kompetencie s cielom nadobudnit ¢o najvyssiu komunikativnu kompe-
tenciu v cielovom jazyku. Plati to i pre vyucbu odborného jazyka. Na jednotlivych fakultach
Ekonomickej univerzity v Bratislave absolvuji Studenti dvoj- aZ trojsemestralne kurzy od-
borného jazyka v dvoch zvolenych cudzich jazykoch. Nemecky jazyk je po angli¢tine druhym
najpocetnejsie zastipenym cudzim jazykom v ramci vyucby na nasej univerzite. Studenti si
nem¢éinu vyberaji predovietkym ako druhy cudzi jazyk. Uroveti jeho ovladania je preto niZ$ia,
v ramci tychto kurzov dosahuje maximalne uroven B1 podla Spolo¢ného eurépskeho refe-
ren¢ného ramca pre jazyky. O to viac je potrebné ponuknut Studentom moznost zlepSovat
ich komunikac¢né schopnosti pomocou réznych metéd, foriem i prostriedkov vyucby a ukazat
im, ako sa jazykovej vyucbe mozu venovat aj samostatne, po absolvovani kurzov odborného
nemeckého jazyka v ramci ich vysokoSkolského studia. Preto sme sa v ramci projektu KE-
GA (KEGA 005EU-4/2018) rozhodli zaoberat problematikou rozvijania receptivnej jazykovej
zrucnosti po¢vania s porozumenim v ramci vyucby odborného nemeckého jazyka pre stredne
pokrocilych na jednotlivych fakultdch Ekonomickej univerzity v Bratislave. Ako prostriedok
na rozvijanie pocuvania s porozumenim sme si na uZz existujtcej platforme vytvorili vlastny
podcast. Pouzili sme ho ako médium, prostrednictvom ktorého sme postupne Studentom zve-
rejniovali nahravky s textami na poc¢avanie s porozumenim a rézne typy tloh k nim. V prispevku
prezentujeme Ciastkové vysledky naSej doterajSej prace a formulujeme vychodiska pre dalsie,
eSte hlbsie skimanie zvolenej problematiky.

Klicové slova: audionahravky, autentickost, nové média, poc¢ivanie s porozumenim, podcast,
ulohy

Abstract: Communicative foreign language learning requires learners to develop all language
skills and competences in order to acquire the highest communicative competence in the
target language. This also applies to the teaching of professional language. At the faculties
of the University of Economics in Bratislava, students take two- to three-term courses of the
professional language in two selected foreign languages. German is the second largest foreign
language after English at our university. Students choose German primarily as a second foreign
language. The level of proficiency is therefore lower, with a maximum B1 level according to the
Common European Framework of Reference for Languages. All the more it is necessary to offer
students the opportunity to improve their communication skills by means of various methods,
forms and means of teaching and to show them how they can also pursue their own language
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teaching after attending German language courses in their higher education. Therefore, within
the KEGA project (KEGA 005EU-4/2018) we decided to address the issue of developing recep-
tive language skills of listening comprehension in the framework of teaching German for inter-
mediate students at various faculties of the University of Economics in Bratislava. As a means of
developing listening comprehension, we have created our own podcast on an existing platform.
We used it as a medium, through which we gradually published the recordings with texts for
listening with comprehension and various types of tasks to them. In the paper we present
partial results of our work so far and formulate the starting points for further, even deeper
examination of the chosen issue.

Key words: audio recordings, authenticity, new media, listening comprehension, podcast,
tasks

1 Uvod

Cielom nasho prispevku je prezentovat doterajSie vysledky rieSenia projektu KE-
GA (KEGA 005EU-4/2018), v ramci ktorého sa na Katedre nemeckého jazyka Fa-
kulty aplikovanych jazykov Ekonomickej univerzity v Bratislave usilujeme napo-
mahat’ Studentom rozvijat' receptivnu komunikacnu jazykovu zrucnost poctuvanie
s porozumenim pomocou audionahravok zverejnovanych na podcaste.

V prvej, teoretickej ¢asti naSho prispevku, sa venujeme objasneniu niektorych klu-
¢ovych pojmov, ktoré bezprostredne suvisia s problematikou rozvijania komuni-
kacnej jazykovej zrucnosti poctivania s porozumenim. Vzhladom na komplexnost
skimanej problematiky a rozsah nasho prispevku sa zameriavame len na tri zo
spominanych kltcovych pojmov, ktoré z hladiska zamerania nasho projektu na
Ekonomickej univerzite v Bratislave zohravaju v kontexte cudzojazycnej vyucby
vyznamnud dlohu. V Usili podéiarknut’ déleZitost rozvijania pocdvania s porozu-
menim s cielom nadobudnut komunikativhu kompetenciu Studentov v realnych
komunikac¢nych situaciach, sa v naSom prispevku venujeme autentickosti ako jed-
nému z dolezitych atributov materidlov, v naSom pripade textov, pouZzivanych
v cudzojazycnej vyucbe. KedZe na$ projekt realizujeme pomocou podcastu, po-
vazujeme tiez za dodleZité strucne poukazat na vyhody vyuzivania novych médii
vo vyucbe cudzich jazykov a faktory, ktoré mézu ovplyviiovat integraciu novych
médii do vychovno-vzdelavacieho procesu. V zavere teoretickej Casti nasej prace
podavame kratku charakteristiku pocivania s porozumenim ako komunikacnej ja-
zykovej zrucnosti, k rozvijaniu ktorej sa realizdciou nasho projektu na Ekonomic-
kej univerzite v Bratislave usilujeme prispiet.

Tym plynule prechddzame k druhej, praktickej Casti prispevku, v ktorej predsta-
vujeme Konkrétne kroky, ktoré sme v ramci rieSenia projektu doteraz podnikli.
Zameriavame sa predovSetkym na charakteristiku realizacie vyskumu na Katedre
nemeckého jazyka Fakulty aplikovanych jazykov Ekonomickej univerzity v Brati-
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slave a na prezentaciu ciastkovych vysledkov, ktoré sme spracovali v priebehu
doterajsej etapy vyskumného procesu.

1.1 Formulacia problému a jeho teoreticky kontext

Pocavanie s porozumenim je jednou zo zakladnych zrucnosti ovladania cudzieho
jazyka ako prvého aj ako druhého cudzieho jazyka. Jej nedostatocné ovladanie
mozZe byt jednou z hlavnych pric¢in vzniku nedorozumeni v rdmci konverzacie
v cudzom jazyku. Preto sme sa rozhodli venovat jej zvySenu pozornost a v ramci
vyucby nemeckého jazyka ako druhého cudzieho jazyka na fakultach ekonomic-
kého zamerania Ekonomickej univerzity v Bratislave sme zatial v obdobi dvoch
akademickych rokov 2017/2018 a 2018/2019 uskutoc¢nili ako sucast projektu
KEGA vyskum zamerany prave na rozvijanie zrucnosti pocuvania a nasledného
spracovania poctuvanych cudzojazy¢nych autentickych textov.

Integraciu pocuvania ako zakladnej jazykovej zruc¢nosti do beznej vyucby cudzieho
jazyka povazujeme za velmi doélezitd sucast vyucCovacieho procesu. Jej nadobud-
nutie je naro¢ny proces, ktory si vyzaduje pozornost ako zo strany vyucujiceho,
tak aj zo strany Studentov. Patri k receptivnym komunika¢nym jazykovym zruc-
nostiam. Jeho zakladnou funkciou nie je produkcia jazykovych obsahov, ale prave
ich vnimanie, prijimanie a spracovavanie. Ide o aktivnu c¢innost, pracu s cudzoja-
zyCnym obsahom, pri ktorej musi byt Student schopny zrealizovat suicasne viacero
aktivit. Musi byt schopny identifikovat a rozliSovat znenie pocutého textu, rézne
zvuky, jednotlivym zvukovym jednotkdm priradit spravny vyznam a sucasne ak-
ceptovat rézne tempo, rytmus a melddiu reci, ako aj pripadné odchylky, akcent,
¢i dialekt pocutého textu. Pocuty obsah textu musi byt dekédovany, spracova-
ny a uloZeny, o umoznuje spravne pochopenie textu a jeho dalSiu interpretaciu
v ramci komunika¢ného procesu. Po¢uvanie s porozumenim tak predstavuje za-
kladniu pre rozvoj dalSich produktivnych zrucnosti, a to rozpravania a pisania.

Pocavanie je definované ako multidimenzionadlny konstrukt, ktory pozostava zo
zlozitych (a) afektivnych procesov, ako je motivacia k ucasti na komunikacii; (b)
behavioralnych procesov, ako napriklad spatna vazba verbalnou a neverbalnou
reakciou; (c) kognitivnych procesov, ako napriklad ucast, porozumenie, prijimanie
a interpretovanie obsahu a rela¢nych sprav (Halone et al., 1998).

Stradiotova et al. (2018, s. 141-156) upriamuju pozornost na rozliSovanie nasle-
dovnych typov pocuvania:

1. RozliSujice pocivanie - je inStrumentdlny typ pocivania, ktory je primarne fy-
ziologicky a vyskytuje sa vacSinou v prijimacej faze procesu poctvania. V tejto
faze sa zaoberame pocuivanim a sledovanim okolia, aby sme izolovali urcité
sluchové alebo vizudlne podnety. Napriklad mo6zZeme zamerat nase poctivanie
na urcitu cast’ chodnika, dvora, etc., aby sme zistili, ¢i nAm nehrozi nebezpecen-
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stvo (Hargie, 2011, s. 185). Je to zakladna forma poctvania, ktora je zakladom
pre ostatné typy pocuvania. Podla Wolvina a Coakleya (1993, s. 18-19) mdze
byt tento typ poctivania zdokonaleny. Hudobnici vyuzivajd tento typ poctivania
pri izolovani Specifickych zvukovych stimulov.

2. Informacné pocuvanie - cielom informacného poctvanie je porozumiet a ucho-
vavat informdcie. Tento typ pocuvania nie je vyhodnocujuci a je bezny v kon-
texte vyucby a ucenia. Pouzivame ho napriklad pri pocuvani sprav, odkazov
v mobilnych telefénoch, informativnych stretnutiach v préaci, pri prijimani po-
kynov, etc. Vzhladom na to, Ze zapamatanie a vybavenie si informacie su dole-
Zitymi sucCastami informacného pocuvania, klticové pre tento typ pocivania su
schopnost’ sustredit sa a dobré paméatové zrucnosti.

3. Kritické pocuvanie - cielom kritického poctvania je analyzovat alebo vyhod-
notit’ spravu na zaklade informacii, ktoré su prezentované tustne a informacii,
ktoré mozno vyvodit z kontextu. Kriticky posluchac¢ vyhodnoti spravu a prijme
ju, odmietne ju alebo sa rozhodne, Ze informacie, ktoré dostal, nie st prenho
dostacujuce a vyhlada dalSie informacie. Kritické pocdvanie zvycajne zahfna
rieSenie problémov a rozhodovanie.

4. Empatické poctvanie - tento typ poctvania je najnaroc¢nejSou formou pocuva-
nia a stretdvame sa s nim, ked’ sa pokisame porozumiet tomu, ¢o si hovoriaci
mysli alebo co citi. Je to schopnost vcitit sa do jeho myslenia a pocitov. Empa-
tické pocuvanie je klicom k dialégu a pomaha udrziavat medziludské vztahy.
Aby sa dosiahol dialég, musia Iudia disponovat urcitym stupiiom otvorenosti
a zdvorilosti, ktord im umoziiuje byt empatickymi a zaroven verit a obhajovat
svoje vlastné postavenie. Ako priklad moZeme uviest poradcov, terapeutov,
etc., ktori pouzivaju empatické pocavanie, aby pochopili a nakoniec pomoh-
li svojim klientom. Tento typ pocuivania nezahifia rozhodovanie ani ponuku
poradenstva, ale povzbudenie recnika, aby vysvetlil a spracoval svoje pocity
a emdcie. Zrucnosti, ako je objasnenie a reflexia, sa ¢asto pouzivajui na to, aby
sa zabranilo nedorozumeniam.

V kontexte vyucby cudzich jazykov sa pocuivanie s porozumenim chape ako zruc-
nost’ integrujuca komunikacné c¢innosti a stratégie, ktoré pouzivatelovi cudzieho
jazyka umoziiuju porozumiet hovorenému jazykovému prejavu. V rdmci komuni-
kacnych jazykovych zruénosti patri spolu s ¢itanim s porozumenim k tzv. receptiv-
nym zrucnostiam, pretoZe primarne ma charakter prijimania hotového jazykového
obsahu a prace s nim. Brinitzerova et al. (2013, s. 24-25) formuluju niekol'’ko Spe-
cifickych vlastnosti poctvania:

e to, Co poCujeme, nembZeme ovplyvnit,
¢ ,prchavost, pominutelnost pocutého,

* bezprostrednost, priamost pocutého, recepcia je neovladatelny, neriadeny pro-
ces,
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¢ paralelny priebeh viacerych kognitivnych procesov (dekédovanie, redukcia,
ukladanie, predvidanie, tvorenie hypotéz a ich overovanie a verifikacia pripad-
ne modifikacia),

e jazyk je spontanny, zavisi od momentalnej situdcie hovoriaceho, stavba viet je
jednoduchd, pocuvanie je sprevadzané zvukmi z prostredia, v ktorom prebieha.

V Spolo¢nom eurdpskom referencnom ramci (2006) pre jazyky je poCuvanie alebo
sluchova recepcia povazovana za stihrnny pojem receptivnych ¢innosti a stratégii,
pri ktorych pouzivatel jazyka ako poslucha¢ prijima a spractiva hovoreny vstup
pochadzajuci od jedného alebo viacerych hovoriacich. Autori SERR zaraduju k ¢in-
nostiam pocuavania:

¢ pocuvanie verejnych hlaseni (informacie, pokyny, upozornenia, atd.),
e poctvanie médii (rozhlas, televizia, nahravky, film),

e pocuvanie v ulohe ¢lena pritomného publika (divadlo, verejné schodze, verejné
prednasky, zabavné podujatia atd.),

¢ ndhodne vypocuté rozhovory atd.

Formuluju tiez dovody, ktoré pouzivatela jazyka vedd k tomu, aby pocuval. Ide
o tieto dovody:

e porozumenie jadru veci,

» zachytenie Specifickych informacii,

¢ detailné porozumenie vSetkému,

e pochopenie naznacenych suvislosti atd. (SERR, 2006).

Samozrejme, vietky aspekty pocivania s porozumenim je potrebné chapat s pri-
hliadnutim na jazykovu troven konkrétnej ucebnej skupiny.

Sdcastou vyucby cudzich jazykov je i praca s réznymi typmi materidlov a pod-
kladov s réznorodym obsahom. Praca s nimi podporuje pocas vyucovania, ale aj
v ramci samostatného stidia v domacom prostredi, vyznam autentickosti, preto je
vyber vhodnych materidlov, textov a inych ucebnych zdrojov velmi doéleZity. Cie-
lom vyucby cudzich jazykov by malo byt dosiahnut prostrednictvom autentickych
obsahov a novych realite zodpovedajucich uloh pocas vyucovania skuto¢ne auten-
tickost' aj v interakcii a komunikacii, ¢o mézu velmi dobre podporit aj moderné
média. Autentické texty predstavuju prostriedok osvojenia si cudzieho jazyka, cu-
dzej kultdry. Reprezentuji model kultiry cielového jazyka. Si u¢ebnym materia-
lom, ktory nie je umelo vytvoreny pre Specifické metodické ucely. Na rozdiel od
didaktizovanych textov disponuji vlastnostou, ktorou je splnenie sociokultirneho
ucelu v spolocenstve hovoriacich, z ktorého dany text aj pochddza. Ako uvadza
Civegna (2005, s. 168-172), texty pochadzaju z jazykového spoloCenstva, v ktorom
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je dany jazyk pouzivany ako materinsky jazyk a kompletne odzrkadluju vztahy
medzi pévodnymi tvorcami textu a ich prostredim.

Existuje niekol'’ko definicii a charakteristik pre stupen autentickosti cudzojazyc¢né-
ho textu. Niektoré tvrdia, Ze text moZno povazovat za autenticky alebo autenticky
poOsobiaci vtedy, ked' nie je napisany pre vyucovanie, ale pre ,skuto¢ny Zivot‘, za
ucelom uskutocnenia realnej komunikacie.

Vyhod zaclenenia autentickych textov v roznych formach do vyucby cudzich jazy-
kov je niekol'’ko. V ramci nasho projektu, ktory realizujeme na fakultdch Ekono-
mickej univerzity v Bratislave, sa venujeme predovsetkym textom v podobe au-
tentickych audionahravok, ktoré sme zaclenili do vyucby nemeckého jazyka ako
druhého cudzieho jazyka. V prvom rade by sme chceli zdoraznit' pozitivny vplyv
takychto textov na motivaciu Studentov, ktori prostrednictvom autentickych tex-
tov prichddzaju do intenzivnejsieho kontaktu s cudzim jazykom, s jeho Specifika-
mi. Studenti st tak v priamom kontakte so ,skutoénym“ jazykom, ktory nemusi
byt vZdy ocisteny od nespisovnych vyrazov ¢i slangu. Autentické texty su taktieZ
zdrojom autentickych kultirnych a krajinovednych informacii o danej cudzojazyc-
nej oblasti. Vhodnym vyberom a pracou s autentickymi materialmi v ramci vy-
ucovacieho procesu sa podporuje kreativny pristup v procese vyucby. Pritom je
vSak velmi dolezité, aby vyucujuci upriamili svoju pozornost na potreby skupiny
a jednotlivcov. Ich potreby a tUroveii ovladania cudzieho jazyka musia byt v tomto
procese akceptované a zohladnované. V inom pripade hrozi, Ze stanovené ciele sa
vo vzdelavacom procese nedosiahnu.

V tejto suvislosti by sme este chceli poukazat na vyznam autentickosti vo vyucbe
cudzich jazykov pri nadobudani a dalSom rozvoji pragmatickej kompetencie, pod
ktorou rozumieme schopnost jednotlivca vytvorit v rdmci komunikacie vztahy,
suvislosti medzi jazykovymi formami, kontextom, situaciou, ako aj medzi osobami,
ktoré sa komunikacie ztcastiuju.

Zaradenie novych médif do vyucovania cudzich jazykov si vyZaduje premyslenie
povodnej formy vyucovania a ucenia sa a uvedomenie si toho, akil pridanti hodno-
tu takato forma vyucby proti tradi¢nej predstavuje a aka sa zo strany vyucujucich
aj Studentov ocakava. Integraciou textov, videi, animdcii aj audiotextov v cudzom
jazyku sa stava vyucovaci proces zaujimavejSim, motivujucej$Sim. Ich obsahy st
prezentované nazornejsie ako v tradi¢nych médiach. Dal$ou z vyhod prace s novy-
mi médiami v rdmci vyucby je objektivnost. Spociva v tom, Ze vSetci Studenti maju
rovnaké podmienky pre ich aktivity, pre vypracovdvanie zadanych uloh, rusivé
momenty a efekty sympatii a antipatii medzi Studentom a vyucujicim su prak-
ticky nemozné. Svoje Specifikd ma aj kombinovana forma vyucby, ktora pozostava
z tradi¢nej formy vyucovacej hodiny, ktora je doplnend modernymi médiami. Vte-
dy je moZné zmysluplne realizovat’ kooperativnu vyucbu s individudlnym stadiom
v prostredi Skoly alebo doma.

Studie 19



Efektivne zaradenie novych metéd a médii do vyucby cudzieho jazyka je vzdy
zavislé od viacerych faktorov. Si nimi Studijnd skupina, droven ovladania daného
cudzieho jazyka v danej skupine, Skolskd a vyucovacia situicia, stanovenie ciela,
ktory ma byt dosiahnuty, u¢ebné obsahy, ako aj ucebné predpoklady a potreby
Studentov. Len samotné zaradenie novych médii do vyucby vSak nie je zarukou
dosiahnutia ocakavaného efektu. Ich didaktickd pridand hodnota sa da dosiahnut
len ich dobre premyslenou integraciou v realizovanom didaktickom koncepte vy-
ucby.

2 Metodoldgia vyskumu na Ekonomickej univerzite v Bratislave

Rozvijaniu receptivnej komunikacnej jazykovej zrucnosti poctivanie s porozu-
menim venujeme na Ekonomickej univerzite osobitni pozornost predovsetkym
v rdmci projektu KEGA (KEGA 005EU-4/2018), ktory rieSime v obdobi kalendar-
nych rokov 2018 az 2020. Hlavnym cielom projektu je skimanie vplyvu pouziva-
nia webovej aplikacie audioblog na rozvoj jazykovych zrucnosti pocivania s po-
rozumenim, hovorenia a na motivaciu Studentov Studovat cudzi jazyk vo zvysenej
miere a pouZivat audioblog pri ich Stadiu. Cielom projektu je aj komparacia tra-
di¢nej formy vyucby cudzich jazykov s vyucbou podporovanou modernymi tech-
noldgiami, v tomto pripade s vyucbou, v ktorej by sa vyuzivala okrem tradicnej
vyucby v triede aj vyucba podporovana webovou aplikaciou audioblog. Vystupom
projektu bude vyhodnotenie dat vyskumu a vytvorenie metodickej prirucky (ma-
nualu), ktora by v buducnosti sluzila ucitelom ako metodicky ndvod na pouZzivanie
audioblogu vo vyucbe cudzich jazykov. Projekt realizujeme v ramci vyucby anglic-
kého a nemeckého jazyka ako cudzieho jazyka. Motivaciou pre zapojenie sa do
vysSie uvedeného projektu je aj nase usilie vyuzit velky zaujem mladej generacie
o nové média, predovsetkym internet, na to, aby sa zlepsili v ich cudzojazy¢nych
zrucnostiach, v naSom pripade v pocivani s porozumenim. Predpokladame, Ze ich
neobmedzeny pristup k internetu u nich podpori aj ich zaujem k vyuZzivaniu tohto
média v rdmci osvojovania si nemeckého jazyka.

KedZe nemecky jazyk si, vzhladom na doteraz povinnd vyucbu anglictiny od za-
kladnej Skoly, Studenti vyberaju predovsetkym ako druhy cudzi jazyk, rozhodli
sme sa nas vyskum realizovat v ramci ucebnych skupin Odborného nemeckého
jazyka pre stredne pokrocilych. Ide o trojsemestralny kurz nemeckého jazyka ako
druhého cudzieho jazyka, ktory na Katedre nemeckého jazyka Fakulty aplikova-
nych jazykov Ekonomickej univerzity v Bratislave absolvuji Studenti Obchodnej
a Narodohospodarskej fakulty. Spominany kurz je nastaveny tak, Ze Studenti by
mali zac¢inat' na jazykovej trovni A2 podla Spolo¢ného eurépskeho referencného
ramca pre jazyky a po troch semestroch by mali dosiahnut droven B1+. Samotny
vyskum a pracu na rozvijani pocdvania s porozumenim realizujeme v druhom
semestri tohto kurzu, teda v ramci predmetu Odborny nemecky jazyk pre stred-
ne pokrocilych 2. Cielovou skupinou su Studenti druhého rocnika bakalarskeho

20 Studie



stupna vysSie spominanych fakdlt Ekonomickej univerzity v Bratislave. V sula-
de s cielom rieSeného projektu KEGA prebieha nas vyskum v dvoch paralelnych
skupinach, z ktorych jedna je experimentdlna a druhd kontrolnd. Na vytvaranie
ucebnych skupin nemame stanovené kritéria. Jednotlivé skupiny, ktoré si pomer-
ne heterogénne, tvoria Studenti zapisani na dany predmet. Heterogénnost skupin
je zapric¢inend tym, Ze Studenti na zaciatku kurzu Odborného nemeckého jazyka
pre stredne pokrocilych neabsolvuju vstupné testy a pocas troch semestrov kurzu
nepracuju v povodnych skupinach.

V ramci obidvoch vyskumnych skupin (experimentélnej aj kontrolnej) sa v dru-
hom tyZdni semestra piSe so Studentami vstupny test zamerany na pocuvanie
s porozumenim. Test pozostava z dsmich kratkych (pribl. mintatovych) nahravok.
Ku kazdej z nich musia Studenti vyriesit dve ulohy s vyberom odpovede - vyber
z 2 alebo z 3 moZnosti, pricom vzdy je spravna iba jedna pontkana mozZnost.
K volbe uvedeného typu uloh nas viedla prave spominand heterogénnost uceb-
nych skupin a aktudlna skutoCnost, Ze Uroven ovladania nemeckého jazyka ako
druhého cudzieho jazyka ma v ostatnom obdobi klesajiicu tendenciu. Ulohy vo
vstupnom teste su tematicky orientované predovsetkym na vSeobecny jazyk (kaz-
dodenné komunika¢né témy) s postupnym prechodom aj k odbornejsim témam
(pracovné prostredie, dohodnutie terminu).

Studenti experimentalnej skupiny nasledne od 2.do 11.tyZdiia semestra dosta-
vaju tyzdenne jednu nahravku s ulohami na podcast, ktory sme si vytvorili na
uz existujucej platforme https://hoerverstehen.podbean.com. Nahravky ku vset-
kym zadavanym ulohdm pouzivame z verejne dostupnych internetovych zdrojov
(predovsSetkym z https://www.audio-lingua.eu/). Naro¢nost zadavanych tloh sa
postupne zvySuje. Men{ sa ich tematické zameranie aj typ. Kym vo vstupnom teste
sme uprednostnili vylu¢ne tlohy s vyberom odpovede (zatvorené otazky), v ramci
pocuvani pocas jednotlivych tyzdnov semestra su Studenti konfrontovani jednak
s Ulohami s vyberom odpovede, jednak s ilohami na doplnenie odpovede (otvo-
rené otazky). Z uloh s vyberom odpovede vyuzivame dichotomicku ulohu (rich-
tig/falsch). Vzhladom na to, Ze pravdepodobnost spravnej odpovede pri tomto
type ulohy je pomerne vysoka, vyuZivame ju predovSetkym v ramci prvej polovice
zadavanych uloh. Z tloh na doplnenie spravnej odpovede vyuZivame doplnenie
slov, odpovede na otazky celou vetou a doplnenie chybajicich slov do kratkeho
zhrnutia vypocutého textu. V ulohach, v ktorych mali Studenti formulovat celé ve-
ty - odpovede na otazky celou vetou - sme pri hodnoteni zohladiiovali obsahovu
aj jazykovu stranku (hodnotili sme aj gramatické chyby).

Z vyssie spomenutych typov uloh, ktoré pouzZivame v ramci nasho vyskumu, je
zrejmé, Ze niektoré ulohy su zamerané na globalne porozumenie textu (predovset-
kym dichotomicka uloha a tloha na doplnanie slov do zhrnutia vypocutého textu),

Studie 21



niektoré zasa na porozumenie niektorych Specifickych informacii (selektivne po-
Cuvanie) alebo na porozumenie detailnym informacidm (detailné pocuvanie).

Témy jednotlivych textov su, v silade so sylabami daného kurzu a autentickym
nemeckym ucebnym materidlom pouZzivanym v ramci jeho vyucby, ktorého cielom
je pripravit Studentov na ich uplatnenie sa na pracovnom trhu v nemecky hovo-
riacom jazykovom prostredi, zamerané na pracovné prostredie, organizaciu pra-
covného dna, pracovnej cesty, telefonické rozhovory v praci atd. Stcastou tychto
textov zamerne nie je vylune ekonomicka terminoldgia, pretoze cielom projektu,
v ramci ktorého vyskum realizujeme, je usilie vyuzitie jeho vystupov nielen na
Ekonomickej univerzite v Bratislave, ale aj na inych univerzitach alebo odbornych
vysokych Skolach, ktorych absolventi sa po skonceni Stadia chct uspesne uplatnit
na pracovnom trhu v nemeckom jazykovom prostredi.

Na obrazku ¢. 1 mozno vidiet ukazku vyssie spominanej platformy, ktora nam
sluzila na zverejniovanie jednotlivych nahravok a k nim prislichajtcich dloh pre
Studentov.

@ Safari Sibor Upravit Zobrazit Histéria Zalozky Okno Pomocnik BOML T ) st1941 Q=

eoe o hoerverstehen podbean.com ¢ e t a

Ao wytvorit snimku obrazovky na Macu - Applo Support

Callor Body)

B ULl
.

2
The hoerverstehen’s Podcast
I Hor\/?rstshen -Text 10 Following
J Héren Sie den Text und ergénzen Sie die fehlenden Worter:
Jedor Mensch 01 dlese Stactund Region. Es iotdor vile 2, 2. 8. Bosch

‘oder Porsche. Die Stuttgarter Wirtschatt ist so sehr 03. Einige Fabriken 04 in

: 914 10 der ganzen Region vertilt. Auch die 05 st in der Region wichtig. Denn es gibt
2 Downloads Episodes dort viele Universitaten.

New podoast weblog
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Obr. 1: Podcast sluZiaci na vyskum rozvijania pocuvania s porozumenim vo vyuc¢be nemeckého jazyka ako
druhého cudzieho jazyka

Pre vyber tejto platformy sme sa rozhodli na zdklade dohody s kolegami realizu-
jucimi projekt v ramci vyucby anglického jazyka. Platforma je verejne dostupna
a rozsahovo dostacujuca pre nase potreby. Pri tlohach teda musime dodrziavat
pomerne obmedzeny rozsah, ktory nam platforma pontka, musia byt formulo-
vané o najstrucnejsie, ¢o v8ak v rdmci nami preferovanych jazykovych urovni
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v ziadnom pripade nepovaZujeme za nevyhodu. V ramci semestra teda Studenti
dostavaju postupne 10 nahravok, ktoré z tyzdna na tyzden musia vypracované
priniest na seminar alebo zaslat elektronicky vyucujicemu, ktory nasledne vy-
pracované ulohy zhodnoti a v rdmci vyucovacich hodin Studentov priebezne in-
formuje o vysledkoch a upozornuje ich na chyby, ktorych sa pri vypracovavani
jednotlivych dloh dopustaju. Tym ziskavaju Studenti spatnu véazbu s cielom vy-
hnut sa danym chybam pri rieSeni dalSich tloh. Komunikacia medzi Studentmi
a vyucujucimi teda neprebieha vylucne online, ma kombinovanud formu, ¢im cie-
lene podporujeme interakciu medzi vyucujicimi a Studentmi, nakol'ko zastdvame
nazor, Ze zaradenie akychkolvek, aj novych a modernych médii do vyucovacieho
procesu nenahradi pritomnost vyucujiceho, a to zvlast, ak ide o vyucbu cudzich
jazykov vo forme seminara. V 12. tyzdni semestra piSu Studenti experimentalnej
a kontrolnej skupiny opat test, tentokrat vystupny, ktory nam slizi na overenie
ich pokroku v poctivanni s porozumenim. Vystupny test je obdobny vstupnému
testu, obsahuje rovnaké typy tloh, s tym rozdielom, Ze ich naroc¢nost je vyssia.
Studenti experimentalnej skupiny okrem toho vypliiaju dotaznik, ktorym sa usilu-
jeme zistit' aj splnenie dalsich ciastkovych cielov projektu - napriklad kompara-
cie motivacie Studentov k Stidiu nemeckého jazyka ¢i vplyvu pouZzivania webovej
aplikicie na zverejiiovanie nahravok s ulohami atd. Dotaznik obsahuje 10 otazok
zameranych na zistenie spétnej vazby od Studentov v suvislosti s ich motivaciou
k stddiu jazyka, so spésobom prace s platformou, s ¢asom stravenym pri rieSeni
uloh, s pristupom k internetu. Zaujima nas aj nazor $tudentov na vhodnost vyberu
jednotlivych nahravok.

3 Doterajsie vysledky vyskumu a diskusia

KedZe nas vyskum je stile v procese a nie je ukonceny, prezentujeme v nasom
prispevku jeho doterajsie vysledky so zameranim na niektoré aspekty skiimanej
problematiky. V tabulke €. 1 stru¢ne uvddzame zakladné charakteristiky experi-
mentalnej a kontrolnej skupiny v ramci doteraz vyhodnotenej etapy vyskumu.

Tab. 1: Zdkladné charakteristiky experimentdinej a kontrolnej skupiny

Charakteristika Experimentalna skupina | Kontrolna skupina
Pocet Studentov: 56 60

Muzi: 23 21

Zeny: 33 39

Roc¢nik studia: druhy druhy
Stupen Stadia: prvy prvy
Fakulta EU v Bratislave: OF, NHF OF, NHF

Odchylka v pocte Studentov v experimentalnej a kontrolnej skupine je dana roz-
dielnym poctom studentov v jednotlivych ucebnych skupinach v ramci predmet-
ného kurzu.
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V tabulkich 2 a 3 st zhrnuté doterajsie, teda len Ciastkové vysledky vstupného
a vystupného testu v ramci experimentalnej a kontrolnej skupiny.

Tab. 2: Vysledky vstupného testu v ramci experimentdlinej a kontrolnej skupiny

Vstupny test (maximalny moiny

Experimentalna skupina | Kontrolna skupina

pocet bodov 32)

Dosiahnuté maximum v bodoch 30 28
Dosiahnuté maximum v percentach 94 88
Dosiahnuté minimum v bodoch 12 8
Dosiahnuté minimum v percentach 38 25
Priemer v bodoch 20,07 20,07
Priemer v percentach 62,88 62,88

Je pozoruhodné, Ze experimentdlna aj kontrolna skupina dosiahli vo vstupnom
teste rovnaky priemerny pocet bodov. Tuto situaciu si vysvetlujeme prave spo-
minanou heterogénnostou skupin. Na zaklade tohto vysledku sa domnievame, Ze
vstupné vedomosti Studentov v obidvoch skupinach boli na priblizne rovnakej
urovni. Opatovne vSak zddrazinujeme, Ze tento poznatok nie je kone¢ny a predpo-
kladdme, s pribddajicim poc¢tom Studentov v experimentalnej i kontrolnej skupine
sa postupne bude menit.

Tab. 3: Vysledky vystupného testu v ramci experimentdlnej a kontrolnej skupiny

Vstupny test (maximalny mozny . . . . .
poet bodov 32) Experimentdlna skupina | Kontrolna skupina
Dosiahnuté maximum v bodoch 32 30
Dosiahnuté maximum v percentach 100 94
Dosiahnuté minimum v bodoch 12 0
Dosiahnuté minimum v percentach 38 0

Priemer v bodoch 22,5 21,97
Priemer v percentach 70,46 68,78

Ak si porovname obidve tabulky s vysledkami vstupnych a vystupnych testov
experimentalnej a kontrolnej skupiny, vidime, Ze, hoci nie markantne, ale predsa,
vysledky v experimentalnej skupine naznacuj, Ze tréning poctvania s porozume-
nim pomocou nahravok zverejiiovanych Studentom na podcaste urcite prispieva
k postupnému rozvijaniu tejto receptivnej komunikacnej jazykovej zrucnosti. Tre-
ba povedat, Ze zatial ide o Ciastkové vysledky vyskumu, pretoZe jeho realizicia
bude pokracovat aj v nastavajicom akademickom roku. Znamena to, Ze sa znacne
zvySi vyskumnd vzorka v obidvoch skupinach. Do akej miery dalSie etapy vyskumu
ovplyvnia jeho doterajSie vysledky, budeme prezentovat v nasich dalSich pracach
a prispevkoch.

Na mieru rozvijania komunikacnej jazykovej zrucnosti pocivania s porozumenim
v experimentalnej skupine nasej vyskumnej vzorky maja urcite vplyv aj samotné
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nahravky a typy uloh, ktoré k nim $tudenti maji vypracovat. Velkou vyhodou zve-
rejnenia nahravok a uloh na podcaste je, Ze su stale dostupné a Studenti sa k nim
mozu kedykolvek vratit. Nahravku si mo6zu vypocut neobmedzene velakrat, rov-
nako dlohy mozu v priebehu daného tyzdna riesit opakovane, kedykolvek a kde-
kolvek, kde maju pristup k internetu. KedZe podcast poskytuje aj prehlady jeho
navstevovanosti, méZeme konsStatovat, Ze Studenti tieto neobmedzené moznosti
pomerne malo vyuZivaju. Prave v tejto suvislosti povazujeme za dolezity aj Cias-
tkovy ciel’ projektu zamerany prave na motivaciu Studentov k uceniu sa cudzich
jazykov. Dotazniky, ktoré Studenti v experimentalnych skupinach v tejto suvislosti
vyplhali, st v sti¢asnosti v $tadiu vyhodnocovania a budi spracované po ukonéeni
realizacie vyskumu. Z priebeZnej analyzy dotaznikov sa ndm vSak potvrdzuje, Ze
hoci Studenti povazuju nahravky a ulohy za vhodnu a zaujimavu doplnkovu for-
mu vyucby, venuji im len velmi malo ¢asu (niekol'ko minut tyzdenne). V tejto
suvislosti by bolo podla nas urcite vhodné zaoberat sa aj touto skutocnostou a jej
pric¢inami.

4 Zavery a podnety na dalsi vyskum

Cielom nasho prispevku bolo predstavit jednu z moZnosti rozvijania receptivnej
komunikacnej jazykovej zrucnosti pocivania s porozumenim v ramci vyucby ne-
meckého jazyka ako druhého cudzieho jazyka na fakultach Ekonomickej univerzi-
ty v Bratislave. V rdmci projektu KEGA (KEGA 005EU-4/2018) s podciarknutim
autentickosti a délezitosti vyuzivania novych médii vo vyucbe cudzich jazykov
ponukame Studentom moZnost zlepSovat svoju schopnost poctvat a spracovavat
pocuty jazykovy obsah pomocou nahravok a uloh zverejiiovanych na podcaste.
Vysledky doterajsieho vyskumu naznacuju, Ze aj tato forma moze byt efektivnym
doplnkom vyucby cudzich jazykov na vysokej Skole. Vyzaduje si vSak eSte kom-
plexnejsie skimanie, preciznejSie rozpracovanie a hlbsiu analyzu dalSich faktorov
ovplyvniujucich dosiahnuté vysledky Studentov vo vstupnych a vystupnych testoch,
ale aj v jednotlivych ¢iastkovych tlohach. Ako vhodné podnety na hlbsi vyskum
vnimame analyzu typov jednotlivych tloh vo vztahu k rieSeniam Studentov (ktoré
typy im robili najvacsie problémy a preco), analyzu typov tloh vzhladom na typ
pocuvania (¢i Studentom robili viac problémy tlohy zamerané na globalne po-
rozumenie textu alebo tlohy zamerané na porozumenie konkrétnych informécif).
Rovnako, ako sme uZ uviedli vysSie, je potrebné analyzovat spatnu vazbu od Stu-
dentov (dotazniky) a kvalitativne posudit’ ich odpovede tykajice sa otazok vply-
vu tohto spdsobu vyucby na ich motivaciu k $tudiu cudzieho jazyka. Prave tieto
aspekty zvolenej problematiky planujeme rozpracovat v druhej polovici riesenia
projekty, t. j. v akademickom roku 2019/2020 a 2020/2021.
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Implementacia autentického materialu do vyucby
odborného cudzieho jazyka

Implementation of authentic material in teaching professional
foreign language

Iveta Rizekova

Abstrakt: Prispevok sa zaobera problematikou didaktického vyuzitia autentického materialu
vo vyucbe cudzieho jazyka v kontexte aplikovanej lingvistiky. Autorka prispevku vychadza
z presvedcenia, Ze autenticita ma v cudzojazyCnej vyucbe doleZité miesto, pretoZe prejavy
a dokumenty urcené rodenym hovoriacim v danej krajine sprostredkiivaju kontakt so situa-
ciami z redlneho Zivota aj so Zivym jazykom. Clanok prind$a moznosti vyuZitia jednotlivych ty-
pov autentickych dokumentov na hodinach odborného cudzieho jazyka a prezentuje vysledky
dotaznikového prieskumu uskutocneného v radoch Studentov aplikovanych jazykov. Cielom
prieskumu bolo zistit, aké je zastipenie jednotlivych typov autentického materialu a ako efek-
tivne sa vyuZziva na hodinach odborného francizskeho jazyka, ako aj to, aky je postoj Studen-
tov k otazke implementacie autentickych materidlov do jazykovej vyucby. Autorka v zavere
konStatuje, Ze autentické zdroje vyznamne prispievaju k rozvoju komunikacnych zrucnosti
a vnimaniu interkultirnych rozdielov a pozitivne vplyvaji na motivaciu Studentov. Hodiny
jazyka sa vdaka nim stavaju dynamickymi, interaktivnymi a viac orientovanymi na potreby
uciacich sa.

Klicové slova: aplikovana lingvistika, autenticky material, implementacia, odborna francuz-
$tina, vyucovacie metody

Abstract: The paper deals with the utilisation of authentic material in teaching professional
foreign language within the context of applied linguistics. The author states her persuasion
that authenticity has an important place in foreign language teaching as the speeches and
documents meant for native speakers of the given country mediate a contact to real-life sit-
uations and real language. The article presents various possibilities on how to use different
authentic documents in the lessons of professional foreign language and presents the results
of a questionnaire survey carried out among the students of applied languages. The research
aimed to find out the representation of different types of authentic material and how effective
is their use in the lessons of the professional French language, in addition to the attitude of
students towards the implementation of authentic materials in language classes. In the con-
clusion, the author claims that authentic sources contribute significantly to the development
of communicative skills and perception of intercultural differences and positively influence
the students’ motivation. The language classes become due to authenticity more dynamic,
interactive and more learner-oriented.

Key words: applied linguistics, authentic material, implementation, professional French,
teaching methods
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1 Uvod

V oblasti cudzojazycného vzdelavania sa v poslednych desatrociach preferuje ko-
munikativny pristup, ktory je podporovany myslienkou humanizicie vyucovania
a rozvijania komunikativnych kompetencii vyuZitelnych v praxi. Komunikativny
pristup chape jazyk ako celok, uprednostiiuje ucenie dstneho a pisomného prejavu
v spojitosti, doraz kladie na autentické ulohy, porovnatelné s redlnym Zivotom.
Patri k nim napriklad prijimanie alebo odovzdavanie informadcii, vyjadrenie vlast-
ného nazoru na danu problematiku, kritické posudzovanie, formulovanie a rieSe-
nie problémov atd. S takymito typmi tloh sa mézZu Studenti stretnit v beznom
Zivote i v profesiondlnej komunikacii.

V prispevku sa venujeme problematike implementacie autentickych materialov
do vyucby odborného cudzieho jazyka. Opierame sa pritom o vlastné pedago-
gické skusenosti ziskané na Fakulte aplikovanych jazykov Ekonomickej univerzity
v Bratislave, ktord ma za ciel' prehlbovat komunikativne kompetencie Studentov
v dvoch cudzich jazykoch a poskytovat vedomosti a zrucnosti vo sfére odbornej
a interkultirnej komunikacie. Jazykova vyucba je aplikovana na oblast ekonomic-
kych vied a vybranych spolocenskovednych disciplin, ktoré umozinuju absolven-
tom fakulty uplatnit’ sa v Statnom, verejnom ¢i sikromnom sektore, vo firmach
a institiciadch s medzinarodnou pdsobnostou. Prax nds neustale presviedca, Ze na
takto postavené ciele vyucby aplikovanych jazykov nestaci pouZzivat iba ucebnico-
vy material, ktory kaZdym rokom zastarava a len v obmedzenej miere spiiia kri-
térium autenticity a spatosti s redlnym zivotom. Moderné vyucovacie pristupy si
vyzaduju pravidelné zaclenovanie takych aktivit, ktoré vychadzaju z autentickych
prametfiov a stimuluji autentické verbalne ¢i neverbalne reakcie. Dal$im zdrojom
nasho poznania boli ndzory Studentov aplikovanej lingvistiky. Metédou dotazni-
kového prieskumu sme zistovali, aké miesto zaujima autenticky materiadl a ako
efektivne je vyuzivany na hodinach odborného francizskeho jazyka.

1.1 Autenticky material a jeho zdroje

Do s$kol vstupili autentické dokumenty v 70. rokoch minulého storocia a do ja-
zykového vzdelavania sa dostali prostrednictvom nového komunikacného pristu-
pu, v ktorom sa stali klticovym pojmom (Cuq, 2003, s. 29). M6da autentického
materidlu sa rozvinula v didaktike jazykov v podstate ako reakcia na relativnu
,2umelost* dialégov v audio-oralnych a audio-vizualnych uéebniciach. Studenti sa
prostrednictvom nich dostéavali do styku iba so zjednoduSenym jazykom, ktory bol
upraveny a ochudobneny o sociadlno-kultirny rozmer, teda s jazykom dost odlis-
nym od toho, aky pouZivaju rodeni hovoriaci. Z toho vyplynula didakticka dvaha,
ze ak budu uciaci sa v triede od zaciatku konfrontovani s ukazkami autentického
jazyka, budu lahSie zvladat komunikacné praktiky mimo triedy a navyse budu viac
motivovani (Cortes, 1987, s. 184-185).
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Princip autentickosti zdoraznuje maximalne pribliZenie sa realnej komunikacii, ¢i-
Ze komunikacii, ktora je imanentna redlnemu Zivotu (Repka, 1997, s. 66-67). Pod-
la Homolovej ma autenticky material mnohoraké podoby a formy a bol vytvoreny
v danej krajine pre jej obyvatelov, teda rodenych hovoriacich, a uréeny pre ich
kazdodenné potreby (Homolova, 2003, s. 7). Analogicky sa v definicii Jeana-Pierra
Cuqga pod autentickym materidlom (vo francizskom kontexte je zauZivané oznace-
nie ,document authentique'“) rozumie kazdy odkaz, ktory vytvorili po franctizsky
hovoriaci za ucelom realnej komunikacie s po francizsky hovoriacimi (CUQ, 2003,
s. 29). Stretavame sa aj s rozliSovanim ,autentického“ dokumentu, ¢ize dokumentu
bez akejkolvek tpravy, ,polo-autentického” dokumentu, ¢iasto¢ne modifikované-
ho, a ,vytvoreného“ dokumentu (Couto Silva, 2015, s. 109).

Niektori teoretici zastavaju nazor, Ze autenticky dokument vytrhnuty z kontextu
a nasledne pouzity v inom kontexte uz straca pravu autenticitu. Ini st presvedceni,
Ze kazdy autenticky material pouZity v triede musi byt nevyhnutne adaptovany na
konkrétne podmienky vyucby.

Zdrojom autentického materialu mozu byt noviny, casopisy, knihy, zborniky, slov-
niky, obrazky, koreSpondencia, webové stranky, blogy, filmy a pod. Dnes su uz
dostupné nielen v printovej, ale aj v elektronickej forme a prenosné na CD, DVD,
USB nosicoch, prostrednictvom internetu, mailovej komunikacie, socidlnych sieti
atd. Aj pri cudzojazy¢nom vzdeladvani sa da cerpat z bohatého inventara typov
autentickych dokumentov. Napriklad:

a) zvukovy material: rozhlasové vysielanie, spravy, nahrany monoldg a dialdg, te-
lefonicky rozhovor, interview, prednaska, reklama, piesen;
b) vizualny material:
- obrazovy: fotografia, kresba, ikona, graf;
- textovy: kniha, broztra, list, e-mail, formular, databaza;
- kombinovany - graf s popisom, reklamny plagat, mapa;
c) audiovizudlny material: film, videoklip, videonahravka prednaska alebo disku-
sia, televizny prenos sprav a i.

Jednotlivé typy dokumentov sa daji kombinovat v zavislosti od toho, v ktorej faze
vyucovania su pouzité a s akym konkrétnym zamerom a komunika¢nym cielom st
spojené.

1 preklad ,2autenticky dokument".

Studie 29



1.2 Pozitiva a iskalia vyucby s autentickym materidlom

Je nepopieratelné, Ze autenticky materidl obohacuje Citatela, posluchaca alebo di-
vaka, pretoZze mu prindsa nové aktudlne poznatky z réznych oblasti spoloc¢ensko-
-ekonomického a kultirneho Zivota obyvatelov danej krajiny.

27N ,

Klicovym cielom modernej jazykovej vyucby je formovat a rozvijat komunikac-
nu jazykovu kompetenciu, ktoru treba chapat ako systém jazykovych, sociolin-
gvalnych a pragmatickych zloziek (SERR, 2017, s.17). A v Case globalizacie je
dolezitost systematického spajania jazykového rozmeru s kultirnym a interkul-
tirnym kontextom na Skoldch nepopieratelna. Rézne druhy autentickych preja-
vov vzdy odrazaju urcité kultirno-spolocenské pozadie danej society a daného
regionu, a preto su idedlnym zdrojom pre nadobudnutie komplexného poznania.
Autenticky materidl je zaujimavy a lakavy aj pre uciacich sa cudzi jazyk, pretoze
s prirodzenou tuzbou po poznani a vrodenou zvedavostou ziskat nové poznatky
v odbore sa podla nas rodi aj tizba ovladat nastroj, ktory takéto nové poznanie

) vy

umozni sprostredkovat, CiZe jazyk.

Okrem ziskania novych informdcii si ¢clovek osvojuje aj nové pojmy, vyrazy (vra-
tane odbornych), jazykové spojenia, Stylistické konstrukcie a v zavislosti od typu
zdroja aj pravopis ¢i vyslovnost. Toto obohacovanie sa moze diat podvedome,
ale aj pomocou vedomého usmernovaného vnimania, a to najma vtedy, ked' je
Clovek v roli uciaceho sa. Vedomu percepciu autentického prejavu, jeho obsahu
a formy, ovplyviiuje ucitel, jednak vyberom materialu, jednak pripravou tloh a ak-
tivit, ktoré autenticky material didakticky sprevadzaju a dopliaji. Selekcia auten-
tickych dokumentov a tvorba sprievodnych zadani je ndro¢na praca, ktora si od
pedagéga vyzaduje vela ¢asu, predstavivosti a kreativity, ale aj dobré orientovanie
sa v metédach vyucovania s autentickym materidlom. Zakladnym predpokladom
dosiahnutia Zelanych vysledkov v takto nasmerovanej vyucbe je adekvatne spo-
jenie autentického materidlu s aktivitami smerujicimi k dosiahnutiu stanovenych
vyucovacich cielow.

Ucitel’ vybera autenticky material a konkretizuje ¢iastkové ciele cudzojazycnej vy-
ucby so zretelom na vek a zaujmy, jazykovl droven a jazykové potreby uciacej
sa skupiny. Netreba zabudat ani na skutocnost, Ze proces odkryvania niecoho
nového, alebo spokojnost z naplnenia potreby ¢i vyrieSenia problému stimuluje
okrem myslenia aj pocitovl stranku vyucby, ¢im podporuje radost z poznavania
a prispieva k dobrej ndlade.

Okrem vysSie uvedenych pozitiv vyplyvajucich z Gspesnej implementacie autentic-
kého materialu do vychovno-vzdelavacieho procesu je nutné uviest, Ze sprievod-
nym javom hladania rieSeni problémovo postavenych tloh je uplatnenie vysSich
myslienkovych procesov uciacich sa, akymi st napriklad analyzovanie a synteti-
zovanie faktov, javov, myslienok, dedukcia, vytvaranie hypotéz, argumentacia, na-

30 Studie



vrhovanie postupnosti krokov ¢ metdd, formulovanie zaverov a pod. Studentom
sa mozu spociatku javit takéto Cinnosti ako znacne narocné, dokonca nezvladnu-
telné, najma v ramci pisomného prejavu. Ich pozitivom vsak je to, Ze kazdy jednot-
livec ma pri nich moznost preukazat svoje individudlne schopnosti a kreativitu, ¢o
vedie k jeho autondmii, k posilneniu sebavedomia a motivacie dalej sa vzdelavat
a napredovat (aj v jazyku).

Dal$im pozitivom autentickych dokumentov v jazykovej vyucbe je fakt, Ze hlbsie
a komplexnejSie rozvijaji poznanie danej problematiky, ktord je sprostredkova-
na prirodzenym jazykom zodpovedajicim konkrétnej komunikacnej situdcii. To
vSetko pripravuje uciaceho sa na plnenie tloh v spolo¢enskom a profesiondlnom
Zivote.

Priznavame, Ze pri procese implementicie do vyucby treba niekedy autenticky
charakter dokumentov c¢iastone modifikovat. Ked' sa stavaju predmetom jazyko-
vého a kultirneho poznavania, sd vytiahnuté z pévodného kontextu a zasadené
do iného casu a priestoru, menia svojho adresata aj funkciu. ,Kontext je vyznam-
nym faktorom, ktorého chapanie alebo ignorovanie méze podporit alebo naopak
prekazit’ ispech komunikacie“ (Hrivikova, 2012, s. 73). Podla Cortesa autenticky
dokument naraza v didaktike na dva druhy tazkosti: prvé maju kultirnu alebo
komunikaénd povahu, druhé skér jazykovd a gramatickd. V prvom pripade auten-
ticky dokument spaja nevyhnutne dve alebo viaceré kultiry, na jednej strane tu,
z ktorej vziSiel a na druhej strane, kultirnu a jazykovu skdsenost vlastna ucia-
cim sa, respektive predstavu, ktort si o kultire a jazyku autentického dokumentu
vytvorili. Na to, aby mohol takyto dokument plnit' svoju didakticka funkciu, musi
byt vynaty z pévodnych komunika¢nych podmienok (pre ktoré vznikol) a zacle-
neny do pedagogickych komunika¢nych podmienok, pre ktoré nebol predurceny,
ani jazykovo, ani kultirne, ani pragmaticky. To, ¢o sa v triede odovzdava, nie je
autenticita dokumentu (podmienky, ktoré povodne garantovali komunikaciu), ale
jeho integrita. Ide tu o tzv. interpreta¢ny posun, ktory nasledne vyvolava nepo-
chopenie, niekedy dokonca nespravne chapanie (Cortes, 1987, s. 186). V skolskom
prostredi sa teda neprihliada iba na autenticitu, pretoZe sa musia sledovat ciele
vyucby smerujuice k ziskaniu poznatkov, zru¢nosti a kompetencif.

Jazykova a Stylisticka pestrost autentickych dokumentov moéZze byt vyhodou, ale
rovnako moze sposobovat i tazkosti. Obohatenim su vsetky zdroje, ktoré spro-
stredkavaju déveryhodnd komunikiciu v cielovom jazyku a bliZSie oboznamuju
s cielovou kultdrou. Autentické zdroje nabadajui vyucujiceho varirovat didakticky
materidl tak, aby motivoval a prekvapoval uciacich sa a zarovei ich kontaktoval
s recou vo vsetkych jej formach a prejavoch (Defays, 2003, s. 263). Studenti vSak
mozu mat urcité problémy s porozumenim (najma pri niZSom stupni jazykovej
kompetencie), v dosledku ¢oho casto stracaji motivaciu k uceniu. Z uvedenych
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dovodov tu dolezitd ulohu zohrava ucitel, ktory by mal dokazat toto Specifikum
autenticity vo vyucbe metodicky vyuZzit.

Pracovnicka z francizskeho Centra vyskumu jazykovej diverzity frankofénie od-
poruca ucitelom jazyka, aby sa vopred dékladne oboznamili s autentickym doku-
mentom, ktory na hodine pouZijt, posudili relevantnost’ jeho témy pre dany kurz,
adekvatnost jazykovej stranky vo vztahu k svojmu publiku, ale tiez spolahlivost
informacie sprostredkovanej dokumentom. Autorka pripista moznost modifikacie
dokumentu v pripade potreby: napriklad pri textovom zdroji vynechanie zlozi-
tych pasazi, nahradenie problematickych vyrazov jednoduch$imi alebo uvedenie
vysvetlenia menej zrozumitelnych Struktir (Lemeunier-Quéré, 2006).

Obsahova a jazykova relevantnost su teda rozhodujucimi prvkami pri planovani
aktivit pre konkrétnu vyucovaciu jednotku. Je ddlezité, aby ucitel dokazal vhodne
spojit vybrany material s u¢ebnymi aktivitami reSpektujicimi didaktické principy
prace s autentickym textom, obrazovym a/alebo zvukovym materidlom. V dlh§om
horizonte si mo6Ze vyucujici z osvedéenych dokumentov vytvorit databazu, ktoru
moze vyuzit na hodinich opakovane, popripade spracovat a vytlacit ako uc¢ebnu
pomocku aj pre dalsie rocniky studentov.

1.3 Autenticky material vo vyucbe odborného cudzieho jazyka

Je zrejmé, Ze odborny prejav sa vyznacuje odbornym obsahom, ktory je jazykovo
realizovany odbornou terminolégiou. Terminy sd jednoznacné, presné a definova-
telné vyrazy, pre ktoré je charakteristicka objektivnost a Stylisticka bezpriznako-
vost. Autenticky odborny prejav obsahujici mnozstvo odbornych vyrazov neraz
komplikuje Studentom porozumenie. Jeho narocnost sa moze zvySovat Umerne
s jeho dizkou. Na druhej strane uréitou vyhodou takéhoto materidlu je jeho te-
maticka spojitost so zameranim a odborom Studia, ktoré si Student dobrovolne
vybral (a predpoklada sa, Ze aj so zaujmom), ktord mu pomaha lahsie dekédovat
odborny obsah a navySe podnecuje jeho zaujem.

Niektori autori odmietaju zaclefiovanie autentickych dokumentov do vyucby
v skupinach s niZSou jazykovou droviiou pre zlozitost jazyka, vyskyt menej pouzi-
vanych slov a naro¢nych myslienkovych opericii, ktorym ucdiaci sa nerozumeju, ale
najma pre ich nedostato¢nd slovnt zasobyu. Ako konstatuje Curiova, mnohé taz-
kosti v receptivnom aj produktivnom pouzivani jazyka su vysledkom nedostatoc-
nej a neprimeranej slovnej zasoby $tudentov. Studenti ¢asto komunikujii pomocou
obmedzenej lexiky, jednoduchych slov a pomenovani, ktoré maja hlboko zakorene-
né. Do istej miery dokaZu komunikovat' aj s chudobnou slovnou zasobou, a preto
nepocitujii potrebu dalej ju rozvijat (Curiova, 2017, s. 14-15). Sme presvedéent,
Ze material Cerpany z autentickych zdrojov ma potencial rozsirovat aj vseobecnu
a odbornu lexikdlnu zasobu Studentov, ktora je nevyhnutna pre adekvatne a pres-
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né pomenovanie faktov, javov, suvislosti. Je ddlezité, aby praca s autentickym do-
kumentom bola spojena s adekvatnymi receptivnymi a produktivnymi ¢innostami.

Ak chapeme autenticitu v SirSom zmysle, ¢iZe mame na mysli nielen uplne auten-
tické, ale i modifikované prejavy, potom jej pritomnost na hodinach pokladame za
nevyhnutnost. Pri zohladneni faktora jazykovej Urovne prijimatela napriklad pri
pocuvani s porozumenim, pokladame za vhodnejsie pouzit uplne autentické zvu-
kové dokumenty pre uroven C1 a C2, modifikované pre uroven Bla B2 a vytvorené
dokumenty pre urovenn A1 a A2. Pri vybere materialu treba pamaétat na jasnost
zvukového uryvku, obsahovu celistvost aj logickd ukoncenost’ (Kvapil, 2015, s. 44).

Pokym vo vyucovani vSeobecného jazyka stale prebiehaju diskusie o vyuzivani adaptovanych a auten-
tickych textov, pri odbornom cudzom jazyku sa autori vzacne zhoduju na potrebe vyuzivat autenticky
material tak, aby dany text predstavoval pre uciaceho sa model, ktory sa snazi imitovat (Gajdackova
Vesela, 2017, s. 12)

Vychadzajtc z vlastnej pedagogickej praxe mozZeme konstatovat, Ze autenticky ma-
teridl sa d4 ucinne implementovat aj do vyucby na mierne pokrocilej, dokonca
i zaciato¢nickej arovni. DéleZité je vediet odhadnut spravny rozsah a funkciu, aku
bude takyto prvok na hodine plnit. M6Ze to byt napriklad poctvanie kratkeho
prejavu s cielom zachytit klucové slova, identifikovat tému, prostredie, osoby,
produkty a pod. Sme presvedceni, Ze aj porozumenie jednoduchého autentického

prehovoru ¢i textu moZe byt pre uciaceho sa silnym motivujicim prvkom.

1.4 Druhy aktivit v jednotlivych fazach vyucovacieho procesu

Autenticky dokument méze byt implementovany do akejkolvek fazy vyucovacieho
procesu odborného cudzieho jazyka, vzdy vSak s ohladom na konkrétny vyucovaci
ciel.

V pociatocnej, tzv. zahrievacej alebo motivacnej, faze hodiny si osvedcené také
ulohy, ktoré vzbudia zaujem, navodia priaznivii atmosféru na hodine a zaroven
pripravia na pracu s cudzojazycnym textom. Autenticky dokument tu byva pouzity
ako stimula¢ny prvok pri opakovani uz zndmeho uciva alebo pri otvoreni novej
témy. Casto ide o ¢asovo menej naro¢né aktivity, ktoré vsak uz od zaciatku pod-
necuju Studentovu kreativitu a aktivitu. K takym c¢innostiam patri napriklad:

- praca s obrazkom, fotografiou, plagatom, ktorej cielom je pomenovat a opisat
osoby, veci, ¢innosti, situacie v rdmci opakovania lexiky;

- uvedenie obrazového/zvukového/video dokumentu s cielom identifikovat no-
vl tému a naStartovat’ brainstorming na danud tému;

- praca s paratextom (nadpisom, podnadpisom, mottom) s cielom urcit zdroj,
kontext, problematiku, modifikovat znenie;
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- praca s udajmi (tabul'kami, grafmi) s cielom zopakovat' lexikalne ¢i gramatické
javy, porovnat a analyzovat kvantitativne a kvalitativne ukazovatele.

V nasledujicej faze hodiny st autentické materialy hojne vyuZivané na rozvijanie
odbornej slovnej zasoby, osvojovanie si terminov, vysvetlovanie a definovanie no-
vych pojmov. Existuje vela spdsobov prace a hier s klti¢ovymi slovami, terminmi,
idiomatickymi vyrazmi, ako napriklad:

hladanie vyznamu slov a definicie vo vykladovom, synonymickom, frazeologic-
kom, slangovom slovniku;

priradovanie definici{ k terminom, prip. vytvaranie vlastnych definicii;

priradovanie privlastkov k substantivam a vytvaranie terminologickych pome-
novani;

- praca s lexikalnymi polami a kolokaciami atd.

V dalsej faze, teda v hlavnej casti vyucovacej jednotky, byva autenticky dokument
pouZity spravidla na spristupnenie novych poznatkov o danej problematike. Ulohy
st tak komplexnejSie a ich plnenie si vyzaduje dlhsi cas. MozZe ist o aktivity, ktoré
Studenti vykonavaji stibezne so sledovanim dokumentu alebo po jeho ukonceni.

Pocas pocuvania alebo sledovania autentického dokumentu je mozné oddelit ob-
raz od zvuku, avSak vzdy zmysluplne a s ohladom na konkrétne zadanie. Naroc-
nejsi obsah a dlhs{ jazykovy prejav sa zvykne sledovat opakovane, najprv v celku
a nasledne po segmentoch. K najcastej$Sim aktivitam v ramci prvého oboznamova-
nia sa s dokumentom patria:

- zachytavanie pocutych/videnych slov, veci, 0séb;
- zachytenie a zapis klicovych slov, myslienok;
- zachytenie a zapis postupnosti, bodov osnovy, Struktiry dokumentu.

K dlohdm zameranym na porozumenie dokumentu aZ po jeho sledovani/precitani
/vypocuti moZeme zaradit nasledovné:

- odpovedanie na otazky (zatvorené, otvorené, typu pravdivé — nepravdivé);
- vyhladavanie jazykovych prostriedkov a ich explikacia;

- definovanie pojmov;

- modifikovanie textu (praca so synonymami, antonymami);

- doplianie vynechanych vyrazov v texte;

- zaznamenanie Struktiry textu pomocou schém, grafov, tabuliek;

- robenie poznamok;

- hladanie a analyzovanie detailov, podobnosti a rozdielov;
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- zachytenie a reprodukovanie myslienok, postojov a nazorov a pod.

Citanie s porozumenim je primarnou zru¢nostou pri praci s odbornym textom.
S materidlom textového charakteru sa da pracovat uz pocas jeho prvého Ccita-
nia alebo po precitani. Ucitel moZe textovy zdroj spristupnovat po segmentoch
a prispdsobit tak jeho porozumenie jazykovej drovni studentov alebo konkrétnym
Casovym podmienkam. DlhSie texty informativneho charakteru si vhodné na sku-
pinovu pracu, ktora moZe spocivat v:

- identifikovani obsahovych segmentov v texte (bez odsekov);

- dopliani tdajov do textu;

- zoradovani poprehadzovanych segmentov textu do chronologickej alebo logic-
kej postupnosti;

- kategorizacii slov, viet, informacii (na zaklade obsahového, gramatického hla-
diska)

- vyhladavani informacii v texte a pod.

Je zrejmé, Ze v ramci vSetkych uloh dochddza k rozvijaniu lexikalnej zasoby
a k rozsirovaniu a zdokonalovaniu jazykovych a komunika¢nych prostriedkov. Na-
priklad vo franctzstine sa do porovndavania situdcie a javov z chronologického
hladiska (kedysi a dnes) d4 vhodne zakomponovat ucivo o gramatickych ¢asoch
(prézent a minulé casy), pri formulovani predpokladov budiceho vyvoja (budtice
Casy), pri vyjadrovani Zelani a preferencii (konjunktiv), pri stanovovani podmie-
nok a hypotéz (podmieriovaci spésob a podmienkové vety) atd.

Okrem aktivit smerujicich k porozumeniu pocutého, ¢itaného ¢i videného doku-
mentu sa vSetky druhy autentického materialu daju pouZit' aj ako vychodisko pre
aktivity produktivne, pisomné Ci Ustne, individudlne i skupinové, pripravované
v $kolskom alebo domacom prostredi. K najfrekventovanej$Sim c¢innostiam zamera-
nym na ustny prejav, ktoré nasleduju po percepcii autentického dokumentu patria:

- zhrnutie obsahu textu/prehovoru;

- vytvorenie uvodu alebo zaveru k textu/prehovoru;
- simuldcia rozhovoru/interview na zdklade textu;

- hladanie spdsobov riesenia nastoleného problému;
- vyjadrenie vlastného nazoru, postoja, skisenosti;
- diskusia na danu odborna tému v skupinach;

- preklad a tlmocenie myslienok v texte/prejave;

- priprava, realizicia, prezentacia a evaluacia projektovej tlohy.

Z uloh rozvijajtcich pisomny prejav méZeme spomenut:
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- napisanie listu na zaklade textu, mailu;

- napisanie zhrnutia, spravy, resumé, abstraktu;
- preklad textu z a do materinského jazyka;

- napisanie odborného clanku;

- zostavenie a napisanie zaverecnej prace.

S rozvojom modernych technoldgii sa vyrazne zmenila aj Struktura vyucovacich
hodin cudzieho jazyka. V univerzitnom S$tidiu st ich doleZitou sucastou, tak zo
strany ucitela, ako aj Studenta, prezentacie, ktoré su vytvorené na zaklade auten-
tickych zdrojov, kedZe ich témy su prevzaté z redlneho prostredia a sprostred-
ktivaju odborné vedomosti. Prezentacie podporuju diskusie o odbornych témach,
stimuluju interaktivnu konverzaciu s ucitelom aj spoluziakmi a nasledné rozvijaju
aj pisomny prejav.

2 Metodolodgia: Autenticky material na hodinach odbornych
predmetov vo francuzskom jazyku

Na zistenie, do akej miery a s akou uc¢innostou sa implementuje autenticky ma-
teridl do procesu vyucby aplikovanych jazykov, sme realizovali dobrovolny dotaz-
nikovy prieskum na Fakulte aplikovanych jazykov Ekonomickej univerzity v Brati-
slave. Za cielova skupinu sme vybrali Studentov jazykovej kombinacie anglic¢tina-
francuzstina v Studijnom programe ,Cudzie jazyky a interkultirna komunikacia“
Otazky sa tykali konkrétne vyucby odborného francuzskeho jazyka, ktora zahrna
povinné a povinne vyberové predmety: ekonomickd a podnikova francuzstina,
franctizstina v akademickom prostredi, obchodné rokovania, prekladovy seminar,
oblastné a interkultirne $tidia, prakticka Stylistika. U¢astnici prieskumu odpo-
vedali na 20 otazok: 19 zatvorenych, vidy s vyberom jednej z troch moznosti,
a jednu otvorenu. Celkovo prislo 28 odpovedi, ¢o predstavuje 72% ucast z poctu
Studentov danej kombinacie. Z toho 75 % Studentov bolo z bakalarskeho a 25 %
z magisterského stupna Stidia. KedZe sme nezaznamenali vyraznejSie rozdiely
medzi odpovedami tychto dvoch skupin respondentov, vysledky dotaznikového
prieskumu sme vyhodnotili ako celok.

3 Vysledky a diskusia

Prva séria otazok mala za ciel zistit, akej povahy bol autenticky material a ako
Casto bol vyuZzivany na hodinach odborného franciuzskeho jazyka. Na otazku, aky
zdroj bol vo vyucbe najviac zasttipeny, 43 %? opytanych uviedlo autentické do-
kumenty a 25 % opytanych uviedlo autentické dokumenty aj ufebnicu v rovna-
kej miere. 32 % respondentov uviedlo, Ze pracuje na hodinach iba s ucebnicou.

2 Vysledné hodnoty v percentach su zaokrihlené na celé ¢isla.
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NajcastejSie pouZzivané su materialy textové (75 %), potom obrazové (15 %) a na-
pokon audiovizualne (10 %), zvukové dokumenty Studenti neuviedli vobec. Na
otazku, ¢i suvisel autenticky material s praxou, az 90 % uviedlo znac¢nu (50 %)
alebo c¢iasto¢nu (40 %) suvislost, iba 10 % odpovedajucich nevidelo v tom Ziadnu
suvislost.

Druhu skupinu tvorili otazky tykajuce sa didaktického vyuzitia, ¢ize metdd a spo-
sobov prace s autentickym materialom na hodinach. Medzi odpovedami na otazku,
¢i boli autentické dokumenty na hodine sprevadzané nejakymi aktivitami, uloha-
mi, cviceniami, az 82 % Studentov oznacilo odpoved' ,pravidelne“ a 18 % moZnost
Jniekedy“. MozZnost' ,nikdy“ nevybral Ziaden respondent. ISlo v prevaznej miere
o skupinové aktivity (50 %), prip. kombinaciu skupinovych a individualnych dloh
v rovnakej miere (40 %), najmenej Studentov uviedlo, Ze islo iba o individualne
ulohy (8 %). Z odpovedi vyplynulo, Ze zadania uloh viedli najcastejSie k tvorivosti
(61 %), prip. ako-kedy (36 %) a najmenej k pasivite (8 %). Na otazku, ¢i vyvolal
autenticky dokument na hodine debatu, vyjadrenie postoja alebo argumentaciu,
vybralo odpoved’ ,pravidelne” 25 %, ,niekedy” 68 % a ,nikdy“ 7 % Studentow.

Tretia skupina otazok mala poukazat na stupen efektivnosti prace s autentickymi
dokumentmi na hodine, ako aj na ich vplyv na rozvoj komunikacnej a interkul-
turnej kompetencie. K otdzke porozumenia autentického dokumentu sa vyjadrili
Studenti nasledovne: pre 75 % z nich to bolo bezproblémové, pre 25 % narocné.
Nikto neuviedol, Ze by to bolo velmi tazké. Za najnarocnejSie povazuju porozu-
menie zvukového dokumentu (aZ 82 %)* a takmer rovnaki mieru obtaZnosti pri-
pisujii pisomnému a audiovizudlnemu dokumentu (9 %). Co sa tyka oblasti jazy-
kovych kompetencii, az 90 % Studentov si vdaka autentickému materidlu rozsirilo
odbornu lexikdlnu zasobu (z toho 40 % znacne a 50 % ciastoCne), gramatiku si
zlepSilo 75 % (z toho ,znacne” 11 %, ,Ciastocne” 61 % a 28 % uvadza moZnost
,vobec nie“). Najvacsi prinos (az 100 %) vidia respondenti v obohateni poznat-
kov z daného odboru (50 % znacne, 50 % ciastoCne). Postoj k otazke ziskania
nového interkultirneho poznania pomocou autentického materidlu bol rovnako
pozitivny: 42 % uvadza jeho znacny vplyv, 50 % ¢iasto¢ny. Na otdzku, ¢i autentické
dokumenty ovplyvnili nejakym sp6sobom zmenu postoja, nazoru, predsudku, az
60 % respondentov nevedelo odpovedat, 25 % odpovedi bolo pozitivnych a 15 %
negativnych. Odpovede na otazku, ¢i autenticky material pomohol Studentom pri
priprave projektu, prezentdacie alebo ulohy, sa percentudlne zhodovali pri vSetkych
troch moZnostiach: ,znacne” (34 %), ,Ciastocne” (33 %) alebo ,vébec nie” (33 %).

Napokon Stvrtou oblastou prieskumu nazorov bol celkovy postoj Studentov k au-
tentickym dokumentom pouZzivanym na hodinach, vratane ich vplyvu na motiva-
ciu k studiu jazyka. Vacsina Studentov povaZuje implementovanie autentického

3 Tuto odpoved musime brat’ s uréitou rezervou, vzhladom na to, %e v predchadzajiicej otizke, aké
dokumenty vyuZzivaji na hodinach, Ziaden respondent neuviedol moznost' ,zvukové“
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materidlu do vyucby za doélezité: moznost ,nevyhnutné“ uviedlo 43 % opytanych
a moznost ,uzitotné“ az 57 %. Nik z odpovedajucich to nepovazuje za ,stratu
Casu“. Rovnako ziaden respondent neuviedol, Ze mu vyhovuje iba praca s uceb-
nicou, naopak, 35 % preferuje ucenie iba pomocou autentickych dokumentov a az
65 % poklada za najlepsie striedavé pouZivanie ucebnice a autentickych materia-
lov. Naopak, iba malé percento opytanych (15 %) priznava zaujem opakovane sa
vracat k autentickym dokumentom. Pri tejto otazke vybralo odpoved’ ,niekedy“
50 % a ,malokedy” az 35 % Studentov.

Posledna 20. otazka, s otvorenou moznostou odpovede, mala za ciel monitorovat,
¢o povaZuju Studenti za najddleZitejSie pri pouzivani autentickych dokumentov vo
vyucbe (franctiizskeho) jazyka. Respondenti sa vyjadrovali k vlastnostiam takychto
dokumentov, ich narocnosti, s ktorou suvisi ich porozumenie, ale taktiez k ich
didaktickej aplikacii. Ako hlavné atributy takychto dokumentov uvadzaju zauji-
mavost, zrozumitelnost, pestrost, aktualnost, ale aj pribuznost so Studovanym
odborom. Po obsahovej stranke by podla nich mali autentické materidly prinasat
nové poznatky. Z hladiska pedagogického vyuZitia Studenti poZaduju, aby boli do-
kumenty zrozumitelné aj pre nizsiu jazykovu drovei a aby sa nova slovna zasoba,
ktoru prinasaju, pre lepSie zapamatanie opakovala viackrat. Okrem toho preferuju
skupinovd komunikaciu a nadvézujice aktivity, ktoré ich nutia rozmyslat' a viac
zapajat ich individudlne schopnosti. Za velmi dolezity pokladajui aj vyber vhod-
nych tém s adekvatnou lexikdlnou zasobou.

4 Zaver

V prispevku sme hladali odpovede na otazku, aké miesto ma v sucasnom jazy-
kovom vzdelavani autenticky material a aké si moznosti jeho implementovania
do vyucby odborného jazyka. Pomocou dotaznika sme chceli zistit, ¢i je autentic-
ky material dostatoc¢ne efektivne vyuzivany vo vyucbe odbornej franctzstiny a ¢i
motivuje Studentov k Studiu jazyka. Napriek urcitym problémom, s ktorymi sa Stu-
dent alebo ucitel moze pri praci s autentickym materidlom stretnit, konstatujeme,
Ze prevazuju jeho pozitivne stranky.

Na zaklade vyskumu i vlastnych pedagogickych skiisenosti dochddzame k zave-
ru, ze implementacia autentického materidlu do procesu osvojovania si odborné-
ho cudzieho jazyka musi byt primeranj, t.j. musi zohladiiovat vek a osobnostné
predpoklady a preferencie ¢lenov uciacej sa skupiny, ako aj ich jazykovu uroven
a komunikacné ciele vyucby. Aplikovanie autentickych dokumentov vo vyucbe nie
je jednoduchou zalezitostou, pretoze si vyzaduje dokladnu pripravu a dobru or-
ganizaciu vyucovania a najma systematickost. Autenticky dokument nema byt iba
ojedinelym doplnkom ¢i vyplnenim c¢asového priestoru na hodine, ale ma sa stat
integralnou sucastou celého vyucbového procesu. Jeho zaclenenie do danej fazy

38 Studie



vyucovacej jednotky musi byt v sulade so stanovenymi cielmi a sprievodnymi
aktivitami.

Hoci sa na naSom dotaznikovom prieskume nezucastnili vSetci Studenti patriaci
do cielovej skupiny, aj takmer trojStvrtinovd vzorka ndm priniesla doélezitd in-
formaciu o tom, Ze sa na hodinach francuzskeho jazyka pracuje s autentickymi
zdrojmi pravidelne. AZ dve tretiny francizstinarov maju dobré skusenosti s au-
tentickymi dokumentmi na hodinach odborného jazyka, pracu s nimi vitaju a ich
porozumenie im nespdsobuje velké tazkosti. Potesujlce je aj zistenie, Ze autentic-
ké dokumenty neboli nikdy na hodindch samotcelné, pretoze boli vacsinou spa-
jané so zadaniami a ¢innostami, ktoré podporili aktivitu a tvorivost uciacich sa.
Okrem novych poznatkov v danom odbore priniesli Studentom vyznamné rozsi-
renie odbornej slovnej zasoby a Ciastocne i gramatiky. Az 90 percent opytanych
konstatovalo stvislost dokumentov s praxou. Viac ako dvom tretindm opytanych
pomohol autenticky material pri priprave projektov a prezentacii, ktoré su dnes
neoddelitelnou sucastou hodin odborného jazyka. Toto si podla nas dévody, pre
ktoré vSetci Studenti pokladaju zaclefiovanie autentického materidlu do vyucby
odborného jazyka za nevyhnutné alebo uZzitocné. V ociach studentov aplikovanych
jazykov je autenticky material vo vyucbe nevyhnutny, a to tak pre rozvoj komu-
nika¢nych kompetencii, ako aj pre prehlbovanie kultirnej a interkultirnej kompe-
tencie. Urcité rezervy vidia Studenti v uplatilovani aktivit smerujucich k diskusii,
k vyjadrovaniu kritického postoja a k logickej argumentacii, kedZe iba Stvrtina
z nich uviedla, Ze sa s nimi stretavala na hodinach pravidelne.

Na zaver konsStatujeme, Ze sa potvrdilo, Ze na vysokoskolskom stupni vzdelava-
nia sd autentické zdroje a materialy neodmyslitelnou sicastou vyucby odborného
cudzieho jazyka, pretoZe pomdahaju pripravovat absolventov pre prax. Sprostred-
ktivaju nové poznatky v odbore, ale aj o réznych aspektoch Zivota obyvatelov kra-
jiny cielového jazyka. SU zaujimavé, pestré a spiaté s aktualnou realitou, Co tiez
prispieva k pozitivnej motivacii uciacich sa. Vdaka nim si Studenti osvojuju cie-
lovy jazyk a rozvijaju svoju jazykovu a interkultiirnu kompetenciu v konkrétnych
komunikaénych situaciach. Prieskum Studentskych nazorov ndm poskytol tiez nie-
kolko zaujimavych postrehov a ndmetov, ktoré budud inSpiraciou pre nasu dalsiu
pedagogicku cinnost.
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Vyuzitie Web 2.0 aplikacie podcast vo vyucbe cudzich
jazykov

Using Web 2.0 Application Podcast in Foreign Language Teaching
Eva Stradiotova

Abstrakt: V prispevku sme sa zamerali na sprostredkovanie vysledkov vyskum podcastov
a ich vplyvu na rozvoj jazykovej zruc¢nosti poc¢ivanie s porozumenim. Cielom vyskumu bolo
dokazat, Ze podcast ma vplyv na zlepSenie jazykovej zruc¢nosti poc¢ivanie s porozumenim
a na motivaciu Studentov venovat' sa vo zvySenej miere pocivaniu nahravok v cudzom jazyku.
Vo vyskume sme pouZili metédy kvantitativneho vyskumu, ako su experiment, vstupny test,
vystupny test a dotaznikovi metédu. Vyskum prebiehal na Ekonomickej univerzite v Bratisla-
ve a experimentu sa zucastnilo 60 respondentov. Prostrednictvom vstupného a vystupného
testu sme zistili do akej miery bola jazykova zru¢nost pocuvanie s porozumenim ovplyvnena
u respondentov experimentalnej skupiny. Na analyzu ziskanych dat sme pouzili Statisticky
program SPSS. Vysledky potvrdili, Ze pouzivanie podcastu vo vyucbe cudzieho jazyka ma vplyv
na rozvoj jazykovej zru¢nosti po¢tivanie s porozumenim. Dotaznikovou metédou sme zistovali
do akej miery malo pouzivanie podcastu vplyv na motivaciu respondentov pocivat vo zvySenej
miere nahravky v cudzom jazyku. Analyza odpovedi potvrdila, Ze respondenti vnimali podcast
ako novy, netradi¢ntl formu doplnku tradi¢nej vyucby, ktora mala vplyv na ich motivaciu ve-
novat sa vo zvySenej miere poctvaniu cudzieho jazyka. Vyskum potvrdil, Ze podcast, ako jeden
z nastrojov Web 2.0, ma pozitivny vplyv na rozvoj jazykovej zruc¢nosti poCtivanie s porozume-
nim.

Klicové slova: aplikicie, jazykova zruc¢nost, informacne a komunikac¢né technolégie, poctiva-
nie, podcast, Web 2.0

Abstract: In this paper, we focused on communicating the results of the research on the
podcasts and their impact on the development of listening comprehension language skills.
The aim of the research was to prove that the podcast has an effect on the development
of listening comprehension skills and on motivating students to devote themselves more to
listening to recordings in a foreign language. In the research, we used quantitative research
methods such as experiment, pre-test, post-test, and questionnaire method. The research took
place at the University of Economics in Bratislava, and 60 respondents took part in the exper-
iment. Through the pre-test and post-test, we found out to what extent were the respondents’
listening comprehension skills influenced. We used the statistical program SPSS to analyze
the obtained data. The results confirmed that the use of podcasts in foreign language teach-
ing has an impact on the development of listening comprehension language skills. Using the
questionnaire method, we investigated the extent to which the use of the podcast affected
the motivation of respondents to listen to recordings in a foreign language to an increased
extent. The analysis of the responses confirmed that the respondents perceived the podcast
as a new, non-traditional form of complement to traditional teaching, which had an impact on
their motivation to listen more to the recordings in a foreign language. Research has confirmed
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that podcasting, as one of the tools of Web 2.0, has a positive impact on the development of
listening comprehension language skills.

Key words: applications, information and communication technologies, language skill listen-
ing, podcast, Web 2.0

Uvod

ESte pred neddvnom sa vyucba a ucenie stotoziiovali s tradi¢nym pristupom, kto-
ry sa hlasil k pedagogickym praktikdm zameranym na ucitelov, ktorych praca je
ovplyviiovana ucebnym planom, ktory stanovuje konkrétne ciele (Smith, 2000, ci-
tované podla Lyncha 2011, s. 7). Pri tomto pristupe nebol velky priestor na inova-
cie a takyto stav v obdobi vedecko-technickej revolicie nie je akceptovatelny, lebo
samotni Studenti, ktori pouzivaju informacné a komunikac¢né technolégie (IKT) od
detstva, oc¢akavaju, Ze sa budd vyuzivat aj vo vzdeldvacom procese. Pricom by
nemalo ist o ndhodné vyuZivanie IKT, ale o ich pravidelné pouZivanie so zamera-
nim na skvalitnenie vyucovacieho procesu. Jednym z dévodov zavadzania IKT do
vyucby je, ze tradi¢ny pristup k vyucbe a uceniu neposkytuje efektivne rieSenia
na zlepSenie vysledkov vzdelavania Studentov.

Tato skutoc¢nost ovplyviiuje vyrazne aj pristup ucitelov k modernizacii vyucby pro-
strednictvom zavadzania IKT do vyucby s cielom zvysit nielen kvalitu vyucby, ale
hlavne zabezpecit zvySenu zaangazovanost Studentov do vzdelavacieho procesu
prostrednictvom IKT (Taylor, J. L., Blevins, M., 2019, Kochova, H. et al., 2011).
Integracia technologickych zariadeni do vzdeldvacieho procesu prind$a mobilitu
a moznost vyuzivat IKT v ¢ase a priestore, ktoré vyhovuju Studentom aj ucite-
lom. V takomto vzdeldvacom prostredi moZe byt podcast pouzity ako didakticky
nastroj, ktory pomaha Studentom rozvijat zrucnost poctvania v triede a aj mimo
nej (Barrera, 1. 0., 2019) vzhladom na jeho zvySujicu sa popularitu.

Vyucba jazyka s podcastom, ktory by dopiial tradi¢nd vyucbu v triede, moze byt
zdbavnejsia pre Studentov a mdze ich motivovat, aby sa hlbSie zaoberali nastole-
nou problematikou (Konig, L., 2020). V prispevku sa zameriame na vyskum Web
2.0 nastroja podcast a jeho vplyv na jazykovi zrucnost pocuvanie s porozumenim.
Jazykova zrucnost pocdvanie s porozumenim v cudzom jazyku byva casto v tra-
di¢nej vyucbe zanedbavang, pricom prave tato jazykova zrucnost je v praxi pre
uspesnu komunikaciu velmi vyznamnd. Pre Studentov je velmi délezité, aby si ¢o
najviac precvic¢ovali pocuvanie autentickych nahravok v cudzom jazyku. A prave tu
vidime priestor pre uplatnenie podcastov, na ktorych by boli nahraté autentické
texty a ulohy. V prispevku prezentujeme vysledky vyskumu, ktory sa uskutociiuje
v ramci projektu KEGA.
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Podcast nastroj Web 2.0

Na zaciatku 21. storocia sa do popredia dostal Web 2.0. Je to v podstate vylepSeny
existujuci internet (Web 1.0). Web 1.0 je siet, ktora je zamerana hlavne na ¢itanie
a Web 2.0 je siet, ktord na rozdiel od Web 1.0, je zamerana nielen na ¢itanie, ale aj
na pisanie, t. j. obsah na Web 1.0 je staticky, ale obsah na Web 2.0 je dynamicky,
je vytvarany uzivatelmi, ktori si mozu stranky navrhnut, upravovat, riadit. Na
rozdiel od statickych stranok predchadzajicich systémov, Web 2.0 funguje ako
platforma na zdielanie a vytvaranie sieti interaktivneho a uzivatelom generova-
ného obsahu (O’Reilly, 2006a). Anderson (2007) potvrdzuje, Ze Web 2.0 je viac
spolocensky prepojena siet, kde si kazdy moéZe pridat a upravit informacny pries-
tor. Web 2.0 umoziuje online pouZzivatelom stat sa ucastnikmi, a nie iba divakmi.
Pontika novy, socidlnejsi a putavejsi pristup, ktory je zaloZeny na spolupraci. Me-
dzi dalSie vylepSené funkcie Web 2.0 patri otvorena komunikacia s dorazom na
webové komunity pouzivatelov a otvorenejsie zdielanie informacii.

Web 2.0 v sebe zahfiia mnoZstvo uzito¢nych nastrojov ako st napr.: FeedReader,
RSS Reader, Facebook, Twitter, LinkedIn, Edmodo etc., ktoré mozu byt pouzité vo
vzdeldvacom procese. Ako zddraznuju pracovnici OEDb Staff Writers (2003), onli-
ne nastroje a zdroje vyrazne ulahcuju proces vyucby, pretoze umoziujd interakciu
a spolupracu medzi ziakmi, obsahom a ucitelom. DoleZitym faktom je, Ze tieto na-
stroje zaberajui vel'mi malo miesta v pocitaci, pretoZe niektoré z tychto aplikacii su
zaloZené na internete, ¢o je vyhodné pre ucitelov, Studentov a ostatnych uzivatelov
internetu, a zaroven im umoznuju ziskat pristup k danej aplikacii z l'ubovolného
potitaca kedykolvek a kdekolvek. Dal$ou ich vyhodou je, Ze $etria as.

P. Anderson (2007, s. 3) povaZuje za aplikdcie Web 2.0: (1) blogy, (2) Wikis, (3)
socialne zalozky, (4) zdielanie multimédii, (5) audio blogovanie a podcasting, (6)
RSS a syndikacia, (7) novsie sluzby a aplikacie Web 2.0, ktoré zahfnaju socialne
siete, agregacné sluzby, hybridné stranky zobrazujice informéacie z réznych zdro-
jov, sledovanie a filtrovanie obsahu, spolupracu, replikaciu softvéru v style Office
v prehliadaci a ndpady na zdroje alebo pracu z davu.

Slovo ,podcast” je kombinaciou slov ,iPod“ (znacka rady prenosnych prehravacov
médii od spoloc¢nosti Apple) a ,broadcast” (vysielanie). Podcasty su epizodické di-
gitalne zvukové subory spristupnené na internete na stiahnutie do pocitaca alebo
mobilného zariadenia (Winn, R, 2018, Tal, Samuel-Azran et al., 2019, Faramarzi,
S., Bagheri, A.,, 2015, Valov4, L., Jancar, L., 2011). Lonn, S., Teasley, S.D. (2009)
definuje podcasting vo vzdelavacom procese ako pouzitie siboru alebo série su-
borov hocijakého digitalneho média, ktoré su distribuované cez internet s cielom
dorucenia obsahu.

Podla Whitnera (2019) bolo na zaciatku roka 2019 viac nez 700,000 aktivnych
podkastov, na ktorych bolo publikovanych viac ako 29 miliénov epizdd. Na zaciat-

Studie 43



ku roka 2020 je aktivnych vyse 900,000 podcastov a publikovanych bolo viac ako
30 miliénov epizéd (Winn, R.,, 2020). Z uvedenych udajov vyplyva, Ze popularita
podcastov rychlo rastie a stavaji sa kultirnym fenoménom (Sullivan, 2019) ob-
zvlast v zapadnych krajinach.

Platformy, kde si moZeme podcasty vytvorit mézu byt zadarmo, ale méZu byt aj
platené. To isté plati aj pre posluchacov, t.j. pri niektorych podcastoch, pokial’ ich
chcta pocuvat, si musia zaplatit predplatné. Navstevnik/predplatitel moze pocuvat
epizddy online alebo si ich méze stiahnut a pocuvat ich off-line. KedZe k pod-
castom je zvycajne moZné ziskat pristup kedykolvek prostrednictvom stahovania,
da sa opisat’ tato forma poctvania ako rddio na poZiadanie (Berry, 2006). Aby
sa maximalizovalo ich Sirenie, podcasty su zvycajne pristupné z celého radu za-
riadeni ako su tablety, smartphony, iPody, etc., ¢o dalej umoziuje ich pristupnost
(Cordeiro, 2012). Spominali sme, Ze pristup na podcast moze byt spoplatneny, ale
zvycajne je bezplatny, pretoZe operatori podcastov sa spoliehajui skoér na reklamu
a sponzorstvo nez na poplatky za predplatné. To vSetko zdoraziiuje dostupnost
a lahkost' pocivania podcastov pre vSetkych s pristupom k webovému pripojeniu
(Tal, Samuel-Azran et al.,, 2019). Podcasty, poskytuju jedinec¢nu vlastnost vyberu
obsahu a pristup k ulozisku oralnych online materidlov v realnom case, ktoré
umoziuju Studentom Studovat v case a tempe, ktoré im vyhovuje (Kavaliauskie-
ne, 2008). Integracia podcastov do vyucby EFL navySe pomdaha Studentom nielen
osvojovat si cudzi jazyk, ale aj zvySovat ich motivaciu a doveru (Abdulrahman,
2016).

Na zaklade analyzy literatiry vidime, Ze vyskum podcastov vo vzdelavacom pro-
cese prebieha, ale nie je dostato¢ny obzvlast pri vyskume vplyvu podcastu na
zlepSenie porozumenia pocutého odborného textu v anglickom jazyku.

Metodoldgia vyskumu
Respondenti:

Experimentu sa zucastnilo 60 respondentov. Vyber respondentov bol zamerny.
Ide o vzorku Studentov 1. roc¢nika bakalarskeho stidia na Ekonomickej univerzity
v Bratislave, ktori maju ako prvy cudzi jazyk anglicky. Experimentalna skupina
respondentov okrem tradicného vzdelavacieho procesu v jazykovej triede praco-
vala pocas semestra s podcastom. Kontrolnid skupina respondentov absolvovala
len vyucbu v jazykovej triede. PoCet respondentov je nizs§i vzhladom na naro¢nost
vyskumu.

Respondenti experimentalnej skupiny boli oboznameni s experimentom pred je-
ho zaciatkom. Ich Ucast na experimente bola dobrovolna a mohli z experimentu
kedykolvek odstupit bez akychkolvek konsekvencii.
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Metdédy vyskumu:

V projekte sme pouzili kvantitativny vyskum. Tento typ vyskumu sme povazova-
li za najrelevantnejsi pre projekt, ktorého ciele sd: (1) analyza podcastov a ich
vplyv na rozvoj jazykovej zrucnosti pocuvanie s porozumenim a (2) skdmanie
efektivnosti vyuzivania podcastov vo vzdelavacom procese na zvySenie motivacie.
Stanovili sme nulovu a alternativnu hypotézu.

H (0): Pocdivanie nahravok na podcaste nema vplyv na zlepSenie jazykovej zruc-
nosti pocdivanie s porozumenim

H (1): Poc¢tivanie nahravok na podcaste ma vplyv na zlepSenie jazykovej zruc¢nosti
pocuvanie s porozumenim

Hypotézy su v sulade s ciel'mi vyskumu. Na splnenie cielov bol pouzity kvantitativ-
ny pristup vo forme prirodzeného experimentu, ktory prebiehal v redlnom vzdela-
vacom prostredi a dotaznikovd metdda. Predmetom experimentdlneho overovania
je dokazat, ¢i ma podcast vplyv na zlepSenie jazykovej zru¢nosti poc¢ivanie s po-
rozumenim.

Vyskum bol rozdeleny do 4 etap:

- Pripravna etapa - Stidium literatiry a odbornych zdrojov pre zorientovanie
sa v problematike pouZivania podcastov vo vzdeldvacom procese, formulovanie
cielov a hypotéz, vyber metdéd vyskumu, priprava testov a dotaznika.

- Etapa zbierania udajov - v tejto casti vyskumu sme pouzili vyskumna meté-
du experiment a dotaznik. Cielom bolo ziskat ¢o najobjektivnejSie informacie
o zrucnosti po¢uvanie s porozumenim.

- Etapa spracovania udajov - v tejto etape sme ziskané uidaje Statisticky vyhod-
notili s cielom potvrdit alebo vyvratit stanovené hypotézy.

- Etapa vyhodnotenia projektu.

Material:

Pred samotnym experimentom boli v pripravnej etape pripravené vstupné a vy-
stupné vykonnostné testy, ktoré boli zamerané na hodnotenie vstupnej a vystup-
nej znalosti pocivat s porozumenim u respondentov experimentalnej a kontrolnej
skupiny. Vzhladom na to, Ze sme chceli dosiahnut ¢o najvyssiu Uroveni spolahli-
vosti ziskanych dat, sme sa rozhodli pouzit ako vstupné a vystupné vykonnostné
testy Oxford Placement tests 1 a 2. Test ¢. 1 sme pouzili ako vstupny test a test
¢. 2 sme pouzili ako vystupny test. Celkovy pocet bodov, ktory mohli respondenti
dosiahnut bol 100 b.
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V pripravnej faze sme vypracovali dotaznik, ktory pozostaval z 10 otazok. 9 ota-
zok bolo zatvorenych. Na meranie kvalitativnych znakov sme pouzili nominalnu
stupnicu. Posledna otazka bola otvorend a respondenti sa mali vyjadrit, ¢o sa
im na podcaste pacilo/nepacilo. Pri tvorbe dotaznika sme vychadzali z odbornej
literatdry, skisenosti a z podobnych empirickych vyskumov. Dotaznik bol pilotne
vyskdSany a nasledne upraveny. Otazky, ktoré boli nespravne formulované, sme
opravili. Dotaznik bol anonymny:.

V tejto faze sme tiez pripravovali podcasty, materiadly a ulohy na poctvanie. Za-
meranie posluchov bolo na odborny anglicky jazyk. Podcasty boli vytvorené na
strdnke www.podbean.com, kde je zadkladny podcast zadarmo.

Postup:

V nasom vyskume sme sa zamerali na vyuzivanie podcastov vo vzdelavacom pro-
cese v ramci projektu ¢. 005EU-4/2018. Ide o aplikovany vyskum, ktorého cielom
je komparacia tradi¢nej vyucby jazykov v jazykovej triede s podporou Web 2.0
aplikacie podcast a jej vplyv na rozvoj jazykovej zru¢nosti pocivanie, ktora je pre
aktivne aplikovanie jazykovych vedomosti v praxi velmi dolezitd. Experiment sa
uskutocnil v zimnom semestri v akademickom roku 2019/2020 a prebiehal pocas
13 tyzdiiov semestra. V prvom tyzdni semestra, pred samotnym experimentalnym
posobenim respondenti experimentalnej a kontrolnej skupiny absolvovali vykon-
nostny vstupny test. Vyhodnotenim ziskanych dat sme zistili pociato¢nu troven
jazykovej zrucnosti poc¢uvanie s porozumenim v experimentalnej a kontrolnej sku-
pine.

Pocet respondentov bol 60 (30 respondentov z experimentalnej skupiny a 30 res-
pondentov z kontrolnej skupiny). Maximalny pocet bodov, ktory mohli dosiahnut’
bol 100 b. Nahravku poculi len jedenkrat. Vysledky testov boli nasledne vyhodno-
tené. Pocas zvysSnych 11 tyzdiiov semestra respondenti vypracovavali ulohy, ktoré
boli kaZdy tyZderi nahraté spolu s epizédou na podcast. DiZka nahravok bola mini-
mélne 5 minut. Senda, Gedik & Toker (2018) odportéaji dizku nahravok od 5-15
minut, aby sa zachovala spolahlivost’ vyskumu.

Na vypracovanie dlohy mali respondenti 5 dnj, t. j. mohli sa sami rozhodnut kedy
a kde si vypocuji nahravky a vypracuju zadania suvisiace s nahravkami. Vypra-
cované ulohy poslali vyucujucemu, ktory ich skontroloval a poslal respondento-
vi prostrednictvom elektronickej posty spatnu vazbu. Na zaver experimentu res-
pondenti experimentalnej a kontrolnej skupiny absolvovali vystupny vykonnostny
test, ktory bol Struktiirou a poctom bodov identicky so vstupnym testom aby sa
zabezpecila validita. Pocet respondentov, ktori sa ztcastnili vystupného testu bol
60 (30 respondentov z experimentalnej skupiny a 30 respondentov z kontrolnej
skupiny). Respondenti poculi nahravku jedenkrat. Respondenti experimentalnej
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skupiny boli na zaver experimentu poziadani o vyplnenie dotaznika. Dotaznik, ako
sme uZ spominali, pozostaval z 10 otazok: 1. Uvedte pohlavie, 2. Mate doma inter-
net?, 3. Myslite si, Ze podcast m6Ze pomoct Studentom zlepsit jazykovu zrucnost
pocuvanie s porozumenim?, 4. Bolo poctuvanie epizéd na podcaste motivujice?,
5. Kol'ko Casu v priemere vam zabralo poctvanie jednej epizédy a vypracovanie
odpovedi na dané otazky?, 6. Pocuvali ste epizdédy online alebo ste si ich stiah-
li?, 7. Kol'kokrat ste si vypoculi kazdu epizdédu (uvedte priemer)?, 8. Povazovali
ste vyber publikovanych epizéd za vhodny?, 9. Boli pre Vas publikované epizody
zaujimavé?, 10. Co sa Vam na podcaste pacilo/nepacilo.

Vysledky a analyza dat

Na analyzu kvantitativnych dat sme pouzili Statisticky program SPSS. Vstupného
vykonnostného testu sa zucastnilo 60 Studentov, 30 respondentov experimental-
nej skupiny (ES) a 30 respondentov kontrolnej skupiny (KS). Maximalny pocet
bodov, ktory mohli respondenti dosiahnut' bol 100 b. V experimentalnej skupine

Vv

Bodové rozpétie bolo 29 b. Stcet dosiahnutych bodov bol 2260 b.

Vystupného vykonnostného testu sa zucastnilo 30 respondentov experimentalnej

svvs

Bodové rozpitie sa zniZilo o 6 b. Sicet dosiahnutych bodov bol 2394 b. Rozdiel
v suctoch vstupného a vystupného testu je 134 b.

Tieto vysledky dokazuju, Ze u respondentov experimentalnej skupiny sa jazykova
zrucnost pocuvanie s porozumenim zlepsila o 5,6 %.

Tab. 1: Opisnd Statistika vstupnych a vystupnych testov ES

experimentalna skupina | experimentalna skupina
vstupny test vystupny test

pocet: 30 30
mean (u): 75.3 79.8
median: 75.5 80
modus: 79 78,81
smerodajna odchylka (c): 6.02 5.7
stcet bodov: 2260 b 2394 b
rozpatie: 29 23
minimum: 60 67
maximum: 89 90

Na grafe ¢. 1 nazorne vidime dosiahnuté bodové vysledky jednotlivych responden-
tov vo vstupnom a vystupnom teste a zlepSenie, ktoré respondenti dosiahli vo
vystupnom teste v porovnani so vstupnym testom.
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Graf 1: Bodové vysledky ES

V kontrolnej skupine vo vstupnom teste bol najvyssi dosiahnuty vysledok 87b

svvs

hnutych bodov bol 2231 b.

Vystupného vykonnostného testu sa zucastnilo 30 respondentov kontrolnej sku-
piny. Najvyssi dosiahnuty vysledok v pocte bodov bol 88b a najnizsi bol 63 b.
Bodové rozpitie sa znizilo o 5 b. Sucet dosiahnutych bodov bol 2239 b. Rozdiel

v suctoch vstupného a vystupného testu je 8 b.

Tieto vysledky dokazuju, Ze u respondentov kontrolnej skupiny, ktora absolvovala
vyucbu anglického jazyka tradicnym spésobom v jazykovej triede ostala jazykova
zru¢nost pocdvanie s porozumenim prakticky na rovnakej urovni.

Pocty bodov, ktoré respondenti dosiahli v jednotlivych testoch si uvedené v grafe
¢. 2. Na grafe vidime, Ze vysledky experimentalnej a kontrolnej skupiny st skoro
identické.

V tabulke ¢. 3 porovnavame dosiahnuté vysledky experimentdlnej a kontrolnej
skupiny vo vstupnom vykonnostnom teste. Na zaklade analyzy ziskanych ddajov
zo vstupnych testov mézeme skonStatovat, Ze rozdiely medzi experimentilnou
a kontrolnou skupinou si minimalne a nie st Statisticky vyznamné.
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Tab. 2: Opisnd Statistika vstupnych a vystupnych testov KS

kontrolna skupina | kontrolna skupina
vstupny test vystupny test
pocet: 30 30
mean (u): 74.4 74.6
median: 74.5 74
modus: 71 80, 81
smerodajna odchylka (c): 7.4 6.4
stcet bodov: 2231b 2239b
rozpatie: 30 25
minimum: 57 63
maximum: 87 88
Vstupny a vystupny test
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Graf 2: Bodové vysledky KS

Graf ¢. 3 potvrdzuje fakt, Ze rozdiely medzi experimentalnou a kontrolnou skupi-
nou sd minimalne rozdiely. V grafe uvddzame pocty bodov, ktoré v teste respon-
denti dosiahli.

Vysledky dosiahnuté experimentdlnou a kontrolnou skupinou vo vystupnom vy-
konnostnom teste porovnavame v tabulke ¢. 4. Na zaklade analyzy ziskanych uda-
jov z vystupnych testov mézeme skonStatovat, Ze rozdiely medzi experimentalnou
a kontrolnou skupinou su Statisticky vyznamné.
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Tab. 3: Opisnd Statistika vstupnych testov ES a KS

experimentalna skupina | kontrolna skupina
vstupny test vstupny test

pocet: 30 30
mean (): 75.3 74.4
median: 75.5 74.5
modus: 79 71
smerodajna odchylka (): 6.02 7.4
sucet bodov: 2260b 2231b
rozpatie: 29 30
minimum: 60 57
maximum: 89 87
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Graf 3: Bodové vysledky ES a KS vo vstupnom teste

Graf ¢. 4 potvrdzuje fakt, Ze rozdiely medzi experimentalnou a kontrolnou skupi-
nou su rozdiely su Statisticky vyznamné.

Diskusia

Pri vyskume podcastu sme sa rozhodli pre kvantitativne vyskumné metody a ako
prieskumni metddu sme zvolili dotaznik. Dosiahnuté vysledky experimentalnej
skupiny potvrdili alternativnu hypotézu, pocivanie nahravok na podcaste ma
vplyv na zlepSenie jazykovej zru¢nosti pocivanie s porozumenim.
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Tab. 4: Opisnd Statistika vystupnych testov ES a KS

experimentalna skupina | kontrolna skupina
vystupny test vystupny test

pocet: 30 30
mean (): 79.8 74.6
median: 80 74
modus: 78, 81 80, 81
smerodajna odchylka (): 5.7 6.3
sucet bodov: 2394b 2239
rozpatie: 23 25
minimum: 67 63
maximum: 90 88
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Graf 4: Bodové vysledky ES a KS vo vystupnom teste

Na potvrdenie alebo vyvratenie hypotéz sme pouzili Studentov t-test. V tabulkach
1-4 uvadzame Statistické udaje. Pocet respondentov experimentalnej skupiny bol
30 a pocet respondentov kontrolnej skupiny bol tiez 30. Rozdiel v stcte ziskanych
bodov vo vstupnom vykonnostnom teste bol 29 b. Bodovy priemer experimen-
talnej skupiny bol 75.3 a kontrolnej skupiny 74.4 a smerodajna odchylka je pre
experimentalnu skupinu 6.02 a pre kontrolnd skupinu je 7.4. t-hodnota je 0.54876
a p-hodnota je 0.585275. To znamen3, Ze rozdiel medzi experimentalnou a kon-
trolnou skupinou pri vstupnom teste nebol Statisticky vyznamny a jazykova zruc-
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nost pocuvanie s porozumenim bola v obidvoch skupinach prakticky na rovnakej
urovni.

Vystupného vykonnostného testu sa zucastnilo 30 respondentov experimentalnej
skupiny a 30 a respondentov kontrolnej skupiny. Rozdiel v stcte ziskanych bodov
vo vystupnom vykonnostnom teste bol 155 b. Bodovy priemer experimentalnej
skupiny bol 79.8 a kontrolnej skupiny 74.6. Smerodajna odchylka je pre experi-
mentalnu skupinu 5.7 a pre kontrolnd skupinu je 6.3. t-hodnota je 3.25072 a p-
hodnota je 0.001919, Statistickou analyzou pomocou Studentovho t-testu sme zis-
tili existenciu Statisticky vyznamného rozdielu (T=3.25072; p=0.001919) v miere
jazykovej zruc€nosti vo vystupnom teste medzi experimentalnou a kontrolnou sku-
pinou.

Na zaklade Statistickej analyzy sme zamietli H (0): Poctivanie nahravok na podcas-
te nema vplyv na zlepSenie jazykovej zrucnosti poctiivanie s porozumenim a prijali
sme alternativnu hypotézu H (1): Poc¢tvanie nahravok na podcaste ma vplyv na
zlepSenie jazykovej zru¢nosti pocivanie s porozumenim.

Okrem analyzy dosiahnutych vysledkov sme chceli dotaznikovou metédou zistit,
do akej miery boli Studenti motivovani venovat sa vo svojom volnom Case poci-
vaniu podcastov, na ktorych boli nahravky odborného jazyka. Po¢ivanie nahravok
na podcaste ma vplyv na zlepSenie jazykovej zruc¢nosti pocdivanie s porozume-
nim. Vyplhanie dotaznika bolo na dobrovolnom zaklade, t. j. nie vietci responden-
ti dotaznik vyplnili. Dotaznik vyplnilo 24 respondentov experimentalnej skupiny,
t.j. 80 % respondentov. Dotaznik pozostaval z 10 otazok. Vypliovania dotaznika
sa zucastnilo 14 zZien a 10 muZov. VSetci respondenti mali pristup k internetu. 23
respondentov si mysli, Ze podcast m6ze Studentom poméct zlepsit jazykovu zruc-
nost’ pocuvanie s porozumenim. 1 respondent s tymto nazorom nesuhlasi. Prek-
vapujuce bolo, Ze len pre 7 respondentov bolo poctvanie epizéd a vypracovavanie
uloh motivujice. Myslime si, Ze tento fakt je zapri¢ineny casovou narocnostou
posluchov a nasledného vypracovavania uloh, ¢o dokazuje aj cas, ktori respondenti
stravili pri poc¢dvani. V priemere stravili minimalne 30 minudt pri po¢avani epizdd.

Respondenti pocavali epizédy online. Len jeden respondent pocuval aj online a aj
si epizddy stahoval. Respondenti si vypoculi v priemere 3,5x kazda epizédu. Pre
vSetkych respondentov bol vyber epizdd vhodny a pre 16 respondentov boli pub-
likované epizody zaujimavé. Posledna otazka bola otvorena a respondenti sa mali
vyjadrit, o sa im na podcaste pacilo a ¢o sa im nepdcilo. Ako pozitiva respon-
denti uviedli: zaujimava moZnost, ako si zlepSit jazykové zrucnosti; spestrenie
domdcich tuloh; novy sposob zadavania domacich tloh; boli sme nuteni pocuvat;
moznost prehravat epizédy v mobile; rozsirenie slovnej zasoby; niektoré epizddy
mohli byt dlhSie. Ako negativum vnimali pri niektorych epizddach nizsiu kvalitu
nahravky, ¢o malo za nasledok, Ze nerozumeli, ¢o sa v epizdéde hovori; vela novych
slov; otazky mohli byt zaujimavejsie. Z tychto odpovedi je zrejmé, Ze respondenti
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vnimali pracu na podcaste skor pozitivne, ako negativne a to aj napriek tomu, Ze
v 4. otazke vicsina respondentov sa vyjadrila, Ze ich pocuvanie epizéd na podcaste
nemotivovalo.

Ziskané vysledky majui vzhladom na nizSiu vzorku respondentov informativny
charakter a nie je moZné ich zovSeobecnit. Vo vyskume podcastov stale pokra-
Cujeme s cielom ziskat' vacsiu vzorku respondentov.

Zaver

Na zaver chceme zdoraznit, Ze zavadzanie modernych technoldgii, ako su na-
pr. podcasty, do vzdelavacieho procesu je predpokladom nielen pre skvalitnenie
vyucby, ale aj pre lepSiu pripravenost Studentov do praxe. OCakavali by sme, ze
vyuzivanie aplikacii Web 2.0 bude beZnou sucastou vzdeldvacieho procesu, avsak
realita je ind. M6Zeme skonsStatovat, Ze napriek tomu, Ze v 21. storoc¢i pokracuje
vyvoj informacnych a komunikacnych technoldgii, ktoré sa stavaju dostupné $i-
rokym masam, v Skolach prebieha vyucovaci proces hlavne klasickym sposobom,
t.j. bez pouzivania IKT. Pri¢inu vidime v nedostato¢nom vyskume, ktory by bol
cielene zamerany na vyuZivanie IKT a Web 2.0 aplikacif vo vzdelavacom procese.
Vysledkom je, Ze vo vyucovacom procese sa vyuZzivaju hlavne tradi¢né sposoby
vyucby.

Je potrebné si uvedomit, Ze kvalitu vyucovacieho procesu ovplyviiuje nielen kvali-
ta ucitelov, ich ochota pracovat s IKT, ale aj kvalita vybavenia $koly informa¢nymi
technolégiami, resp. ich vyuzivanie vo vzdeldvacom procese, ktoré moze zefektiv-
nit' a ozivit vyucbu humanitnych predmetov, rozvijat' kreativitu $tudentov a ich
samostatné, logické uvazovanie a bezproblémové vyjadrovanie sa v procese ko-
munikacie. Tu vidime priestor pre uplatnenie nastrojov Web 2.0, ako su podcast,
blogy, facebook, etc.

Na rozvijanie zru¢nosti pocivanie s porozumenim, ako sme v naSom vyskume zis-
tili, je podcast idedlnym nastrojom a doplnkom tradi¢nej vyucby v triede. V naSom
vyskume sme zistili, Ze podcast ma potencidl pomoct Studentom zlepsit ich jazy-
kovl zrucnost pocuvanie s porozumenim a zefektivnit proces vyucby. Dolezitym
faktom je, Ze tato netradi¢na forma vyucby je vnimana Studentmi pozitivne. Na za-
klade nasho vyskumu odporic¢ame vyuzivanie podcastov ako doplnku tradi¢ného
vzdelavacieho procesu v triede.
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Online authentic texts in business English classes -
a practical perspective

Online autentické texty vo vyucovani obchodnej anglictiny -
prakticky nahlad

Zaneta Pavlikova, Katarina Zamborova

Abstract: Foreign language teaching is common practice in all types of schools in today’s
globalized world to prepare students for active use of language in professional practice.

Using information communication technologies (ICT) to teach a foreign language in the ter-
tiary level, can greatly contribute to students’ better preparedness for the labor market,
whether at home or abroad. The use of these technologies also contributes to reaching high ef-
fectiveness in the learning process, increases students’ motivation to learn the language, leads
to logical thinking and increases students’ ability to express themselves in communication.

In this paper the authors focus on the practical use of authentic online texts for teaching English
as a foreign language mainly at the tertiary level of education. The main purpose is to discuss
the issue of authenticity in EFL classrooms and give a practical picture of the possibilities
offered by the wide range of authentic online texts.

Key words: authentic texts, internet, communicative tasks, online texts

Abstrakt: Vyucba cudzich jazykov je v dneSnom globalizovanom svete samozrejmostou na
vSetkych typoch $kél. Vyucovanie cudzich jazykov na tercidrnej tirovni by malo pripravit Stu-
dentov na aktivne pouZivanie jazyka v odbornej praxi.

Pouzivanie informac¢nych komunikacnych technolégii (IKT) pri vyucbe cudzieho jazyka v ter-
cidrnom sektore moZe vyrazne prispiet k lepSej pripravenosti Studentov na trhu prace, ¢i uz
doma alebo v zahrani¢i. Vyuzivanie tychto technolégii tiez prispieva k dosiahnutiu vysokej
efektivnosti v procese ucenia, zvysuje motivaciu Studentov ucit' sa jazyk ako taky, vedie k lo-
gickému mysleniu a zvySuje schopnost vyjadrovat sa v komunikicii.

V prispevku sa autorky zameriavajti na praktické vyuzitie autentickych textov online vo vyucbe
angli¢tiny na konkrétne tcely najma v tercidrnom sektore vzdelavania. Hlavnym cielom auto-
riek je prediskutovat otazku autenticity na hodinach anglického jazyka a poskytnut prakticky
obraz o moznostiach, ktoré ponuka Siroka skala autentickych textov online. Hlavnym cielom
autoriek je dokazat, ze pouzitim autentickych on-line textov je mozné dosiahnut komunika¢nu
situéciu vo vyucbe cudzieho jazyka, ktoru je moZné transformovat na autenticki komunikacnt
situdciu pod vedenim ucitela.

Klicové slova: autentické texty, internet, komunikac¢né tlohy, online texty
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Introduction

Since learning a foreign language is an inseparable part of students’ everyday life
whether they realize it or not, teachers should use authentic materials based on
the interests of the students. In this way, students have a chance to become famil-
iar with authentic language situations in their field of study and be prepared for
active use of the language in professional practice. By using ICT in a class, students
are better prepared for the foreign or domestic labor market. It also increases stu-
dents’ motivation to work on the language independently, ability to think logically,
and their ability to express themselves in communication more clearly. Moreover,
ICT brings an infinite number of authentic updated articles on given topics. Using
ICT is common in Western countries; however, Slovakia is behind in this realm.
However, almost every student possesses a smartphone, tablet or a laptop with an
internet connection and is tech-savvy, which brings new possibilities about how
to integrate technology into the classroom and how to work with authentic online
reading materials.

Authentic materials

Traditionally, authentic materials have been defined, as those which have been
produced for purposes other than to teach language. Lee (1995, in Tatsuki, 2006)
conjectures that, “a text is usually regarded as textually authentic if it is not writ-
ten for teaching purposes, but for a real-life communicative purpose ..” However,
Chavez (1998, in Tatsuki, 2006) claims that these definitions are too broad and
perhaps even immaterial to language teaching. In the case of texts designed for
proficient speakers of the language, Widdowson (1978) refers to them as pos-
sessing “genuineness” - a characteristic of the text or the material itself - and he
claims that this is distinct from “authenticity” which refers to the uses to which
texts are put. So, the claim here is that texts themselves can actually be intrin-
sically “genuine” but that authenticity itself is a social construct. In other words,
authenticity is created through the interaction of users, situations and the texts.
However, Taylor (in Tatsuki 2006) goes on to remark that the general confusion
about authenticity and genuineness is compounded by the idea of naturalness. He
suggests that this is a hopeless debate and that we should concentrate on the use
and interpretation of texts, which alone can make them “authentic”. He states that
we should:

... acknowledge that there is no such thing as an abstract quality “authenticity” which can be defined once
and for all. Instead we should acknowledge that authenticity is a function not only of the language but
also of the participants, the use to which language is put, the setting, the nature of the interaction, and the
interpretation the participants bring to both the setting and the activity. (1994, p. 4).
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Wallace (1992, in Berardo, 2006) defines authentic texts as “...real-life texts, not
written for pedagogic purposes”. They are written for native speakers and contain
“real” language.

The problem arises when a teacher or material writer has to match what is hap-
pening in the classroom and what is happening in the real life. Task-based courses
are the answer for that as “the more authentically the classroom mirrors the real
world, the more real the rehearsal will be and the better the learning and transfer
will be” (Arnold, 1991, p. 237).

Reasons for using authentic materials

There are certain reasons that underline the use of authentic materials in teaching
a foreign language:

- learning is enhanced by the use of texts based on students’ interests
- in classes that use authentic material, diversity and spontaneity are increased
- students encounter diverse vocabulary and different structures

- students can later benefit from their previous cultural and schematic knowl-
edge compared to target situations and genres with their own culture

- application of acquired knowledge into the practice - real life and supporting
students’ positive approach to learning (Leskovjanska, 2015)

- it has an impact on psychological factors of learning a language, such as atti-
tudes (Bacon, Finnemann, 1990) and aspects of motivation (Peacock, 1997)

Sources

A rapidly growing amount of literature explores ways of intercorporating authen-
tic materials into the classroom instructions (Devitt, 1997; Repka, 1997; Guariento
& Morley, 2001; Mishan, 2005; Gilmore, 2007; Beresova, 2015). The sources of
authentic materials that can be used in the classroom are infinite, but newspapers,
magazines, TV programs, movies, songs and literature are considered the most
common ones. The Internet is taken as the most useful source. While newspapers
and any other printed material date very quickly, the Internet is continuously
updated, more visually stimulating and interactive, therefore it promotes a more
active approach to reading rather than a passive one and provides easy access
to endless amounts of different types of material. From an even more practi-
cal/economical point of view, trying to obtain authentic materials from abroad can
be very expensive, an English paper/magazine can cost up to three to four times
the price. Often by having unlimited access in the workplace, looking for materials
costs nothing, only time. Authentic materials should be the kind of material that
students will need and want to be able to read when travelling, studying abroad,
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or using the language in other contexts outside the classroom. Authentic materials
enable learners to interact with the real language and content rather than the
form. Learners feel they are learning a target language as it is used outside the
classroom.

Criteria for choosing the authentic materials

When choosing materials from the various sources, it is therefore worth taking
into consideration that the aim should be to understand meaning and not form,
especially when using literary texts with emphasis on what is being said and
not necessarily on the literary form or stylistics. Nuttall (in Berardo, 2006) gives
three main criteria when choosing texts to be used in the classroom suitability of
content, exploitability and readability. Suitability of content can be considered to
be the most important of the three, in that the reading material should interest
the students as well as be relevant to their needs. The texts should motivate the
students as well as. Exploitability refers to how the text can be used to develop
the students’ competence as readers. A text that cannot be exploited for teaching
purposes has no use in the classroom. Just because it is in English does not mean
that it can be useful. Readability is used to describe the combination of structural
and lexical difficulty of a text, as well as referring to the amount of new vocabulary
and any new grammatical forms. It is important to assess the right level for each
student.

Criteria for choosing the authentic materials follow:

Suitability of Content Does the text interest the student?
[s it relevant to the student’s needs?
Does it represent the type of material the
student will use outside of the classroom?

Exploitability Can the text be exploited for teaching purposes?
For what purpose should the text be exploited?
What skills/strategies can be developed by
exploiting the text?

Readability Is the text too easy/difficult for the student?
Is it structurally too demanding/complex?
How much new vocabulary does it contain? Is it
relevant?
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Presentation Does it “look” authentic?

Is it “attractive”?
Does it grab the student’s attention?
Does it make him want to read more?

Internet in the teaching process

The Internet has tremendous potential as a tool for teaching EFL. Sayers (1993)
mentioned that network-based technology can contribute significantly to:

Experiential Learning. The World Wide Web makes it possible for students
to tackle a huge amount of human experience. In such a way, they can learn
by doing things themselves. They become the creators not just the receivers
of knowledge. Information is presented in a non-linear way and users develop
more flexible thinking skills and choose what to explore.

Motivation. Computers are most popular among students as they are often
associated with fun and games. Student motivation is increased, especially
whenever a variety of activities are offered. This in turn makes students feel
more independent.

Enhanced student achievement. Network-based instruction can help pupils
strengthen their linguistic skills by positively affecting their attitude towards
learning and by helping them build self-instruction strategies and promote
their self-confidence.

Authentic materials for study. All students can use various resources of au-
thentic reading materials either at school or from their home. Those materials
can be accessed 24 hours a day at a relatively low cost.

Greater Interaction. Random access to Web pages breaks the linear flow of
instruction. By sending e-mail and joining newsgroups, EFL students can com-
municate with people they have never met. They can also interact with their
own classmates. Furthermore, some Internet activities give students positive
and negative feedback by automatically correcting their on-line exercises.

Individualization. Shy or inhibited students can be greatly benefited by indi-
vidualized, student-centered collaborative learning. Highfliers can also realize
their full potential without preventing their peers from working at their own
pace.

Independence from a single source of information. Although students can
still use their books, they are presented with opportunities to escape from
canned knowledge and discover thousands of information sources. As a result,
their education fulfils the need for interdisciplinary learning in a multicultural
world.
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¢ Global Understanding. A foreign language is studied in a cultural context. In
a world where the use of the Internet becomes more and more widespread, an
English language teacher’s duty is to facilitate students’ access to the web and
make them feel like citizens of a global classroom by practicing communication
on a global level.

Working with on-line texts

With the increasing technical progress, online text is becoming increasingly popu-
lar with both students and teachers. As Kunovska (2017, cited by Pavlikova, 2019)
points out, the didacticization of online text takes place depending on the level of
the foreign language, the type of subject taught, and the conditions for acquiring
the language. The advantage of such online texts is that they are available anytime
and anywhere. When using these online texts, the following types of approach can
be adopted:

Pre-prepared online materials - online texts are easy to download, save,
modify and print. This, however, is quite time consuming from the point of
view of the teacher

Online materials in the classroom - these are those situations when the ex-
act translation of the text is not so important. Strategies like skimming and
scanning are used.

Online materials for homework - students use the internet as a tool for find-
ing certain information connected to a certain topic.

Also, Zamborova (2020) adds that it is important to expose students to various
online reading texts. As an example, new technologies and mobile reading apps
might be a great part of it as they enhance language acquisition through involving
students with authentic materials.

Typology of tasks used with online texts

The tasks we can use to work with texts and online texts can be divided into
three groups. These tasks are the so-called pre-reading tasks, while-reading tasks
and post-reading tasks. However, as Homolova (2003) states, this distinguishing
is only formal, because some of the post-reading tasks require the student’s work
even during reading and cannot be accomplished without focusing on all phases of
the work. Pre-reading tasks are important in preparing students for working with
a foreign language, releasing tension, motivating students and creating a favorable
atmosphere in the language classroom. The aim of these tasks is to attract the
students’ interest.
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While-reading tasks must be predetermined. Depending on the objective of the
lesson, the teacher sets the reason for reading in the form of a task. Tasks can be
simpler or more complex, requiring a more comprehensible understanding of the
text.

According to Homolova (2003), the post-reading tasks may be considered as a
“springboard” for developing different language skills. By expressing opinions, stu-
dents are given the opportunity to process the topic text.

Pre-Reading Activities
The purpose of pre-reading activities is to

a) Introduce the topic and stimulate the students’ interest in it

b) Give them the reason for reading the text, which may be based on application
to real life

¢) Provide language preparation and support so they can understand the impor-
tant points

d) Help them become aware of what type of text they are going to read and give
them strategies for understanding it

e) Help them use their previous knowledge to make predictions about the text

To choose the most appropriate reading activities for working with an authentic
online text, a teacher should ask a wide range of questions about both the text
and the students:

1. What do they already know about the topic?
Its aim is to catch students’ attention regarding the topic and see their back-
ground knowledge

2. How can I build on this knowledge and use it?
Its aim is to include students’ personal knowledge or opinions that may color
their reading.

3. Why should they want to read this text?
Its aim is to assess the potential relationship between the text and the students
and to consider techniques to make them more interested in the reading if it
is not naturally appealing.

4. What lexical items are essential for understanding this text?
Its aim is to make students feel confident about key vocabulary before they
start reading, and increase their vocabulary.
(Holden, Nobre, 2018, pp. 45-46)
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Examples of pre-reading activities:

1. Headings
A. Predictions - Based on the title, students can predict what the text is going
to be about
Examples:
- According to the title, what is the article going to be about?
- What do you think an XYZ abbreviation stands for in the title of an
article?
B. Definitions of the words: Students are asked to define a word in the article
in their own words;
C. Creating new headings - after reading the article, students are asked to
come up with some variations of the headings. They should defend their
reasoning with help from the text.

2. Questions before reading - before the reading itself, specific questions are pre-
sented from students to look for in the text
KQED (2020)

While-Reading Activities

While the students have already focused on the topic and identified potential lan-
guage problems, they may work with the text during reading. The teacher can
encourage them to see the purpose of reading to

Understand the writer’s aim

Understand the language

Clarify the content and ideas

Analyze the text based on its type, purpose, and the social context in which it
was written

To choose the most appropriate during-reading activities for working with an au-
thentic online text, a teacher should ask a wide range of questions about both the
text and the student:

1. What is the purpose of this text? Why did the author write it like this?
Its aim is to focus on the writer’'s purpose and remind students that it is
a written communication between the reader and the writer, so it is important
for them to understand the text organization and structure.

2. How is the text organized? What style does the writer use?
Its aim is to encourage students to look for the language clues.
Examples in reading for gist:
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Where would you find this text? Do you think the writer is a man or a woman?
Does the text convey a positive or negative message?

Examples in reading for detail:

Write a subtitle for each paragraph.

Are the following statements true or false?

. What reading skills can we practice with this text?

Its aim is to distinguish between detailed reading, reading for the gist, or in-
tensive and extensive reading. (Holden, Nobre, 2018, p. 47-48)

Examples of while-reading activities:

1.

Highlighting - old method but still efficient - students highlight the unknown
words; the next stage will be to highlight the verbs in blue or nouns in green.
KQED (2020).

. Working with key words - based on the students’ choice of key words, they

are asked to create sentences using them or to write a short report

Summarize - students are asked to summarize the text in one or two sen-
tences either after each paragraph or the whole text.

Post-reading activities

The purpose of the post-reading activities is the following:

To

discuss both the content and form of the text

synthesize what they have read

relate the content to the students’ own ideas and experiences
stimulate further activities

choose the most appropriate post-reading activities for working with an au-

thentic online text, a teacher should ask a wide range of questions, about both
the text and the students:

1.

Can the students suggest '‘what happened next?’
Its aim is to give students opportunities to respond imaginatively to the text.

Do they know of similar situations or events? Can they suggest where to find out
more about this topic?
Its aim is to link the text to the students’ own lives.

How does the text make the students feel? Do they agree with what they have read?
Do they think the information is real?
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Its aim is to raise awareness of the importance of critical thinking when read-
ing.
(Holden & Nobre, 2018, p. 49)

Examples of post-reading activities:

1. Foreword - students create a new beginning for the article, they put extra
ideas what happened before the main text itself.

2. Thought bubble - students get extra worksheets with a bubble of dialogue and
they need to write what specific people think about the dialogue

3. Fly on the wall - have students comment on how they feel/think about the
text from a fly’s perspective. They take a very close look at the ideas and word
choice.

Further examples for working with authentic reading materials:
Street signs

Working with authentic material in authentic situations may happen when stu-
dents encounter new surroundings in a foreign country where English is an of-
ficial language, e.g. they can happen to be in a language course or on a trip in
an unknown city where they have to read everything closely - every sign, every
street name. In this case, the reading activity is intensive as students have to
really go deep in the information and pay a very close attention.

Timetables

Students are asked to work with certain webpages for timetables of buses, trains
and planes. They look for specific information based on their requirement. They
have to look for special signs concerning transportation operating on the work-
days/weekends or when taking extra luggage for example. This activity is an ex-
ample of detailed reading as students look for specific details provided on the
specific information.

(Adapted from Holden & Nobre, 2018)

Conclusion

In the last few decades, the internet has influenced all our lives. Children are
becoming more and more skilled in using modern technologies. Because of this
technological progress we are facing higher expectations in all parts of our every-
day life. At the same time, the development of information and communication
technologies places new demands on educational systems, but also offers a wide
range of its application. Implementing the World Wide Web in teaching foreign
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languages enables the teacher to bring the real world into the classroom. The
internet and various applications offer an immense amount of up-to-date authen-
tic material that can be interesting and motivating for students as it depicts real
stories, real people, and current events in the world. By using appropriate texts
and tasks we can increase students’ interest in learning a foreign language and
develop their language skills.
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The role of Quizlet in learning business vocabulary
Uloha Quizletu ve vyuce obchodni slovni zasoby
Ladislav Vaclavik

Abstract: In these revolutionary times of technological progress, the use of ICT has become
widespread. It is used in all areas of language learning and influences both the learning and
the teaching process. Quizlet is an online flashcard programme which offers learners opportu-
nities to enhance their vocabulary. The following article describes an experiment conducted in
three ESP classes of Business English at the Faculty of Business and Administration of Masaryk
University, Czech Republic. In two of the classes, the use of Quizlet was promoted both in
class and out of class throughout the term. The learners in the remaining class, the control
group, did not use Quizlet. The experiment took place during one of the seminars. Learners in
different groups were asked to study carefully chosen sets of twenty English-Czech word pairs,
using either Quizlet or classic, paper-based lists. In one of the Quizlet sets, the meaning of the
words was illustrated using context clues. A series of two translation tests then gauged the
students’ active and passive knowledge of the word meanings. As a follow-up, the results of the
translation part of the final credit test were compared. Also, a questionnaire was distributed,
mapping learners’ study habits as well as their attitude to Quizlet. The experiment was de-
signed to determine if, and to what degree, Quizlet helps learners acquire vocabulary more
efficiently, and to help us investigate the role of context in learning vocabulary. The present
article describes and discusses the results of the experiment, which illuminate how students
perceive Quizlet in terms of effectiveness and user-friendliness.

Key words: context, flashcards, ICT, translation, vocabulary acquisition

Vocabulary acquisition
General remarks

The effectiveness and efficiency of learning L2 vocabulary have drawn the atten-
tion of teachers and researches for decades. Recent studies admit that the best
means of achieving good vocabulary learning is still unclear (de Groot 2006, in
Schmitt 2008), as a wide variety of factors enter into the procedure. In gen-
eral, vocabulary learning programmes need to include both an explicit, intentional
learning component and a component based around maximising exposure and
incidental learning (Schmitt 2008).

Both these general strategies are widely used in courses of Business English at
the Faculty of Economics and Administration at Masaryk University, Brno. Learn-
ers usually face activities fostering meaning-focused input and output (see Nation
2013; e.g. reading articles in the Economist and other sources or the textbook),
as well as form-focused exercises (e.g. matching, multiple-choice, fill-in exercises,
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and definition games). Both areas of vocabulary acquisition activities take place
either in or out of class. Across the 23 groups (taught by eight teachers), learners
are motivated to use various vocabulary learning strategies and tools available to
them. The tools comprise, for example, a glossary of technical terms available as
a downloadable booklet in PDF format, drill exercises accessible at the Informa-
tion System of Masaryk University, or Quizlet, which is promoted mainly in some
classes. At the end of the term, there is a credit test which contains, among others,
a vocabulary part consisting of two translation tasks: one task tests productive
knowledge and the other focuses on receptive knowledge of business English ter-
minology. Thus, learners are supposed primarily to master the form and meaning
aspect of knowing L2 words.

The knowledge of the form and meaning of a word, however, does not ensure that
learners know the word in its entirety. Researchers agree that knowing a word in-
volves much more than simply knowledge of meaning and form (Aitchison, 1994;
Laufer, 1997; McCarthy, 1990; Miller, 1999; Nation 2013; Schmitt 1994; 1998;
2000). Nation (2013), for example, identifies nine different types of vocabulary
knowledge that are a part of knowing a word.

Researchers pointed out that there are two broader aspects of knowing a word:
scope and depth. As for the scope, students at the Faculty of Business and Ad-
ministration need to master some 6,000 words during the first two years of their
studies. Pronunciation, word category, associations, collocations, or the position of
a word in a sentence constitute the depth axis of word knowledge. Even though
learners are led to consider all these aspects of word knowledge, the final credit
test focuses on mastering the form and meaning of technical terminology. This
fact played a major role in designing the current study.

Importance of context

Given the complexity of knowing a word correctly, a question imposes itself con-
cerning the effectiveness of vocabulary acquisition. Is it more effective for students
to learn vocabulary separately or in context? Generally, cognitive psychologists
and language acquisition scholars have claimed that retention of information de-
pends on how this information is processed (Mondria 2003). There has been vast
research trying to find out whether it is more effective to learn words isolated or
in context (Mondria 1991, Laufer and Shmueli 1997, de Groot 2006, Sagarra and
Alba 2006, Webb 2007, 2008, 2009, Papathanasiou 2009, Hummel 2010).

Many vocabulary researchers have supported strongly learning in context (Crow
1986; Krashen 1989; Oxford and Crookall 1990). Context can provide more in-
formation about the word than a simple translation or synonym, providing de-
tail on its use and meanings. Students can learn different semantic relationships
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and associations, grammatical functions and places where it usually appears in
a sentence, or syntagmatic associations and collocations (Webb 2007). Indeed,
decontextualised learning does not seem the best way to acquire full syntactic
and grammatical knowledge. As a consequence, learners lack familiarity with the
usage of target vocabulary (Oxford and Crookall 1990, in Webb 2007).

On the other hand, evidence exists to the contrary of the claims mentioned above.
It has been shown that decontextualised vocabulary learning tasks (e.g. learning
word pairs) can contribute to large gains in knowledge of meaning and form
(Thorndike, 1908; Webb, 1962). Learning vocabulary incidentally, i.e. through
reading, has been found to contribute to relatively small gains in knowledge of
meaning and form (Day et al., 1991; Dupuy and Krashen, 1993; Hulstijn, 1992;
Pitts et al,, 1989). Indeed, when learning words through reading was compared
to learning vocabulary through word lists, learners seem to have benefited more
from decontextualised tasks (Laufer and Shmueli, 1997; Prince, 1996; Seibert,
1930).

In these studies, contextualised tasks usually mean learning new words by reading
texts. For this study, we define context as a sentence in which the target word
appears. The strategy does not involve guessing, i.e. learners are provided with
a gloss of the target word (in the first language).

Four studies have examined explicit learning from context and explicit learning of
word pairs (Dempster, 1987; Laufer and Shmueli, 1997; Seibert, 1930). The re-
sults of those studies showed that both tasks might be effective methods of learn-
ing vocabulary. Learners from both conditions produced large gains in knowledge
of meaning and form in a relatively short time. For example, Laufer and Shmueli
(1997) studied vocabulary learning in different conditions, distinguishing between
focus and context-oriented methods. Focus-oriented methods comprised isolated
words and words in sentences; context-oriented methods concerned texts and
elaborated texts. The main finding is that learning words isolated or in sentence
contexts is more effective than learning them in (elaborated) texts. Sagarra and
Alba have found that learning techniques requiring deeper processing through
form and meaning associations (i.e. the keyword method) yield the best reten-
tion (Sagarra and Alba 2006). Importantly, they found that rote memorisation
is more effective than creating multiple-meaning associations (i.e. semantic map-
ping) (Sagarra and Alba 2006). Webb (2007) devised ten different tests for each
word in order to compare the effectiveness in the learning of decontextualised
word-pairs (word plus L1 translation) with the same word pairs plus a sentence
context. No significant difference was found between the decontextualised and
sentence context treatments (Nation 2013, p.461). In sum, the studies do not
show one task to be superior, nor do they demonstrate that context has any effect
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on vocabulary learning. Indeed, no striking superiority of sentence context over
isolated word was found.

Would there be any difference if learners could use online tools to study vocabu-
lary, instead of paper-based word lists? Indeed, does the use of Quizlet to study
vocabulary have an impact on the effectivity of vocabulary retention? Quizlet en-
ables learners to use various study modes, which include Flashcards. These can be
designed so that they present isolated one-to-one L1-L2 word pairs. Alternately,
the translations can comprise short sentences clarifying the meaning of the words.

Word cards

There has been substantial literature probing the effectiveness of learning vocab-
ulary from word cards (see Nation 2013: 438). Some criticism was raised as to
the decontextualised techniques implied in learning words from cards, with critics
dismissing cards as a learning activity (Oxford and Crookall 1990). It was claimed
that learning from word cards does not boost remembering nor does it help with
the use of the word. Moreover, word cards only provide explicit knowledge inapt
for fluent use, and they only allow to study a restricted number of words needed
to be learned.

However, using word cards does not exclude the possibility of putting a sample
sentence or collocations on the card. This, nevertheless, could still be considered
as decontextualised learning by some researchers (e.g. Oxford and Crookall 1990)
given the fact that the word does not appear in a ‘communicative’ context.

The effectiveness of using word cards (without context) has been corroborated
by research literature. There is evidence showing that 'even without a sentence
context large numbers of words can be learned in a short time and can be retained
for a very long time’ (Nation 2013, p. 439) The evidence is provided by numerous
studies (Thorndike 1908; Anderson and Jordan 1928; Webb 1962; Lado et al.
1967; De Groot 2006).

To summarise, research has shown that word cards are indeed good for remem-
bering. At the same time, however, it has been proved that word cards are not
ideal for learning how to use words in other contexts. Thus, it seems obvious that
learning through word cards (language-focused activities) and learning through
context (meaning-focused input, meaning-focused output and fluency develop-
ment) should be considered as complementary activities (Nation 2013).
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Quizlet and vocabulary learning

Research shows that the use of technology to study vocabulary is an effective
approach for foreign language students (Altiner, 2011; Azabdaftari and Mozaheb,
2012; McLean, Hogg, and Rush, 2013).

In the age of massive and dynamic ICT development, there are several online
tools designed to enhance the efficacy of vocabulary learning. Among these, Qui-
zlet enjoys not only the attention of learners but also that of researchers. Surely,
the motivational value of using technology in class cannot be understated. This
has been corroborated by studies proving that technology can play an important
role in motivating digital natives (Chien 2013). Furthermore, studies show that
learners prefer Quizlet (over paper flashcards or vocabulary logs) because it is
easier to use, more accessible and more user-friendly (Tran 2010). Participants
in other studies based on using Quizlet had positive attitudes towards using it
(Chien 2015). Perceived ease of use, together with perceived usefulness, is one
of the major criteria in learners’ choice of technology (Davis 1989). Technologies
such as Quizlet provide affordances such as 'immediacy in receiving the learning
content, flexibility and portability of learning in time and space and very low cost’
(Song, 2008 in Chien 2013).

Apart from motivation and affordances, Quizlet seems to prove beneficial in vo-
cabulary learning if it includes different word knowledge (Chien 2015). According
to Wright (2016), allowing students to interact with target vocabulary in various
ways - including Quizlet or other ICT tools - results in learners experiencing
several aspects of knowing a word as defined by Nation (2013), namely its pro-
ductive and receptive knowledge. Indeed, online word exercises should focus on
developing learners’ receptive and productive skills of word knowledge (Chien
2015). Other studies show improvement in learners’ vocabulary knowledge as
a result of using Quizlet (Dizon 2016) or mobile phones more generally (Basolu
and Akdemir, 2010; Azabhaftari and Mozaheb 2012; Lu 2008).

Still, there seem to be some downsides - for example, Wright (2016) has shown
that students had a problem with accuracy when creating their vocabulary sets
in Quizlet. Bilova (2018) points out difficulties that students had in constructing
sample sentences. Despite its shortcomings, Quizlet has the potential to be a pow-
erful vocabulary-learning tool if used properly (Wright 2016).

Students of Business English at the Faculty of Administration and Economics use
Quizlet in two ways. Firstly, they are encouraged to use Quizlet to study vocabu-
lary out of class. Accessible through personal computers or smartphones, Quizlet
seems ideal for students to use at any time throughout the day. The tool provides
learners with different learning modules (Flashcards, Learn, Write, Spell, Test),
thus providing variety and choice. Secondly, Quizlet is used in class both for indi-
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vidualised and group activities. Students can learn vocabulary in short, 10-minute
intervals at the beginning of each class. Alternately, they engage in Quizlet Live
activity which is based on regular reading sessions of the Economists.

Quizlet Live game is played based on word lists created beforehand by the teacher.
Quizlet Live is a group activity where students are divided into new, randomly cre-
ated groups. In these groups, using their smartphones, students are to complete
a word into a given sentence, each member of the group seeing a different list of
options on her/his display. Here is an example:

The governmentshould___ Mr Quarles as chairman of the Financial Stability Board, an inter-
national body created at the height of the financial crisis to advise the G20. (appoint)

As a result, this multiple-choice reading activity is enhanced by the communica-
tion aspect where students need to negotiate - preferably in L2 - possible options
for each sentence, as only one of them has got the correct word in their list. As
a rule, there are twelve sentences to complete, the first group to complete all
sentences in a row without making a mistake winning the contest. Importantly,
research provides empirical evidence (Tran 2010) that Quizlet provides more col-
laboration and competition, and that learners are well aware of this.

At the end of the business news activity, students are provided with feedback.
They are shown the sentences where they made mistakes, other options are dis-
cussed and correct answers back-elicited. This activity should demonstrate the
contextual aspect of vocabulary learning to the learners. Again, this activity has
got its counterpart in the final credit test, which contains a gap-fill task. In this
task, students have to complete five sentences with verbs (in their base form) that
they have to select from a list.

The present study, based partly on Webb (2007) and Dizon (2016), tried to gauge
the importance of sentence context in learning English vocabulary in Business
English classes at the Faculty of Economics and Administration of Masaryk Univer-
sity, Brno. Also, the article focuses on the role of Quizlet in L2 vocabulary acqui-
sition both in short-term and long-term retention. The study contrasts traditional,
paper-based studying from word lists with the use of Quizlet, where vocabulary
can be studied using word cards (with both isolated word pairs and words accom-
panied by sentence context). It also reports learners’ reactions to Quizlet in terms
of perceived usefulness and ease of use (Davis 1989; Dizon 2016). These two
variables are further compared with the frequency of use and means of accessing
Quizlet. Eventually, final credit test results are compared (translation and gap-fill
tasks) to show whether there was any substantial difference in vocabulary scores
which could be attributed to using Quizlet at home (translation tasks) or in class
(fill-in task).
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Methodology
Research questions
The following study tried to answer three research questions:

1. Does using Quizlet and context-embedded wordlists have significant short-
term/long-term impact on learning L2 vocabulary compared to traditional
paper-based word lists?

2. What is students’ attitude towards using Quizlet for L2 vocabulary acquisition
in terms of perceived usefulness and ease of use? Does their attitude correlate
with the frequency of use and mode of access?

3. Does using Quizlet outside the classroom have a positive impact on the results
of the vocabulary part of the final credit test?

Participants

The population sample consisted of 44 first-year students of the Faculty of Eco-
nomics and Administration of Masaryk University, Brno, Czech Republic. There
were two experimental groups (N; = 15, N, = 13) and one control group (N3 = 16).
The experimental groups were taught by me, and the control group was taught
by a fellow teacher. The reason for this was that only in my groups do learners
use Quizlet both in and out of class. The students participating in the study were
in the second term of their studies, which means that all of them had to pass
the credit test at the end of the first term. This test ensures, at least partially,
homogeneity of the groups in terms of L2 proficiency. The limitations concerning
sampling are discussed later.

Design and target words

Before the experiment itself, a pre-test consisting of L2-L1 translation was dis-
tributed in the groups in order to find out whether students were familiar with
words destined for the main part of the project. The words had been chosen
according to Nation’s low-frequency word sets (Nation 2013, p. 28) to ensure that
students will be unfamiliar with them. There were 20 words altogether (seven
nouns, seven verbs and six adjectives'), completely unrelated to business English
terminology of the classes. All words that had been correctly translated by stu-
dents were eliminated and replaced to minimise the probability of learners’ en-
countering a word that they already know. The choice of low-frequency words

1 The word category distribution pattern (nouns, verbs, adjectives) was modelled on Webb (2007) and
Kucera and Francis (1967).
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could be another limitation of this study, as learners might not be properly moti-
vated to study and retain the words in memory.

The experiment took place at the beginning of one of the seminars, in the second
half of the spring term 2019. In the experimental groups, students were asked to
study lists of English vocabulary made accessible on Quizlet by the teacher shortly
before the seminar. Group 1 was given a Quizlet set of L2-L1 equivalents words
without context. Similarly, Group 2 was given the same Quizlet set of L2-L1, but
the L1 translation was complemented with an example sentence:

sundry - (rozli¢ny) There were a watch, a diary and sundry other items on her table.

Finally, the control group - Group 3 - studied the same word set via traditional
paper-based L2-L1 wordlists without context. All study sets were eliminated im-
mediately after the study sessions so that students could not access the words
again.

Based on previous similar research (Webb 2007, 2008, 2009), learners in all
three groups were given 8 minutes to study the vocabulary. Two immediate tests
followed, gauging students’ productive (L1-L2 translation) and receptive (L2-L1
translation) knowledge of form and meaning associations. Learners gained one
point for each word translated correctly. Minor spelling mistakes having no impact
on the meaning were tolerated (as recommended by Schmitt 2008). The same
tests were distributed four weeks later, without learners having an opportunity to
study the words in the meantime. Students had no prior knowledge that they will
be tested, neither immediately nor with delay. Despite covering only partially the
complex concept of word knowledge, this form of testing vocabulary knowledge
(i.e. productive and receptive translation focusing on form and meaning associa-
tions) was chosen because the same translation tasks are included in the credit
tests, whose results were also compared in the framework of the present study.

The second part of the study concerned the usefulness and the ease of use per-
ceived by learners who used Quizlet to study business vocabulary during the term.
The terminology is based on the technology acceptance model (TAM), a research
framework by Davis (1989), which aims at measuring a user’s behavioural inten-
tion (BI) to use a given technology according to two primary factors: perceived
usefulness (PU) and perceived ease of use (PEOU). According to Davis (1989), PU
is “the degree to which a person believes that using a particular system would
enhance his or her job performance”, while PEOU is defined as “the degree to
which a person believes that using a particular system would be free of effort”
(p- 320) (Dizon 2016).

The questionnaire (based on Dizon 2016) was distributed at the end of the term.
It consists of 12 questions which gauged the average time spent on Quizlet; learn-
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ers’ preferred means of accessing Quizlet, either via computers or smartphones;
the perceived usefulness; and the ease of use. The first two questions concerned
the mode of accessing Quizlet (PC or smartphone) and the frequency of use per
week. Questions 3-6 and 7-10 operationalised the perceived usefulness and the
ease of use, respectively. The last two questions tried to find out learners’ future
intent to use Quizlet to study L2 vocabulary.

Results

Vocabulary tests

Using descriptive statistics (calculation of mean scores), the first part of the study
tried to gauge the short-term, and long-term retention of vocabulary learned via
three different input methods. The results of the immediate post-test were as
follows:

Tab. 1: Productive and receptive immediate post-test results

Group Cz-En translation Retention En-Cz translation Retention
Mimmp rate MimmR rate
Group 1 (Q+con*) 14.71* 73.6% 15.93* 79.7%
Group 2 (Q, nc*¥) 12.42 62.1% 13.08 65.4%
Group 3 (C**¥) 13.87 69.4% 14.13 70.7%

Note: Maximum score = 20 points. Mjmmp: mean score, immediate productive post-test, M;,mr: Mmean score,
immediate receptive post-test. *Quizlet flashcards with context sentences; **Quizlet flashcards with isolated
word pairs, no context sentences; ***Control group, paper-based word lists of isolated word pairs.

In general, the results roughly correspond to findings in vocabulary acquisition
literature (Lado et al. 1967; Laufer and Shmueli 1997; Webb 2007). As can be
observed, Group 1 shows best results (compared both to Group 2 and Group 3),
which might hint at a role of context in learning vocabulary (Schmitt and Laufer
1997). Given the scope of the study, however, this result can hardly be generalised.
Interestingly, when we compare Groups 2 and 3, we can see that the traditional
word lists were more efficient than the Quizlet variety of Flashcards. This might
hint at greater effectiveness of word lists over word cards (cf. Nation 2013: 438).
Finally, productive tests in all three groups show poorer results than the receptive
ones, both in the respective groups and in general. This, however, is not surprising
as the trend has been described in L2 vocabulary acquisition literature (e.g. Nation
2013).
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The results of the delayed post-tests are shown in Table 2:

Tab. 2: Productive and receptive delayed post-test results

Group Cz-En translation Retention En-Cz translation Retention
M eip rate Mgelr rate
Group 1 (Q+con*) 3.18 15.9% 6.56 328 %
Group 2 (Q, nc*¥) 2.55 12.75% 7.09 35.45%
Group 3 (C**¥) 2.42 12.1% 9.41 47.05%

Note: Maximum score = 20 points. Mg.p: mean score, delayed productive post-test; Mg.r: mean score,
delayed receptive post-test. *Quizlet flashcards with context sentences; **Quizlet flashcards with isolated
word pairs, no context sentences; ***Control group, paper-based word lists of isolated word pairs.

These results are not so clear-cut as in the previous test. Group 1 (words studied
in context through Quizlet) achieved the best score in delayed productive post-
test, but the worst in the receptive task. Group 3 (paper-based vocabulary learning
from word lists) yielded the best score in receptive knowledge of vocabulary, but
the worst (even if marginally) in the productive test. When we compare Group 1
and Group 2 (the only variable being the sentence context), we can see that the
results copy the same tendency. These results would point at the effectiveness of
both word list rote learning and simple flashcards for the easier, receptive part of
vocabulary knowledge. When the cognitive effort is more difficult, context might
be more effective (Group 1 achieved the best score in the productive task). How-
ever, the results cannot refute previous findings which showed a minimal effect of
context on vocabulary learning (Webb 2007). As in the immediate post-tests, the
receptive mean scores are better than the productive scores, in all three groups.

From the tables above, we find that there is a significant difference between short-
term and long-term memory tests. This, however, represents the natural memory
fading phenomenon of the human mind. To investigate the memory fading further,
we can put both tables together and observe the rate of long-term retention (or
memory fading tendency) across all three groups. By subtracting the mean scores
in all categories (Mlimmediate-M1delayed), we arrive at the following numbers
(the smaller the number, the better the retention rate):

Tab. 3: Long-term retention rate

Group Difference _Cz-En Differencg En-Cz
(productive) (receptive)
Group 1 (Q+con) 11.53 4.66
Group 2 (Q, nc) 9.87* 5.99*%
Group 3 (Control) 11.45 4.72

As the results show, Group 1 and Group 3 came with similar, almost identical,
figures. This could mean that context played very little difference in terms of
long-term effects on retention, when compared to the traditional, paper-based
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wordlists, which yielded almost identical outcomes. This would corroborate some
research findings (Webb 2007), contradicting others (Laufer and Schmitt 1997).

The role of context in the two Quizlet groups seems more ambivalent. On the one
hand, context might help learners gain receptive knowledge (Group 1 did better
than Group 2) in the long term. On the other hand, Group 2 did better in the pro-
ductive, more difficult, part of the test. This could mean that context has a negative
effect on the productive knowledge of vocabulary, maybe due to heightened cog-
nitive load, which might have placed more time pressure on learners (all learners
had the same amount of time to study the words across the groups). However, this
result seems to be in contradiction with research which has found that effective
elaboration and deepened information processing (i.e. more cognitive effort) help
memorisation (Baicheng 2009). Other types of test (e.g. associations, collocations)
might have yielded a different picture.

Questionnaire

Besides using Quizlet in class, students in Groupl and Group2 were encouraged
to study business English vocabulary at home. The following part outlines their
responses to the questionnaire (reproduced from Dizon 2016).

The questionnaire showed that the majority of learners used computers to access
Quizlet.

Number of learners | PC | Smartphone
21 13 8

This finding is quite interesting, as the research in the field shows opposite prefer-
ences. The result does not copy the general tendency to move from PCs to smart-
phones expressed by Walters (2012, in Dizon 2016). Nor does ubiquity (Lu 2008)
seem to have played a role in persuading learners to use mobile devices instead
of computers. Further research could elucidate this finding, trying to establish any
general trend or tendency.

The questionnaire also tried to find out whether those learners who used com-
puters differed from smartphone users in how much time they spent learning vo-
cabulary. The following charts show that the frequency distribution copies similar
patterns for both groups.
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Fig. 1: Use of PC — time-frequency (minutes per week)
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Fig. 2: Use of smartphones — time-frequency (minutes per week)

Maybe somewhat surprisingly, the majority of computer users (n = 6) accessed
Quizlet for short periods. The smartphone was mostly used for 30-minutes study
sessions per week. It would be highly speculative, however, to try to explain the
nature of the difference in use here. It might be possible that mobile technol-
ogy, because of its ubiquity and flexibility, can be accessed at different places,
thus adding up to the total number of minutes. Additional interviews could elu-
cidate this finding further. On the other hand, only computer users, unlike their
smartphone counterparts, were able to extend their study periods beyond the 30-
minute timespan. On the whole, despite being encouraged to use Quizlet as much
as possible, learners showed only limited enthusiasm for the tool. Again, personal
interviews with them could throw some light on this matter.

Usefulness

The mean score for the usefulness variable is 16.62 (max = 20, i.e. four questions
per 5 points max.), showing positive feedback. The following table plots the per-
ceived usefulness against the frequency of use.
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Fig. 3: Time-frequency (0-60min/week) of usefulness (min 4 — max 20 pts)

The results do not show any substantial differences among learners. Both hard
learners (50min per week) and weak learners (10min per week) find Quizlet
both extremely and quite useful. At the same time, the lowest usefulness score
correlates with a lower frequency of use. Average users (30min per week) tend to
find Quizlet less useful (mean score is 16) than sporadic and hard learners (10min
per week and 50min per week, both groups have a mean score equal to 17).

Ease of use

The mean score for this variable is 16.76 (max = 20 points; i.e. four questions per
5 points max.), which is almost identical to the usefulness mean score (= 16.62).
If plotted against the frequency of use (minutes per week), we get the following
chart.
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Fig. 4: Time-frequency (0-60min) and ease of use (min 4 — max 20 pts)

On the whole, the perceived ease of use had no impact on the frequency of use.
The biggest span in the ease of use can be observed in average users. The majority
of the least frequent users found Quizlet more difficult to operate than the other
users, which might suggest a causal link between the two factors. On the other
hand, the two least content users come from the groups showing more frequent
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use of Quizlet. This, in itself, might point to personal commitment and industri-
ousness on the part of these two learners who persisted in spending more time
on Quizlet despite having trouble using it. Interestingly, the mean score for ease
of use in all three categories differs only marginally (Momin = 16.7, M3pmin = 16.9,
Ms0min = 16.5), which shows that learners, on average, find the tool easy to use
irrespective of the time spent on it.

Usefulness, ease of use and behavioural intention

Finally, we plotted the perceived usefulness and the ease of use to find out
whether there is any significant pattern. The graph below shows a cluster centred
in the top-right quarter, which suggests that Quizlet was perceived both as useful
and easy to use by the learners. Moreover, when asked whether they would use
Quizlet to study L2 vocabulary in the future, learners’ mean score for behavioural
intent was 4.14 (max = 5). This score suggests a quite strong intention to reuse
Quizlet for education purposes and copies previous results (Dizon 2016).
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Dizon (2016) presents the following results:

Construct Mean SD
Perceived usefulness 4.5 0.7
Perceived ease of use 4.4 0.8
Intention 4.4 0.6

Our study provided similar scores:

Construct Mean SD
Perceived usefulness 4.2 0.6
Perceived ease of use 4.2 0.6
Intention 4.1 0.9

The groups under examination scored marginally less in all the three constructs.
Nevertheless, the difference is negligible and, on the whole, the mean scores still

82 Studie



reflect a positive attitude to Quizlet as a tool suitable for learning vocabulary.
Thus, we can conclude in similar terms, namely that 'the learners in the study
viewed the program as a useful and easy to use method for studying vocabulary
and indicated that they would like to continue using it in the future’ (Dizon 2016:
52). However, our students - in contrast to Dizon’s sample - did not show any
preference for the use of smartphones, contradicting the proclaimed ’'shift towards
mobile technology’ (Dizon 2016: 52).

Final credit test scores

The final credit test comprises three major sections: listening, grammar and vo-
cabulary. The vocabulary part consists of four subtasks, two of which are based on
translation. Learners can achieve a maximum of 10 points for L1-L2 (productive)
translation of business English terms, and 5 points for L2-L1 (receptive) transla-
tion. The maximum score of the whole translation section of the test is then 15.
Comparing the results in all three groups, we get the following scores:

Tab. 4: Credit test results

Groups Cz-En translation | Percentage | En-Cztranslation | Percentage
Quizlet groups 7 70% 3.4 68%
Control group 6.64 66.4% 3.5 70%

The results are almost identical, showing that groups which used Quizlet to study
business English vocabulary for test purposes scored slightly better - in the pro-
ductive task (i.e. Czech-English translation) - than the group which used other
tools. However, the results are opposite for the receptive task (i.e. English-Czech
translation). As a result, no significant impact of the use of Quizlet can be pointed
out. Nevertheless, different design, which would track individual students’ time
spent on Quizlet and their final score, might bring in clearer data.

As for the fill-in tasks, the results were as follows:

Tab. 5: Verb fill-in task results

Groups Verb fill-in mean score (max. 5) SD
Quizlet groups 391 1.03
Control group 3.83 1.21

The results do not show any significant difference between the groups.

Discussion and limitations

The study in question does not pretend to draw any general conclusions. It tried
to map the effect of various learning methods on specific groups in specific cir-
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cumstances. Thus, given the small numbers and the design of the study, no statis-
tically relevant figures were neither sought for nor found.

There are several limitations to the study. The distribution of the population into
samples seems the most difficult issue, as it was practically impossible to gather
randomised samples. Despite the credit test which the learners had to sit at the
end of the first term, their proficiency level differed: some students were highly
proficient (C1), others weaker (B2).

There were three convenience samples, determined by the distribution of students
into study groups. Thus, the process of distribution could not be fully controlled,
as the decision which group to join had been made by learners themselves, based
on learners’ preferences in terms of schedule (morning, afternoon groups), teach-
ers’ reputation (as a part of student narrative). The personality of the teacher
might also have influenced the gender distribution in the groups (predominantly
male students in my groups). Given these and other facts, group homogeneity
could not be assured. Another limitation concerns the role of teachers, as two
different individuals taught the three groups. Factors such as the teacher’s attitude
towards learners, his or her methods and teaching style, or agreeableness, could
have played an important role in motivating students. As my colleague, who taught
in Group3, reported to me, her students found little value in the delayed post-test,
which could have distorted the results.

The process of word selection could have taken consideration into the fact that
some low-frequency words can have high-frequency synonyms, which would de-
preciate the role of context in vocabulary acquisition (Webb 2007). At the same
time, the learners at the B2 level are not beginners, and only beginners do not
know synonyms for most of the words that they learn.

Also, this study did not use the results of classroom observations, learners’ learn-
ing records, and interview to identify the features of the effective designs of flash-
card website on language learners’ acquisition of word knowledge. This mixed-
method approach could have yielded richer data and thus clarify some issues that
arose from the test results and questionnaire answers.

Finally, the two experimental groups were taught by me. Ideally, I should have
taught one experimental and one control group, leaving the other experimental
group to my colleague. The final design, however, was opted for because my col-
league does not use Quizlet in her classes, and it would be time-demanding and
hard logistically to reorient her learners to use Quizlet at such short notice.
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Conclusion

The study in question tried to answer three research questions. The first question
- concerning the impact of context or Quizlet on vocabulary retention - did not
yield any statistically significant results. On the other hand, it corroborated previ-
ous findings which claim that the role of context in vocabulary acquisition is not
clear-cut (Nation 2013: 438). Also, it showed that in certain circumstances, the
context seems helpful. In immediate post-tests, Group 1 shows best results, which
might hint at a role of context in learning vocabulary. Given the design of the
study, however, this result can hardly be generalised. Also, productive tests show
poorer results than the receptive ones. In delayed tests, Group 1 (words studied
in context) achieved the best score in productive post-test; in contrast, Group 3
(words studied in one-to-one word lists) scored significantly better in the recep-
tive post-test which might corroborate the minimal effect of context on vocabulary
learning discovered in previous literature (Webb 2007). When we compare the
differences in mean scores in both immediate and delayed post-tests, we get the
average rate of retention in all three groups. Group 1 and Group 3 achieved sim-
ilar figures, which could mean that context played very little difference in terms
of long-term effects on retention when compared to the traditional, paper-based
wordlists, which yielded almost identical outcomes. The role of context in the
two Quizlet groups seems more ambivalent. On the one hand, context might have
helped learners foster receptive knowledge (Group 1 did better than Group 2) in
the long term. On the other hand, Group 2 did better in the productive, more
difficult, part of the test. This could mean that context has a negative effect on
the productive knowledge of vocabulary, maybe due to heightened cognitive load.

The second research question concerned learners’ perceived usefulness and ease
of use when studying vocabulary with Quizlet. Here, the results corroborated pre-
vious research in full (e.g. Dizon 2016). On average, students find Quizlet both
useful and easy to use. However, these two variables do not correlate in any way
with other factors, such as means of accessing Quizlet (computer or smartphone),
or frequency of use (minutes per week).

Finally, the credit test results showed no differences between the groups that used
Quizlet to study business English terminology and the group which used other
tools (PDF glossary).

In the future, the role of Quizlet Live on learning vocabulary could be investigated
further. Also, the use of Quizlet outside class might be studied in more depth,
given the fact that students of the Faculty of Economics and Administration spend
most time studying vocabulary at home/on their own. The impact of long-term
use of Quizlet on the credit test results might also have significant educational
value.
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Specifika a perspektivy vyuky odborného jazyka
v digitalni soucasnosti

The characteristics and the future of teaching foreign language
for specific purposes in the digital presence

Dana Bednéarova

Abstrakt: Prispévek se zabyva specifiky vyuky cizich jazykl v tercidrni sféfe a priblizuje
zmény a posuny, k nimZ dochazi v souvislosti s implementaci digitalnich technologii, které
vnaseji zcela nové dimenze do vyuky odborného ekonomického jazyka. Zmény se tykaji nejen
obsahu a forem vyuky, ale i role vyucujiciho a postaveni nové generace posluchaci, tvorby
vyukovych materiald, zptisobi hodnoceni dosaZené cizojazy¢né kompetence a dalsich aspekt
vyuky cizich jazykd.

Autorka predstavuje tzv. hybridni koncept vyuky odborného ciziho jazyka, ktery umoziuje
skloubit tradi¢néjsi formy vyuky s vyuZzitim komponent e-learningu a m-learningu jak pti pre-
zen¢ni vyuce, tak i pii fizeném samostudiu. Na prikladu odborné némciny pro obor cestovni
ruch popisuje mozné vyuziti digitalnich médii a technologii ve vztahu k autenti¢nosti a inter-
aktivnosti vyuky, moznostem jeji vnitini diferenciace a mnoha dal$im aspektiim osvojovani
odborného jazyka.

Kli¢ova slova: digitalni technologie, ekonomie, odborny cizi jazyk, tercidrni vzdélavani

Abstract: This article focuses on the characteristics of teaching foreign languages in tertiary
education and describes the changes and shifts that take place in connection with the imple-
mentation of digital technologies. They bring new perspectives into teaching a language for
specific purposes in business and economics. Besides the content and methods of education,
these changes affect the teacher’s role and the position of the new generation of students, the
production of teaching materials, the ways of evaluating the acquired level of foreign language
skills and other aspects of teaching foreign languages. The author proposes the so-called
hybrid-learning concept of teaching foreign languages, which enables combining traditional
teaching methods with the elements of e-learning and m-learning, and which can be used
in both full-time study and guided self-study. The author uses German for Tourism Industry
as a case study to demonstrate the potentials of using digital technologies to reach greater
authenticity and interactivity of the learning process, as well as better opportunities for its
internal differentiation and further aspects of the acquisition of language for specific purposes.

Key words: digital technology, economics, foreign language for specific purposes, tertiary
education

Uvod

Dynamicky rozvoj informacnich a komunikacnich technologii vyznamné ovliviiuje
nejen kurikularni obsahy vzdélavani, nybrz ma dalekosahlé diisledky pro volbu
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a uplatnéni novych forem vyuky v souladu s pozadavky digitalni soucCasnosti. Plati
to v plné mire i pro vyuku odborného ciziho jazyka, ktera ma reflektovat nové
podminky a potreby odborné cizojazytné komunikace ve stéle vice se digitalizu-
jici sfére ekonomiky. Méni se zdsadné a razantné zpidsoby a formy komunikace
obecné, zejména u dnesni mladé generace. Ucitelé cizich jazykd se tedy setkavaji
s novymi lingvodidaktickymi postupy, které prostfednictvim implementace digi-
talnich technologii vnaseji do vyuky jiné dimenze.

Vyuka odborného ciziho jazyka vykazuje v terciarni sfére néktera specifika ve
srovndni s jinymi typy a stupni vzdélavacich zatizeni. Tato specifika se tykaji
technickych podminek vyuky v univerzitnim prostiedi, organizace a forem vyuky,
tvorby vyukovych materidlii a studijnich podkladl. V souvislosti s digitalizaci je
nutno zminit zvlastnosti aktéra cizojazycné vyuky, tj. nové generace vysokoskol-
skych posluchacti. Naro¢né zmény se tykaji i vyucujicich a jejich ménici se role
pri osvojovani cizich jazyku.

V ramci tzv. hybridniho modelu vyuky ekonomického jazyka lze kombinovat a vza-
jemné provazat tradicnéjsi formy vyuky s vyuzitim digitalnich forem e-learningu
a m-learningu. Na konkrétnim prikladu odborné némciny pro obor cestovni ruch
v tomto prispévku lze demonstrovat mozné zakomponovani digitdlnich médii
a technologii jak do primé kooperativni vyuky, tak i do individulizovaného rize-
ného samostudia.

1 Organizace vyuky

V praxi probiha vyuka odborného ekonomického jazyka ve skupinach priblizné 10
az 20 posluchaci, které vsak zpravidla nemivaji fixni sloZeni, protoZe si studenti
voli z nabidky jazykovych kurzi a sestavuji si rozvrh sami. SloZeni skupin se tedy
méni kazdy semestr, studenti se navzajem neznaji a tato okolnost ovliviiuje koope-
rativni vyukové aktivity, nikoli vZdy ve prospéch efektivni cizojazy¢né komunikace.
Skupiny jsou jen omezené jazykové homogenni, ackoli se pfi sestavovani nabidky
kurzl bézné pouzivaji rozrazovaci testy. Zpravidla se v jedné vyukové skupiné se-
tkavaji posluchaci, kteri studuji vice ¢i méné pribuzné obory (napt. narodohospo-
dari spolecné se studenty oboru finance a ucetnictvi nebo podnikova ekonomika),
posluchaci pochazeji z riznych roc¢niki, z riznych studijnich programi. V posled-
nich letech silné vzriista i pocet cizinci z rtznych zemi a kultur, s rtiznou znalosti
Cestiny, svou roli hraji interlingvalni odliSnosti pfi osvojovani konkrétniho jazy-
ka. VSechny zminéné faktory zapricinuji pomérné velkou heterogenitu studijnich
skupin, ktera je priznacna pravé pro vysokoskolské prostiedi.

Didakticky zdarilé a vhodné vyuzivani digitalnich technologii v§ak miize ucinit
jazykovou vyuku flexibilnéjsi a vyrazné ptispét k vnitini diferenciaci v ramci jinak
pomérné nesourodé skupiny. Personalizace forem se projevuje jak v primé koo-
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perativni vyuce, tak pri individudlnim rizeném samostudiu, coZ jsou dvé zakladni
formy studia v univerzitnim prostiedi.

S vyuzitim digitalnich technologii 1ze 1épe reagovat na individualni ¢i skupinové
potfeby posluchaci. Tak mizZe byt napiiklad organizovana vyuka jazyka v men-
$ich podskupinach ¢i parech, které tesi specificky strukturované tlohy a zadani za
pomoci svych smartphonti a tabletli (napft. s vyuzitim sluchatek lze realizovat i po-
slech audio a videonahravek z rtiznych podcastti), zatimco s ostatnimi posluchaci
pracuje vyucujici frontalné. Jednotlivé skupinky ¢i tandemy posléze prezentuji vy-
sledky své prace, srovnavaji a diskutuji je v SirSim plénu - at' uz za moderace vy-
ucujiciho nebo bez. Obdobné lze diferencovat zadani i pti fizeném samostudiu. Je
vsak nutné podotknout, Ze podobné narocné vyukové scénare vyzaduji dikladnou
pripravu z obou stran, a rovnéz metodickou zkuSenost a obratnost vyucujiciho.

2 Tvorba vyukovych materiali

V terciarni sfére je kladen silny akcent na osvojovani odborného jazyka, mnohdy
velmi Uzce zaméfeného na urcity obor, napf. zahrani¢ni obchod, cestovni ruch,
podnikovou ekonomiku, diplomacii apod. Z tohoto dlivodi jsou jen zridka k dis-
pozici vhodné ulebnice, volné dostupné na trhu. A tak jsou vyucujici odborného
ekonomického jazyka postaveni pred naroCny ukol zpracovat prislusné vyukové
materialy sami a vlastnimi silami. Podobné zadani vyzaduje samoziejmé vécné
a jazykové odborné znalosti i metodické schopnosti.

Pro tvorbu studijnich materiali jsou v poslednich letech stile potiebnéjsi solid-
nitechnické znalosti a medialni kompetence, nebot vytvorena skripta a vyukové
materialy mivaji nyni podobu elektronickych opor a studijnich podkladi. Ty jsou
v digitalizované formé sdileny na rtznych platformach jako je Moodle, OneDrive,
ptipadné zprostfedkovany na internich fakultnich dokumentovych serverech c¢i
riznych univerzitnich platformach pro elektronické publikovani a sdileni.

Pouhé zdigitalizovani tradi¢nich materiali pro vyuku ekonomického jazyka jiz ne-
postacuje, elektronické opory maji spiSe podobu hypertextti ¢i multimedialnich
materialli, které obsahuji interaktivni prvky, hyperlinky odkazujici na souvisejici
textové dokumenty, grafické materidly, audio a videonahravky na webu i v pod-
castech, online databaze vSeho druhu a dalsi elektronické zdroje. Za vyuziti mobil-
nich zarizeni Ize pfimo v prezencni vyuce organizovat rychlé internetové reserse,
vyuzivat elektronickych slovnikli a korpusti se vS§emi nabizenymi funcionalitami.
Rozmanitym zplisobem je mozné zaclenit do vyuky interaktivni cviCeni vlastni
provenience, vytvoiené za pomoci riznych aplikaci a nastroju.
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Jako ilustrativni piiklad lze zminit webovou aplikaci LearningApps’, ktera predsta-
vuje uzivatelsky velmi jednoduchy autorsky nastroj, pomoci néhoz miize vyucujici
sestavit vlastni interaktivni cviceni a multimedialni moduly s bezprostredni zpét-
nou vazbou, vhodné jak pro prezencni fazi, tak zejména pro rizené samostudium.
Autorka tohoto prispévku sestavuje interaktivni cviceni na osvojovani odborné
terminologie z oboru cestovni ruch, kterou lze pomoci autorskych nastroji pre-
zentovat vizualné a bezprekladove, vice situativné a kontextové zakotvenou, s vy-
uzitim rozmanitych formatd, od prirazovacich zadani po komplexnéjsi poslecho-
vé aktivity. Interaktivni cviceni jsou vhodna predevSim pro frizené samostudium
a jeho rizné faze - pripravné, nacvikové, opakovaci a autokorekéni. Cviceni jsou
dostupna ptrimo na webu nebo je Ize nacist pomoci QR kédu, takze jejich pouziti
neni vazano na misto ani cas, coZ je souc¢asnymi studenty povazovano za dulezité.

v o

3 Soucasna generace vysokoskolskych posluchacii

V nejednom ohledu predstavuji posluchaci vysokych $kol a univerzit velmi speci-
fickou cilovou skupinu rovnéz v oblasti vyuky cizich jazykl. Jde o mladé dospélé
(obvykle ve véku 18-28 let), ktefi maji Cerstvé, pomérné bohaté a dosti rtiznoro-
dé zkuSenosti s vyukou jazykl. Studované jazyky ovladaji na urcité trovni podle
Spole¢ného evropského referencniho ramce pro jazyky a maji stale velky psycho-
lingvisticky potencial pro dalsi zdokonalovani své jazykové kompetence. Obvykle
nejsou Uplnymi zacatecniky na rozdil od frekventantl jazykovych skol, firemnich
kurzi ¢i kurzl na universitach trettho véku, které rovnéz patti do terciarni sféry
v rdmci celozivotniho vzdélavani.

Soucasni vysokoskolsti posluchaci, tzv. milenidlové byvaji oznacovani jako ,digital
natives” (digitdlni domorodci), tedy generace, ktera vyrostla v prostredi moder-
nich informacnich a komunika¢nich technologii, a jez se staly integralni soucasti
jejich Zivota - na rozdil od starSich generaci (digitalnich imigrantii), ke kterym
patti jejich rodice, prarodice, a Casto také jejich ucitelé jazykd.

Pouzivani digitalnich technologii, nyni zejména mobilnich zarizeni, slouzi k nej-
raznéjSim ucelim. Opakované vybérové Setieni o vyuzivani informacnich a ko-
munikaénich technologii realizuje Cesky statisticky tfad, v jehoZ ramci je podle
zvolené metodiky? dlouhodobé zkouman vzorek ¢eskych studentti. Nizorna statis-
tika z r. 2017, porovnavajici studenty s béZnou populaci, uvadi prehledné rozdily
v nejcastéjSich digitalnich aktivitich studentd pfi porovnani s béZnou populaci
(viz obr. 1).

1 https://learningapps.org/
2 https://WwWw.czs50.cz/csu/czso /vyuzivani_informacnich_technologii_studenty
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nakupovani on-
line

internetové
bankovnictvi

podil z celkového poctu studenti resp. jednotlivel ve véku 16 a vice let

Obr. 1: Pouzivdni internetu studenty a jednotlivci celkem; praméry za roky 2015-2017
Zdroj: Vzdélavani a digitdIni dovednosti. Dostupné z:
https://www.czso.cz/documents/10180/61601892/061004-18_
F.pdf/a1742846-4457-4b41-8a65-b75bf8caddc5 ?version=1.0

Z infografiky je patrné, Ze témér vsichni studenti jsou aktivni na socialnich sitich,
které jim slouzi jako zadkladni zdroj informaci. Na internetu se chtéji piredevsim
bavit a komunikovat, technologie jim slouzi k vytizovani kazdodennich zalezitosti.
Mezi pétici nejobvyklejsich aktivit ale nenalezneme zdmérné a cilené vzdélavaci
aktivity. Samoziejmé, Ze informacni a komunikacni technologie slouzi i ke vzdéla-
vani, ale stale jesSté spiSe neformalnimu. Nasledujici graf (viz obr. 2) z prizkumu
Ceského statistického tiradu® ukazuje, Ze nejcastgjsi formalni fizenou vzdélavaci
aktivitou je vyuzivani vyukovych materiald sdilenych vyucujicimi, individuélni sa-
mostudium s lektorem ¢i za pomoci online vyukovych aplikaci, napf. specialnich
aplikaci pro vyuku cizich jazykd typu DuoLingo a jinych.

% z celkového poctu studentl ve véku 16 let a vice
pouzivani vyukovych materialu na internetu 50%

komunikace s lektorem on-line 38%

ucast na on-line kurzu 9%

Obr. 2: Studenti vyuZivajici internet k vybranym vzdéldvacim aktivitam; 2017

Milenialové si svijj Zivot a studium jiz neuméji predstavit bez digitalnich techno-
logii, které je z tohoto diivodu nezbytné systematicky zakomponovat do osvojo-

3 Vyuzivani informacnich a komunikacnich technologii v domacnostech a mezi jednotlivci 2017.

Dostupné z: https://www.czso.cz/csu/czso/vyuzivani-informacnich-a-komunikacnich-technologii-v-
domacnostech-a-mezi-jednotlivci-2017
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vani odborného ekonomického jazyka nejen ve smyslu logistickémci technickém
(tj. jak nasdilet studijni materialy, administrovat jazykové testy nebo zkontrolovat
pisemny projev studentti), nybrz je tfeba vénovat pozornost lingvodidaktickym
aspektiim digitalnich technologii a jejich potencialu pro formalni jazykovou vyuku.
Mohou efektivné napomoci osvojovani jazykovych prostredkd (odborného lexiko-
nu, gramatiky, ale i ortografickych a ortoepickych prostredkid) a rovnéz pri roz-
vijeni profesné orientovanych recovych dovednosti a kompetenci - receptivnich
i produktivnich.

O vyuzivani digitalnich technologii, zejména dotykovych mobilnich telefond, se
v Siroké i ucitelské verejnosti vede rada diskusi s kontroverznimi stanovisky.
V tomto kontextu lze zminit i u nds dobie zndmého némeckého psychiatra Man-
freda Spitzera, autora pojmu digitdlni demence, ktery jiz dlouha 1éta poukazuje
na psychologicka a psychiatricka nebezpeci intenzivniho uzivani pocitaci a v po-
sledni dobé na jesté zavaznéjsi diisledky nadmérného uzivani mobilnich zafizeni.
Spitzer poukazuje na poruchy kognitivnich funkci, které lze pozorovat ve vysoko-
Skolské vyuce: roztriSténa pozornost, poruchy vnimani, soustfedéni a paméti, mul-
titasking, nutkava potreba kontrolovat mobil a reagovat na podnéty z néj (Spitzer,
2015, s. 61-71). Na rizika zavislosti upozornuji i neurologové, u nas napt. Martin
Jan Stransky (Stransky, 2014), ktery dava do souvislosti rozmach socialnich siti
s omezenou schopnosti komunikace. Lidé dnes napft. tvori vice kratSich vét, obsa-
hy se vice vyjadiuji vizualnimi symboly, zkratkami apod.). Zminiuje rovnéZ nega-
tivni zmény v emocni oblasti, hlavné v oblasti prozivani, kdy u zavislych nartsta
ztrata kontaktu s realitou, uzKkost, deprese apod.

Uvedené jevy se promitaji i do vyuky cizich jazyku, kterd je velmi orientovana
na bezprostredni Ustni komunikaci. Otazkou tedy zistava, do jaké miry a jakou
formou by mély byt reflektovany zménéné formy komunikace v souc¢asném digital-
nim svété. V této souvislosti jsou zajimavé nazory adiktologt, resicich zavislost na
internetu pomoci psychoterapie, v jejimz ramci jsou podnikany kroky k postupné
kompenzaci digitalni zavislosti riiznymi offline aktivitami, pfipadné virtualnimi
Poutavé a motivujici rozvijeni cizojazy¢né kompetence pomoci digitdlnich médif
by se mohlo stat podobnou aktivitou, ktera behavioralni technologickou zavislost
nasmeéruje zadoucim smérem. Eliminovat moderni technologie ve vyuce cizich ja-
zykll a naordinovat totalni digitalni detox nelze, lze je vSak vyuZzit k dobrému ucelu
- vyuce cizich jazykd jako uzite¢né kompenzacni aktivity. V jazykovych kurzech
na univerzitach tfetiho véku se podobné otazky nefesi a vyuka je koncipovana
tradicnéji.
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4 Vyucujici cizich jazykt a zména jejich role

Vyuziti digitalnich technologii ve vyuce ekonomického jazyka samoziejmé zasad-
nim zplsobem ovliviiuje i druhy aktér vyuky - vyucujici v terciarni sfére, ktery
je v této souvislosti konfrontovan s velkymi lingvodidaktickymi a metodickymi
vyzvami. Je tfeba poznamenat, Ze se ucitelé a jejich pojeti vyuky obecné méni
mnohem pomaleji nez prekotné se vyvijejici technologie. Vznikaji rovnéz dispro-
porce mezi kurikularnimi pozadavky vyuky odborného jazyka a ocekavanim dnes-
nich posluchact, nékdy az neredlnymi predstavami ve vztahu k potencidlu téchto
technologii.

Méni se i postaveni a role ucitelli, stavaji se vice moderatory, privodci, tutory ¢i
kouci, ktefi realizuji prezenc¢ni kooperativni vyuku a iidi i individualni samostudi-
um. A jeho podil je v terciarni sfére velky a vyznamny, jak o tom svédci akredito-
vané parametry jazykovych kurzl. Na Vysoké skole ekonomické Praha je vzajemny
pomér prezencni vyuky a samostudia akreditovdn v poméru 1:2, to znamena, Ze
v tydenni dotaci je 90minutova piima kooperativni vyuka doplnéna 180 minutami
individualniho samostudia, fizeného ucitelem. Zakomponovani digitalnich techno-
logii je nezbytné, protoze pokracujici personalizace vysokoskolské vyuky prenasi
vice odpovédnosti na samotné posluchace jako subjekt vzdélavani, ktefi se aktivné
podileji na rozvijeni své cizojazy¢né kompetence a osvojuji si pfitom formy vlastni
sebeevaluace.

Vysokoskolsti ucitelé cizich jazykli maji oproti svym koleglim z nizsich stupni skol
nevyhodu, Ze se jim nedostava systematictéjsi metodické podpory, takze jsou Casto
odkazani na vlastni iniciativu jak pfi technickém zvladani modernich technologii,
tak i pri hledani zplsobi jejich zaclenéni do vyuky cizich jazykd. Budiz zdaraz-
néno, Ze technické zvladnuti digitalnich technologii jesté zdaleka neznamena je
umeét efektivné vyuzivat z hlediska lingvodidaktického. Pokud vyucujici pouziva
mobil jen pro osobni potrebu k telefonovani a posilani selfies z dovolené, tézko
lze ocekavat, Ze bude pouzivat online ndstroje ve vyuce a vytvaret multimedidlni
formaty pro interaktivni nacvik odborné terminologie. Ustfednim problémem je
tedy droven medialni kompetence a digitalnich dovednosti ucitell cizich jazyk.

Prizkumy mezi uciteli humanitnich obort jako komunikativnéji zamérenych dis-
ciplin svéd¢i o spiSe zdrzenlivém postoji k digitdlnim technologiim a nedocerio-
vani jejich potencidlu (Zounek et al, 2016, s. 241-244). Na druhé strané existu-
ji vyucujici s az nekritickym obdivem ke vSemu digitadlnimu, u nichZ pak forma
prevladd nad obsahem vyuky, coZ predstavuje opacny extrém a vzbuzuje nere-
alistickd ocekavani. A tak je treba hledat ve vyuce cizich jazykl jako obvykle
zlatou stfedni cestu mezi dvéma extrémy - mezi az témér fobickym odmitanim
digitalnich technologii na strané jedné a euforickym ocekavanim na strané druhé
(Mitschian, 2010, s. 132). Technické digitalni dovednosti nasich posluchaci jsou
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lepsi nez jejich ucitelt. Lingvodidakticky efekt digitalnich technologii dokaze vsak
posoudit a vyuzit jen motivovany a kvalifikovany ucitel, ktery osvojovani jazyka
ridi. V tomto smyslu je stale ustredni figurou, technologie ho nenahradi. Méni se
vSak jeho postaveni a role, kterou v personalizované vyuce zaujima (Pfeil, 2015,
s. 5).

5 Hybridni model vyuKky cizich jazyki

Signifikantnim specifikem vysokoskolské vyuky odborného ciziho jazyka je velky
podil fizeného samostudia. Stale vice personalizovand jazykova vyuka tedy za-
hrnuje Sirokou $kalu rdznorodych aktivit s ucitelem i bez jeho ucasti, s digital-
nimi technologiemi i bez jejich vyuZiti. Vznikaji tak rozmanité vyukové scénare,
zahrnujici mix rtznych ucebnich aktivit - od tradi¢nich forem prezencni vyuky
(frontalni, skupinové i parové), s vétsi ¢i mensi oporou na digitalni média az po
zcela individualizované formy rizeného samostudia.

V této souvislosti je zmifiovan tzv. hybridni model cizojazy¢né vyuky, v jehoz ramci
se vyvaZuje vzajemny pomér ¢tyf komponent:

» kooperativni prezenc¢ni vyuka s ucitelem

e individualni ucitelem fizené samostudium

e tradi¢ni formy tzv. analogové vyuky

o digitalni ucebni aktivity s vyuZitim prvkd e-learningu a m-learningu.

Zkombinovat a skloubit tyto ucebni aktivity a vytvorit tak uceleny koncept vyuky
odborného ekonomického jazyka predstavuje inspirativni vyzvu pro vyucujici. Vel-
kou pozornost si zaslouzi digitalni technologie, protoZe usnadnuji pristup k rele-
vantnim odbornym zdrojlim a zvysuji autenticnost komunikativnich situaci v mife
diive nikdy nedosazitelné. Navic poskytuji cetné prileZitosti pro uplatnéni indi-
vidualizovanych, vnitfné diferencovanych a cilené personalizovanych vyukovych
forem a metod v souladu s potfebami adresat.

Aby se zapojeni digitalnich technologii nestalo efektnim samoucelem, musi vyu-
Cujici prakticky vyzkouSet a zhodnotit jejich lingvodidakticky potencial ve vzta-
hu ke stanovenym jazykovym i mimojazykovym cilim, k moznostem posluchaci,
podminkam vyuky a v neposledni adé i Urovni své vlastni medialni kompetence.
Kupftikladu vyuzivani smartphont k systematické praci s rozsahlejSimi odbornymi
texty neni ucelné, malé displeje a nutnost neustile scrollovat nejsou vyhodné,
podobné psani na klavesnicich telefonti se hodi pouze pro porizovani kratkych
poznamek. Smartphony vsak lze vyuzit pro malé rychlé reSerSe v elektronickych
slovnicich ¢i jinych virtualnich zdrojich, pro vnitiné diferencovany poslech ve sku-
pinach, pro nacvik odborné terminologie na herni platformé Kahoot!, pro stimu-
laci konverzacnich a rady jinych aktivit. Hybridni koncept je variabilni, umoziuje
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vyucujicimu zakomponovat digitalni technologie zplisobem, ktery respektuje jeho
vlastni medialni kompetenci. JistéZe nemlzZeme ocekavat, Ze bude kazdy schopen
vyuzivat sofistikovanych autorskych nastroji pro tvorbu vlastnich multimedialnich
moduld, ale napft. zatadit do vyuky audiovizudlni materialy z kanalG YouTube neni
technicky narocné.

Na jednoduchém prikladu moznych digitalnich vyukovych aktivit v tématickém
celku Pauschalreise als touristisches Produkt lze demonstrovat potencial moder-
nich technologii, pokud jsou efektivné integrovany do celkového konceptu perso-
nalizovaného vysokoSkolského vzdélavani, aniz by byly kladeny premrsténé naro-
ky na medidlni kompetence vyucujiciho i posluchaci.

Tab. 1: Pauschalreise als touristisches Produkt

Forma vyuky Digitalni vyukové aktivity Jazykova kompetence

Samostudium | e Price s hypertextem (hyperlinky na terminologické hesldre) Cteni s porozuménim
pripravné e interaktivni prvotni procviceni terminologie (LearningApps) Odborna
terminologie

Prezencni e Prace s odbornym (hyper)textem (frontdlné ¢i skupinové) Cteni s porozuménim
faze e Partnerspiel (s vyuZitim osobni fotogalerie ve Ustni projev
uvodni smartphonech)
e Sestaveni MindMape ,,Pauschalreise” (za pomoci webové Odborna
aplikace) terminologie
Samostudium | e reserse a analyza virtudlnich cestovnich katalog,vlastni Cteni
prubézné vybér zajezdu podle zadani (uloZeni v mobilnim zarizeni)

e prace s kanalem ,, “Sonnenklar naYouTube (vybér videospotu | Poslech
o konkrétni destinaci)

Prezen¢ni e Rollenspiel — ,Wohin in Urlaub?“ (prezentace reserse Ustni projev
faze a diskuse v podskupindch ¢i tandemuy)
zdvérecnd e tématizovany audioposlech z podcastu DW (vnitini Poslech
diferenciace — skupina s vizudini oporou na transkript)
e opakovani + prezkouseni odbornych jazykovych znalosti Odborna
(kvizovy formdt na platformé Kahoot!) terminologie
Zavér

V terciarni sfére je nezbytné stale komplexnéjsi zaclenovani digitalnich technologii
do vyuky odborného ekonomického jazyka, nebot vysokoskolské studium kromé
kooperativni pfimé vyuky predpoklada i velky podil fizeného samostudia a sméfu-
je k vyuzivani digitalnich studijnich opor a material.. Takovym zpisobem je moz-
né ucinit z posluchacli motivovanéjsi subjekt cizojazycné vyuky, ktery se aktivné
spolupodili na procesu vlastniho vzdélavani tim, Ze si osvojuje personalizované
formy a zplisoby rozvijeni cizojazy¢né kompetence i vlastni sebeevaluace.
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Digital Media in ESP Instruction for Marketing
Communication

Digitalni média ve vyuce anglic¢tiny pro specifické ucely
zamérené na marketingovou komunikaci

§tépénka Hronov4, Ladislava Knihova

Abstract: Digital media have profoundly changed our lifestyles especially in ways we commu-
nicate and consume information while video-on-demand and other video formats are taking
the lead. As a result, also students’ preferences related to the content and formats of study
materials are changing in a dramatic way. Almost every day, not only foreign language teachers
can observe how incredibly quickly technologies used in instruction are changing and their
own teaching materials are becoming obsolete after significantly shorter time periods com-
pared to the situation several years ago. The aim of this paper is to examine and critically
evaluate the existing opportunities for English teachers to incorporate video formats into their
portfolio of teaching methods as well as use them effectively in the process of updating their
own teaching materials. Due to the fact that creative ideas for methodological application of
video formats are fully transferable into almost any kind of study programmes, the paper is
complemented by a lesson plan based on the Bring your own device (BYOD) approach and the
use of the mobile app iMovie. Further, within the frame of microlearning, the article presents
a way of using off-the-shelf videos with technical content as part of interactive presentations
prepared and presented by students in ESP classes and also in other specialized subjects.
Selected results of the empirical research into the managerial attitudes towards incorporating
video formats into corporate training enhance the importance of acquiring innovative skills in
the context of foreign language learning already during university studies.

Key words: English for specific purposes, off-the-shelf video, digital media, creative use of
video, mobile apps, video format, video-on-demand.

Abstrakt: Digitalni média zdsadné zménila nas Zivotni styl, zejména pak zpiisob, jakym komu-
nikujeme a konzumujeme informace, pricemz video na vyzadani a dal$i video formaty hraji
velmi dileZitou roli. V disledku toho se dramaticky méni i preference studentt tykajici se
obsahu a forméatu studijnich materialt. Téméf kazdy den mohou nejen ucitelé cizich jazykd
pozorovat, jak se neuvéritelné rychle méni technologie pouzivané ve vyuce a jak jejich vlastni
studijni materialy zastaravaji, a to vyrazné rychleji ve srovnani se situaci pred nékolika lety.
Cilem tohoto prispévku je prozkoumat a kriticky zhodnotit existujici moznosti pro ucitele an-
glictiny, jak zaclenit video formaty do svého portfolia vyukovych metod a jak je efektivné vyuzit
v procesu aktualizace vlastnich vyukovych materiald. JelikoZ jsou kreativni napady pro meto-
dickou aplikaci video formatd plné prenositelné do témér jakéhokoliv studijniho programu, je
prispévek doplnén planem hodiny zaloZenym na vyuziti vlastniho zartizeni studenta (BYOD -
Bring Your Own Device) a mobilni aplikace iMovie. V rdmci tzv. mikrouceni (microlearning)
¢lanek dale predstavuje zpisob vyuZiti existujicich videi s odbornym obsahem jako soucasti
interaktivnich prezentaci pripravenych a prezentovanych studenty, a to jak v hodinach anglic-
kého odborného jazyka, tak i v dal§ich odbornych predmétech. Vybrané vysledky empirického
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vyzkumu manaZzerskych postoji k zaclenéni video formatt do firemniho vzdélavani zvysuji
dilezitost ziskani inovativnich dovednosti v kontextu vyuky ciziho jazyka jiz béhem univerzit-
niho studia.

vy v

Kli¢ova slova: anglictina pro specifické ticely, bézné dostupné video, digitalni media, kreativni
vyuziti videa, mobilni aplikace, video format, video na vyzadani.

Introduction

Technological advancement and digital media have significantly changed people’s
lifestyles and the ways they communicate and consume information. Video-on-
demand and other video formats are definitely taking the lead. As a result, stu-
dents’ preferences related to the content and formats of study materials are
changing in a dramatic way, too. Almost every day the ESP teachers can observe
how incredibly quickly technologies used in foreign language instruction as well
as learning materials are becoming obsolete after significantly shorter time peri-
ods compared to the situation several years ago. Therefore, a high level of tech-
nological expertise and creativity is needed for instant modification and updating
of materials used in English for specific purposes teaching. The study programme
of marketing communications is a clear evidence of these trends.

The aim of this paper is to examine and critically evaluate the opportunities for
ESP teachers to incorporate video formats into the portfolio of their teaching
methods as well as use them as a state-of-the-art tool in the inevitable process
of updating the study materials for their students. Being an important part of
Business and Management study programmes, English language instruction for
Marketing Communication students serves as a perfect example of a typical ter-
tiary ESP teaching environment. In addition, creative ideas for methodological ap-
plication of video are fully transferable into almost any kind of study programmes.
Thus, the paper is complemented by examples of good practice in incorporating
open-access videos and by a lesson plan with the Bring your own device (BYOD)
approach where students themselves become marketing message creators with
the use of the mobile app iMovie after having studied several learning nuggets
of marketing communication theory.

1 Theoretical Background and Literature Review

In this paper, the authors are mainly concerned with video learning as a powerful
instructional tool generally and video and other digital media in ESP instruction
for Marketing Communication specifically.

In view of the new strategy of the Czech government, adopted in 2019 under
the title of Innovation Strateqy of the Czech Republic 2019-2030: The Country for
the Future (RVVI, 2019) and due to significant governmental support for innova-
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tive industries, the growing emphasis on English for specific purposes represents
a new challenge for tertiary education. High expectations are also on the side of
corporations, businesses and entrepreneurs. In this context, video learning with
authentic English language represents an instructional tool of utmost importance.

A recent research (TrainingZone, 2019) carried out by TrainingZone, a key UK
specialist providing guidance, opinions and up-to-date information on Learning
& Development (L&D) and trends that make a real difference to the modern
workplace, has brought some insight into current training practice of 316 orga-
nizations. In this global survey carried out among learning and development pro-
fessionals across EMEA, North America and Asia-Pacific, the TrainingZone’s L&D
tech barometer explored the different ways in which organisations view the role
of new L&D technologies and the pace in which new tools are currently being
implemented into their training. As for the structure of respondents, organisations
of all sizes, from small businesses of 10-49 employees (26%) up to large-scale
enterprises (21%), were represented. Among the research questions dealing with
what technologies are trending in 2019, interesting facts were published on video
learning in organizations - see Fig. 1.

Concerning video learning, my organisation is:

0 10 20 30 40 50 60 70

. _ o
Adopting within
o,
12 months 14%
Evaluating its 13%
potential value o
Not interested
at present 9%

Fig. 1: What technologies are trending in 2019 / video learning?
Source: TrainingZone 2019

In their interpretation, the authors of the research offer the below quoted expla-
nation and comments. These global findings can be compared to the situation in
the corporate training in the Czech Republic (see Chapter 4).
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Given that on YouTube over a billion learning-related videos are viewed every day, and that Ted Talks
surpassed their one billionth view back in 2012, it’s perhaps not surprising that out of the 10 learning
technologies we questioned participants on, video comes out on top, being used by the highest number
of respondents (64%) as a learning tool for employees. Even among slow adopters, 44% are already
using video learning. Another indicator that video is the most popular learning tool among L&D practi-
tioners currently is that there are only a small number (9%) who are not interested in video right now.
(TrainingZone, 2019, p. 8)

Video and multimedia teaching and learning have been in the focus of attention of
many educators. However, not just technology but namely teacher preparation is
one of key issues in this debate. In his recent work Multimedia Learning Theory,
Patrick Jenlink focused on opportunities that multimedia offers in creating vibrant
learning environments.

Changing the focus of teaching and learning to a multimedia-based, learner-centered approach will
require that universities change teacher preparation programs and instructional practices to integrate
multimedia and digital technologies and multimedia learning theory into the epistemological and ped-
agogical architecture of educator preparation. Multimedia learning brings to the foreground an inte-
grated, interactive, multisensory approach to preparation and practice that more clearly aligns with the
new millennium generation of student entering the school and university classroom. (Jenlink, 2019,
p.-5)

In their work A Brief History of the Future of Education lan Jukes and Ryan
L. Schaaf predicted that “learning will be focused on processing multimedia in-
formation”. (Jukes & Schaaf 2019, p. 96). The authors believe that both learners
and teachers alike need to understand modern information-communication skills,
including fundamentals of video production. (Jukes & Schaaf 2019, p. 96) At the
same time, they highlighted the prediction that “learning will be collaborative” and
they are sure that “the need for collaboration skills has increased considerably in
the hyperconnected modern world” and they explain that 21st century workers
will have to master a wide range of new technical skills to be able to operate ef-
fectively in virtual teams. (Jukes & Schaaf 2019, pp. 98-99) Video and multimedia
are an important part of these skKills.

There is a great number of topics related to the use of video in teaching and video
learning, including mobile video learning which is becoming more and more popu-
lar. Dealing with all of them is definitely beyond the scope of this paper, however,
in connection with video as a tool of learning and source of educational content,
at least the following new trends are worth mentioning: (1) video and storytelling,
(2) explainer videos, (3) video as an infographic tool, (4) interactive videos and
(5) video as a social learning tool. It is highly recommended to follow these new
trends with the objective to give our learners an opportunity to experience high-
quality video-based learning which is visually striking, engaging and memorable.

Last but not least, it is important to consider the use of multimedia in formal
learning as a vital skill for future employability of our graduates. If they master

102 Studie



the necessary digital skills already during their studies, they will be more com-
petent to perform the tasks they will be assigned in their jobs. Paul Matthews,
quoting The World Economic Forum’s Global Competitiveness Report, highlights:
“Skills have a vital role to play to enhance business success. The benefits associ-
ated with a higher skilled workforce include improved productivity, better returns,
increased employee satisfaction and lower rates of absence and staff turnover”.
(Matthews 2014, p. 12)

To put it in a wider context, the authors of this treatise are fully convinced about
the irreplaceable role of university educators in the preparation of highly skilled
future workforce. Since companies and organizations are on their journey towards
’becoming digital’, it is the role of educators to provide guidance for today’s learn-
ers and tomorrow’s employees as “a company’s short- and long-term survival
depends upon the capability of employees - on their existing knowledge, skills
and performance and, more importantly, on their ability to keep learning and
thus keep expanding their capability to cope with change”. (Matthews 2013, p. 20)
Teaching English for specific purposes with the use of multimedia is in the core
of future success of companies and organizations as well as their employees.

2 ESP Instruction for Marketing Communication

Educators are fully aware that they teach students who prefer different learn-
ing styles, and they know that a balanced mix of various learning activities is
a way to help students learn better. However, at the same time, transforming the
learning environment and enriching it with a variety of new learning methods,
which are made possible by technological advances, entails a number of pitfalls.
By way of illustration, it is advisable to mention at least one example that deals
with the issue of including multimedia (multimedia presentations, audio, video,
etc.) into the portfolio of teaching methods. This research was devoted to a more
thorough understanding of the multimedia function in the learning environment.
(SEG Research, 2008) There are selected findings from this research related to our
analysis. In the section Brain Processing and Multimedia Learning, the authors ask
the following question:

“So, what do we know about brain processing that is relevant to multimedia learning? We know that:

« Effective multimedia recognizes that working memory has a limited capacity to process information.

¢ Effective multimedia presentations take advantage of both the auditory and visual channels in work-
ing memory to deliver content. Using multiple channels increases the overall amount of information
the brain can process.

o Effective multimedia understands that text may be particularly challenging to process, with involve-
ment from both the visual and auditory channels required.

« Effective multimedia presentations recognize that long-term memory organizes information into
meaningful chunks called schema. Presenting information in a way that makes use of existing organiz-

Studie 103



ing structures (schema) or that helps students organize the information can greatly assist the learner
in incorporating information into Long Term memory.” (SEG research 2008, p. 4)

The above-mentioned facts and other useful information from this research can
help educators to incorporate multimedia content into their own teaching. Really
well-prepared multimedia teaching is based on understanding how the human
brain works, and educators can turn this knowledge into a great advantage. (Kni-
hova & Hronova, 2015)

The ESP instruction for students of Marketing Communications has been in the
focus of attention of the Language Department at The University of Finance and
Administration for almost a decade. English language classes are evenly spread
over six semesters of the bachelor’s study programme and four semesters of the
master’s study programme. Each semester, in addition to other business topics
and grammar structures, students study four topics related to marketing commu-
nication while their sequence corresponds to other marketing subjects they study
in Czech in the particular term. Thus, better comprehension of technical terms and
marketing concepts is guaranteed. However, there are challenges we have to deal
with due to the fact that marketing is an extremely dynamic discipline. On the
top of that, it has become rather technological (readers might be familiar with
terms like Facebook Business Manager, Google Analytics, Google Ads, Google Ad
Grants, and Instagram Stories etc.). All these new platforms and concepts used in
marketing require incorporation and proper understanding of new professional
vocabulary and at least rudimentary orientation in the functioning of these plat-
forms and opportunities they offer.

In view of these developments, ESP teachers are partly becoming subject matter
experts as well. They have to follow new trends in marketing and modify the
learning materials for students continuously.

One of the methodological approaches incorporated into the study programme is
'microlearning in the form of interactive presentations’ prepared and presented by
students in ESP classes with the frequent use of video (educational video, video
animations, how-to videos, video with motion graphs) - see Chapter 5. Topics
related to marketing communication involve marketing mix, market environment
analyses, marketing strategies, marketing planning, legal aspects of marketing,
branding, marketing research, pricing strategies, sales promotion, blogging, etc. On
the course of the last two academic years, we have been working with the mobile
app iMovie within the Bring your own device (BYOD) approach. This mobile app
for video editing is free and students have it mostly pre-installed on their smart-
phones, or they can easily download it from Apple Store or Google Play. Students
usually work on a marketing-related task in small groups and they prepare e.g.
a short video promotion focused on product promotion or brand building. They
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should demonstrate not only their knowledge of marketing concepts but they have
to acquire/demonstrate the ability to work with visuals, video editing features, in-
serting the right type of fonts for the marketing message or selecting appropriate
background music. Peer-to-peer evaluation of the students’ videos is a part of this
scenario. A sample lesson plan complements this paper - see Chapter 5.

Incorporation of video formats both into students’ PowerPoint presentations and
the hands-on experience in creating their own promotional marketing videos are
important tools in ESP instruction. They help to create more immersive learning
environment and even less tech-savvy students have the opportunity to learn new
digital skills from their peers in a group work which is undoubtedly less stressful
for them. Ian Jukes and Ryan L. Schaaf believe that

Learners today are vastly different from previous generations [...] Digital learners prefer processing
pictures, sounds, color, and video before they process text. [...] Digital learners prefer learning that is
simultaneously relevant, active, instantly useful, and fun. (Jukes & Schaaf, 2019, p. 63)

Before we start implementing video into ESP instruction, it is advisable to take
into account contingent barriers. Based on their research, Cédric Sarré et al. com-
mented on the biggest obstacles as follows:

The biggest obstacles for implementing of audio-visual resources (AVR) seemed to be the shortage of
time to use video material, the inadequacy of the equipment used, or insufficient computer literacy of
teachers who needed to cope with technical problems that occurred in class. (Sarre, 2017, p. 18)

The authors of this paper believe that the above-mentioned barriers can be
removed by higher investment into technology (e.g. high-speed Internet) and
teacher training. Other barriers, e.g. financial and social barriers, to incorporating
video into ESP instruction, are low and there is no reason to leave these ben-
eficious learning opportunities unused and neglect opportunities for their imple-
mentation.

3 Methodology

In harmony with the research objectives, mixed methods research design has been
opted for. It included the following research methods: descriptive analysis, ex-
ploratory analysis, online survey, empirical observation, data interpretation and
statistical analysis of selected data.

The paper presents two major sets of data based on the empirical research; first
of qualitative and second of quantitative character which are described later in
this treatise.
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The authors are fully convinced that a well-structured combination of qualitative
and quantitative analyses can guarantee a more comprehensive approach with the
aim to answer research questions in a more complex way.

3.1 Empirical research description

In harmony with the research objectives, mixed methods research design has been
opted for. The qualitative research is based on the descriptive analysis. It brings
the results of good practice identified and verified by the authors in their ter-
tiary ESP classes as innovative yet quite approachable methods used in foreign
language instruction. The paper aims to share good practice of video integration
into an ESP classroom. In particular, it shows (a) how existing videos with corre-
sponding educational content can be utilized as a part of interactive PowerPoint
presentations in peer-to-peer environment as microlearning units during an ESP
class and (b) how students with the help of their own devices (BYOD method)
access the mobile app iMovie and create valuable professional video content after
having studied a corresponding part of marketing communication theory (Chap-
ter 5).

In harmony with the tertiary educational institution objectives to prepare their
graduates in the best possible way for the challenges of practice, the quantitative
research introduces a set of research findings on the topic of the open-source
videos use in corporate education. When processing the quantitative data, the
authors worked with the program for statistical data analysis IBM SPSS version
19. Remote access to the program was enabled by the IT staff at the VSFS where
the authors work as Assistant Professors. The following functions have been used:
frequency analysis, binomial test, chi-square test for independence of nominal
variables. An online survey was conducted among 100 Czech companies in May
and June 2019; the online questionnaire consisted of substantial multiple-choice
questions (3 or 4 options each).

3.2 Quantitative research results and interpretation

As there is a strong need for interconnectedness between tertiary education and
business practice, the authors strived to examine the practical aspects of training
methods with a focus on open source video formats in Czech companies. Three
research questions were formulated and the results and their interpretation are
presented below.

Research question 1 (RQ1)

The authors first examined whether companies take into account variety of in-
structional methods in corporate education as it is fairly common in university
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practice. The research question 1 (RQ1) was as follows: When designing corporate
training, a mix of various educational methods and materials is used. The collected
data processed by IBM SPSS can be seen in Chart 1 below.

60,00%

50,00% 48507 Cumulative
Frequency | Percent | Valid Percent Percent
40,00%
40,00% Valid yes 14 40.0 40.0 40.0
s 17 486 48.6 88.6
no 4 1.4 1.4 100.0
20,00% Total 35 100.0 100.0

11,40%
10,00% T

0,00%

YES -ALWAYS. OCCASIONALLY, ITDEPENDS ON THE NO- QUR TRAINING COURSES ARE
COURSE TYPE. NOT A MIX OF VARIOUS TEACHNING
METHODS AND LEARNING
MATERIALS

Fig. 2: Results for RQ1 in IBM SPSS

RQ1 interpretation: The research discovered that about half of the companies
(48.6%) occasionally takes into account various educational activities and meth-
ods when designing a corporate course. About 11% never considers this factor
while compiling and designing a course, yet 40% always puts emphasis on a va-
riety of study materials and methods of instruction.

Research question 2 (RQ2)

Further, the authors were interested in the utilization of freely accessible video
formats with valuable and high-quality content and their use among instructional
design methods of corporate education. Thus, research question 2 (RQ2) was
formulated as follows: In our corporate training, we use high quality open access
educational videos. Results are presented in Chart 2 and the interpretation can be
seen below.

Cumulative
17‘;;9 Frequency | Percent | Valid Percent Percent
uYES- ALWAYS Valid yes 8 171 17.6 17.6
NO no 18 514 529 706
5 OCCASIONALLY occasionally 8 229 235 941
OTHER other 2 57 59 1000
SKIPPED Total 34 a7.1 100.0
Missing 1 29
Total 35 100.0

Fig. 3: Results for RQ2 in IBM SPSS

RQ2 interpretation: The research revealed that only 17% of companies utilize
high quality content videos from open sources. Over half of them (51.4%) never
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include this option into their in-house training while slightly over a fifth of them
occasionally decide to incorporate open source high quality content multimedia
into their corporate education. About 8.5% altogether either did not respond to
this question or opted for the “other”.

Research question 3 (RQ3) - Chi-square test

In order to further investigate the relationship between RQ1 and RQ2, the authors
formulated research question 3 (RQ3): Is there a link between companies’ readiness
to use a mix of different educational methods and materials (based on RQ1)and the
use of educational videos with quality content from freely available sources (based
on RQ2)?

A zero hypothesis (the tested hypothesis) HO was formulated as follows: The vari-
ables Q1 and Q2 _IND* are independent. An alternative hypothesis H1 was defined
as follows: The variables Q1 and Q2 _IND* are dependent. *The variables in Q2
work with categories other than “YES” (e.g. “OCCASIONALLY”) merged into “NO”.
The chi-square test was then run for the detected data. The results can be seen
in Chart 3.

Asymptotic
Significance
Value df (2-sided)
Pearson Chi-Square 2,729 2 256
Likelihood Ratio 2956 2 228
Linear-by-Linear 677 1 A1
Association
N of Valid Cases 34

a. 4 cells (66.7%) have expected count less than 5. The minimum expected count is .71.

Fig. 4: Results for RQ3 in IBM SPSS

RQ3 interpretation: At the 5% level of significance we cannot reject the null
hypothesis (significance is 0.256) which means there has been no link proven
between readiness of companies to use a mix of different educational methods
and materials and the use of freely accessible educational videos with high quality
content.

Pedagogical implications

The research unveiled that only 40% of corporate training designers take into
account the importance of a rich portfolio of study materials and methods of
instruction while designing their courses. It indirectly implies that much more at-

108 Studie



tention should be given to the popularization of modern teaching methods among
the segment of Chief Learning Officers who might not have come across them in
their own studies. The same applies to the incorporation of high-quality content
videos from open sources as 51.4% never include this option into their in-house
training.

It is clear that ESP teachers in tertiary education exploit a wide portfolio of teach-
ing methods and various multimedia and other technologies; however, the “know-
how” mostly stays within universities. Therefore, the active use of multimedia in
tertiary instruction and especially in tertiary learning is of utmost importance for
knowledge transfer into practice as it has the potential to positively influence the
level of informal learning in general, and corporate courses specifically.

Managerial implications

As for the infrequent use of high-quality content videos from open sources, it
is important to consider the cost of corporate courses’ design and development
which is usually very high. Sometimes, financial intensity is one of the main rea-
sons why only a limited number of educational courses and learning opportuni-
ties are offered to employees. It is important to have in mind that training and
development costs should be rather seen as investments of an organization for
the future as it undoubtedly affects the innovative performance of employees.

The authors of this article are fully convinced that closer collaboration between
university experts and corporations should be established without delay. It should
be intensively promoted, financially supported and appreciated by all those con-
cerned with future education of the next generations.

4 Video in tertiary ESP practice

The following sub-chapters offer practical information on the implementation of
multimedia presentation and video into tertiary ESP practice, namely for the study
programme of Marketing Communications.

4.1 Peer-to-peer multimedia presentations

Applying the multimedia principles, especially the use of words and graphics
rather than words alone, lies in the core of effective multimedia ESP instruction.
Recently, it has been in the focus of many research projects. Clark and Mayer in
their research write about connections between words and graphics as follows:

According to cognitive theory, generative learning - that is, deeper learning aimed at meaning making
- occurs when learners mentally construct connections between words and graphics. This goal is more
likely to be achieved with multimedia lessons containing both words and corresponding pictures that
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work together to explain the same to-be-learned content. Adding relevant graphic to words can be
a powerful way to help learners engage in active learning. (Clark & Mayer 2016, p. 76)

Today, apart from static visuals, we can use dynamic graphics, such as motion
graphs, animations, or different video formats.

In a classroom setting, within the frame of microlearning, students of ESP classes
prepare multimedia presentations while enhancing their knowledge and digital
skills. The use of PPTs can foster learning while collaborative learning is required
for group presentations, which prepares ground for future workflow learning. Stu-
dents have to identify, process, and curate appropriate content. Then, they have to
select the most valuable information and design their presentations accordingly.
Very often, the topics elaborated by students follow the latest trends and com-
plement textbooks used in a course. If teachers help students with rudimentary
principles of presentation skills (e. g. signposting language, dealing with question,
presenting graphs, etc.), students can master the skills of public speaking step by
step. Last but not least, they master digital skills from editing texts and visuals to
shooting video clips. In the creative process of incorporating multimedia section
into their presentation, they have to master advanced digital skills which will
be highly valued by their future employers. Peer-to-peer evaluation, or, perhaps
awards for the best presentations, can engage students more and make multime-
dia learning more memorable and fun.

As for the latest developments of the PowerPoint software itself, Microsoft has
implanted virtual reality elements into the latest version of this programme. It
is available in Office 365. A new level of automatization and customization was
added and these features make it very easy to identify relevant content on the web
and create more engaging PPT presentations. Teachers using PPT presentation in
their teaching should get familiar with these new functions of PowerPoint so that
they can modify their instructions accordingly, making them more specific so that
students have to rely more on their own creative competences than the “automatic
creativity” offered by the software.

4.2 Alesson plan with the use of iMovie mobile app

Shelf-edge Video Strips are emerging in many supermarkets. They represent
a new challenge for marketing managers: there is a need to create 4.3” LCD video
promotion.

Objective: Let's enhance customer experience directly at the point of sale.
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How to start?
1. students will work in small teams
2. each team will have at least one tech-savvy student

3. final video projects will be evaluated by peers in a contest for the best project (anonymous
voting) which can serve as a motivational factor and enhance students’ creativity and en-
gagement

4. students cannot cast their votes for their own project

5. all students will speak English during the whole creative session using the correct terms
and phrases

Basic recommendations for a video project
1. Think of the purpose of your shelf-edge video strip: is it sales promotion, branding or CRM?
. Chose a product, brand, or company.
. Write a scenario for your video project.
. Prepare a storyboard for your project.
. Create the sense of urgency.
. Use emotions.
. Select compelling visuals.

. Think of interesting and suitable fonts for your marketing message.

O© 00 N O U1 A W N

. Combine colours wisely.

U=y
[=]

. Create the atmosphere of mutual collaboration.

Task 1 - A video strip

Equipment needed: phone camera and mobile photo editing applications. Use minimum three
photographs in a creative way to highlight: a) product information appeal; b) product benefits;
b) emotional appeal; ¢) buying motives.

If appropriate, use a logo and a claim.

Shoot a 15-second video

a) of your product (e.g. a model dressed in a T-shirt/shirt);

b) ofa celebrity representing your brand;

c) on values associated with your brand;

d) ofaseasonal offer;

e) of anew product launch;

f) on additional services related to a product (augmented product);

f) on other relevant topics suitable for a shelf-edge video strip.

Task 2 - A text strip

Many mobile apps (e.g. Instagram, iMovie) allow people to add captions to their visuals. If you
are not happy with the basic choice and you want to add texts with specific font, size, style,
colours and effect, you need some professional tools to help you. These are usually paid apps.
Use the in-built features for adding caption in iMovie or other video-editing software. Use your
own photographs and the technique of storytelling. Focus on: telling a story, funny dialogues,
humorous plots why to buy/not to buy a particular product. Use speech bubbles.
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Task 3 - A masque visuals’ strip
Applications needed: Snapchat (or similar)
Use your own photographs and filters in a creative way to highlight buying motives.

Task 4 - A Music strip

Applications needed: GarageBand, Dictaphone.

You need some incidental music. You can create your own using different options of the Garage-
Band app, or alternatively check Top 10 Strip Songs of ALL Time! on YouTube and record a part
of it using your smartphone (use the Dictaphone app) or use your own tunes/songs. Mind the
copyright! Add music to your video strip. You can also buy some reasonably priced ringtones or
melodies.

Final remarks

You can upload your video project to a special folder in Dropbox (or any other cloud solution).
Give time to other students to watch the video projects of your colleagues. Invite them to express
their opinions and evaluate other video projects.

Organize the contest. Give prizes to the winners!

Inform about the best teams and their video project in the school magazine.

Enjoy your creative session with iMovie!

5 Discussions and proposals for further research

The aim of this paper was to examine and critically evaluate the existing oppor-
tunities for English teachers to incorporate video formats into their portfolio of
teaching methods as well as use them effectively in the process of updating their
own teaching materials and lesson plans’ design. Based on the literature review
and best practice examples from ESP instruction the authors of this paper put
forward the pros and cons of the implementation of digital media into ESP instruc-
tion for Marketing Communication. An interesting comparison of global trends in
video learning used in employee training with the situation in the Czech Republic
offers fresh insight into the analysed topic. Though the findings of this research
seem to be very promising, we hope that our research will serve as a base for
future studies. We propose that further research should be focused on the impact
of digital media on technical English courses. Such studies could reveal with pre-
cision the overall scores of students who are exposed to digital media and audio-
visual materials in ESP instruction with a control group with no access to such
materials.

Conclusions

In the epoch of digital media penetrating both our professional and private lives,
it was in the focus of attention of the authors of this treatise to examine and criti-
cally evaluate the existing opportunities for English teachers to incorporate video
formats into their portfolio of teaching methods as well as use them effectively in
the process of updating their own teaching materials.

Based on the literature review of theoretical studies and on primary and sec-
ondary research projects, the following findings are to be highlighted: (1) corpo-
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rate L&D is experiencing a period of rapid transformation thanks to new technolo-
gies and communication platforms; (2) universities which try to prepare students
well for the daily business practice have to react promptly to the dynamic changes
of industries; (3) during the ESP lessons, in their multimedia presentations stu-
dents demonstrate an array of digital skills, inclusive of the use of open source
videos; (4) during the ESP lessons, student can learn how to compile their own
video projects with the use of the mobile app iMovie (with the BYOD method); (5)
due to the fact that creative ideas for methodological application of video formats
are fully transferable into almost any kind of study programmes, the findings of
this paper are not limited to ESP only but are applicable elsewhere; (6) the quali-
tative research revealed that in corporate practice high quality educational videos
are used by 17% of responding companies (always) and in 23% only occasionally,
i.e. more can be done in the field of video learning promotion and content curation
of freely accessible materials; (7) the authors of this treatise propose that future
research could focus on the impact of digital media on technical English courses
to help educators in their work.

In conclusion, it is important not to forget about tertiary teachers and their de-
manding work. The process of ESP instruction has become rather technological
and therefore proper training of university lecturers should be available, IT sup-
port reachable and their work should be held in high esteem. They are those who
decide today about the character of our society in the years to come.

References

CLARK, R. C,, & MAYER, R. E. (2016). E-learning and the science of instruction: proven guidelines for
consumers and designers of multimedia learning. Fourth edition. Hoboken: Wiley.

JENLINK, P. M., ED. (2019). Multimedia learning theory: preparing for the new generation of students.
Lanham, Maryland: Rowman & Littlefield.

JUKES, L, & SCHAAF, R. L. (2019). A brief history of the future of education: learning in the age of disruption.
Thousand Oaks, California: Corwin.

KNIHOVA, L., & HRONOVA, S. (2015). Motivace ke studiu ciziho jazyka a vyuka angli¢tiny pro specifické
Ucely v tercidlnim vzdélavani. In Evropské pedagogické forum 2015: Prinosy, vyzvy a ocekdvdni, 455,
55-64.

MAYER, R. E. (2005) Principles of multimedia learning based on social cues: personalization, voice, and

image principles. In MAYER, R. E. (Ed.). The Cambridge Handbook of Multimedia Learning. New York:
Cambridge University Press.

MATTHEWS, P. (2013). Informal learning at work: how to boost performance in tough times. Milton Keynes:
Three Faces Publishing.

MATTHEWS, P. (2014). Capability at work: how to solve the performance puzzle. Milton Keynes: Three
Faces Publishing.

RVVI (2019). Research and development in the Czech Republic. Vyzkum a vyvoj v CR [online]. Available at:
https://www.vyzkum.cz/Default.aspx?lang=en.

Studie 113



SARRE, C., & WHYTE, S. (2017). New Developments in ESP teaching and Learning Reserch. S. 1.:
Research-Publishing Net.

SEG RESEARCH (2008). Understanding multimedia learning: Integrating multimedia in the K 12. Issuu
[online]. Available at: https://issuu.com/universidaddavinci/docs/understanding_multimedia_
learning_1.

TRAININGZONE (2019). Research: Which learning technologies are trending in 20197 TrainingZone
[online]. Available: https://www.trainingzone.co.uk/resources/
research-which-learning-technologies-are-trending-in-2019.

Authors

Mgr. Stépanka Hronova, MBA, Fakulta socialnich studif, Vysoka $kola finanéni a spravni v Praze, e-mail:
stepanka.hronova@mail.vsfs.cz

Absolventka ZCU v Plzni oboru Utitelstvi anglického jazyka a City University of Seattle oboru General
Management, ucastnice Fulbrightova programu v USA 2000-2001 (vyuka anglického jazyka, Downey
High School, Downey, Kalifornie). V ramci mobilit vysokoskolskych pedagogi Erasmus ptrednasela na
zahrani¢nich partnerskych institucich (Belgie, Spanélsko), diive se vénovala té% projektové ¢innosti a vy-
jezdim se stfedos$kolskymi studenty na vyménné pobyty (Anglie, Némecko, Recko, Svédsko, Belgie).
Vénuje se vyuce anglického jazyka a odbornych predmétu v anglictiné zejména na univerzitach a v ko-
rporatni sfére. Zajima se o progresivni metody vyuky jazyka, inovativni ucebni materialy a digitalizaci
ve vzdélavani. V soucasné dobé se podili napt. na vyuce odborného jazyka v oblasti marketingové ko-
munikace, lektorské ¢innosti strediska Europe Direct Most a Univerzity tfettho véku. Publikuje ¢lanky
a Ucastni se konferenci tykajicich se oblasti EFL/ESP (anglictina jako cizi jazyk a angli¢tina pro odborné
ucely), andragogiky, trendu ve vzdélavani dospélych, udrzitelnosti a rozvoji lidskych zdrojt v korporatni
sfére. V soucasné dobé je doktorandkou na Vysoké $kole ekonomické v Praze a zaméfuje se na oblast
udrzitelnosti lidskych zdroju ve firmach.

PhDr. Ladislava Knihova, MBA, Fakulta socialnich studii, Vysoka $kola finan¢ni a spravni v Praze, e-mail:
ladislava.knihova@mail.vsfs.cz

Autorka vystudovala lingvistiku na Karlové univerzité v Praze, specializace anglictin a rustina. Titul PhDr.
ziskala v doktorském studiu tamtéz. V roce 2017 dokoncila profesni studium MBA se specializaci Market-
ing & PR. Vice nez deset let pracovala v diplomatickych sluzbach. V soucasnosti je zastupcem vedouciho
katedry jazykéi na VSFS a pracuje zde jako odborny asistent. Vyucuje angli¢tinu a odborné marketingové
predmeéty v CeStiné a anglictiné. V poslednich letech se nékolikrat umistila v prvni desitce pfednich evrop-
skych dodavatelli e-learningovych feSeni v soutézi Top Ten E-learning Shakers and Movers in Europe.
Publikovala Fadu odbornych ¢lankii a pravidelné se Gi¢astni fady odbornych konferenci v CR i v zahrani¢i
(Slovensko, UK). Pfedmétem jejiho zajmu je metodologie vyuky odborné anglického jazyka, marketingova
komunikace, digitalni marketing a marketing v socialnich sitich. Specializuje se na vyuku anglictiny pro
specifické ucely (marketing, finance, bankovnictvi, management, pravo v podnikani, anglictina pro EU,
ocenovani podniku, Géetnictvi apod.). Aktualné studuje doktorsky program na Vysoké skole ekonomické
v Praze - obor Podnikova ekonomika a management se specializaci Marketing.
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M-learning ve vyuce ekonomického jazyka: Jak vyuzit
smartphone k rovhomérnému rozvoji vSech recovych
dovednosti

M-learning in the process of teaching foreign business language:
How to develop all language skills evenly by using smartphone

Lenka Kalouskova

Abstrakt: Clanek se zabyva sou¢asnymi aspekty vyuky ciziho ekonomického jazyka v oblasti
terciarniho vzdélavani se zietelem na nové digitalni technologie, které prinaseji zcela novou
dimenzi do koncepce jazykové vyuky na vysokych skolach. Diky rozsahlému pouzivani mo-
bilnich zafizen{ jako jsou smartphony a tablety se stal m-learning u¢innym nastrojem pfi
prezencni fazi vyuky i v rdmci fizeného samostudia. Cilem této prace je ukazat, jak Ize pomoci
m-learningu rovhomérné rozvijet a podporovat individudlni fe¢ové dovednosti. Na zavér je
jako ilustrativni priklad ptripojen konkrétni scénar pouziti m-learningu v ramci tzv. hybridniho
konceptu vyuky.

Kli¢ova slova: odborny cizi jazyk, hybridni koncept vyuky, m-learning, terciarni vzdélavani

Abstract: This article deals with current aspects of teaching foreign business languages for
specific purposes in tertiary education, with reference to new digital technologies, which bring
completely new dimensions into the output of the foreign languages learning concept at uni-
versities. The widespread use of mobile devices such as smartphones and tablets, especially
in young population, allows m-learning to become an effective tool in teaching and learning
inside and outside the classroom. The aim of this paper is to show how m-learning can support
and develop individual foreign language competences and skills evenly. Finally, a concrete
media-supported learning scenario is presented as an illustrative example of the so-called
hybrid learning concept.

Key words: foreign language for specific purposes, hybrid learning concept, m-learning, ter-
tiary education

Uvod

Rychly rozvoj informacnich a komunikacnich technologii zvysSuje digitalni gramot-
nost mladé generace a méni naroky na volbu a implementaci novych forem vy-
uky do edukacniho procesu. Z vysledkid prizkumu spole¢nosti ESET a Seznam.cz
zverejnénych v fijnu 2018 vyplyva, Ze jiz ve Skolnim roce 2018/19 disponovalo
96 % ceskych zaki a studentli vlastnim smartphonem®. Masové rozsifeni mobil-

1 https://www.mobilmania.cz/clanky/smartphone-pouziva-96-ceskych-studentu-chrani-jej-vsak-
mene-nez-polovina/sc-3-a-1343136/default.aspx Stav k 1. 2. 2019
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nich komunikac¢nich technologii potvrzuji i zkuSenosti z pedagogické praxe v ob-
lasti terciarniho vzdélavani. Pro dnesni posluchace vysokych skol je smartphone ¢i
tablet neodmyslitelnou soucasti kaZdodenniho Zivota. Logicky se tak nabizi otdzka,
jak efektivné integrovat pouzivani pienosnych mobilnich pristroji do vzdélavaciho
procesu, konkrétné do vyuky odborného ciziho jazyka, vyu¢ovaného v akademic-
kém prostredi. Cilem tohoto ptispévku je ukazat, Ze se vyuziti smartphonu pfi vy-
uce odborného ciziho jazyka nemusi omezovat pouze na nastroje a aplikace vhod-
né pro osvojovani slovni zasoby a procvicovani gramatiky, ale Ze diky m-learningu
lze rovnomérné rozvijet vSechny jednotlivé produktivni a receptivni dovednosti,
a to jak béhem prezencni faze studia, tak béhem Frizeného samostudia.

M-learning a jeho vyhody

Ucitelé cizich jazyki jsou stale Castéji konfrontovani s implementaci novych lin-
gvodidaktickych metod, které se opiraji o vyuzivani rtiznych forem e-learningu
a nové zejména m-learningu. Pojmem m-learning oznacujeme vzdélavani pomoci
mobilnich aplikaci a technologii. Je to forma vyuky, ktera integruje nékteré z pie-
nosnych zatizeni jako smartphone, tablet, notebook apod. a snaZzi se vyuZit jejich
potencial: autenti¢nost, aktualnost, situativni zakotvenost, vzajemnou propojenost,
audiovizualni aspekty atd. Pritom je tfeba poukazovat také na negativni jevy spo-
jené s m-learningem a pokusit se je eliminovat. Kromé nomofobie k nim patii
zejména rozptylovani pozornosti nejriznéjsimi funkcemi mobilniho zarizeni, ome-
zovani vlastni mySlenkové aktivity, logického odhadu a schopnosti kompenzaéni
strategie. Nespornou vyhodou m-learningu je cela rada interaktivnich vyukovych
programi a aplikaci, studujici na vysokych skolach oceni ptistup k neomezenému
mnozstvi aktualnich autentickych materiald a moznost vzajemné Kkonektivity. Ta
se osvédcuje piredevsim pri pouZzivani elektronickych autorskych nastroji platfor-
my Web 2.0, kde uZivatelé diky softwarovym aplikacim sami generuji a sdileji ob-
sah (audiovizualni materialy, texty, gramaticka a lexikalni cviceni). Dalsi vyznam-
nou prednosti m-learningu je prostorova i casova flexibilita pfi uceni a okamzity
ptistup k informacim. Navic neni na rozdil od nizsich stupnt vzdélavacich zatizeni
vyuzivani mobilnich pristroji v akademickém prostredi nijak reglementovano.

Ignorovani digitalnich technologii ve vyuce ciziho jazyka by bylo popiranim reality.
0 rozsahu vyuzivani digitalnich pristroji a mobilnich aplikaci se vSak mezi peda-
gogy vedou kontroverzni debaty. Jako priklad uvedeme zavér vyzkumu profesora
Johna Hattie, ktery na zakladé meta-analyzy tisicti celosvétové provedenych studii
stanovil indikatory ucinnosti riznych vyukovych metod, zvlastni pozornost pritom
vénoval roli technologii. Podle studie, kterou Hattie zverejnil pod nazvem Visible
Learning (2009), zlstavaji ucebni efekty pomoci digitalnich médii lehce podpri-
meérné, za nejucinnéjsi faktor pri osvojovani obsahu uciva ve vyuce je povazovan
vztah vyucujici-zak (Hattie, 2009, s. 72). Vzhledem k absenci diikazli vSak neni

116 Informativni ¢lanek



mozné urcit, jak dalece lze vysledky studie Hattie aplikovat na vyuku ciziho jazyka
v terciarni sfére.

Po technické strance je predpokladem pro plosné vyuZziti m-learningu ve vyuce na
vysokych skolach disponovani vlastnim mobilnim p¥istrojem, ktery si studujici do
vyuky pfinesou. Pro toto aranZma se vZilo oznaceni zkratkou BYOD z ang. bring
your own device ,ptines si vlastni pristroj“ (Brunner, 2014, s. 29-30). Neomezeny
pristup na internet je v akademickém prostiedi zajiStén bezplatnym piipojenim
do sité Eduroam (zkratka pro Education Roaming). Protoze hodinové dotace pro
vyuku ciziho jazyka jsou na vysokych skolach obecné nizké, uplatiiuje se obvykle
hybridni koncept vyuky s vy$$im podilem fizeného samostudia. Pravé v tomto
ohledu je m-learning idedlnim nastrojem, mimo jiné také proto, Ze umoznuje in-
dividualni studijni tempo.

Na strankach European Centre for Modern Languages of the Council of Europée? na-
lezneme rozsahly seznam online nastroji a otevirenych vzdélavacich zdroji vhod-
nych pro vyuku modernich cizich jazykl. Konkrétni nastroje a aplikace je zde moz-
né vyhledavat podle procvi¢ovanych kompetenci (poslech, mluveni, ¢teni, psani,
gramatika, slovni zasoba atd.) i podle zakladnich funkci (hry, preklad, sdileni audia
¢i videa, mySlenkové mapy, vytvareni pribéht apod.).

Gramatika a slovni zasoba

Vzhledem k povaze studia cizich jazykl ve vysokoskolském prostiedi, které pred-
poklada velky podil individualni vyuky, predstavuji online gramaticka a lexikalni
cvieni vhodny nastroj k osvojovani jazyka v ramci rizeného samostudia. Neod-
myslitelnym pomocnikem ve studiu ciziho jazyka jsou jednojazycné i dvojjazycné
online slovniky a mobilni aplikace zamérené na upeviovani gramatiky a slovni
zasoby. Pati{ k nim napt. aplikace DuoLingo, uréena k procvicovani slovni zasoby
a prekladu vét v souladu s dosazenou jazykovou trovni. Zakomponovanim hernich
prvkl motivuje k pravidelnému uzivani. Aplikace Dril pracuje se slovni zasobou,
kterou si do ni uzivatel sam vlozi a nasledné dostate¢né dlouho memoruje. Webo-
va aplikace Landigo posila zaregistrovanym uZzivatelim denné nova cviceni s vy-
bérovou odpovédi na bazi multiple choice. Na zvySenou poptavku po m-learningu
reaguje i fada nakladatelstvi, ktera dopliuji tradicni tiSténé ucebnice elektronic-
kou databazi interaktivnich cviceni (napt. Hueber, Klett, Schubert, Oxford Univer-
sity Press aj.). Rostouci popularitu m-learningu reflektuji také zahranicni jazykové
instituty, na jejichz webovych strankach je dostupné mnozstvi rtiznorodych online
cvieni a materidlli (Goethe Institut, British Council). VétSina zminénych posky-
tovatell a konkrétnich aplikaci se vSak zamétuje témér vylucné na procvicovani
obecného jazyka, coz neodpovida pozadavkim a potfebam vyuky ciziho jazyka

2 www.ecml.at
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na vysokych Skolach. Ta se orientuje na osvojeni specifické odborné terminologie,
dtlezité pro naslednou praxi absolventli. Kromé toho je jazykova uroven vysoko-
Skolskych studentli obvykle vyssi, nez predpokladaji bézné uzivané online aplika-
ce, ur¢ené pro Sirokou verejnost. Z tohoto divodu preferuji vyucujici odborného
ciztho jazyka v tercidrni sfére vytvareni vlastnich vyukovych a testovacich mate-
riald. K tomuto ucelu jsou vhodné aplikace umoznujici tvorbu a nasledné sdileni
vlastnich interaktivnich cvic¢eni i multimedialnich vyukovych modeld, napt. Lear-
ningApps.org. Mezi studenty i vyucujicimi jsou také oblibené testovaci online na-
stroje Quizlet a Kahoot!, jejichZ atraktivita spoc¢iva v synchronnim zapojeni vSech
pritomnych do testovani realizovaného formou hry a v bezprostrednim odhaleni
spravné odpovédi i vyhodnoceni poradi jednotlivych aktéri. Nutno podotknout,
ze vytvareni a sdileni online vyukovych materidli predpoklada odpovidajici me-
dialni kompetenci pedagog, ktefi jsou v této oblasti ¢asto samouky, odkazanymi
na vlastni invenci. Nabidka kurzii a $koleni zaméfrenych na integraci digitalnich
technologii do vyuky ciziho jazyka je prozatim bohuZzel velmi omezena.

Poslech

Praxe ukazala, Ze m-learning je mozné vyuzivat nejen piri osvojovani gramatiky
a slovni zasoby, ale také pri procvicovani jednotlivych recovych kompetenci: po-
slech, ¢teni, mluveni a psani. Z vyzkumi v oblasti neurofyziologie vyplyva, Ze tyto
fecové dovednosti stoji ve vzajemném vztahu a podporuji se (Heyd, 1997, s. 181),
proto je nelze osvojovat a procvicovat zcela izolované. Dovednost poslech s po-
rozumeénim je Kklicovy element pro tspésnou akvizici cilového jazyka. Diky poro-
zuméni mluvenému slovu se poslucha¢ dokaze orientovat v jazykové interakci, je
schopen vytvaret a interpretovat vlastni nazor a podilet se na diskuzi, v soula-
du s pozadavky vysokoskolského vzdélavani pak na diskuzi v rdmci studovaného
oboru. Z tohoto divodu by mél byt v ramci osvojovani ciziho jazyka vénovan
poslechu s porozuménim nalezity prostor. Autofi modernich jazykovych prirucek
jsou si vyznamu poslechu védomi a vybavuji ucebnice odpovidajicim mnozstvim
poslechovych cviCeni. Jinak je tomu ovSem v tercidarnim vzdélavani, kde vyuka
odborného ciziho jazyka probihd pomoci skript a dalSich, vyucujicim vypracova-
nych studijnich materialli, které obvykle neobsahuji explicitni poslechova cviceni.
Proto je za ucelem nacviku selektivniho, globalniho a detailniho porozuméni mlu-
venému projevu nezbytné vyuzivat jiné vhodné zdroje. A pravé v tomto ohledu je
m-learning dtilezitym nastrojem. Pro nacvik poslechu s porozuménim jsou v prvni
fadé vhodné nejriznéjsi podcasty. Audiopodcasty ve formatu MP3 a videopodcas-
ty ve formatu MP4 se v poslednich letech staly neodmyslitelnou soucasti medial-
niho prostredi. Na internetu najdeme Siroké spektrum podcastii z riiznych oblasti,
tematicky vhodnych pro vyuku zaméfenou na odbornou praxi. Nejvétsi prednost
podcasti spociva v individualizaci poslechu, proto jsou doporucované zejména pro
fizené samostudium, Ize je ale také zakomponovat do prezencni faze vyuky.
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Zatimco na strankach vétSiny zahrani¢nich rozhlasovych a televiznich stanic
(napt. CNN, BBC, ARD, ZDF atd.) najdeme zejména nedidaktizované podcasty, na-
bizeji néktera media a jazykové instituty didaktizované podcasty, které jsou do-
plnény prepisem textu a celou fadou cviceni. Patfi k nim napft. British Council
(Listen and Watch), BBC Czech (Takeaway Business English), Daily ESL (Education
and Work), Deutsche Welle (Langsam gesprochene Nachrichten), Goethe Institut
(Deutsch am Arbeitsplatz) atd. Kromé vySe uvedenych profesionalné zpracovanych
podcasti je nevyCerpatelnym zdrojem adaptovanych i nedidaktizovanych podcas-
th, vyukovych videi a vlastnich potradi platforma YouTube.

Cteni

vivs

Cteni s porozuménim je vedle poslechu s porozuménim druhym nejdiileZit&jsim
zdrojem jazykového inputu, v tomto pripadé osvojovaného prostiednictvim textu
jako vizualniho kanalu. Cteni poskytuje optimalni ptilezitost zpracovat cilovy jazyk
individudlnim tempem a uloZit ho v dlouhodobé paméti. Stejné jako pti vyuce
v matefském jazyce se i v cizim jazyce studujici seznamuji s riznymi druhy textd
a procvicuji tak globalni, selektivni a detailni porozuméni. ProtoZe tisténé studijni
materialy maji obsahové omezenou kapacitu a navic rychle ztraci na aktualnosti, je
vyznamnym zdrojem vhodnych autentickych textli internet. Studujici na vysokych
Skolach vyuzivaji pro internetovou resersi a nasledné ¢teni odborné zamérenych
cizojazyCnych textd obvykle smartphone nebo tablet, které umoznuji flexibilni pii-
stup do databazi, obsahujicich nedidaktizované i didaktizované ¢lanky s odbornou
tematikou. Z Casovych diivodid jsou v prezencni fazi vyuky uprednostnovany krat-
$i texty, Cteni delSich textl je v ramci procvicovani dané kompetence zpravidla
soucasti domdaciho tizeného samostudia. NejrozsifenéjSim typem elektronickych
textd jsou nedidaktizované c¢lanky. Najdeme je v online médiich (noviny, ¢aso-
pisy, webové stranky rozhlasovych a televiznich stanic), na webovych strankach
podniki a firem, v nauc¢nych portalech, reklamach ¢i inzeratech. Didaktizovanych
textli je méné, o to jsou ale pri osvojovani jazyka vyznamnéjsi. Adaptované texty
s porozuménim nabizi webové stranky nakladatelstvi cizojazy¢nych ucebnic a ja-
zykovych institutl i nékterych verejnopravnich rozhlasovych a televiznich spo-
le¢nosti, urcenych pro vysilani do zahranici (viz kapitola Poslech). Didaktizované
texty jsou také casto koncipovany jako doprovodny material k zakoupené ucebnici,
nebo mohou byt zpracovany vyucujicim prislusného predmeétu a studujicim nasdi-
leny prostiednictvim MS Teams, SharePoint, OneDrive, Moodle, pomoci vlastniho
univerzitniho informac¢niho systému nebo nékteré profesionalni webové aplikace,
napriklad LearningApps.org.

Psani

Dovednost psani ma ve vyuce dvé zakladni funkce: prostredek a cil. Psani jako
prostiredek podporuje osvojovani dalsich zakladnich dovednosti (napt. gramatiku
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a slovni zasobu) a zaroven je psani samo o sobé dilezitou cilovou kompetenci.
Studujici musi umeét koncipovat pisemny projev tak, aby srozumitelné a formalné
korektné zprostiedkoval obsah sdéleni. K tomu je potieba spravné strukturovat
text, propojit obsah, pouZzit odpovidajici jazykové prostiedky a zohlednit specifické
znaky prislusného druhu textu i tzus v kultute cilového jazyka (Janikova, 2015,
s. 91). O psani rukou je zndmo, Ze podporuje grafomotorické dovednosti a pamét
(Kast, 1999, s. 21) Otazkou je, co podporuje psani na mobilnich pristrojich, které
se vyznacuji drobnym displejem a malou klavesnici, a bezpochyby proto nejsou
zpUsobilé k produkci delSich texti. Podle Mitchiana presto skyta psani na virtualni
klavesnici jisté vyhody, protoZe je alternativou pii procvicovacich aktivitach a pau-
$alné funguje jako podpirny element pri uceni. Proces psani zaroven podporuje
pozornost zamérenou na objekt uceni (Mitchian, 2010, s. 146).

Ucelné jsou zejména takové nastroje a aplikace uréené k procvi¢ovani gramatiky
a slovni zasoby, kde musi studujici sam doplnit piisluSny vyraz, slovni spojeni
nebo celé véty. Na webovych strankdch FEuropean Centre for Modern Languages of
the Council of Europe je k dispozici seznam autorskych nastrojli a aplikaci, které
umoziuji procvicovat psani pomoci m-learningu. Seznam zahrnuje Sirokou skalu
nastrojl, od myslenkovych map pres vytvareni prezentaci azZ po psani blogl a ce-
lych pribéht. PiestoZze ma dovednost psani ve vyuce odborného jazyka na vyso-
kych skolach pevné misto, doporucuje se s ohledem na nizkou hodinovou dotaci
procvic¢ovat tuto kompetenci v ramci rizeného samostudia, tedy mimo prezencni
vyuku.

Mluveni

Protoze pro vyuku ciziho jazyka je ve srovnani s odbornymi predméty charak-
teristicky vétsi podil bezprostredni socialni interakce, je vénovan rozvoji doved-
nosti monologického a dialogického ustniho projevu zvlastni zretel. Na rozdil od
ostatnich recovych dovednosti je mluveni kompetenci nejméné vhodnou k samo-
studiu, proto by se mélo intenzivné podporovat predevsim v prezencni fazi vyuky.
Za ucelem rozvijeni fecové produkce s vyuzitim m-learningu se nabizeji zejména
nasledujici aktivity:

e Mluveni na zakladé vizudlniho podnétu (grafy, statistiky, fotky, obrazky, kratka
videa)

¢ Internetové reSerSe zamérené na konkrétni tikol (prezentace vysledku, vyména
informaci)

¢ Reprodukce odborného textu

Béhem kooperacni faze vyuky probiha interakce idealné v tandemu ¢i mensi sku-
piné studujicich, aby byli vSichni tcastnici komunikacné aktivni. Digitalni tech-
nologie umoznuji podporu fecové produkce i v ramci fizeného samostudia, kdy
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studujici zaznamena monologicky projev pomoci nékteré k tomu urcené aplikace.
Zaznam lze poté vyuzit jako nastroj autoevaluace, coZ znamen3, Ze studujici sam
analyzuje svoji vyslovnost, plynulost projevu i pripadné lexikadlni a gramatické
chyby. Zarovenn miiZze zdznam nasdilet svému vyucujicimu, ktery mu poté poskyt-
ne zpétnou vazbu. Prikladem aplikace umoZnujici nahravani a sdileni mluveného

projevu je VoiceThread.

Tab. 1: Konkrétni scéndr tematického bloku s vyuZitim m-learningu

Studijni forma M-learning v rdmci hybridni vyuky Podporovana
jazykova
Subtéma Téma: Zadost o pracovni misto kompetence
Samostudium Procvi¢ovani slovni zasoby k danému tématu pomoci interaktivnich Slovni
cviceni na LearningApps.org apod. zasoba
Hledani pracovniho Najit na internetu vhodny inzerdt s nabidkou pracovniho mista Cteni
mista a elektronicky ho uloZit pro potteby vyuky.
Prezencni faze Ve dvojici nebo mensi skupiné vzajemné prezentovat a porovnat Mluveni
vybrané pracovni misto véetné pozadavk( na kandidata a nabidky ze
Inzerat prac. mista strany zaméstnavatele.
Slovni
Vybérové fizeni Pomoci nékteré z digitalnich Mindmap-aplikaci strukturovat zasoba
a vizualizovat jednotlivé faze a naleZitosti vybérového fizeni (prace
ve dvojici). Psani
Samostudium Resersi na internetu ziskat informace o podniku z vybraného Cteni
inzeratu a jeho produktd.
Zaméstnavatel Najit rozhlasovou nebo televizni reklamu na zminény produkt Poslech
a poslechnout si ji, pfipadné najit audio ¢i video prezentaci daného
podniku.
Prezencni faze Prezentovat vysledky internetové reserse, tj. nejdalezitéjsi data Mluveni
o podniku/zaméstnavateli (prace ve dvojici ¢i mensi skuping).
Zadost o pracovni Najit na internetu tipy pro vytvoreni Uspésné zadosti o pracovni Cteni
pozici misto.
Samostudium Pomoci pfislusné aplikace Bewerbungs-App, Cover Letter App
vytvorit aktraktivni a originalni Zadost o zaméstnani a zaslat ji Psani
Motivacni dopis, vyucujicimu ke kontrole, pfipadné vytvofit Zivotopis, napf. pomoci
Zivotopis Lebenslauf-App, CV App, Resume Help.
Prezencni fdaze Najit na internetu tipy pro Uspésny pracovni pohovor. Cteni
Pracovni pohovor Vyménit si s kolegou nalezené tipy a vytvofit seznam doporuceni Mluveni
pro Uspésny pracovni pohovor. Psani
Samostudium Podivat se na video k tématu pracovni pohovor (YouTube, Goethe Poslech
Pracovni pohovor Institut atd.), vypsat a formulovat nejdalezZitéjsi otazky. Psani
Prezencni faze Pomoci aplikace Kahoot! provéfit zvlddnuti tématu a relevantni Slovni
Shrnuti slovni zasoby. zasoba
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Konkrétni scénar v ramci hybridni vyuky

Vhodnou kombinaci vySe nastinénych nastroji m-learningu lze pro kazdé téma
ciziho, ekonomicky zaméreného jazyka sestavit takovy scénar vyuky, ktery rov-
nomérné podporuje jednotlivé Ffecové dovednosti a zaroven reflektuje pozadavky
hybridniho konceptu vyuky, rozdéleného na prezencni, tj. kooperativni fazi vyu-
ky a rizené samostudium. V nasledujici tabulce jsou prezentovany jednotlivé faze
vyuKky na téma Zadost o pracovni misto. U kazdé jednotlivé aktivity je uvedeno,
kterou konkrétni jazykovou kompetenci podporuje. Poslednim bodem scénare te-
matického bloku je testovaci faze, kterd provéruje, jak si studujici osvojili odborné
znalosti i slovni zasobu.

Tab. 2: Pfiklady vhodnych ICT ndstroji pro vyuku ekonomického jazyka na vysokych skoldch

Gramatika Slovni zasoba Platforma pro vytvareni Testovani
a sdileni digitalnich material
= DuolLingo = Memorize Now = LearningApps = Kahoot!
= Lingolia = Anki = Tes teach = Quizlet
= German Grammar Test* = Landigo = Nearpod = Hot Potatoes
= Grammar Test** = Dril = Padlet
Poslech Cteni Psani Mluveni Vyslovnost
= Juice = Mendeley = Lang-8 » Audacity = Forvo
= Tuneln = Learn German DW* * Mindmeister *VoiceThread | = Rhinospike
= Learn German DW* = Nachrichten leicht* = Prezi = Lingt
= Goethe Institut* =Business magazine** | = Google Docs
= British Council** (web British Council)

* pouze pro némcinu  ** pouze pro anglictinu

v

Zavér

Rozsifeni mobilnich digitalnich pristroji ptrinasi do vyuky odborného ciziho ja-
zyka na vysokych Skolach nové perspektivy, diky kterym se m-learning profiluje
jako ucinny nastroj pti akvizici produktivnich a receptivnich kompetenci, a to jak
v prezencni fazi vyuky, tak i v rdmci fizeného samostudia. Vyuziti smartphonu pti
vyuce ekonomického jazyka by se nemélo omezovat pouze na nastroje a aplikace
vhodné pro osvojovani slovni zasoby a procvicovani gramatiky, ale s ohledem na
rovnomeérny rozvoj vSech recovych dovednosti by mélo zahrnovat pestrou skalu
funkci a moznosti, které moderni mobilni piistroje pripojené k internetu nabize-
ji, v€etné autorskych webovych nastroji k vytvareni a sdileni online vyukovych
materiald.
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Students’ Attitudes to Cultural and Religious Diversity
and Changing Conditions on Labour Market and in
Education System

Postoje studentii ke kulturni a naboZenské rozmanitosti a
meénicim se podminkam na trhu prace a ve vzdélavacim systému

Hanne-Lore Bobakova, Krystyna Heinz

Abstract: The presented paper deals with the questionnaire survey conducted by means of the
Semantic Differential Method in the groups of students studying at School of Business Admin-
istration in Karving, Silesian University in Opava. The research focuses on students’ attitudes
towards some controversial aspects of the globalized society characterized by migration and
plurality trends. The evaluation of the respondents’ opinions is especially related to the areas
of religious and cultural diversity as well as the education system and its ability to adequately
react to the current changes. Students’ answers also show their attitudes to the ethnic diversity
at a potential workplace and focus on professional intercultural communication and problems
that might occur in it. The paper also involves a short comparison of selected responses in the
surveys conducted in 2016 and 2020.

Key words: globalization, attitudes, culture, diversity, religion, security, communication bar-
riers

Introduction

Globalization is related not only to economy, but to numerous areas of social
and cultural life. Nowadays, we can observe two different attitudes related to
diversity. The first one is founded on a strong valorisation of diversity, which is
a crucial value in various dimensions related to identity, model of convergence,
relationship with the adversary, and models of alternative societies. A decade ago,
diversity was perceived as a temporary phenomenon and was expected to give
way to conformity and group unity in the time perspective and proclaimed that
it was necessary to preserve the differences as they present the strength. How-
ever, currently, the attitudes are changing due to social phenomena like especially
migration. There are also various opinions related to the fact whether university
students are properly prepared for current economic and social changes and their
impact on labour market.

The article focuses on gathering data related to students’ attitudes to diversity and
its consequences applying the questionnaire survey based on the Method of the
Semantic Differential. Using the mentioned method allows the assessment of how
respondents perceive minds of various entities from a multi-dimensional point of
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view. It has been proved that the Semantic Differential scale is a useful method to
assess the dimensions of mind perception (Takahashi, Ban, Asada, 2016).

Nowadays, cultural diversity belongs to ardent topics, therefore numerous pub-
lications have focused on this topic in Europe and outside it. A lot of attention
is also devoted to the topic from the point of view of education, e.g. Apeltauer
(1996) deals with cultural diversity in terms of multilingualism. Another problem
related to cultural diversity acceptance is the goal of research conducted by other
researches (Dias, 1991; Bade, 2015; Egel a Colombo 2018).

However, a lot of differentiation and specification of research topics has been
observed in the last decade. In addition to highlighting the importance of cul-
tural diversity in higher education with reference to its sustainability (Maschwitz,
2018), linguistic and cultural diversity is also examined (Schiitte, 2006, 2018).
Psychological factors in assessing cultural diversity were addressed by Kenner
(2006) who explored cultural diversity from the perspective of the psychosocial
structure of personality, which allows to investigate the moral ability of judgment
and attitudes.

Discussions on cultural diversity take place in different forms and in different
ways. In today’s globalizing society, they affect the whole of European society and
have an impact on everyday reality. In principle, the study of cultural diversity
can be divided into the following areas:

¢ cultural management and co-operation management of corporate culture (Ur-
banova, Cermakova and Vostrovska, 2016; Maschwitz, 2018; Mense-Petermann,
2006),

¢ health care (Heuser, 2019),

e education (Seip, 2006; Egel, Colombo, 2018; Felcmanov4, 2018),

» workplace integration practices (Paufler, 2018; Bade, 2015, 2016),
e migration (Kazzazi, 2016).

The goal of the article is to analyse the respondents’ opinions related to the areas
of religious and cultural diversity as well as the education system and its ability
to adequately react to the current changes in the society, to identify the areas
that are omitted or underestimated in the syllabi of tertiary education institutions
and to incorporate the missing topics into them. Our intention is also to compare
our results to the results of the questionnaire survey that is being conducted at
a partner university in Slovakia.
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Methods

The presented paper deals with the questionnaire research conducted by means of
the Semantic Differential Method in the group of 145 students studying Tourism at
School of Business Administration in Karving, Silesian University in Opava in the
academic year 2019-20, submitting answers to all the questions included in the
questionnaire. The research focuses on students’ attitudes towards some contro-
versial aspects of the globalized society characterized by migration and plurality
trends (Vastatkova, Chval, 2018). The evaluation of the respondents’ opinions is
especially related to the areas of religious and cultural diversity as well as the
education system and its ability to adequately react to the current changes. The
acquired date will be analysed within the individual items of the questionnaire
and compared to the selected answers from the questionnaire survey conducted
in 2016. The data will be presented in the charts.

Data obtained from questionnaires can be analysed in several ways (Vastatkova,
Chval, 2018).

1. item-level response analysis,
2. analysis of responses based on global similarity assessment,

3. analysis of responses at the dimension level.

The first method is based on the creation of concept profiles, the second method
concerns the matrix of distance, and the third one is the location of terms in the
semantic space.

We are inclined to use the first method of data analysis, where the results in
the individual items of the questionnaire will be processed into numerical data
on the scale ranging from 1-7. The presented text will contain 11 graphs, each
corresponding to one semantic profile of the questionnaire.

Results and evaluation

1. Cultural and religious diversity is connected with
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Answering the question 1 about students’ attitude to cultural and religious diver-
sity, the majority of students’ answers are placed in the middle of the scale within
the scale positions 3-5, which shows that they are not able to determine their
position, but a number of students are inclined to see aspects enriching their life
in the scale position 5. At the same time scale positions 1 and 2 indicate that
danger connected with diversity is for them of less importance with the number
of respondents of 6 in 2 and 6 in the scale position 1, which shows that the
respondents are aware of changes taking place in the society and their attitude
to them is not negative.

2. Do you prefer the following statement:

Compassion and tolerance 11213 4 5 6 7 Compassion and tolerance
towards other ethnic groups toward other ethnic groups
are not important. are important.

3 14| 4|20 | 23 | 48 | 43
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In the answer related to compassion and tolerance students in the question 2
distinctly chose the right side of the offered spectrum stating that compassion
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and tolerance are very important for them - the number of 48 respondents in
scale position 6 and the number of 43 in the scale position 7 of the scale, which
represents about 62% answers. Only 7 students think that compassion and toler-
ance are not important at all in the scale position 1 and 2 and 20 students placed
their opinions in the middle of the spectrum. The obtained results have proved
that for the respondents compassion and tolerance toward other ethnic groups
are definitely important.

3. Do you tend to agree with the concept of

multicultural society as the 112 3 4 5 6 7 monocultural society as the
guaranty of security. guaranty of security.
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m7

The biggest number of students (about 40%) chose the scale position 4 in the
offered spectrum, which probably means that it is difficult for them to state their
opinions in this topic. Nevertheless, a bigger number of students agrees with the
concept of monocultural society, which is expressed in the right side of the spec-
trum with the numbers 17 in the scale position 5, 23 in the scale position 6 and
8 in the scale position 7. The left side of the spectrum is represented only by 9
answers in the scale position 2 and 4 respondents in the scale position 1.

4. Current problems in multicultural societies are related to religious radicalism
of ethnic minorities and their social status.
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In answers to question 4 students clearly stated that religious radicalism of ethnic
minorities was responsible for current problems in multicultural societies. The
left side of the spectrum is distinctly dominating with the numbers 49, which
represents about 34% responses, in the scale position 3, 41 in the scale position 2,
and even with 24 in the scale position 1, which strongly supports the mentioned
opinion. The right part of the scale shows very low numbers of 6 in the scale
position 5, 0 in the scale position 6, and only 2 in the scale position 7.

5. Does the education system prepare students for changing social and cultural
conditions in Europe?

| In an unsatisfactory way. 1 2 3 4 5 6 7 In a satisfactory way. |
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Answers to the following question 5 dealing with the preparation of the education
system for changing conditions in Europe showed diversified students’ opinions.
The biggest number of respondents decided for the scale position 3 (27 answers)
while the numbers of answers related to the scale positions 1 (23) and 2 (23)
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were relatively high. Only 6 answers appeared in the scale position 7 and there
were 10 answers in the scale position 6. It is necessary to conclude that more than
half of the respondents have reservations to the education system in connection
with the changing social and cultural conditions in Europe.

6. Does the education system prepare you for changing conditions on labour
market in terms of cooperating with people coming from different cultural back-
ground?

‘ In an unsatisfactory way. 1 2 3 4 5 6 7 In a satisfactory way. ‘
12 | 35 | 23 | 27 | 26 | 20
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Answers to the question 6 related to the significance of political, social and cul-
tural processes in Europe and their influence on students’ future jobs proved
that students were aware of the mentioned processes as students’ answers were
concentrated between the scale positions 2-5, with majority of students stating
not very good preparation for the new reality with the numbers 35 in the scale
position 2, and 23 in the scale position 3, and 27 in the scale position 4. Only one
third of students chose the right side of the spectrum with the lowest number of
2 students in the scale position 7.

7. Do you think that the current political, social and cultural processes in Europe
will influence your future job?
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Students’ answers to question 7 related to current political, social and cultural
processes in Europe and their impact on their future careers were concentrated
mainly in the right side of the spectrum showing the lowest numbers in the scale
positions 1 to 3. On the other hand, most answers appeared on the scale of 5
to 7, where they reached the number 102. In the middle between the two poles,
25 and 27 responses were recorded and only a few respondents express their
opinions that the current political, social and cultural processes in Europe will
not influence their future jobs.

8. Do you feel to be rather
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In answers to question 8, whether respondents feel more European, only two of
them chose a clear answer that they felt to be Europeans. There were 15 re-
sponses in the scale positions 1 to 3. About two thirds of respondents state they
feel rather to be Czechs, Slovaks, etc.) and 58 respondents clearly said that they
felt more comfortable to be referred to as Czechs and Slovaks. In the middle of
the scale, there were placed 20 answers.
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9. Ethnic diversity at a workplace

can cause frustration and 1 2 3 4 5 6| 7 may be fruitful since it can
lead to conflicts. bring new solutions to
problems.
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When asked about ethnic diversity in the workplace, most respondents (68) were
more inclined to believe that ethnic diversity could cause frustration and conflict.
44 respondents placed their answers in the middle of the spectrum while there
were 33 responses in the right side of the scale. The result seems to be surprising
as majority of students cannot have many experiences with the working environ-
ment, therefore their opinions may have been influenced by stereotypes.

10. Dealing with guests of other ethnic and religious groups (e.g. Roma, Muslims,
Buddhists, etc.)
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The respondents commented on the issue of cooperation with members of other
ethnic and religious groups (e.g. Roma, Muslims, Buddhists, etc.) in the workplace.
17 respondents believe that working with members of other ethnic and religious
groups makes work less attractive. 20 respondents decided for the scale position
2, 30 respondents for the scale position 3. Only 5 respondents find work with
members of other ethnic and religious groups more interesting, which gives evi-
dence that the respondents share the common opinion existing in the society.

11. Do you feel to be prepared for the current challenges of your future profession
in terms of working and dealing with individuals of other ethnic and religious
groups?

’ Definitely not. 1 2 3 4 5 6 7 Definitely yes. ‘
10 15 17 42 22 24 15
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When asked whether respondents felt ready for the current challenges of working
with different individuals and different ethnic and religious groups, 10 responded
that they definitely did not, 15 in the opposite scale position 7 stated they def-
initely did. In the scale position 2 there were 15 respondents and in the scale
position 3 there were 17 respondents. A total of 42 respondents placed their
answers in the middle of the spectrum, but a total of 61 respondents are ready
for the challenges. The presented answers may indicate that the respondents have
already attended courses related to intercultural communication including topics
as cultural values, acculturation, overcoming stereotypes and prejudice, etc.

Discussion

The following discussion will summarize the presented results and compare them
to selected questions from a similar survey conducted at the beginning of the
summer term 2015/2016 among 149 respondents.

Answering the questions in the first half of the questionnaire, respondents have
shown awareness related to current economic, social, and religion phenomena
occurring in the society. However, they are not able to state clearly, whether the
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ethnic diversity presents danger or enrichment in various aspects of life. Although,
on the other hand, they expressed their opinions that compassion and tolerance
with other ethnic groups were significant for them. They tend to perceive mono-
cultural society as a guaranty of security and in their views the problems related
to radicalism of ethnic minorities are responsible for current problems in mul-
ticultural societies. As far as education system is concerned, more than half of
the respondents have reservations to the education system in connection with the
changing social and cultural conditions in Europe and majority of students state
not very good preparedness for the new reality.

In most of the answers related to the second half of the questionnaire, respon-
dents were convinced that their future careers would be influenced by the current
political, social and cultural processes in Europe. When evaluating the question
whether respondents feel more Europeans or Czechs, Slovaks, etc., they showed
greater belonging to the concept of “national” rather than “European.” It was clear
that a kind of tension occurred between the “national” and the “global”. The global
phenomenon seems to be overshadowed by the national phenomenon. In terms
of ethnic diversity, the global phenomenon again encountered the phenomenon
of the national identity. The results of the survey showed that respondents were
more inclined to believe that ethnic diversity in the workplace could cause frus-
tration and conflict, as their answers were on this side of the scale. Therefore, it
could not be shown that ethnic diversity in the workplace was considered bene-
ficial for respondents at the time of the research. Therefore, there has been some
sort of hesitancy, or unconvinced and indecisive attitude to the view of the bene-
fits of ethnic diversity in the workplace, or that ethnic diversity in the workplace
can lead to conflict. Also, questions related to the fact whether respondents feel
ready for the current challenges of working with different individuals and differ-
ent ethnic and religious groups showed that they were not convinced that they
would be prepared or unprepared to work with people from different cultures
and religious preferences.

The above listed findings can be compared to a similar survey conducted at the
beginning of the summer term 2015/2016 among 149 (a similar number of re-
spondents to the current survey) students of School of Business Administration
in Karvina, Silesian University in Opava, but only 7 questions of the mentioned
questionnaire were identical with the current survey.

In the answers to question 1 about students’ attitudes to cultural and religious
diversity, the situation was similar to the current one as majority of answers were
placed in the middle of the scale within the scale positions 3-5.

In the responses related to questions 2 about compassion and tolerance students
in the previous survey stated that compassion and tolerance were very important
for them, which corresponds with the results of the current research.
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Question 3 about monocultural and multicultural society was answered in the
similar way as in the previous research with a slightly more respondents stating
that a monocultural society is the only guarantee of security.

Answers to question 4 in both surveys clearly state that religious radicalism of
ethnic minorities is responsible for current problems in multicultural societies
with the left side of the spectrum distinctly dominating.

Question 5 focused on the preparedness of the education system for changing
conditions on labour market showing students’ diversified opinions with the incli-
nation towards the left side of the spectrum, which indicates the fact that in both
cases respondents have strong reservations to the education system in connection
with the changing social and cultural conditions in Europe.

Responses to question 6 also show similar results. Students in both surveys de-
clare that preparedness of the education system for changing conditions on labour
market showed diversified students’ opinions but with reservations to the educa-
tion system in connection with the changing conditions on labour market.

Question number 7 was aimed at the problem of the national identity (Czechs,
Slovaks, Europeans, etc.) where in both surveys majority of students are convinced
that they rather belong to the Czech or Slovak nation than to the Europeans.

Concluding the comparison of two mentioned surveys, it is possible to state that
the answers in the selected comparable 7 questions of the questionnaire have
proved that students’ responses in both surveys show similar trends, i.e. they
are almost identical with the exception of question 3 where students presented
a more radical opinion related to the danger connected with multicultural soci-
eties indicating a shift in attitudes.

Conclusion

Cultural diversity determines today’s globalizing societies from different perspec-
tives, including employers’ needs, preparedness of school leavers, the broader de-
mographic context in terms of employability and the labour market, management
and human resources development, sustainable education, etc. which should be
addressed in further research surveys.

After the evaluation of the questionnaire survey, it can be stated that the respon-
dents were not able to state clear answers to some questions, probably due to the
shortage of experience in the area. Therefore, for example they hesitated whether
ethnic diversity presented danger or enrichment in various aspects of life, but at
the same time, they expressed their opinions that compassion and tolerance with
other ethnic groups were important for them.
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The results of the survey showed that respondents were more inclined to believe
that ethnic diversity in the workplace could cause frustration and conflict and they
preferred to be referred to as Czech and Slovaks rather than the European citizens.

As far as the education system is concerned, more than half of the respondents
have reservations to the education system in connection with the changing social
and cultural conditions in Europe and labour market.

The article also involved a short comparison of selected responses in the surveys
conducted in 2016 and 2020. The results show very similar trends, only students’
opinions related to multicultural societies in 2020 present a more radical opinion
related to the danger connected with them.

In our research we wanted to point out that the increasing global heterogeneity
in societies posed many challenges for the national community and the globaliz-
ing world, education being one of them. The readiness of the education system
to meet the challenges of the 21st century is one of the priorities that should
be reflected in the university curricula so that university graduates are prepared
for today’s world. The presented survey is planned to be continued in the future
by comparison of Czech and Slovak students’ attitudes at two tertiary education
institutions.
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Analyza poti‘eb studentii odborného francouzského
jazyka v pripravé na pracovni staze ve Francii

Needs analysis of students of French for specific purposes in
preparation for work mobility in France

Hana Delalande

Abstrakt: V ptispévku je predstaven kontext diserta¢niho vyzkumu, jehoZ cilem je zmapovat
napli pracovnich stazi ¢eskych a slovenskych studentti ve francouzskych institucich verej-
né spravy, identifikovat komunikacni situace, do kterych se studenti béhem stazi dostavaji,
a definovat tlohy, které musi feSit. Na zdkladé rozhovori se studenty francouzsko-ceského
studijniho programu ESF MU Verejna sprava (Administration publique) bezprostredné po
ukonceni pracovni staze byly v ramci pilotniho vyzkumu v roce 2018 identifikovany proble-
matické situace a okruhy a analyzovany z hlediska potreb chybéjicich v predchazejici ptipravé.
V zavéru prispévku jsou prezentovany moznosti zefektivnéni pripravy na staZe a dalsi kroky
diserta¢niho vyzkumu.

Kli¢ova slova: analyza poti‘eb, komunikacni situace, odborny francouzsky jazyk, pracovni sta-
Ze, rozhovory

Abstract: The article treats context of a doctoral research whose goal is to gather information
on the content of internships of Czech and Slovak students in French public administration
institutions, to identify communication situations the students get into and the tasks they
have to complete. A pilot research based on interviews with the sample of students of the
French-Czech study program Public administration (Administration publique) of the Faculty
of Economy and Administration that were carried out shortly after the end of the internships
in 2018 and problematic situations and topics were identified and analyzed in the view of
elements missing in the preparation prior to departure. At the end of article, possibilities of
improvement of preparation of the students before their departure and the next steps of the
doctoral research are discussed.

Key words: communication situations, French for specific purposes, internships, interviews,
needs analysis

1 Uvod

Jiz od doby komunika¢niho pristupu plni vyucujici cizich jazykl roli téch, kteri
analyzuji potieby jazykového vzdélavani studentli a vyuku ptizplsobuje vysled-
kiim téchto analyz na zakladé strategii uceni, cilii a potieb studentd (Richards &
Rodgers, 2014, s. 99), coz v kontextu vyuky odborného, resp. ekonomického ciziho
jazyka na vysokych Skolach plati dvojnasob. Aby vyuka mohla byt efektivni, je
tieba se soustredit na to, co absolventi v pracovnim prostiedi konkrétné potte-
buji, do jakych situaci se dostavaji ve formalni i neformalni komunikaci, at uz
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s kolegy nebo se zakazniky. Pfimé propojeni univerzitniho vzdélavani a trhu prace
a hledani konkrétnich vzdélavacich potieb studentl na zakladé jejich zkuSenosti
z pracovniho prostiedi zdlraziuji taktéz odborné studie z poslednich let (Dvo-
takova, 2018; Pégaz-Paquet, 2016; Trofin, 2018). Pro zvySeni efektivity vyuky je
vhodné se pii pouzivani jazyka ve tiidé co nejvice priblizit tomu, jak budou stu-
denti jednou sami cizi jazyk v praxi pouZivat. Tuto realitu je moZné zmapovat na
zakladé vyzkumného Setreni, a to napriklad zkoumanim pouzivani cilového jazyka
absolventy nebo zkoumanim zkusSenosti studenti béhem pracovnich stazi. V tomto
¢lanku se tedy budu zabyvat problematikou pfipravy na pracovni staZe cCeskych ¢i
slovenskych studentli do francouzského pracovniho prostredi.

2 Prehled dosavadniho poznani

Termin odborny jazyk oznacuje ,systém jazykovych prostredki, jejichz vybér
a usporadani slouzi k ustni nebo pisemné komunikaci odborného obsahu védec-
kého, technického ¢i jiného“ (Hendrich, 1988, s. 119). Odbornym jazykem tedy
rozumime soubor vSech jazykovych prostiedkd, které se v daném oboru pouzivaji.
Ve francouzském jazyce existuji pro odbornou francouzstinu terminy jako francais
de spécialité, francais spécialisé, frangais professionnel nebo frangais sur objectif
spécifique (FOS). Prvni tfi terminy lze chapat jako ekvivalentni vyrazy odpovidajici
ceskému pojmu odborny (francouzsky) jazyk: diiraz je kladen na odbornost (fran-
couzsky jazyk pro lékare, pravnicka francouzstina apod.) nebo na odvétvi (turis-
mus, hotelnictvi, bankovnictvi, obchod, diplomacie apod.), zatimco terminfrangais
sur objectif spécifique, Cesky francouzstina pro specifické ucely, 1ze povazovat za
pojem obecny a nadfazeny, protoZe specifickym tucelem nemusi byt nutné dosa-
zeni odbornosti v urcitém védnim oboru (Carras et al.,, 2007, s. 18-20; Mangiante
& Parpette, 2004, s. 16-17).

Co se tyce francouzstiny pro specifické ucely (FOS), ta je dle Mangianta a Parpette-
ové (2004) jednoznacné definovdna na zdkladé poptavky. Autofi nabizeji schéma
0 péti etapach: 1) poptavka po jazykovém vzdélavani, 2) analyza potieb, 3) sbér
dat, 4) analyza dat a 5) tvorba didaktickych aktivit. Casto jde o kratkodobé vzdé-
lavani s obsahem, ktery ucitel neovlada a pri pripravé vzdélavacich aktivit je tireba
spolupracovat s aktéry z daného odvétvi.

Cilova skupina odborné francouzstiny je oproti FOS $irsi. Vyuka odborného jazyka
neni pripravovana na zakladé néjakého presného zadani ¢i poptavky jako u FOS,
ale je pripravovana pro potieby studentl s ne Uplné jasnym, spiSe hypotetickym
Ucelem. A pravé odbornym jazykem a jeho vyukou na vysoké skole ekonomického
zaméieni se budu zabyvat ve své diserta¢ni praci. Studenti obchodni francouzstiny
se vzdélavaji v ekonomickych predmétech v rodném jazyce a zaroveii se uci od-
bornému obchodnimu jazyku, aby ho mohli v budouci profesi pouzivat, ve styku
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s francouzskymi protéjsky nebo pfi praci ve francouzskych nebo jinych mezina-
rodnich firmach.

Ve své disertacni praci vychazim z jiz uskuteénénych vyzkum, ve kterych jsou
zkoumany zkusSenosti studenti ¢i absolventli v praxi a které se otazkou efektivni
pripravy na budouci praci studentl zabyvaji (Kovarova, 2014; Myles, 2009; Nikye-
ma & Henry, 2009; Peyrard-Zumbihl, 2004). VétSina autori se zabyva studenty ci
absolventy, jejichz cilovym jazykem je odborna anglictina. Mylesova (2009) ana-
lyzovala zkuSenosti ¢inskych studenti v Kanadé, ktefi béhem studii absolvovali
Sestnactimési¢ni pracovni stdZz. Vyzkumnice se zaméftila na situace, které byly pro
studenty v daném pracovnim prostiedi problematické a na jejichz zakladé navrhla
konkrétni doporuceni toho, co by do vyuky odborného jazyka mélo byt zatrazeno.
Podobné, ovsem rozsahlejsi projekty byly realizovany francouzskymi technickymi
univerzitami a zahrani¢nimi firmami ze sedmi evropskych zemi® v tzv. Projektu
Valeurtech (Nikyema & Henry, 2009) a v ramci diserta¢niho vyzkumu na univer-
zité v Nantes (Peyrard-Zumbihl, 2004). Autofi na zakladé vyzkumi pro studenty
francouzskych technickych univerzit navrhli vzdélavaci moduly vyuéované v ang-
lictiné, tzv. pripravu na mezinarodni pracovni mobilitu. Do modulu byly zapraco-
vany nejen konkrétni zkusenosti stazistii, ale také ocekavani a pozadavky ze strany
zahrani¢nich poskytovateld stazi.

Vyzkum, ktery se specializoval na francouzské pracovni prostredi, byl uskutecnén
v Ceské republice v roce 2013 jako soucast projektu Interkulturni dimenze v pod-
nikové kulture nadndrodnich firem - komparativni studie. Do projektu byli zapojeni
studenti VSE v Praze, francouzské nadnarodni i mensi a stiedni podniky se sidlem
v CR, pti¢emz se zjistovaly interkulturni rozdily v ¥izeni spole¢nosti a v chovani
zaméstnanci. Na zékladé vysledk vyzkumu pak vyzkumnici z VSE reflektovali
metody a techniky rozvoje interkulturni komunikaéni kompetence ve vyuce odbor-
ného francouzského jazyka. Konkrétnim vystupem pak byly didaktické materialy,
napt. piipadové studie? ¢i globélni simulace® (Kovarova, 2014; Dvorakova, 2018).

1 Belgie, Finsko, Portugalsko, Rumunsko, Recko, Slovinsko a Spojené kralovstvi.

Z 7Zde uvadim dva priklady pripadové studie, které Kovarova vypracovala: ,Vitdme vas, nova vedouci,
v pobocce francouzské firmy v Praze“ nebo ,Pracuji v PariZi, jak to prezit?“ Na zakladé zadani urcitého
interkulturniho problému nebo konfliktu student analyzuje danou situaci, odpovida na otazky a vypraco-
vava zadané ukoly.

3 Vefr. jazyce simulation globale (Yaiche, 1996): na zakladé podrobného zadani redlné situace si studenti
rozdéli role a resi konkrétni tkoly. Napt- planuji a realizuji expanzi spole¢nosti, ve které pracuji. Nabiraji
nové zameéstnance, zafizuji nové kanceldre a definuji projekty, na kterych bude nova divize spolecnosti
pracovat. Studenti béhem téchto aktivit prokazuji znalosti interkulturnich rozdili v fizeni spolecnosti
a chovani zaméstnanct.
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3 Metodologie

Cilem disertacniho vyzkumu, ze kterého ptedklddany prispévek vychazi, je zma-
povat naplil pracovnich stazi ceskych a slovenskych studentd ve francouzskych
institucich, identifikovat komunikacni situace, do kterych se studenti béhem sta-
zi dostavaji, a definovat tlohy, které musi fesit. Za tcelem ovéreni vyzkumného
nastroje a metodologického postupu byl v roce 2018 realizovan predvyzkum, je-
hoz vysledky a zjisténi budou piredstaveny v nasledujicich kapitolach. Problema-
tické situace zde budou analyzovany z hlediska komunikacnich potieb chybéjicich
v predchazejici pripravé.

Design pilotniho vyzkumu byl kvalitativni a vychazel ze zakotvené teorie (Groun-
ded theory method), ktera je zaloZena na zakotveni teorie v datech, ktera byla
béhem vyzkumu ziskadna (Corbin & Strauss, 2015, s. 14). Hlavnim nastrojem sbéru
dat byl polostrukturovany rozhovor.

Vyzkumny vzorek predvyzkumu tvorili studenti navazujictho magisterského pro-
gramu Verejna sprava (Administration publique) na Ekonomicko-spravni fa-
kulté Masarykovy univerzity, nazyvany také MFTAP (Master franco-tchéque
d’Administration publique), ktery vznikl v roce 1999 spolupraci Masarykovy uni-
verzity a francouzské Université de Rennes 1. Studenti tohoto programu béhem
meésicéni pracovni staz v institucich verejné spravy. Vedle staze ve Francii pred
odjezdem do Rennes jiZ absolvovali mési¢ni staz v instituci ceské verejné spravy.
Pilotni vyzkum byl realizovan v prosinci 2018, tj. jeden tyden po ukonceni pracov-
ni stZe a zucastnilo se 12 studenti Ceské a slovenské narodnosti (z celkového po-
¢tu 13 studentl dané studijni skupiny). Ve ¢tyfech pripadech studenti rozhovory
absolvovali ve dvojicich (mluvil vZdy jeden student, druhy byl rozhovoru pritomen
a poslouchal vypovéd kolegy ¢i kolegyné, poté se vymeénili), zbylé 4 rozhovory
byly nahrany individualné. Délka rozhovori byla v trvani od 10 do 38 minut.

Témata, kterd byla pro rozhovor ptipravena a systematicky rozhovory prolinala,
byla napli stdZe, komunikac¢ni situace (formadlni i neformadln{) a obtiZné situace ¢i
prekvapivé momenty, resp. (ne)dostatecnost pripravy na né. Pokud studenti chtéli,
mohli se navic volné vyjadrit k jakymkoliv aspektlim staze. Rozhovory, které byly
se svolenim ucastnikd vyzkumu nahravany na diktafon, byly pozdéji transkribova-
ny a analyzovany metodou tuzka papir ve fazich, které jsou pro zakotvenou teorii
obvyklé: tvorba koncepti pii otevieném kédovani, hledani teoretickych vztaht
mezi kategoriemi a volba tstiedniho konceptu (Riha¢ek & Hytych, 2013, s. 47).
Na zakladé zjisténi z pilotniho Setfeni byla mirné upravena metodologie pro hlavni
cast disertacniho vyzkumu, ktery probihal v roce 2019, a ktery bude v nasleduji-
cich kapitolach také zminén.
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4 VysledKky a jejich interpretace

Na zacatku rozhovoru jsem zjiStovala identifikacni charakteristiky kazdého stu-
denta. Co se profilu tyce, jednalo se tedy o studenty ndasledného francouzsko-
-Ceského magisterského programu Vefejna sprava. Studenti byli do studia prijati
na zakladé prijimaci zkousky z verejné ekonomie, verejnych financi, vSeobecného
prehledu a znalosti francouzského jazyka, pricemz byla pozadovana minimalni ja-
zykova uroven B2. Studenti byli ve véku 23 az 25 let, aZ na jednu vyjimku méli
vSichni predchozi zkusenost ze studijniho pobytu v zahranici, ve dvou piipadech
méli studenti dokonce zkuSenost z pracovni staZe ve Franci a Belgii.

4.1 Obsah stazi

Studenti vykonavali staZe v rliznych institucich francouzské verejné spravy, s po-
meérné Sirokym zamérenim: od mezinarodnich oddéleni univerzit, pies prefekturu,
neziskové organizace, po oddéleni banky, kterd méla za ukol poskytovat uvéry
a puj¢ky pro Uzemni samospravni celky. Pro organizace to, aZ na jeden pripad,
nebyl prvni kontakt s ¢eskym stazistou vyslanym univerzitou. Studenty na staze
umistovala francouzska univerzita. Studenti v piredchozim semestru studia vypra-
covali Zivotopis a motivacni dopis a vyplnovali Zadosti o umisténi na staz, ve kte-
rych méli prilezitost vyjadrit vlastni preference, zavérecné rozhodnuti ale zlistalo
v gesci francouzské strany.

Co do obsahu staze, studenti se zminovali o Siroké S$kdle témat a aktivit, které
mohou odpovidat rozmanitosti instituci, ve kterych studenti pobyvali. Na starosti
méli napt. organizaci kulturnich udalosti, organizaci zahrani¢nich pracovnich stazi
pro francouzské stredoskoldky, rGzné administrativni ukoly, zadavani udaji do
databazi, ale také vysoce odborné tkony jako napt. finan¢ni analyzu izemnich sa-
mospravnich celkd a praci s rozpoctem a Ucetnimi vykazy. Vedle toho se studenti
ucastnili schizi, workshoptli a konferenci, v nékolika pripadech na nich aktivné
vystupovali ¢i workshopy sami pripravovali a moderovali. Nékteii studenti také
ptipravovali a zverejiiovali ¢lanky na socidlnich sitich, ve kterych se zminovali
o zajimavostech z Ceské republiky a o francouzsko-¢eskych vztazich.

Vsichni studenti méli v prvni fazi stize za kol si prostudovat dokumentaci o dané
instituci verejné spravy a o ukonech, kterymi se instituce zabyvala. Vedouci stazi
tuto fazi, kterd ve vétSiné pripadi trvala v fadu nékolika dni ¢i jednoho tydne,
povazovali za nezbytnou pro to, aby bylo studentim umoznéno vykonavat vlast-
ni, samostatnou praci. K dispozici méli fadu odbornych textl, jako napt. zakony,
vyrocni zpravy ale také ,rapporty", tj. zavérecné zpravy ze stazi predchozich stu-
dentl stejného studijniho programu.

10

V jednom pripadé student vlastni staz popsal jako ,pozorovaci“ (stage d’observa-
tion), kterou povazoval za znac¢né pasivni, nebot faze studia odborné dokumentace
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trvala po celou dobu staze a student, na rozdil od ostatnich kolegli, samostatné
ukoly ¢i vlastni program staZe nedostal. Dany student pfi rozhovoru svou zku-
Senost srovnaval s naplni stazi ostatnich studenti oboru. Studenti celého rocni-
ku totiz na staz vyjizdéji ve stejném terminu do stejného mésta, jsou ubytovani
na stejnych univerzitnich koleji, ackoliv stdZe vykonavaji kazdy v jiné instituci.
Studenti se po celou dobu pobytu ve Francii setkavaji, o zkuSenostech ze stazi
diskutuji, je tedy mozné, Ze student svou napln staze v disledku srovnavani s ko-
legy hodnotil az prili§ negativng, tak jako S6*: ,...nic, ja jsem prosté jenom sedél
v kanclu cekal, ¢ekal, az mé vedouci vezme nékam, nékam na réunion, kde jsem
niemu nerozumél, takze. Nic jsem tam nedélal, fakt viibec nic" TentyZ student
ale dale v rozhovoru popisoval, jak v druhé poloviné stadZe pri praci na zavérec-
né zpravé délal rozhovory s kolegy z ostatnich oddéleni a pracoval na uceleném
popisu a analyze fungovani dané instituce.

4.2 Formalni i neformalni komunikacni situace

Studenti se dostavali do Cetnych komunikacnich situaci, a to jak formalnich, tak
neformadlnich. Studenti méli na vSech pracovistich k dispozici vlastni pracovni mis-
to s pocitacem a emailovou adresou, kterou ve své praci pouzivali. Byli v pisem-
ném kontaktu s vedoucim staze a s kolegy z dané francouzské instituce, ale také
s partnerskymi institucemi a verejnosti. Komunikace byla taktéz ustni, a to jak
s vedoucim staZe a kolegy na pracovisti, tak i telefonicky s francouzskymi i zahra-
ni¢nimi partnerskymi institucemi i verejnosti.

Pokud jde o neformalni komunikaci, studenti se s vedoucim staze a kolegy nejcas-
téji setkavali béhem prestavek na kavu ¢i na obéd. Ve francouzském pracovnim
prostiedi je ,pause café“ v mnoha organizacich a institucich povazovana za for-
malni neformalni ptilezitost pro komunikaci spolupracovniki a udrzovani dobrych
mezilidskych vztahii na pracovisti, protoZe je Casto organizovana v pravidelnych
intervalech. Studenti maji béhem téchto neformalnich situaci prilezitost setkat se
i s kolegy ze vzdalenéjSich kancelari, predstavit se jako kolega stazista, ale také
kolega stazista ze zahranic¢i. Studenti ve vyzkumnych rozhovorech uvadéli, ze se
mezi tématy neformdlni konverzace s kolegy objevovalo: studium, rodina, cesto-
vani, narodni svatky, kultura, naboZenstvi, historie Ceské republiky nebo Cesko-
slovenska a ekonomické souvislosti historickych udalosti, aktualni politické déni
nebo interkulturni rozdily mezi Francii a Ceskou republikou v riznych aspektech
kazdodenniho Zivota.

4V ukazkach pouzivam zkratky S1, S2, atp. jako student/ka 1, student/ka 2.

144 Studie



4.3 Problematické situace

Mezi situace a aspekty staze, které studenti sami oznacovali za problematické,
patii nedostatecna odbornost a znalost odborné slovni zasoby v konkrétni spe-
cializaci, coz byl pripad zejména studentli na vysoce specializovanych pracovis-
tich. Studenti dale upozoriiovali na neschopnost pohotové reagovat v konverzaci
a vyjadrit se k urcitému tématu z divodu nedostatecné slovni zasoby, znalosti
a vSeobecného kulturniho a historického prehledu, ale i ndvyku na toto téma ply-
nule konverzovat, jak popisuje S1: ,Jako ¢lovék najednou neni schopny to predat,
protoZe tu slovni zdsobu nemd, ani néjak nevi, jak to v hlavé poskladat” Stejna
studentka S1 se také o dalsim problematickém aspektu: ,Na zacatku bylo nej-
horsi, kdyZ se mé ptali na Ceskou republiku, protoZe jsem zjistila, Ze tieba v ty
francouzstiné popsat néjaky historicky vyvoj a pro¢ se rozpadlo Ceskoslovensko,
tak to teda nebylo Uplné jednoduchy. Je zajimavé, Ze studenti zminovali situace,
predevsim neformalni, kdy méli francouzskym kolegim pribliZit urcité momenty
z historie Ceskoslovenska ¢ Ceské republiky (napt. srpen 1968, listopad 1989,
rozpad Ceskoslovenska v roce 1993 a ekonomicky vyvoj Ceské republiky po roce
1993 a vstupu do Evropské unie), ale nebyli schopni se k danému tématu vyja-
drit, i kdyZ sami tvrdi, Ze urcité znalosti o danych tématech maji. V ptipravé na
staz ve francouzském jazyce se vétSinou okruhy z ceské a Ceskoslovenské historie
neprobiraji, nebo pouze okrajové.

Studenti také upozormnovali na vlastni neschopnost samostatné pracovat nebo
efektivné spolupracovat s ostatnimi kolegy z pracovniho tymu. Dle vlastnich slov
méli potiz najit rovnovahu mezi tim, aby mohli pracovat sami, na zakladé vlastni
kreativity, ale zaroven se ujistili, Ze stale spliuji ptivodni zadani ukolu. I kdyz dle
studentd francouzsti vedouci stazi zdliraznovali, Ze jsou studentiim k dispozici pro
pripadné konzultace a dotazy, studenti se obavali, aby vedouci neoslovovali prilis
Casto a neplisobili nesamostatnym dojmem, jako v pripadé S3: ,Ta autonomie byla
neprijemnd, no, ja jsem to pochopil po svém, snazil jsem se na to prijit sam, aniz
bych se na to ptal kolegyni, aby mi s tim pomohly. A to mi potom bylo ¢asto
vycitané, Ze jsem k néfemu dospél, nezeptal se na nazor a zkousSel jsem to reSit

«

sam.

4.4 Nedorozuméni

Studenti taktéZ pocitovali poc¢ate¢ni nedlvéru ze strany vedoucich a kolegii, a to
zejména v prvni fazi, kdy méli studovat velké mnoZzstvi materiald o dané instituci,
jejich pravomocech a bézné agendé. Pro mnohé francouzské kolegy to byla prvni
prilezitost setkat se na pracovisti s osobou z Ceské republiky. S5 ¥ika: ,Francouz-
ska stazistka mi pak rikala, Ze kdyZ se dozvédéla, Ze bude pracovat s Ceskou,
fikala si, jak se s ni domluvim, o ¢em si budeme povidat? To pieci viibec neptjde.”
Spoluprace s francouzskymi kolegy prinasela taktéz v nékterych piipadech piikla-
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dy neporozumeéni, jako v pripadé nevhodného vtipkovani studenta S3: ,Stala se
jednou situace, Ze jsem to pirehnal. KdyZ si ze mé délali srandu, tak jsem to viibec
nevnimal negativné. Ale jednou se mi stalo, Ze kdyZ jsem si udélal z nékoho, z kon-
krétni osoby srandu, tak to brali jako urazku. Vlastné toto mé u téch Francouzi
dost ptekvapilo, Ze je treba si dat pozor na to, co rikate.” Dale si studenti nebyli
jisti pti vybéru vhodného pozdravu a vhodného tématu konverzace, jako napt. S8:
,Co bylo tézky, to bylo to podavani rukou nebo bises/polibek na tvar a to, Ze clovek
nevi, co ma rikat, o ¢em mluvit“ Kulturni a spolecenské zvyklosti cilové zemé se
sice v pripravnych kurzech obvykle probiraji, ale soucasti krokl od teorie k praxi
byvaji i tyto zminéné nejistoty.

4.5 Ocekavani a prozivani staze

Studenti se taktéz zminili, Ze plivodné ocekavali znacné rozdilnou napln staze.
Méli rozdilné predstavy, zalozené piredevSim na vypravéni studenti predchoziho
ro¢niku a jejich zkuSenostech. V téchto pripadech prozivali pocity zklamani, jako
S6: ,Jsem z té staZe zklamany. Védél jsem, Ze loniska studentka byla v mé organi-
zace velice spokojend, délala tam strasné moc véci, bylo to rtiznorody. TakZe jsem
se strasneé tésil, Ze budu mit néco podobného, pak to bylo zas Uplny opak® Student
si pak, ve srovnani se spoluzaky, piipadal velice zbytecny: ,Hodné tézky bylo, ze
jsem tam nic nedélal. Ja jsem vlastné védél, Ze tam nic neptindsim, té organizaci, to
mé teda hrozné mrzelo. Kazdy rano, kdyz jsem tam jel, tak se mi strasné nechtélo.
Védél jsem, Ze tam budu sedm hodin sedét a cekat, az budu moc jit domi.” Jini
studenti méli naopak pocit velkého tlaku a zdalo se jim, Ze jsou praci zavaleni, S9:
»Nejslozitéjsi bylo hodné Uikolli nardz. Strasné moc rtznych tkold, v riznych ¢aso-
vych tusecich, obcas tézko zkloubitelnych. Ja jsem stresaf, bylo to na zacatku dost
stresujici, pro mé*“ Studentka méla za kol odpovidat na dotazy obci na legislativni
zmény. , Treba odpovédi na ty otazky z obci, na to byla pétidenni lhtita, kdyz jsem
ctvrty den nevédéla, co s tim, tak jsem se chodila ptat téch ostatnich. Vedouci
i jeho podrizena toho méli hodné a negativum bylo, Ze kdyz to nestihali, tak to na
nas, nechci tict, hazeli, ale hodné véci na nas delegovali.“ TatdZ studentka pozdéji
zdalo jako nejleh¢i, nejzadbavnéjsi. To byly pravé ty arrétés. Ja jsem je nesnaSela,
nechépala jsem tu strukturu, vSechny mély jiny ptilohy, ale pak jsem pochopila
ten postup, kazdy byl jinej, bylo to obcas docela zabavny, to mé bavilo.“ Na téchto
zkuSenostech je mozné ilustrovat riizné prozivani slozitych situaci béhem stazi
a razné strategie, jak se s danou situaci vyrovnat, tzv. copingové strategie (viz
Anderson, 1994). Zatimco néktefi studenti voli strategii participace a aktivniho
postaveni se problému, role jinych studentd muze byt pasivni, pfipominajici stra-
tegii ,time-serving*, tedy jakéhosi ,prezivani“

Studenti také pozitivné hodnotili pristup francouzskych kolegt. Hierarchie se jim
zdala pouze formalni, nebot’ necitili rozdily v chovani kolegli viici ¢eskym stazis-
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tlm, francouzskym stazistiim a jinym koleglim a spolupracovnikiim. Dale ocenova-
li radost francouzskych kolegii z prace a zapaleni pro véc, coz v ceském pracovnim
prostiedi zatim v takové mife nepoznali.

5 Diskuze

V této Casti bych se rada zamyslela nad tim, co by se dalo ve vyuce odborné fran-
couzstiny upravit a jak efektivnéji studenty pripravit na budouci praci. Z analyzy
dat je patrné, Ze obsah stazi je tak Siroky s paletou riznych tkold, Ze neni v silich
vyucujiciho reagovat na vSechny podnéty. Je vSak mozné, aby vyucujici na zakladé
vySe uvedené analyzy potreb studentl béhem stazi vybral alespon dvé nebo tfi
rozdilné instituce a pripravil praktické tkoly, jako napt. simulace reSeni zvoleného
problému.

ProtoZe vsichni studenti béhem stazi pravidelné pisemné komunikovali s riznymi
korespondenty, zaclenéni témat obchodni korespondence se rovnéz zda byt na
misté. Vyucujici miliZe se studenty pracovat na jazykovych obratech, které jsou pro
pisemny projev vhodné, a na zvlasStnostech, které jsou pro obchodni styk obvyklé.
Studenti se tak budou v praxi méné soustiedit na formalni nedostatky a typické
obraty, které si ve vyuce jiZ osvojili, ale zaméf{ se na strukturu a obraty specifické
pro misto vykonu staze. Jinak je tfeba odpovédét na oficialni pozadavky obci a ji-
nak bude formulovana pozvanka na setkdni Erasmus studentl. Prakticky nacvik
pisemné prace dle francouzskych norem (analyza, syntéza) se bude studentim
hodit také pri pripravé prezentaci, workshopd, ale i zavérecné zpravy, kterou stu-
denti po skonceni stdZe obhajuji pred komisi.

Dle vypovédi studentl nelze predem ovlivnit, zda se dostanou na pozorovaci staz
nebo na staz velmi praktickou a naro¢nou na pocet ukold. Vyucujici francouzského
jazyka ale se studenty muze nacvicovat priklady vyjednavani a diplomatického
postupu. Studenti by si tak mohli vyzkouSet nebo nacvicit komunikacn{ situace, ve
kterych si chtéji o dané véci promluvit s vedoucim. Mohou se naucit vyjednat si
jiné pracovni podminky, a to v obou (extrémnich) pripadech, tedy kdyZ se student
na pasivni stazi bude chtit domluvit na konkrétni a praktické tukoly, nebo naopak
zdvorile a efektivné vysvétlit, Ze nebude schopen pracovat v tak rychlém tempu,
zavalen ukoly, které jsou pro néj naroc¢né.

Vyucujici odborné francouzstiny mulize se studenty taktéZz nacvicovat neformalni
konverzaci na rlizna témata, nejen na ta, kterymi si je student jisty, ale i zajmové
vzdalené oblasti. Studenti programu MFTAP se v prvnim semestru studia vénuji
ptipravé Zzivotopisu, motivacniho dopisu a rozvoji komunika¢ni dovednosti, ale
zameéiuji se vyhradné na redlie spojené s Francii. AvSak jak se jiZ piSe v ucebnici
Miroirs et fenétres - Manuel de communication interculturelle® (Huber-Kriegler et

5 Doslova Zrcadla a okna: uéebnice interkulturni komunikace.
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al,, 2003). Metoda ucebnice je zaloZena na predpokladu, Ze jesté pred tim, nez
vyhlédneme z okna a objevujeme kulturu cilového jazyka, je tfeba si uvédomit
svou vlastni kulturu, tj. pohlédneme do zrcadla. Dle dosavadnich zjisténi je patrné,
Ze jsou CeSti studenti povazovani za vyslance Ceské kultury, pojitko mezi Francif
a zemi, kterou zatim kolegové neznaji, ale maji zdjem se o Zivoté v CR dozvé-
dét vic. Pri studiu vefejné ekonomie nebo evropské integrace (predméty v sylabu
studijniho programu) mohou studenti vice dbat na porozuméni ceského kontex-
tu vstupu do EU, jeho nasledky, dale by méli umét premyslet nad ekonomickym
dopadem rozpadu Ceskoslovenska.

V reakci na zjiSténa interkulturni nedorozuméni ¢i incidenty by vyucujici mohl do
vyuky zavést téma aspektl interkulturni citlivosti, vénovat se rozdilim v kultu-
rach, ale také si uvédomit riizné zptlisoby vlastniho prozivani mezinarodni mobility
a schopnost adaptace v novém prostiredi. Vhodné by bylo taktéz posouzeni sklad-
by predmétii v prvnim rocniku a pfipadné rozsiteni vyuky odborného francouz-
ského jazyka i do druhého semestru studia MFTAP a poskytnout tak studentim
vice prilezitosti pro jazykovou a interkulturni p¥ipravu na pracovni staz.

Co se tyce metodologie, v dalsich fazich vyzkumu bude vhodné, aby vyzkum pro-
bihal v pribéhu celého pracovniho pobytu, tudiz, aby se rozhovory realizovaly na
zacatku staze, uprostied a po jejim ukonceni. Dilezité pak bude, pokud to bu-
de mozné, realizovat zavérecny rozhovor s asovym odstupem napi. Sest mésicti.
Velice potirebnou a obohacujici soucasti vzorku budou taktéz francouzsti vedouci
stazi, ktefi do vyzkumu prinesou vlastni pohled na dané téma a budou se moci
vyjadrit k pozadovanym kvalitam student(i, k naplni stazi, prip.i k dalSim okru-
hiim vhodnym zatadit do ptipravnych kurzi, véetné rtznych aspektl interkulturni
spoluprace.

6 Zavér

Z vySe uvedeného je patrné, Ze propojeni univerzitniho prosttedi s praxi na trhu
prace je potfebné. Poznatky z analyzy potifeb studenti vyjizdéjicich na staze do
francouzskych instituci verejné spravy, zalozené na konkrétnich pracovnich zku-
Senostech studentli v cizojazy¢ném prostiedi, je pro vyucujici odborného ciziho
jazyka vhodnym zdrojem informaci, které jsou potrebné pro zefektivnéni vyuky
odborného jazyka. Zaméreni se na problematické okruhy i na rozvoj interkultur-
ni kompetence by mohlo studentiim a absolventim ekonomickych obort pomoci
lépe se pripravit na praktické pouZzivani jazyka v kazdodenni praxi na pracovisti
a snizit tak ptipadny kulturni Sok.
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Autonomy and Motivation in Language Learning and
Teaching

Autonomie a motivace v jazykové vyuce a uceni
[1dik6 Némethova

Abstract: This paper aims to explore the constructs of learner autonomy and teacher au-
tonomy in the context of classroom-based and out-of-classroom autonomous learning. The
key factor in the development of autonomy is the opportunity for learners to make decisions
about their learning within a collaborative and supportive environment. In defining learner
autonomy and related terms, the paper highlights the importance of motivation in developing
alearner’s capacity to be autonomous in the process of language learning.

Key words: affective, autonomy, cognition, motivation, learning strategies, metacognition

Introduction: Autonomy as a Multidimensional Concept

The development of autonomous language learning reflects a shift from teacher-
centredness to learner-centredness. Learner autonomy and autonomous learning
practices have emerged as responses to the challenges of the twenty-first century
educational environment in relation to teaching and learning theories, learning
styles and strategies, and approaches that can satisfy the needs of the job market.
The development of learner autonomy depends on the responsible reliance on
the teacher who provides the learners with learning opportunities and learning
tasks and guides the use of such opportunities and tasks. Autonomous learners
are expected to reproduce these opportunities and tasks outside the classroom in
an autonomous manner.

From the socio-linguistics perspective, the shift equally implies a change in learn-
ers’ profile from receptiveness and passivity as individual learners to activeness
and productivity as learners interacting in a social context. The learner has moved
onto the centre of the teaching and learning context. Benson (2011) notes that
autonomous language learning focuses on the active roles that learners play in the
learning process and the learners’ deep-seated drive towards self-actualisation.
Dickinson (1995) highlights that autonomous learning is always associated with
greater recognised meaningfulness, personal utilisation, emotional contribution
and a greater probability of internalisation. Allwright (1988) associates learner
autonomy with a revolutionary restructuring of language pedagogy that involves
the abandonment of the traditional classroom and the introduction of new ways
of learning and teaching. Allwright (1988) believes that autonomy is both ability
and willingness, but also action towards responsibility.
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Holec (1981) defines autonomy as a learner’s ability to take responsibility for all
aspects of learning. The autonomous learner is capable of determining the objec-
tives, defining the contents and advancements, choosing methods and techniques
to be applied, monitoring the process of acquisition, and evaluating what has been
attained. David Little (1995) defines autonomy as a capacity for disengagement,
critical reflection, decision-making, and independent action. The capacity for au-
tonomy is exhibited both in the way the learner learns and the way he transfers
what has been learned to wider contexts. Dickinson (1987) claims that autonomy
is a situation in which the learner is totally responsible for all the decisions as-
sociated with his learning and the implementation of those decisions. Dam et al.
(1990) highlight the social aspect of autonomy and perceive it as a capacity and
enthusiasm to function individually and in collaboration with others as a socially
accountable learner.

Benson (2011) offers a multidimensional concept of autonomy, i. e. the nature
dimension of autonomy, the sociability dimension of autonomy, and the teachabil-
ity dimension of autonomy. The nature dimension of autonomy includes capacity
and situational freedom. Benson (2001) notes that the capacity aspect refers to
a set of metacognitive and cognitive abilities associated with the management of
the learning process. These competencies also include learners’ attitudinal abil-
ity to take responsibility for their own learning and the attribute value to their
participation, and learners’ social-interactive ability to accentuate and exchange
their views with others. Benson (2011) argues that the situational freedom aspect
refers to freedom to have control over one’s learning and stresses the importance
of structure in creating conditions that help teachers to abandon their control,
offer the learner access to an environment that provides a range of options, and
empowers learners to negotiate and shape the direction of their learning. The
resources generated by the environment, and the social and discursive character-
istics of the environment may determine the level of autonomy that the environ-
ment provides and hence may have an impact on the degree of autonomy that the
individual establishes.

The sociability dimension of autonomy refers to independence and interperson-
ality. Deci and Ryan (1985) claim that social connections and relationships sup-
port learner autonomy. Little (1995) notes that collaboration is significant to the
emergence of autonomy since the capacity for reflection and analysis depends on
the development of a capacity to participate entirely and critically in social inter-
actions. Bandura (1997) denotes that the development of learners’ sense of self-
efficacy through constant reflective practices, conscious learning from observing
others is essentially necessary to the retention of autonomous learning.

The teachability dimension of autonomy relates to the aspects of natural propen-
sity and development. Benson (2011) claims that autonomy is not only teachable,
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but it needs to be consciously supported, fostered, and maintained. The develop-
ment of long-term dispositional autonomy needs to be prioritised over scattered
occurrent autonomy that integrates both the curriculum set-up and intervention
arrangements and takes account of the psychological, social, political, and tech-
nical perspectives of autonomy in order to maintain learners’ natural tendency
towards controlling their own learning.

Benson (2011) claims that the autonomous learner takes control of his own learn-
ing only if he wishes and if he is allowed to do so by the material, social and
psychological restraints to which he is subjected to. He argues that a competent
depiction of autonomy in language learning should acknowledge the importance
of three dimensions at which learner control may be exercised, i. e. learning man-
agement, cognitive processes, and learning content. These three dimensions of
control are apparently interchangeable.

Developing autonomy requires encouraging learners to take more and more deci-
sions about their learning. Nunan (1995) proposed a five-level scale of learner au-
tonomy, with learner awareness at the lowest level and moving through involve-
ment, intervention and creation and then towards transcendence at the highest
level. Awareness raising refers to a process in which learners become aware of
the learning goals and content as well as their preferred learning styles. Involve-
ment refers to the choices learners make from a range of options offered. Inter-
vention involves the modification of goals, content, and tasks. Creation engages
learners in the process of setting forth their own goals and creating their own
tasks. Transcendence is perceived as the moment when learners go beyond the
formal educational institutions and take charge of their own learning.

The role of a resourceful and ingenious teacher should not be neglected since he
provides learners with examples to help them make competent choices related to
content. Nakata argues (2011) that teachers need to pay attention to three dimen-
sions to promote learner autonomy: behaviour readiness to ensure that teachers
are able to utilise strategies to enhance the development of learner autonomy;
situational readiness to ensure that teachers can apply the most adequate strate-
gies for specific groups of learners; and psychological readiness to ensure that
teachers are devoted to promoting learner autonomy and embracing the relevant
strategies. Teachers’ engagement in curriculum construction and development en-
courages their inherent desires to affect the environments in which they work.
Teacher autonomy can be defined as a recurrent process of investigation into how
teaching can best enhance autonomous learning for learners.
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Autonomous Forms of Learner Motivation

The development of learner autonomy and engagement in language learning activ-
ities are influenced by factors that include the acquisition of reasons for learning,
the learner’s concept of the self, need for application of knowledge to real-life
situations, and the inherent desire to learn. Motivation is the impulse that under
the right circumstances translates into an effort to learn. Autonomous learners
are internally motivated to be reflective, resourceful, and effective as they strive to
accomplish worthwhile endeavours when working individually or with others, and
even when challenges occur, they endure. Deci and Ryan (2000) have identified
the need for autonomy, the need for competence, and the need for relatedness
as universal, fundamental, and broad ranging in their influencing on goal-oriented
pursuits. If those needs are satisfied, learners’ motivation will be autonomous, and
their pursuit will be well adjusted to their sense of self and will reflect what they
perceive as important. If not, their motivation will be more controlled, and their
pursuit will be less self-determined.

Deci and Ryan (2000) define intrinsically motivated language learning as per-
formed out of interest and requiring no external pushes, promises, or threats.
Teachers need to socialise and instruct learners in ways that promote self-
determined learning initiatives and thus contribute to intrinsically motivated
learning. Deci and Ryan (2000) highlight three factors that promote self-
determination in a language classroom: providing learners with meaningful ratio-
nales that will allow them to comprehend the purpose and personal importance
of each learning activity; acknowledging learners’ feelings when it is necessary
to request them to carry out something they do not want to do; managing the
classroom and instructing learners applying a style that accentuates choice rather
than control.

Van Lier (1996) notes that motivational factors intrinsic to the language learn-
ing process such as enjoyment, sense of challenge, skill development, and those
extrinsic to the learning process such as personal goals and endeavours are best
perceived as working in harmony with one another in the good language learner.
What appears to be essentially important is not whether these motivational fac-
tors are intrinsic or extrinsic to the learning process, but whether they are in-
ternalised and self-determined, thus originating from within the learner, or ex-
ternally enforced and governed by teachers, peers, curricula, educational and so-
cietal expectations. Externally governed motivation can have short-term advan-
tages only, the substantial aspiration is to cultivate learner’s own motivation from
within.

For motivation to be bolstered through the progressions of the language learning
process, learners need to develop particular skills and strategies to keep them-
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selves on track. These might include setting themselves detailed short-term tar-
gets, engaging in positive self-talk, motivating themselves with incentives, and or-
ganising their time productively to cope with manifold tasks and requirements.
These strategies include self-motivating strategies (Ddrnyei, 2001), affective learn-
ing strategies (Oxford, 1990), efficacy management (Wolters, 2003), effective mo-
tivational thinking (Ushioda, 1996), anxiety management (Horwitz, 2001), and
motivational self-regulation (Ushioda, 2003).

Dornyei (2001) defines motivational strategies as techniques that support the
learner’s goal-oriented behaviour. Motivational strategies refer to those motiva-
tional influences that are consciously wielded to attain some standardised and
persisting affirmative effect. The process-oriented model of motivational strategies
in the language classroom include: creating the basic motivational conditions (ad-
equate teacher behaviours, a congenial and responsive atmosphere, a relentless
learner group with applicable group norms); provoking initial motivation (glori-
fying the learners’ language-leaning values and attitudes, increasing the learners’
expectancy of success, enhancing the learners’ goal-orientedness, creating realistic
learner beliefs); maintaining and safeguarding motivation (making learning chal-
lenging and inspiring, demonstrating tasks in a motivating way, setting specific
learner goals, creating learner autonomy); strengthening positive retrospective
self-evaluation (providing motivational feedback, increasing learner satisfaction,
offering incentives).

Autonomy-supportive teachers promote intrinsic motivation by understanding
learners’ perspectives, supporting their initiatives, creating opportunities for
choice, being encouraging rather than demanding, and allowing students to work
in their own way. They also promote internalisation by encouraging questions,
and allowing expression of negative feelings, providing rationales that help learn-
ers understand the purpose and value of activities, stimulating interest, and sup-
porting confidence. Autonomy supportive teachers offer their learners choices of
alternative tasks in pursuing alternative ways to meet requirements. One way to
build choice opportunities for learners is to set up learning centres where learner
can work individually or in cooperation with peers on a variety of projects.

Learners tend to enjoy and become captivated in activities that are well adjusted
to their prevailing levels of knowledge and skills and thus guarantee excellent
challenges that allow them to develop their competence. Teachers need to make
sure that learning activities are well matched to the learners’ levels of knowledge
and skills. Learners get motivated if they are offered opportunities to make spir-
ited responses and get immediate feedback. In a classroom that features a positive
interpersonal climate and norms of collaboration, learners are likely to experience
enhanced intrinsic motivation when they participate in learning activities that al-
low them to interact with their classmates.
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Affective and Cognitive, and Metacognitive Domains of Autonomy

Autonomy is associated with the development of affective, cognitive and metacog-
nitive domains, i. e. with shaping attitudes, skills, and inspiring collaborative forms
of work. Affective factors exhibit substantial influence on cognition and on be-
haviour. Camilleri (2000) claims that these affective factors include the will to
learn, the desire to take initiatives, and a supportive disposition to change and
innovation. The learners’ motivation to take on responsibility for their learning
as well as self-confidence, the comprehension of the value of one’s own work,
and intrinsic motivation, teacher-student rapport, classroom atmosphere, and con-
structive approach to error are fundamental means to attain learner autonomy.

Cognitive factors to be developed by an autonomous learner are reflected in their
skills and activities and involve being capable of identifying what has been taught,
draw up their own learning objectives, choose strategies that work for them, im-
plement them in their learning and engage in self-assessment. Dam (1995) notes
that cognitive factors include a series of steps such as sharing information about
the objectives, helping learners implement their plans, encouraging cooperation,
choosing attention-catching activities, delegating tasks and decisions, promoting
them to appraise their own contribution to their learning. The cognitive process
is divided into three phases, i. e. awareness raising, changing attitudes, and trans-
ferring roles. This is often achieved through the Portfolio or other forms of en-
couraging learner reflection.

Coffield et al. (2004) claim that autonomy is a series of conscious choices the
learners make, which necessarily require their awareness of metacognition, ac-
centuating the importance of developing the skills that allow them to consciously
take initiatives in their own learning process. This can only be acquired if learners
are made aware of which strategies they need and are suitably trained to use
them for different tasks and guided to evaluate their suitability and efficiency.
Metacognitive strategies are expected to enable students to set goals and develop
adequate awareness of the psychological processes that shape their perception of
autonomy.

Benson (2011) claims that control over one’s own learning refers to control over
learning management, cognitive processing, and learning content. Control over
learning management is described in terms of behaviours involved in the plan-
ning, organisation, and evaluation of learning. Behaviours involved in autonomous
language learning are associated with learning strategies that are defined as learn-
ing processes which are consciously selected by the learner (Cohen, 1998).

0’Malley and Chamot (1990) proposed a model of three major learning strategies:
cognitive, metacognitive, and affective. Cognitive strategies are operations carried
out directly on the material to be learnt. They include managing the material to
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be learnt mentally or physically. Metacognitive strategies make use of knowledge
of cognitive processes to regulate the learning process. They include planning for
learning, monitoring one’s own comprehension and production, and evaluating
how well one has obtained a learning objective. Affective strategies involve the
ways in which learners interact with others and control themselves in order to
support their learning.

Classroom-based Approaches to Language Learner Autonomy

It is assumed that the key factor in the development of autonomy is the opportu-
nity for learners to make decisions about their learning within collaborative and
supportive environments. Allwright (1988) claims that autonomy is fostered when
teachers examine the decisions that they normally regard as their prerogative and
consider whether the learner should also be involved in taking decisions con-
cerning the planning of classroom activities and the appraisal of their outcomes.
Learner control over planning has been linked to differentiation in teaching and
learning.

The ultimate goal of education is to encourage learner autonomy, to prepare
and skill individuals for lifelong learning. That is why, the processes inside the
classroom must inevitably be contributive to developing self-awareness and skills
on an individual basis which will encourage autonomous learning. The provision
of relevant learning experiences (teacher responsibility) and engaging in them
(learner responsibility), driven by a shared understanding of learner as individual
(teacher awareness) and self as learner (learner awareness) lead to a collaborative
relationship between learner autonomy and differentiated learning. The essential
principle here is that granting students a measure of choice in the activities they
engage in can be an efficient way to provide learners in large language classes
with adequate learning experiences.

The evaluation of classroom learning includes reflection on goals, learning activ-
ities, and appropriate assessment criteria. Oscarson (1989) identifies four main
benefits of formal self-assessment for autonomous learners. First, it trains learn-
ers to assess the efficiency of their communication. Second, it raises learners’
awareness of the learning process and encourages them to evaluate course con-
tent and assessment critically. Third, it promotes their knowledge of the variety of
possible goals in language learning. Fourth, it broadens the range of assessment
criteria to involve areas in which learners have exceptional competences. Self-
assessment bolsters learners’ motivation. A plethora of tools have been devised
for self-assessment including self-marked tests, progress cards, self-rating scales,
and portfolios. From the perspective of autonomy, it seems especially important
that self-assessment tools do not simply focus on proficiency or ability, but also
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encourage formative self-monitoring and a cyclical approach to the re-evaluation
of goals and plans.

Classroom-based approaches aim to cherish autonomy by involving learners in
decision-making processes in relation to the day-to-day management of their
learning. This capacity is developed more effectively within the classroom, where
learners are more readily able to cooperate with other learners and search for
the support of teachers. Flexibility in the guidelines for the implementation of
a curriculum often creates spaces in which individual teachers can allow learners
a degree of control over aspects of their classroom learning. If flexibility is lacking
in the curriculum itself, the degree of autonomy developed by the leaners will be
accordingly constrained.

Out-of-Classroom Autonomous Language Learning

Language learners perceive out-of-class learning as essential to successful lan-
guage learning and tend to regard in-class and out-of-class learning as serving
different yet complementary functions. Out-of-class learning provides greater lan-
guage input for autonomous learners, but in-class-learning is particularly indis-
pensable in serving the metalinguistic function of output and contributes greatly
to the development of productive skills such as writing and speaking.

Bailly (2011) lists three imperative components for autonomous language learn-
ing beyond the classroom necessary for success in learner autonomy develop-
ment: motivation, learning resources, and learning skills. Learners’ out-of-class
engagement with technological resources for learning is subject to their will, inter-
est, and motivation, their perception of the affordances of technological resources
and interrelated activities, and their ability to make efficient use of the resources.

To promote autonomous language learning with technology, Reinders (2010) has
developed a pedagogical framework and expanded the focus beyond the perfor-
mance of a specific cognitive task. This framework starts by identifying a learner
need, then continues by setting goals and planning learning, selecting relevant re-
sources and learning strategies, practising the strategies in specific tasks, monitor-
ing the implementation of the strategies, practising the strategies in specific tasks,
monitoring the implementation of strategies through teacher and peer feedback,
and ends with assessment and revision. The framework highlights the engagement
of learners in continual reflection throughout the entire cycle, in pairs or group
work and sharing sessions so that students can equip one another with the cog-
nitive and affective encouragement required in order to engage successfully in the
autonomy development process.

To bolster learners’ determination and capacity to engage in autonomous language
learning outside the classroom, it is necessary to help them perceive the con-
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nection between in-class learning and out-of-class learning. Teachers play an im-
portant role in helping learners bridge in-class-learning and out-of-class learning
experiences. Teachers are expected to align the nature of the course aims, curricu-
lum, and academic work with the assignments that involve learners in applying
what they have acquired in class in other aspects of life to enhance out-of-class
learning. It is recommended to explain to learners the parts of the curriculum
that link to out-of-class learning to help students identify the links between what
they do inside the classroom and what they do outside the classroom. Teachers
should exert their appreciation of learner-prepared materials and use the lan-
guage samples that learners have prepared and gathered from outside the class.
The diversity of in-class topics, activities, and resources should enrich the out-of-
class repertoire of learners.

The design and selection of autonomous learning materials and tools need to take
into consideration not only the quality of the materials in terms of their language
potential but also the affordances and constraints of autonomous learning and
learning beyond the classroom. Tomlinson (2010) highlights the following key
characteristics of quality language-learning materials: diversity of language ex-
posure and use; authenticity of language exposure and use; potential for affec-
tive and cognitive engagement; mechanisms for inducing noticing; and providing
broader learning benefits beyond language gains.

Tomlinson (2010) argues that autonomous language learning materials should in-
volve a wide spectrum of text types and genres in relation to topics, themes, and
contexts. Technology supports four principal dimensions of learner experience:
collaboration, publication, new modes of representation and expression through
digital artefacts, and inquiry. Laurillard (2002) highlights the multifaceted use of
new media forms in engaging learners in learning with technological resources:
narrative media or non-interactive materials; interactive media or multimedia re-
sources; adaptive media or computer-based media; communicative media; and
productive media.

Modern utilisation of authenticity in language learning is concerned with the au-
thenticity of the text or the origin of the material; the authenticity of the task
or the reflection of the real use of language and activities in a target society. He
claims that there is a need for an expanded view of authenticity. There is a need to
go beyond the restricted focus of the authenticity of artefacts, texts, and learning
materials to consider learners’ perceptions of authenticity when engaging with the
language. He asked for authentic materials associated with creation, innovation,
and discovery, and the opportunities for personal expression and creativity.

Mechanisms for inducing noticing refer to the presentation of inputs in ways that
enhance the importance of linguistic features and by engaging learners in various
experiential and discovery activities. Textual enhancement, input flood, audio in-
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put enhancement can enhance learners’ noticing of linguistic materials. To arouse
learners’ affective and cognitive engagement in the learning experience, Tomlin-
son (2010) suggested the following strategies: creating and choosing tasks such
as disputable texts or engaging learners with problem-solving tasks that could
evoke learners’ emotional responses and cognitive investment; engaging learners
in thinking and feeling before, during, and after engaging with the resources; and
giving learners directions that they could take using the materials and activities
they choose from a pool of materials.

Conclusion

The development of autonomous learning refers first to supporting the processes
associated with the development of the learners’ cognitive and metacognitive
skills so that they can make the transition towards becoming autonomous learn-
ers. Secondly, the development of autonomous learning refers to the provision of
teacher education programmes to prepare teachers to understand the complexi-
ties of autonomous learning, so that they might be better placed to support their
learners in their efforts to achieve autonomous learning as opposed to purely in-
dependent learning. Learner autonomy is an achievement, attained interrelation-
ally between the learner and the teacher.

Autonomous learners are independent, self-directed, knowledgeable, have a pos-
itive self-esteem and self-concept, and are accepting of others. They are pas-
sionate about learning. They require effective learning which provides room for
pre-thinking, participation, experimentation, and reflection. Autonomous learners
need passionate teachers who are committed to find resources that will transform
the learning process. They have a choice-driven intrinsic motivation and need to
be involved in the planning and assessment of their learning. Their learning needs
to relate to real problems, tasks, and challenges.

Lancaster (2019) notes that the effectiveness of autonomous learning is main-
tained by an inspiring multimedia environment that supports continual engage-
ment through collaborative learning. Collaborative learning relates learning to
specific personal performance needs, supports self-direction, and choice in who
to connect with. The learning platform backs learners to stay agile and successful
by helping them learn what they need to know to succeed and thrive. It quickly
connects learners to the skills, learning opportunities and expertise. It brings to-
gether formal and informal learning. Every learner finds personalised develop-
ment opportunities on the platform, which is intuitive and visually appealing. It
is a cognitive learning platform that is the cornerstone of enabling autonomous
learning. It puts learners in charge of their learning. It is full of brilliant topics,
comprehensive, and reflective contents. Everything is well organised. Easily navi-
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gated and crystal clear, a great variety of skillful trainings. It maintains an easy to
track process.

Autonomous learners need digital skills and that is why, digital competence is
also a priority in the learning process. They need to develop skills in time man-
agement, goal setting, information gathering, resourcing and self-evaluation. They
require coaching to cultivate their ability to learn, monitor progress, and ensure
success. Lancaster (2019) points out that coaching supports and highlights values
that motivate individuals to be more self-directed in their own learning. Coaching
aims to prompt autonomy and competence. It differs from mentoring and con-
sulting, because learners coached already have the answers within them and the
coach poses powerful questions to generate those answers by developing new
levels of awareness in learners.

Learner motivation is greatly associated with the positive perception of learning.
Learning should be perceived by autonomous learners as a refreshing and con-
structive experience that generates self-efficacy. Learning should be competency-
based, i. e. all applicable knowledge, skills, and attributes must be linked to essen-
tial real-life challenges. The behavioural aspects of a learner’s learning process
include seeking feedback, using critical thinking processes, engaging in critical
inquiry, vigorously collaborating with and learning from others. Such behaviours
inspire high-engagement in learning. Motivation is personal, and learning is at-
tained through daily learning interactions, which is then shared and embedded in
classroom-related learning.

Assessment for learning as a unique type of feedback for autonomous learners
generates motivation and triggers further autonomous learning. Such feedback ac-
knowledges teachers as rational, modern, and well-informed professional decision
makers and provides them essential information to alter the teaching and learning
activities. Through formative feedback the learner is assisted to shape and direct
the next phase of learning. Thus, the learner is given signals to review his learning
and move forward.

Learning is development. The nature and intensity of change entail new chal-
lenges for learning. Learners operate in increasingly competitive scenarios that
require improved performance, and innovation. There is an urgent need to define
a new vision of learning for autonomous learners. That vision involves the cre-
ation of a new learning philosophy that redefines the design, facilitation and de-
livery of autonomous learning. Such learning must highlight unique learner needs
and increase motivation and learning efficiency.
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Eliminacia plagiatorstva z projektovych prac
Studentov

Eliminating Plagiarism from Student Project Work
Eva Kasc¢akova, Henrieta Kozarikova

Abstrakt: Projektové vyucovanie je velmi populdrne uz niekol'’ko desatroci a Studenti sa pocas
$tidia pravidelne stretavaju s roznymi projektovymi tlohami. Napriek tomu, Ze v case, ked’
zacinaju vysokoskolské vzdelavanie maju s projektovou pracou bohaté skusenosti, mnohym
Studentom casto chybaju zakladné akademické navyky a zrucnosti, najma vo vztahu k aka-
demickej necestnosti a plagiatorstvu. Prispevok sa pokusa identifikovat typické porusova-
nie akademickej etiky v zaverec¢nych projektoch kurzov obchodnej anglictiny, ako napriklad
neuvedenie autorstva prevzatej myslienky, imyselné a nelimyselné plagiatorstvo, nevhodné
parafrazovanie, neakceptovatelné pouZivanie citicif alebo iné nedostatky suvisiace s pouZiva-
nim zdrojov. Autorky sa v prispevku venuju pri¢inam takéhoto spravania a rieSeniam, ktoré
presahuju vyuzitie sofistikovanych testov originality. Okrem potreby nalezitého vzdelavania
v spravnom citovani, parafrazovani a sumarizovani, poukazujui aj na potrebu prehodnotenia
relevantnosti tlohy, ktora je nevyhnutna pre spravne vypracovanie projektu. Dosiahne sa tak
nielen originalita vysledkov, ale aj autentickost prace a rozvoj relevantnych zrucnosti pre
21. storocie, ako je kritické myslenie, rieSenie problémov, tvorivost, spolupraca, informa¢na
gramotnost, produktivita a zodpovednost. Nadobudnutie tychto zrucnosti vedie k rozvoju
schopnosti autonémneho celozivotného vzdelavania.

Klicové slova: plagiatorstvo, projektova praca, obchodna anglictina, zrucnosti 21. storocia,
uloha

Abstract: Project work has been very popular for decades and students regularly encounter
various project tasks during their studies. By the time they start university, they have had
a lot of experience in project work; however, many students often lack basic academic skills,
especially in relation to academic dishonesty and plagiarism. The paper attempts to identify
typical violations of ethical academic behaviour in final business English course projects, such
as not stating authorship of ideas, intentional and unintentional plagiarism, inappropriate
paraphrasing, unacceptable use of citations, or other issues related to the use of resources. The
authors discuss the causes of such behaviour and solutions that go beyond the use of sophisti-
cated plagiarism checkers. In addition to the need for appropriate training in correct citation,
paraphrasing and summarizing, they also point to the need for reassessing the relevance of the
task thatis essential for the proper completion of the project task. This will not only achieve the
uniqueness of the results, but also the authenticity of the work and the development of relevant
skills for the 21st century, such as critical thinking, problem solving, creativity, collaboration,
information literacy, productivity and reliability. The acquisition of these skills leads to the
development of autonomous lifelong learning.

Key words: plagiarism, project work, business English, 21st century skills, task
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Uvod

Proces vyucby cudzich jazykov sa vyvija uz niekol'ko tisicroci. Je to désledkom dy-
namického vyvoja jazyka samotného, jazykovedy ako vednej discipliny, didaktiky,
pedagogiky i psycholdgie. V priebehu storoc¢i sa pozornost prestvala zo systému
jazyka na spdsob vyucovania aZ po proces ucenia sa. Postupne sa upustilo od
pouzivania gramaticko-prekladovej met6dy a Coraz viac sa aplikujua metddy vyza-
dujuce aktivitu uciaceho sa.

Vo vyucbe cudzich jazykov je potrebné naplianie vietkych vzdelavacich cielov,
ktoré su vyjadrené v revidovanej Bloomovej taxonémii (Krathwohl, 2002, s. 213).
0d zapamadtania a pochopenia novych slov a prvkov jazykového systému, cez ich
pouzitie v kontexte, analyzovanie jazykovych javov v ramci systému, hodnote-
nie vhodnosti jazykového prvku v konkrétnom kontexte, az po tvorbu vlastnych
vystupov (text, blog, wiki-stranky, prezenticie, rieSenie problémov, rolové hry,
vyjednavanie, debatny prispevok a pod.). Vyucba zvycajne postupuje od nizsich

kognitivnych procesov (zapamaétanie, porozumenie a aplikacia), smerom k vy$sim
kognitivnym procesom (analyza, hodnotenie a tvorba).

[\

hodnotit’

/ analyzovat’ \
/ aplikovat’ \
/ porozumiet’ \
/ zapamiitat’ si \

Obr. 1: Revidovand Bloomova taxondmia vzdeldvacich cielov (podla Armstrongovej)

V stlade so zasadami konStruktivizmu, ktory tvrdi, Ze pracou s informaciami sa
pocas procesu rieSenia Uloh poznatky internalizuji, je uz niekol'ko desatroci po-
pularnou metédou projektové vyucovanie. Projektové vyucCovanie sa vyuziva vo
vSetkych stupnioch vzdelavania. Hutchinson zastava nazor, Ze projektova praca
podporuje iniciativu, nezavislost, predstavivost, sebadisciplinu a spolupracu spolu
s rozvojom medzipredmetovych zrucnosti, kde sa znalosti ziskané v inych pred-
metoch mo6Zu pouzivat na hodinach anglického jazyka (Hutchinson, 1996). Tento
nazor je vSeobecne akceptovany a projektové vyucovanie je dlhodobo populdrne
medzi ucitelmi réznych predmetov, rovnako aj vo vyucbe cudzich jazykov. Pojem
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projektové vyucovanie zahria Siroku skalu aktivit, ktoré pozostavaju z vyhladava-
nia informadcii, ich nasledného spracovania az k tvorivému vysledku a prezentacii
vysledného produktu. Tvorivost vlastna aktivitdm, ktoré sa nachadzaji na vrchole
Bloomovej taxonémie vzdelavacich cielov (Obr. 1), je to, o ucitelia ocenuju a ve-
ria, Ze to prinasa vysledky.

Na zaklade naSich skisenosti mézeme tvrdit, Ze hoci zamer zadania tvorivej pra-
ce na individualnych projektoch je slubny, realita dokazuje, Ze vysledné projekty
neprinadsaju ocakavané vysledky. V pracach Studentov sui pritomné znaky plagia-
torstva v réznom rozsahu a mnohé prace si neorganizovanymi, aZ ndhodnymi
kompilatmi. Na to, aby Studenti splnili tlohu, ¢asto iba vyhladaju relevantné infor-
macie na internetovych strankach a tie skopiruju do projektu bez uvedenia zdroja,
dalSieho spracovania, i interpretacie. Zaznamenavame nespravne citovanie a pa-
rafrazovanie, kompilovanie bez naslednej interpretacie, az po plagizovanie celej
prace. Prejavy akademickej necestnosti nemusia byt umyselné, mo6zu pramenit aj
z nedostatocnej informovanosti Studentov o etickom zaobchadzani so zdrojmi.

Prispevok prezentuje metddy a vysledky vyskumu realizovaného na zaverec¢nych
pracach z odborného anglického jazyka na Ekonomickej fakulte Technickej univer-
zity v KoSiciach, ktory pozostaval zo Styroch faz:

1. identifikacia typickych prejavov akademickej necestnosti,

2. analyza pomeru prac so znakmi plagiatorstva a neakceptovatelnej kompilacie
k akceptovatelnym pracam z pohladu etického zaobchadzania so zdrojmi,

3. analyza ponukanych tém a kategorizacia typov tém vo vztahu k dostupnosti
relevantnych zdrojov,

4. analyza popularity jednotlivych typov tém a vyskytu znakov neetického zaob-
chadzania so zdrojmi v suvislosti s typologiou tém.

Priciny plagiatorstva

Na z&klade tidajov z literatliry zaoberajtlcej sa neetickym narabanim so zdrojmi
a skusenosti z rozhovorov so Studentmi sme identifikovali pri¢iny, ktoré mézu
viest' k neetickému zaobchadzaniu so zdrojmi pri tvorbe projektovych prac.

¢ Jednou z pricin neetického zaobchadzania so zdrojmi je kultirna predispozicia
- informacie a vedomosti sa v niektorych kultirach pokladaji za kolektivne.
Preto v ramci vzdelavania nie je Standardom ich objavovanie a spracovavanie,
ale odovzdavanie, memorovanie a zdielanie (Reid, 1993,89; Carroll, 2002; Ry-
an, 2000).

o Studenti majii nespravne navyky zo zakladného a stredoskolského vzdelava-
nia, ktoré mozu byt dosledkom popularity projektového vyucovania. Na tychto
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stupnoch vzdelavania vsak casto absentuju informacie a instrukcie k spravne-
mu vyuZzivaniu zdrojov.

e KaZdodenné spravanie na socidlnych sietach tieZ ovplyviiuje postoj Studentov
k priznavaniu autorstva, kedZe zdielanie réznych obsahov bez ohladu na au-
torstvo je beznou praxou.

o Studenti nemajti dostatok skisenosti s akademickym pisanim; principy a zasa-
dy akademickej prace sa nevyucuju.

e Dovodom pouZzivania cudzich formulacii alebo textov je aj strach z chyb, spé-
sobeny neistotou pri pouzivani cudzieho a/alebo akademického jazyka,

Uvedené dévody moéZzu byt pricinou netimyselného plagiatorstva. Dalsie z pricin
suvisia skor s imyselnym neetickym narabanim so zdrojmi:

¢ Pre plagizovanie sa Studenti niekedy rozhodnu pod ¢asovym tlakom, ktory mé-
Ze byt spdsobeny zlym ¢asovym manazmentom alebo nedostatocnym casovym
ramcom.

o DalSou pri¢inou plagiatorstva je snaha najst cestu najmensieho odporu, ale
aj ekonomické nakladanie so zdrojmi v zmysle dosiahnutia akceptovatelného
vysledku pri vynaloZeni ¢o najmensieho usilia.

e Studenti pripady plagiatorstva a neetického zaobchadzania so zdrojmi nevni-
maju ako zavazné Ciny, pretoZe Casto nie sd primerane postihované (Council of
Writing Program Administrators), dokonca ani pri verejne zndmych osobach.

e Ak spracovanie témy nie je dostatocnou vyzvou, pretoze je priliS vSeobecna
(nie je Specifickd) a jej vypracovanie si nevyZaduje rieSenie problému, Studenti
sa dopustaju plagiatorstva, kedZe z povahy témy vyplyva, Ze je k dispozicii
prilis vela zdrojov, ¢o vedie k postoju ,vSetko uz bolo napisané, nemam co
objavit*.

Sposoby neetického zaobchadzania so zdrojmi

Projekty, ktoré Studenti pripravuju k zaverecnej skiSke z odborného anglického
jazyka sme v prvej faze vyskumu podrobili analyze, s cielom identifikovat typické
prejavy akademickej necestnosti. Analyza preukazala pritomnost réznych typov
plagiatorstva, ako je nepriznanie autorstva tvorcovi myslienky a prisvojovanie si
cudzich myslienok, skopirovanie vety alebo celého odseku bez uvedenia uvodzo-
viek a zdroja, predkladanie vlastnych predchadzajtcich prac, ktoré boli vytvore-
né v ramci iného predmetu (autoplagiatorstvo), ¢i prevzatie celej prace od iného
autora a odovzdanie pod vlastnym menom. Dal$imi prejavmi st neprijatelné spo-
sob parafrazovania, v ktorych Studenti neprestylizovali pévodny text, neoddelili
prevzaté myslienky od vlastnych, pripadne pévodny text dezinterpretovali, alebo
neuviedli prislusny zdroj. Velmi ¢astym problémom sa ukazala kompilacia citacif
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a parafraz, v ktorej vlastné vstupy Studentov v zmysle interpretacie, hodnotenia
a postoja k prevzatému materialu absentuju.

Okrem nami identifikovanymi spdsobmi neetického zaobchddzania so zdrojmi
existuju aj dalsie prejavy akademickej necestnosti. Napriklad, ak je stanovena pod-
mienka pouzitia urc¢itého poctu zdrojov a Studenti redlne poZadovany pocet zdro-
jov nepouzili, doptistaju sa fabulovania - v zozname pouzitej literatiry uvadzaja
aj bibliografické odkazy, ktoré nepouzili. V pripade zadani vyzadujicich prieskum
je mozné falSovanie dat - ich prispdsobenie Zelanému vysledku, pripadne fabulo-
vanie, ak sa prieskum vObec nerealizoval. Asi najtazsie identifikovatelnym poru-
Senim akademickej etiky je praca na objednavku, kde je Student len zadavatelom,
ale pracu napisal niekto iny.

V druhej faze bolo cielom nasho vyskumu zistit, do akej miery sa v projektovych
pracach Studentov vyskytujd znaky plagiatorstva, ¢i inej akademickej necestnosti.
Analyze bolo podrobenych 257 projektovych prac Studentov, ktoré boli sucastou
zaverecnej skasky z odborného anglického jazyka (Obr. 2). Analyza spocivala v de-
tailom c¢itani projektovych prac, kontrole bibliografickych odkazov a preverovani
spodozrivych” Casti textu pomocou volne dostupnych softvérovych nastrojov na
kontrolu originality. Potvrdil sa ndm predpoklad, Ze ucitelom lahko identifikova-
telné ,podozrivé” casti textu, ktoré sa od bezného jazykového prejavu Studenta
vyrazne lisili pouZitou na trovni lexiky, syntaxe a $tylu, boli skuto¢ne prevzaté.

Ukazalo sa, Ze v najvy$Som pocte prac (v 137 pracach - 54 %) boli zastipené
nevhodné kompilacie citatov a parafraz, pricom chybal vlastny vklad autora, in-
terpretdcia a hodnotenie prevzatej myslienky textu. V 105 pracach (41 %) sme
zaznamenali pritomnost roznych znakov plagidtorstva, ako je kopirovanie celych
Casti prac, pri parafrdzovani mysSlienok neuvddzanie zdroja v texte, len v bibli-
ografickych udajoch, ¢i odovzdanie identického spracovania témy dvoma rozny-
mi $tudentmi. Kritéridm, ktoré ma spliiiat’ projektova praca $tudentov s etickym
vyuzivanim zdrojov zodpovedalo 12 z odovzdanych projektov (5 %). Plagiaty a
nevhodné kompilacie boli zaznamenané v ramci celého spektra Studentov. HlbSia
analyza potvrdila, Ze neexistuje priama suvislost medzi jazykovymi schopnostami
Studentov, vyberom tém projektov v suvislosti s narocnostou spracovania a vy-
skytom neetického narabania so zdrojmi (Kasc¢akova, Kozarikova, 2019). Vysledky
analyzy nas nutili patrat po pric¢inach neetického spravania Studentov.

Typoldgia projektov

Na zaklade zistenia typickych pri¢in plagiatorstva bolo nasim cielom v ¢o najvacsej
miere odstranit dovody neetického spravania sa Studentov pri projektovej praci.
V tretej faze vyskumu sme sa sustredili na analyzu tém zaverecnych projektov
z hladiska narocnosti spracovania témy, dostupnosti relevantnych zdrojov a usi-
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Obr. 2: Identifikovand pritomnost znakov akademickej necestnosti v zdverec¢nych prdacach

lia, ktoré je potrebné vynalozit na splnenie ulohy projektovej prace. Ciel analyzy
bol zamerany predovSetkym na Specifikaciu tych vlastnosti tém projektov, ktoré
zabranuju plagiatorstvu, alebo ho v ¢o najvacSej miere eliminuju.

V minulosti sme zaznamenavali vysoki mieru plagiatorstva aj v suvislosti s Casto
nevhodnym vyberom dobrovolnych tém samotnymi Studentmi. S imyslom pozo-
rovat, ¢i sa pristup Studentov k neetickému nardbaniu so zdrojmi zmeni, boli Stu-
dentom stanovené konkrétne témy, ktoré vznikli ako sumar navrhov ucitelov Od-
delenia anglického jazyka. Tvorbe tém vSak nepredchadzalo stanovenie prisnych
kritérii na formulaciu a charakter projektovej témy.

V ramci zaverecnej skusky z odborného anglického jazyka bolo 257 Studentom
ponuknutych na vyber 50 tém zaverecnych projektov.

Znaky plagiatorstva a pritomnost nevhodnej kompilacie, zhromaZdovania infor-
macii bez vlastného vkladu autora, sme v projektovych pracach Studentov zazna-
menavali aj nadalej a z toho dovodu bola analyze podrobena povaha pontkanych
tém. Vyskum bol zamerany aj na popularitu tém medzi Studentmi, vzajomny vztah
medzi vyberom a charakterom témy ¢i spracovanie v suvislosti s pritomnostou
akademickej necestnosti.

Analyza ukazala réznorodost charakteru tém projektovych prac. V niektorych pri-
padoch si spracovanie témy nevyzadovalo vela usilia a kreativny pristup autora,
kedZe bolo mozné najst mnohé elektronické zdroje tykajiice sa danej problemati-
ky na internetovych strankach, no na vyber boli aj témy vyzadujice vysoko auto-
némnu a tvorivi pracu Studentov.

Na zaklade charakteru jednotlivych tém Studentskych projektov boli kategorizo-
vané 4 zakladné typy tém. Narocnost projektu spojend so Specifickostou témy
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suvisiacej s vyskytom poctu relevantnych zdrojov stipala od typu 1 po typ 4.
Jednotlivé typy boli podrobnejSie rozdelené na podtyp a) a podtyp b), pricom
podtyp b) v porovnani s podtypom a) zahfna témy odbornejSie a menej zname
laickej verejnosti.

Projektové témy typu 1a:

Ways of leadership in organizations

Marketing tricks

Money laundering

Second-hand stores phenomenon

Monopolies

Slovak top entrepreneurs

An unusual business success story

E-banking: advantages and disadvantages

The most famous (or infamous) financial scandals

The euro and the eurozone. Pros and cons of the euro in Slovakia / in the Euro-
pean Union

Financial products offered to young people by Slovak banks

Uvedené témy su vSeobecné, venuju sa dobre znamej problematike pochopitelnej
aj laickou verejnostou a velmi lahko sa k nim nachadzaji relevantné zdroje na
internete. Od Studentov sa nevyZaduje rieSenie problému, témy nie si ndro¢né
a projektova praca nevyzaduje kreativny ani analyticky pristup. Povaha témy zvy-
Suje moznost plagiatorstva alebo kompilacie jednotlivych casti projektu.

Projektové témy typu 1b:

Issuing banknotes

Strategy, philosophy, corporate culture and policy of a profitable company
Counterfeit products - a widespread problem

How to build a company

Start-up financing (How to raise money for a start-up?), business plan for a start-
up

Outsourcing, its advantages and disadvantages

Financial crises and their influence on businesses

Pros and cons of offshore financial centres

Issuing banknotes (past and present)

European central bank and its relation to central banks of EU countries
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e EU Structural Funds

Témy, ktoré sui odbornejSie a menej zname laickej verejnosti v porovnani s typom
la a predpoklada sa, Ze je k nim dostupnych menej zdrojov, ktoré by lahko zod-
povedali zadanej téme bez dalSieho vlastného spracovania.

Projektové témy typu 2a:

e The importance of choosing a good brand name (its meaning + translations)

e Customer service in Slovakia

Industrial parks in Slovakia
Slovak tax environment

e Auditing firms in Slovakia
e E-business in Slovakia

e The main Slovak exports and imports

Present trends in the financial industry (in Slovakia)

Tieto témy su mierne Specifikované, ¢o moZe plagidtorstvo skomplikovat, ale nie
znemoznit. Nepritomnost Specifickej tlohy, aj ked su tieto témy menej vSeobec-
né, ulahcuje Studentom najst si zdroje, kopirovat informacie a upravit ich tak,
aby zodpovedali téme. Mierne zmeny, ako napriklad navrhovanie tém viazanych
k urcitej lokalite, mdZu zniZit moZnost kopirovania, ale nemusia nevyhnutne viest
k vyhybaniu sa plagidtorstvu.

Projektové témy typu 2b:

e Restructuring of large firms in Slovakia

e Typical features of corporate culture in Slovakia

e The development of the financial industry in Slovakia

* Regulation of the financial sector at present (in Slovakia)

e The growth of the mobile phone business in Slovakia

e The expansion of shopping centres, wholesale and retail chains
e Financing commercial media (TV/radio/newspapers)

Témy su SpecifickejsSie ako typ 2a a informadcie s viazané na danu lokalitu, ¢o
redukuje pocet dostupnych zdrojov v anglickom jazyku.

Projektové témy typu 3a:

e American and European business cultures
e The role of the FED in comparison with the ECB
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e Comparison of two bank products/services

Tieto témy obsahuju dlohu porovnavania, preto uz svojou podstatou signalizuja
$tudentom, Ze je potrebné vykonat uréitd pracu. Uloha zaloZena len na porovnani
vSsak nemusi nevyhnutne vyZadovat tvorivy pristup, hlboké myslenie alebo rie-
Senie problémov a mdze sa riesit zostavenim kompilatu relevantnych informacii
z roznych zdrojov bez vlastného vkladu Studentov.

Projektové témy typu 3b:

e The importance of reputation (e-companies v brick-and-mortars)
e Investment Banking in the US.A. (the UK) and Slovakia

Témy su Specifickejsie ako typ 3a a vyZadujui porovnavanie a hodnotenie. Pri po-
rovnani Specifickych informacii je menej pravdepodobné, Ze Studenti najdu hotova
odpoved na zadanu ulohu, ktora vyzaduje samostatné porovnavanie a vyhodnote-
nie informacii, ¢o redukuje pocet dostupnych hotovych zdrojov v anglickom jazy-
ku.

Projektové témy typu 4a:

e Ethical policy of a particular company. Why should you do business ethically
when unethical behaviour brings more?

e Effective forms of advertising

e China - a threat or opportunity for European businesses? What is behind the
absolute advantage of Chinese products?

e My virtual company

e Tax avoidance

e Popularity of debit and credit cards Slovakia (on the basis of a questionnaire).
Cash, checks, (credit cards) and electronic money

Tieto témy predstavuju vysoko Specifickd, personalizovani problémovud tlohu,
ktori je narolnejSie plagizovat, pretoZe hotovd odpoved je na internetovych
strankach nepravdepodobna. Studenti musia informacie o danej téme taZ$ie hla-
dat a selektovat’ relevantné informacie, analyzovat a dospiet k urc¢itému zaveru,
zdovodnit’ svoje zavery, vyrieSit problém alebo sa podelit o osobné skiisenosti.
Produktivita, individualna praca, kritické myslenie a kreativita st potrebné na do-
koncenie tlohy a napomdahaju tieZ pri predchadzani plagidtorstvu.

Projektové témy typu 4b:

e How young people manage their assets (on the basis of a questionnaire)
e How to build up a career (on the basis of a questionnaire)
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e An interesting merger/acquisition (case study)

Podobne ako témy typu 4a, predstavuju vysoko Specificku, personalizovant prob-
lémovu ulohu, ktoru je tazké plagizovat, navySe vyzaduju aj vykonanie dotazni-
kového prieskumu alebo vypracovanie pripadovej studie. Z hladiska klasifikacie
vzdelavacich cielov podla Bloomovej taxondmie je na splnenie tlohy potrebné po-
uzit' ¢innosti z vrcholu pyramidy.

VysledKky vyskumu

Zastupenie tém podla uvedenej typoldgie v celkovom pocte pontikanych tém (50)
je zobrazené na obr. 3. Najvyssie zastipenie mali témy vyzadujice najmensiu tvo-
rivi pracu a pocet tém s ich stiipajicou naro¢nostou v prvych troch typoch klesal,
v Stvrtom, najnarocnejSom type sa objavil mierne zvySeny pocet tém.

Ponukané témy

8

Typla Typlb Typ2a Typ2b Typ3a Typ3b Typ4a Typdb

~

Obr. 3: Zastupenie ponukanych tém v ramci jednotlivych typov

Vycislenie projektov podla typu vybranych tém prinieslo prekvapivé vysledky
(Obr. 4). Popularita tém typu la vysoko prevySuje ostatné témy, kedZe az 157
z celkového poctu 257 Studentov si vybralo tému spadajticu do kategoérie 1a, co je
61 %. Pocty dalsich typov postupne Kklesaju, pricom v kazdom type b je vyrazne
nizsi pocet projektov ako v type a (v typoch 2b a 3b nulovy). Vyskum preukazal,
Ze popularita tém s ich stpajliicou narocnostou klesa.

Obrazok 5 ukazuje suvislost medzi po¢tom ponukanych tém urcitého typu a odo-
vzdanych projektov na témy daného typu. Aj ked ponuka typu 1a je najvyssia (11
z celkového poctu 50 tém), nie je taka vysoka, aby sa popularita typu la dala
vysvetlit vyznamne vys$Sou ponukou tém tohto typu oproti ostatnym témam. Tento
fenomén vedie k predpokladu, Ze motivaciou pre takyto vyber tém je najvyssia
dostupnost’ zdrojov a najnizsia naroc¢nost témy. Tento predpoklad by vsak s isto-
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Vybrané témy
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Obr. 4: Pocet projektov podla vybranych typov tém

tou mohol potvrdit len dalsi, kvalitativny vyskum prostrednictvom dotaznikov, ¢i
riadenych rozhovorov so Studentmi.

Vyber tém z danej ponuky

40
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Obr. 5: Pocet vybranych tém z danej ponuky prislusnych typov

Pri identifikicii neetického nardbania so zdrojmi sme vyc¢islili pocet prac s pri-
tomnymi znakmi plagiatorstva a kompilacie (ak boli niekedy pritomné obidva ja-
vy, zaradili sme pracu medzi plagiaty) a pocet akceptovatelnych prac z hladiska
etického pouzitia zdrojov podla typolégie tém projektov (Obr. 6). V typoch 1-3
vzZdy prevySoval pocet kompilacii nad plagidtmi. V projektoch na témy typu 4a
a 4b znaky neetického narabania so zdrojmi neboli pritomné vo vyznamnej miere
v pomere k vlastnej praci autora. To preukazuje jasnu suvislost medzi stanovenou
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ulohou a pouzivanim zdrojov pri jej plneni. Suvislost originality projektov s naj-
vysSou jazykovou droviiou Studentov nebola zjavna, jednoznacné tvrdenie by vSak
mohlo byt sformulované az na zaklade dalSieho vyskumu.

182 19
- 3
3 1
8
8 6
0 r ooo M@ 000 00 0ol
— L — — — — — —
Ty Typ2a Typ2b Typ3a Typ3b Typ4a Typ4b

Typla plb

W Plagiatorstvo Kompilacia m Akceptovaelné

Obr. 6: Vyskyt znakov neetického zaobchddzania so zdrojmi v suvislosti s typoldgiou tém

Navrh rieSenia eliminacie plagiatorstva v studentskych
projektoch

Samozrejme, je moZné preverovat originalitu kazdého projektu pomocou softvé-
rovych nastrojov. Verime vsak, Ze lepSou cestou je prevencia neetického spravania
ako jeho penalizacia pri odhaleni.

Na zaklade poznatkov z dostupnej literatury (Sowell, 2018) mdZeme odporucat
nasledovné kroky na zniZenie miery plagiatorstva a iného neetického narabania
so zdrojmi:

zaradit' zaklady akademického pisania do osnov kurzu,
» zvysit povedomie Studentov o plagiatorstve (vysvetlit, definovat),

¢ poskytovat nalezitd inStruktaz, prax a spatnd vazbu o tom, ako eticky pracovat
so zdrojmi.

Na zaklade vysledkov vyskumu odportcame predovSetkym implementaciu nasle-
dovnych krokov:

e urcit Specifické poZiadavky k projektu (napriklad pocet a typ pouZitych zdro-
jov) a poskytnut podrobné pokyny,

e zadavat témy projektu, ktoré sa nedaju lahko plagizovat.
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Stanovenie projektovych tloh

NasSe analyzy odhalili nasledujtice charakteristické ¢rty tém projektov, ktoré sta-
Zuju alebo dokonca znemoziujd plagizovanie. M6Zu byt vyuzité ako jedna zo stra-
tégii prevencie plagiatorstva.

¢ téma nie je vSeobecne zndma medzi laickou verejnostou,
e téma je Specifickd a orientovana na rieSenie tlohy,

¢ téma je personalizovang,

« uloha obsahuje riesenie problému,

e zadanie je primerane naro¢né a vyzaduje tvorivy pristup.

Nasledujuice priklady (Tab. 1) ukazujd zmeny vybranych tém projektu a implemen-
taciu vyssie uvedenych vlastnosti, aby sa ticinnejsie zabranilo plagiatorstvu.

Tab. 1: Priklad dpravy tém projektov typu 1-3 na typ 4

Povodna téma Upravena téma

(Typ 1, Typ 2, Typ 3) (Typ 4)

Strategy, philosophy, corporate Company Success — What is behind the success of two particular

culture and policy of a profitable profitable companies? (Compare their strategies, philosophies,

company (typl) corporate cultures and policies and suggest best practices that
you would recommend to a start-up company)

Slovak tax environment (typ 2) Ideal Tax System — An ideal tax system (from the point of view of
a country, companies and individuals)

American and European Business Cultures — Differences and similarities in business

business cultures (typ3) cultures between Slovakia and a chosen country (suggest two lists

of dos and don’ts for companies that want to start business
in/with Slovakia or the chosen country)

Dalsie benefity vyplyvajtice z povahy upravenej projektovej tilohy

Nasim primarnym cielom bolo najst sposob ako zredukovat az uplne eliminovat
plagiatorstvo a neetické zaobchadzanie so zdrojmi v projektovej praci Studentov.
Zmena typu projektovej tlohy ma vsak aj dalSie prinosy. Projektova uloha, ktora
svojou povahou vyzaduje rozlicné Cinnosti Specifikované Bloomovou taxondémiou
vzdelavacich cielov tieZ pokryva tzv. zru¢nosti pre 21. storocie. Existujui rézne zo-
znamy zrucnosti pre 21. storocie, no ich klticové zameranie je spolo¢né: zvySenie
schopnosti Cloveka prisposobit sa zmene. Tieto zruc¢nosti poskytuju adaptabilitu,
ktoru l'udia potrebuju na to, aby drzali krok s neustdle sa vyvijajicim pracovnym
prostredim.

Podla Trillinga a Fadela (2009), prvy subor zruc¢nosti pre 21. storocCie je klicom
k budiicemu uspechu - tieto zrucnosti pomahaju cloveku stat sa samostatnym
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Tab. 2: Zrucnosti pre 21. storocie podla Fadela (2011)

Ucenie sa a inovacie ggig;a;:‘":sf Kariéra a Zivot

Kritické myslenie a riesenie Informaénd gramotnost Flexibilita a adaptabilita

problémov

Kreativita a inovacie Medialna gramotnost Iniciativa a samostatnost

Komunikacia IKT gramotnost Spolocenska a interkulturna interakcia

Spolupraca Produktivita a zodpovednost za vystup
Vodcovstvo a zodpovednost voci inym

v procese celoZivotného vzdeldvania prostrednictvom komunikacie a rozvijania
zrucnosti kritického myslenia.

Druhy sibor zrucnosti pozostava z toho, ¢o je potrebné na vyhladanie, vyhodno-
tenie, pouzitie a doplnenie informdcif, vyuzivajic ré6zne média a technolégie.

Treti subor zrucnosti obsahuje schopnost prispdsobit’ sa zmene, byt samostatny,
nezavisly, schopny komunikovat s ostatnymi v r6znych pracovnych timoch, pro-
dukovat’ vysledky a prevziat za ne zodpovednost. Okrem toho je to aj schopnost
ovplyvnovat a usmernovat ostatnych a byt zodpovedny voci inym a celej komu-
nite.

Ak by sme si za ciel stanovili rozvijanie vSetkych zrucnosti pre 21. storocie, pro-
jektova praca vo dvojiciach alebo skupinach by vdaka nutnosti spoluprace a ko-
munikacie medzi Studentmi navzajom znamenala vyuzivanie kompletného spektra
zrucnosti pre 21. storocie.

Zaver

Projektova praca spociva v hladani informdcii, ich spracovani a prezentacii konec-
ného vystupu. Ak je pritomné plagiatorstvo, Student druht fazu prace na projekte
minimalizuje, az eliminuje (v zavislosti od rozsahu plagiatorstva) a informacie len
vyhlada a nasledne prezentuje. Musime si uvedomit, Ze druhd faza procesu prace
na projekte, ¢iZe praca s informaciami, je doleZzita stcast internalizacie vedomosti.
Preto by sa tato ddéleZitd etapa projektovej prace nemala vynechavat. Vysledky
nasho vyskumu naznacuju, Ze zniZenie irovne akademickej necCestnosti je aj v na-
Sich rukach. Potrebujeme vsak zvolit' skor proaktivny ako reaktivny pristup. Pro-
aktivny pristup k elimindacii plagiatorstva spociva vo zvySovani povedomia o tejto
problematike, vyclenenim casu vyucby pre teériu a prax etického zaobchadzania
so zdrojmi, ale hlavne zmenou tém projektov a stanovenim intelektualne naroc-
nejsej ulohy, ktora vyzaduje autonémnu pracu a kreativny pristup autora.
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Sme presvedcCeni, Ze zachovanim dorazu na druhej faze projektovej prace, t. j. spra-
covaniu informacii sa eliminuje plagiatorstvo z projektovych prac Studentov a za-
roven to prispieva k rozvoju klticovych kompetencii pre celozivotné vzdelavanie
jednotlivca. Dal$im benefitom je, Ze takéto nastavenie procesov prinesie viésiu
spokojnost’ s naSou pracou ucitelov, pretoZe je omnoho lahsie, intelektudlne zauji-
mavejSie a eticky prijatelnejSie zabranit' plagiatorstvu, ako po fiom patrat. Nemd-
Zeme uplne vylucit riziko podvadzania prostrednictvom vypracovania projektu na
objednavku - ak celd pracu napiSe tretia strana v mene Studenta; riziko je mozné
Ciastocne znizit testovanim prezentacie projektu.
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ZkusSenosti a naméty z priubéhu vyuky cizich jazyki na
Katedie cizich jazykii Vysoké Skoly obchodni
v Praze, o. p. s.

Ivana Micinov4, Simona Peckova

Katedra cizich jazykid Vysoké Skoly obchodni v Praze, o. p. s., zajistuje vyuku ang-
lictiny, némciny a dalSich cizich jazyka pro vSechny studijni programy realizované
vysokou Skolou. Jde o programy Cestovni ruch, Sluzby letového provozu, Letovy
provoz a Rizeni lidskych zdroji. Viechny ¢étyti programy maji povinny cizi jazyk
v celkové dotaci 6 semestri po 2 hodinach tydné, druhy cizi jazyk v dotaci 4 se-
mestry a 2 hodiny tydné. Studenti Cestovniho ruchu maji zkousku z ciziho jazyka
jako soucast statni zavérecné zkousky. Vyuka se zaméruje na odborny jazyk se
spolecnym zakladem zamérenym na angliCtinu pro cestovni ruch a cestovani. Ve
tretim ro¢niku jde o cizi jazyk urfeny pro ekonomické ucely.

Vyhlaseni nouzového stavu zptlisobeného epidemii covid-19, nasledné uzavieni vy-
sokych Skol a prechod z prezenc¢ni vyuky na online vyuku ukazal na prilezitosti
e-learningu, které jsme doposud vyuzivali jen v omezené mire predevsim pro stu-
denty s individudlnim studijnim pldnem.

Vyhodou je, Ze studenti prvniho a druhého ro¢niku, kteti studuji anglicky jazyk,
maji oporu v ucebnicich Petera Strutta English for International Tourism (Pear-
son, 2013) a detailnich sylabech, které popisuji plan vyuky a zplisoby hodnoceni.
VétSina téchto studentd se se zménou vyuKky vyrovnala velmi dobte. Od drovné
B1+ jsou studenti jiZ velmi samostatni, a proto dokazali plnit ukoly velmi tspés-
né. Pro kontrolu plnéni tkold jsme vyuzivali univerzitni informacni systém (UIS),
tzv. Odevzdavarny, které umoznuji davat studentim zpétnou vazbu a evidovat
splnéné ukoly. K ovéreni vysledkli jsme vyuzili pribézné e-testy, které se staly
prevazujicim zplisobem kontroly studia. Tyto e-testy jsme museli nejprve vytvorit,
a protoZe jsme s timto nastrojem méli jen omezené zkuSenosti, vyuzili jsme nabid-
ku kolegli z technické katedry, ktefi natocili kratka videa a ta provadéla zajemce
metodikou e-learningu doslova krok za krokem.

Tyto nastroje jsme vyuzili predevsim k procviceni odborné terminologie a nové
slovni zasoby, gramaticko-lexikalnich struktur a ¢teni s porozuménim. Mnoho tko-
14 vyzadovalo vlastni pisemny projev a diky UIS bylo mnohem pohodInéjsi pro-
vadét kontrolu odevzdanych ukolli a podavat individudlni zpétnou vazbu. Oproti
béZné vyuce, kdy na procvi¢ovani gramatiky a slovni zasoby nebo na nacvik psani
nezbyva tolik casu, protoZe se zamérujeme predevSim na zlepSovani plynulosti
mluveného projevu a vhodnost vybéru jazykovych prostiedki, bylo nyni mozné
sledovat jednotlivé studenty a jejich individudlni nedostatky v psaném projevu.
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K poslechovym tkoliim vyuzivali studenti ucebnici, CD a autentické nahravky z in-
ternetu.

Dalsi skvélou pomoci bylo Skoleni vyuzivani nastroji Microsoft 365 a piredevsim
MS Teams. Ani s timto nastrojem jsme predtim nepracovali a museli jsme zasko-
leni vénovat nemalo usili. Kvili rozvrhu jsme potadali vecerni hromadné porady
a individualni chaty, kdyZ jsme pripravovali e-vyukové nastroje. Dale jsme ho vy-
uzili k hromadnym a individualnim konzultacim se studenty - predevsim tretich
ro¢niki, ktefi se pripravovali na zavérecnou zkouSku a statni zkouSku z ciziho
jazyka. Technické problémy se ndm postupné datilo rychle vytesit za kolegialni
podpory a nékdy jsme pomahali i nasim studentlim, cozZ nam zvysilo sebevédomi.
Bylo potésujici zjistit, Ze i pres vékovy rozdil, jsme stale schopni se velmi rychle
ucit nové véci.

Béhem tohoto obdobi zlstaly nékteré nedoreSené otazky. Zavérecné e-testy byly
sice velmi efektivni, ale v béZné vyuce bychom tento dalkovy zplisob neprefero-
vali, protoZe jsme nedokazali ovétit, zda testy vyplnili skute¢né ti studenti, ktefi
méli prokazat, co se béhem semestru naucili. Pro zavérecné ustni zkousky jsme
proto vyuzili prostredi MS Teams, kde videozaznam dokaze ztotoZnit studenta se
jménem a fotografii v UIS.

Na ochranu proti plagiatorstvi psaného projevu jsme vyuZivali antiplagiatorské
aplikace. Na skole byla jiz pred krizi rozSifena praxe, Ze studenti museli vloZit
svoje seminarni prace do www.odevzdej.cz, kde si vytvorili ucet. Aplikace porov-
nava shodu s jinymi studentskymi pracemi a o vysledku vyda protokol, ktery zasle
e-mailem. Studenti pak tento vysledek ptikladali ke své praci. Tato aplikace vSak
nezachyti shodu s internetovymi zdroji, které nejsou fadné citované. Proto jsme
posléze nékteré pripady resili i prostiednictvim aplikaci Plagiarism Checker a Gra-
mmarly. Pro pristé budeme u vétSich seminarnich praci pozadovat doklady z obou
typt aplikaci i proto, Ze se ukazalo, ze nékteri studenti nejsou natolik zodpovédni,
aby se k podvodnym praktikdm neuchylovali, nebo nevédi, jak maji spravné citovat
zdroje, aby se témto problémim se cti vyhnuli.

Zpétnou vazbu od studentli jsme systematicky nezjistovali, ale podle pribéznych
vysledki studia bylo dobte vidét, kdo ma vytvorené studijni navyky a komu chybi
prezenc¢ni vyuka, kterd ho kazdou hodinou ,postrkava“ ke kyzenému cili. Mnozi
davali najevo, Ze time management a seberegulace jsou ,bolavd“ mista a ocetniova-
li, Ze je vCas nastavené podminky k udéleni zapoctii nakonec prinutily zpracovat
ukoly a Uspésné sloZit zavérecné testy.

Celkovy dojem z online vyuky jednotlivych vyucujicich byl pozitivni, protoze jsme
se naucili vyuzivat mnohé nastroje, o kterych jsme sice védéli, ale nenasli dost
divodi, abychom je zapojili do vyuky. Na druhou stranu byl nd$ pracovni den
neohraniceny bez pevnych hranic oddélujicich pracovni ¢as od soukromého. Kurzy
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anglictiny byly narocné predevsim tim, Ze maji stabilné vysoky pocet student.
Kurzy jinych jazykd maji méné studentd, ale zato se v nich setkavaji rizné jazy-
kové trovné a prace v nich vyzaduje vice individualni pristup.

Obdobi online vyuky pfineslo i zajimavé zkuSenosti z tymové spoluprace a rize-
ni prace katedry. Spontanné vytvorené tymy pracujici na tvorbé cetnych e-testf,
ochota sdilet zkuSenosti, vzajemné si pomahat a predavat zkusenosti s technicky-
mi nastroji, to vSechno prispélo ke klidu na praci a jednotnému pristupu k vyuce
a komunikaci se studenty. Pokud by se situace méla nékdy v budoucnu opakovat,
ziejmé bychom nékteré kurzy vedli vice prostfednictvim webovych konferenci.
V kazdém pripadé vyuzijeme i v budoucnosti mnoho e-testii jako dodate¢né mate-
ridly pro samostudium a doplnéni uciva. V tomto sméru mizeme mit pocit, Ze nas
krize posilila v nasem IT sebevédomi, stmelila tym a vybavila nds dovednostmi,
které ndm pomohou zkvalitnit vyuku.

Jsme piesvédceni, Ze s ndmi budou mnozi nasi kolegové z jazykovych pracovist
souhlasit, a téSime se na jejich zkuSenosti predevSim z oblasti realizace vyuky
a testovani.
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ZkusSenosti s elektronickymi a on-line vyukovymi
zdroji v dobé korona krize 2020 na Ustavu jazykové
pripravy ZCU v Plzni v oddéleni némeckého jazyka

Blanka Blazkova, Eva Kahounova

Podobné jako na jinych pracovistich vysokych skol se i nase oddéleni némeckého
jazyka muselo vyrovnat s novou situaci v dobé uzavieni vSech typi Skol a nastavit
takovy rezim distanc¢ni vyuky, ktery by byl pro studenty co nejméné komplikovany
a umoznil jim bez velkych problému absolvovat dany predmét (samoziejmé za
predpokladu splnéni pribéznych povinnosti).

V ramci naseho oddéleni jsme zabezpecovali vyuku ve vSech rozvrhovych akcich
vypsanych na letni semestr 2019/20. Jednalo se o kurzy némciny obecného a od-
borného jazyka uréené pro viechny fakulty ZCU. VyuZivali jsme nasledujici for-
my komunikace: Courseware (webové stranky s informacemi o predmétech pro
studenty ZCU), LMS Moodle, LMS Unifor, Google Classroom, Microsoft Teams
a Skolni e-mail.

Hlavnim komunika¢nim prostfedkem mezi vyucujicimi a studenty byl Course-
ware, s nimZ jsou studenti zvykli na ZCU pracovat. Od 11.biezna, kdy doslo
k plosnému uzavieni $kol, byly pravidelné zadavany tydenni dkoly tak, aby stu-
denti mohli v kurzech distan¢né pokracovat.

LMS Moodle se vyuzival v kurzech technické némciny, pro které byl jiz drive jako
studijni opora vytvofen. Novinkou v LMS Moodle byla transformace zavérecnych
zapoctovych testl do digitalni podoby napfi¢ vSemi vyucovanymi predméty ném-
Ciny.

Kurzy vytvoiené v LMS Unifor jsou urceny pro studenty Fakulty ekonomické a by-
ly vyuzity jak pro individualni vyuku, tak pro odevzdavani zadanych tukold.

Dalsi formou bezkontaktni vyuky byla virtudlni ucebna Google Classroom, kte-
ra slouZila k nahravani studentskych prezentaci a videi. Jejich prace byly bodové
a slovné hodnoceny za tcelem ziskani zpétné vazby.

Neobvykla situace si vyzadala, abychom se seznamili s takovymi formami komu-
nikace, které byly do té doby pro nas nezndmé. Tim byl a bezesporu je Micro-
soft Teams, v némZ probihala jednou tydné v nékterych kurzech online vyuka
dle tydennich plant a sylabd predmétd. Podle predméti byly vytvoreny ,tymy*,
do nichz studenti obdrzeli prihlaSovaci kéd ¢i odkaz na svij ,tym“ Podminkou
bylo velmi dobré internetové pripojeni, které ne kazdy student mél k dispozici.
V pripadé slabsiho signalu byly vypnuty kamery a vyuka probihala formou sdilené
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obrazovky pouze se zapnutymi mikrofony. Vyuka se prilis neliSila od kontaktni
vyuky, jelikoz za pomoci naskenovanych ucebnic a dalSich predem pripravenych
materidlli probihala pres sdilenou obrazovku vyucujici. Vyukové materialy byly
ulozeny v ,souborech” v MS Teams a byly tim dostupné po celou dobu online
vyuky. Probirali jsme dané lekce v ucebnici, studenti kladli dotazy v jejim pri-
béhu, tedy uplné stejné, jako pri synchronni vyuce v ucebné. Studenti si vidy
pripravili na dany tyden zadané ukoly, které jsme v pribéhu online hodiny pro-
8li, vysvétlili. Komunikace tedy probihala zcela totozné jako v kontaktni vyuce.
Vyuzivali jsme rovnéz ,chat®, ktery slouzil predevsim jako prostredek pro dotazy
k ucivu, které bylo pro daného studenta obtiznéjsi ¢i méné pochopitelné. Vyucujici
si tak mohli pfedem na hodinu pripravit material navic, ktery ndzorné dovysvétlil
problém, napt. predlozky s dativem a akuzativem. Rovnéz v pribéhu hodiny bylo
odkazovano na webové stranky potrebné pro konkrétni predmét, podobné jako
v kontaktni vyuce. V kurzech, kde jednim z pozadavkl k zadpoctu byla prezentace,
to byli pravé studenti, ktef{ sdileli s ostatnimi svou obrazovku a své prezentace
tak predvedli podobné, jako by byli ve tfidé a prezentovali napfi. pomoci SMART
tabule. Své materialy nahrali do zalozky ,soubory” a timto se staly dostupnymi pro
vSechny studenty konkrétniho tymu. Diky MS Teams jsme mohli uspésné probrat
vSechna témata dle sylabu predmét. Rovnéz zpétna vazba k probéhlé vyuce od
nasich studentl byla velmi pozitivni.

Tento nevSedni semestr objevil fadu moznosti vyuky na dalku. Zatimco pfi klasic-
ké kontaktni vyucovaci hodiné probiha tzv. synchronni uceni, oproti tomu online,
tedy asynchronni model vyuky, nabizi kazdému studentovi moznost vénovat se
studiu dané latky kdykoli a v jakékoli mire podle individualnich potieb. Pfesto se
domnivame, Ze kontaktni vyuka ma ve vzdélavani nenahraditelnou roli, zejména
pri vyuce cizich jazyk.
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ZkusSenosti s vyukou online v prostredi MS Teams

Halka Capkova

Béhem celé kovidové pandemie jsme na Fakulté mezinarodnich vztahi Vysoké
Skoly ekonomické v Praze pouzivali k online vyuce MS Teams. Hned po uzavieni
skol probéhlo skoleni pro vSechny zajemce, kde jsme byli seznameni s mozZnostmi,
které ndm Teams nabizeji. Vzhledem k tomu, Ze do té doby to byla velmi malo
vyuzivana soucast balicku Office 365, tak jsme pak jeSté dlouho prichazeli na dalsi
moznosti vyuziti a sdileli své zkuSenosti a poznatky na intranetu fakulty. Vyuka
pres MS Teams se vyrazné lisi od interaktivni prezencni vyuky, a proto bylo toto
obdobi pro ucitele velmi psychicky a ¢asové naroc¢né, nejen z diivodu vyuky online,
ale predevsim kvili rozsahlé pripravé na ni. U pocitaci jsme travili opravdu celé
dny. Na druhou stranu jsme vSichni uSetfili néjaky cas, ktery normalné stravime
dojizdénim do prace, takze jsme si mohli aktivity 1épe naplanovat a zorganizovat.

Kazdy ucitel si vytvoril virtudlni tfidu pro své predméty a bylo stanoveno, Ze mu-
sime nadale dodrzovat rozvrh, aby se studentim nestalo, Ze se jim bude vyuka
prekryvat. V exponované dobé to bohuZzel nékdy znamenalo i vypadky v disledku
pretiZzeni systému.

MS Teams je samoziejmé idedlni prostfedek pro prednasky, ale i u jazykové vyuky
jsme nasli metody, které se daly vhodné vyuzit. Zacinali jsme s PPT prezentacemi,
kde jsme prochazeli latku a délali riiznd interaktivni cviceni. Zpocatku jsme se
bali vyuzivat k odpovédim studentti audio, takZe studenti psali odpovédi do chatu.
Mélo to i své vyhody, odpovidali vSichni studenti a odpovédi byly zaznamenavany
v chatu pro pozdéjsi kontrolu. Hojné jsme tedy vyuzivali moZnosti ztlumit vSechny
Ucastniky. Pozdéji jsme zavedli systém, kdy studenti méli vypnuté mikrofony, aby
vyuku nerusily vnéjsi zvuky, pti vyvolani si pak studenti mikrofon zapnuli a od-
povidali. I studenti se tomuto systému velmi brzy prizplsobili a funkce ztlumit
vSechny ucastniky uz vlastné nebyla potteba. V prvnim tydnu probéhlo jen kratké
tricetiminutové zkusebni setkani se studenty, kde jsme testovali, co vSe lze v hodi-
nach délat, postupné jsme se propracovali k téméi normalni devadesatiminutové
interaktivni vyuce.

Kromé promitani PPT prezentaci jsme hojné vyuzivali spole¢ny poslech audio
¢i video nahravek s naslednou diskusi a kontrolou cviceni k dané problematice.
Poslech ¢i video poustél ucitel na sdilené obrazovce se zahrnutim systémového
zvuku. Kontrola probihala v ramci celé tfidy bud’ dstné, nebo za vyuziti Kahootu,
kovani probrané slovni zasoby, protoze vyucujici miize zahrnout presné ta slovic-
ka a fraze, ktera byla probirana. Kahoot je vhodny i pro kontrolu zadané domaci
prace, kdy ucitel nasledné vidi statistiku kazdé odpovédi i kazdého studenta. Mohl
by byt tedy vyuzit i pro testovani, nicméné k tomu jsme ho nevyuzivali.
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0Odvaznéjsi pedagogové vyuzivali kromé hromadné vyuky i skupinovou praci. Ta
byla organizovana mimo hlavni tfidu (tj. schlizku celého tymu v MS Teams) v cha-
tu. Jednotlivé skupinky studenti si samy (Ize i ucitel, ale takhle je to pro ucitele
méné narocné) zorganizovaly schlizku pres chat, do které zahrnuly i ucitele. U¢i-
tel tak mohl prechazet z hlavni schiizky do téchto ,minichati“ a sledovat praci
jednotlivych skupinek. Cely systém tedy fungoval tak, Ze ucitel v hlavni schiizce
zadal praci typu ,prodiskutujte a vyteste dany problém® urcil vedouci skupinek
a stanovil ¢asové rozmezi. Vedouci skupinek nasledné vytvorili chat pro svou sku-
pinu a ucitele a tesili dany problém. Ucitel prechazel od jedné skupiny k druhé
tak, jak by to délal normalné ve tridé. V dany cas se vSichni sesli zpét v hlavni
tiidé a prezentovali své zavéry. Tato aktivita je pomérné logisticky naroc¢ng, ale
umoziuje tymovou praci a vétsi angazovanost vSech studentd.

I kdyz jiz v pribéhu zkouskového obdobi dochazelo k postupnému uvoliiovani
rezimu, mohli si ucitelé sami rozhodnout, zda chtéji testovat prezencné ¢i online.
Nékteri ucitelé proto vypisovali oba typy termind. Studenti vSak vétSinou prefero-
vali terminy online.

Vzhledem k tomu, Ze po celou dobu pandemie byla seniorim doporucovana co
nejvétsi izolace od vnéjsiho svéta, pokusili jsme se zavést online vyuku i na Uni-
verzité tretitho véku. Zpocatku jsme naraZzeli na technické problémy, kdy si ucast-
nici museli nejprve stahnout aplikaci a mnohdy se neuméli pripojit ke schizce.
Nicméné i zde se situace béhem prvnich nékolika tydni velmi zlepsila a vyuky se
nakonec ucastnilo mnoho seniord, kteri velmi ocenili kontakt s vnéjSim svétem.

Letni semestr 2019/20 byl urcité velmi specificky a pro vSechny naro¢ny. Nicmé-
né ukazal nam, Ze i online vyuka jazykll je mozna a mize byt stejné efektivni
jako prezenéni vyuka. U nas na VSE jiz miZzeme vidét prvni dlouhodobé diisledky
pandemie, a to prevedeni casti vikendové vyuky kombinovaného studia programu
ManaZzer obchodu do vyuky online.

Vsichni doufame, Ze na podzim nepfijde druha vina epidemie, pred kterou nékteii
odbornici varuji, a téSime se, az se v poloviné zari sejdeme se studenty ve tridach.
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Language testing in the time of the Covid-19
pandemic 2020

Jitina Hrbackova, Eva Lukacova, Eva Punc¢ocharova

The Covid-19 pandemic leading to the lockdown of all educational institutions in
the Czech Republic in spring 2020 had profound implications for the run of the
semester, communication with students, teaching methods, as well as the exami-
nation period and the format of examining students’ performance.

In this text we would like to describe the emergency examination format devel-
oped virtually overnight by the team of English language teachers of the Language
Centre at Masaryk University, the Faculty of Economics and Administration.

The transition of the lessons from their traditional classroom-based form into
the fully fledged online form took the team less than a week from the closure,
which, in hindsight, was a success, and represented almost no interruption to
the semester. This was mainly facilitated by the Information System of Masaryk
University, which offers a wide range of proven tools, effective for online and
blended learning, used extensively by all members of the language unit team and
students themselves as recipients. Another aspect that allowed the transition to
be effective and almost painless was the software platform Zoom whereby teach-
ers communicated with students and scheduled virtual lessons. We find Zoom
particularly convenient for language learning, especially thanks to the feature of
breakout rooms allowing tutors to assign learners to pairs, groups, or small teams
to cooperate and work on tasks separately.

With the progression of the semester and the global health situation deteriorating
rather than improving, the team understood that the likelihood of the situation to
be restored to its usual was very low and the examination period would continue
in the virtual space, too.

The team prides themselves on adoption of good assessment practices, mainly
reliability and validity of the testing items they create. Under the given circum-
stances, however, there was a high risk of non-compliance with these basic prin-
ciples of assessment and evaluation, the administration format, and the content
matter to be tested. Therefore, ideas were brainstormed as to how to handle the
situation and ensure that the final examination was transparent, fair, valid, and
reliable.

The original examination format is rather extensive and encompasses five pro-
portionately represented areas, i.e. listening, reading, grammar and vocabulary,
writing, and speaking. It was decided early on that the receptive skills of listening,
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reading, and use of language (grammar, and vocabulary) would not feature in
the online format of the exam. There were two practicality reasons guiding our
reasoning. Firstly, it would be beyond our capabilities to ensure that all students
work independently of any outside help, and secondly, this would mean that by
sharing the test battery in virtual space with students we would have had to
abandon it and would need to develop a brand new test battery in the following
academic year.

In the end, it was decided that students would be assessed on three areas only.
The first one was their continuous online work throughout the semester, the sec-
ond would be the written part of the exam consisting of writing an argumentative
essay (1st year students), or a problem-solution essay (2nd year students), and
the last one would be the speaking part of the exam consisting of three parts:
a monologue on a given topic, answers to related questions, and a discussion
between two students. The exams would be carried out online using Zoom as the
main platform for both the written and spoken part.

Writing Exam Format

In a standard situation, students write their exam essays in the faculty computer
rooms, using the Information System tools. However, as these cannot be mon-
itored remotely and cheating could not be eliminated, a solution was adopted
to make use of shared Google documents that students have access to via the
MU Information System. Before the exam, each student received a link to their
document, shared by the invigilating teacher, where they wrote their essay at the
time of the exam. In this way, the teachers exercised at least some supervision
over the student’s work (they could watch the student’s development of ideas
or see any suspicious sudden appearance of a large chunk of text, presumably
copied from an outside source). Simultaneously, students joined a Zoom meeting,
whereby they could be monitored visually. For the students, this format was in
fact not that different from the usual exam. The possibility of cheating, of course,
could not be ruled out completely. Looking for expressions in online dictionaries,
for example, which is not allowed in the standard exam, cannot be proven by the
invigilator unless some serious privacy breaches were set up, which was against
the university’s policy. Nevertheless, the nature of the exam - writing an essay -
enabled a relatively objective assessment of students’ language use, since in their
texts they needed to react to specific assignments and express their own ideas.

Speaking Exam Format

The standard oral examination format is two teachers (interlocutor and assessor)
examining two students, who each do the monologue part individually and the
dialogue part together. Topics for both are drawn by the students who are then
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provided with specific instructions on paper. This format was adapted to the on-
line environment by transferring the printed instructions to electronic form and
creating a random topic generator in MS Excel, which was shared with students
via the Zoom screen sharing tool. A stopwatch was included in the Excel sheet, for
the students and the teachers to easily see the preparation and production times.
It was decided to keep the two-teacher format, as we believe that this ensures
higher objectivity of the assessment. In order not to distract the examinees, the
assessing teacher turned off their audio and video during the exam. The need to
physically send the other student out of the classroom for the time of the other
student’s monologue was simplified by putting them in the Zoom waiting room
and then readmitting them for their turn, thus effectively saving time.

Outcome

We found the substitute online exam format to be a reliable and valid, though
not perfect, replacement of the standard format. With the numbers of students
that had to be tested being high - about 800 students in total in all subjects with
exams - it was necessary for the team to be very well organised and coordinated.
However, despite the extra effort involved, this format meant substantial time
savings for both teachers and students.

The dependence on technology, of course, meant that not all exams ran smoothly.
This was particularly true for the oral exams, in which students sometimes could
not understand each other or the teacher due to low quality of the internet con-
nection, which might have had a negative impact on their performance as it in-
creased the stress factor. These situations, however, were rare, and the examiners
made allowances for such unwelcome interferences.

In conclusion, it was thanks to the teachers’ hard work, technical prowess, flex-
ibility, and willingness to learn new procedures virtually overnight that testing
proved to be much less problematic than it had seemed at the beginning of the
lockdown. Both the teachers and the students acquitted themselves very well in
these trying times, managing to acquire skills and tools they would not have imag-
ined to be so effective in the virtual language classroom.
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Vyuka v MS Teams na UJOP UK
Petra Jiraskova

Pirechod na aktivni bezkontaktni vyuku musel byt na Ustavu jazykové a odborné
ptipravy Univerzity Karlovy otazkou dni. Nasi studenti se intenzivné ptipravovali
na zavérecné zkousky z Cestiny jako ciziho jazyka (tiroven B2 dle SERR]) a zaroven
k prijimacim zkouskam na vysoké Skoly. Harmonogram semestru je velmi detailné
naplanovany a neni v ném prostor na prostoje. Ztrata, byt i jen jednoho tydne,
by znamenala nenahraditelné zdrzeni, které by vyrazné sniZilo Sance studenti
slozit aspésné jak zkousSku jazykovou, tedy splnit podminku pro podani prihlasky
k vysokoskolskému studiu v cestiné, tak zkousku odbornou, prijimaci.

Karlova univerzita ma pro vSechny své studenty i zaméstnance k dispozici platfor-
mu MS Teams patrici do portfolia firmy Microsoft. Nejvétsi vyhodou v momenté
rychlého prechodu k vyuce v online prostiedi byla v tomto pripadé mozZnost vyu-
Zivat znadmych nastroji MS Office, v nichZ méli mnozi ucitelé ptipravené materialy
pro béZnou kontaktni vyuku a se kterymi uméli dobfe pracovat.

Prechod do online prostredi se tykal nejen vyuKy, ale i provoznich soucasti dstavu
(studijni oddéleni, Vyzkumné a testovaci centrum, Metodické a odborné centrum
atd.). Prvnim krokem bylo vytvoreni struktury tymiu. Vznikly zastresujici tymy
jednotlivych stfedisek, tymy jednotlivych tiid, tym pro reditele ¢i pro metodiky.
Pri vytvareni struktury bylo dilezité urcit, kdo mtze do kterého tymu vidét, vstu-
povat Ci prispivat, aby vSem zlstala zachovana opravnéni a role, které meéli béhem
bézného pracovniho chodu. Vzhledem k rychlosti, se kterou musely tymy vznikat,
byla ale finalni struktura nejednotna a v nékterych ohledech chaoticka. Proto pro
pii$ti akademicky rok, ktery pro Ustav jazykové a odborné piipravy UK znamena
z velké ¢asti pokracovani v bezkontaktni vyuce, vytvarime jednotnou strukturu
jasné urcujici hierarchii a funkci jednotlivych tymi, jejich clenéni do dil¢ich kanala
a opravneéni k vstupu a upravam. O cely ,strom” se bude starat spravce dohlizejici
na vznik pripadnych novych tymi, archivujici starsi slozky a dokumenty a udrzu-
jici v celém prostiedi rad.

Ukon navstupovat studenty do platformy a do konkrétnich tfidnich tymi ne-
byl snadny, protoZe jsme s nimi nebyli v pfimém kontaktu. Bylo nutné studenty
instruovat prostirednictvim e-mailu nebo réiznych chatovacich aplikaci. Ze si stu-
dent zpravu precte, jesté zdaleka neznamend, Ze bude dané instrukce nasledovat
a do platformy se skute¢né pripoji nebo pripojit dokaze. V ptiblizné dvoutydennim
obdobi, kdy bylo nutné nékteré studenty opakované vyzyvat k pripojeni a resit
technické problémy, chybéjici pristupova cisla atd., probihala v nékterych tridach
synchronni vyuka docasné napriklad v platformé Zoom. S postupnym uspésnym
zapojenim tfid do vyuky prostiednictvim MS Teams se jasné ukazala jejich velka
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vyhoda - moZnost mit skute¢né vse v jednom. Pocatecni roztristénost komu-
nikacnich kanald byla nahrazena ukladanim material(i, posilanim zprav, realizaci
synchronnich lekci a konzultaci, testovanim a béznou kazdodenni komunikaci na
jednom spole¢né pouZivaném virtudlnim misté.

Zakladni potieby byly saturovany a zahy jsme zacali vyuzivat i dalsi funkce plat-
formy, jako je mozZnost v kalendari naplanovat a svolat schlizku pro konkrétni
osoby, kanal ¢i tym; sdileni obrazovky, moznost vypinat si mikrofon ¢i hlasit se
o slovo béhem synchronni vyuky; streamovani lekci a nahravek; ukladani a spolec-
né upravovani dokumentti a dalsi. Lektori se vyskolili v praci s bilou tabuli, ve vy-
tvareni testd v aplikaci Forms a dal$ich dovednostech souvisejicich s bezkontaktni
vyukou. Nejvice nam béhem lekci chybéla moznost snadného rozdélovani studen-
tl do mensich skupin vCetné prechazeni lektora mezi nimi a také mozZnost vidét
na monitoru vSechny tucastniky. Obé tyto funkce ma Microsoft v planu postupné
zprovoznit, coZ bude dal$im krokem ke zvySeni efektivity vyuky v této platformé.

Soucasti semestralniho harmonogramu na Ustavu jazykové a odborné pripravy UK
jsou také velké mésicni testy. Pro testovani zde byla k dispozici aplikace Forms.
Vzhledem k potrebé zapojit Cteni, psani, poslech, gramatiku a lexikalni cviceni
a zarovenl maximalizovat relevanci vysledkl bylo nutné propojit prostrednictvim
odkazii aplikaci Forms s dal$imi aplikacemi, napfiklad pro sdileni zvuku. Forms
se velmi osvédcily pro tydenni kratké opakovaci kvizy, ale pro vétsi test se nako-
nec jako uzite¢néjsi ukazala platforma Moodle (taktéZ podporovana univerzitou),
ktera umoziiuje pracovat s Sirsi Skalou testovych uloh, primo vloZit poslechovou
nahravku ¢i omezit ¢as na zpracovani kazdému jednotlivému studentovi. Pro pristi
akademicky rok proto budeme v piipadé vétSich testdl vyuZivat pravé Moodle.

V cervnu 2020 se v MS Teams uskutecnilo také kazdoroc¢ni pétidenni Metodické
sympozium k vyuce Cestiny jako ciziho jazyka pro vyucujici ze zahrani¢i. Onli-
ne format umoznil ucast dvaceti lektord skutecné ze vSech koutl svéta (Londyn,
Kyjev, Mnichov, Moskva, Sofie, Tokio, Varsava, Videi). Diky dostatecnému c¢asu na
piipravu probéhlo sympozium hladce a ke spokojenosti viech. U¢astnici byli v roli
hostli (pozvanka pres e-mailovou adresu), nikoliv tedy regulérnich studentt, coz
bylo pro tento typ kurzu zcela dostacujici. Pro sympozium byl vytvoren samostat-
ny tym se slozkami k jednotlivym dnim. V nich méli ucastnici pripravné ukoly
k seminaiim a posléze také prezentace ¢i nahravky absolvovanych lekci. Nékolik
dni pted zacatkem kurzu byla vSem e-mailem rozesldna pozvanka do tymu, fo-
tonavod k pripojeni do tymu a také videotutorial k orientaci v tymu a zakladni
praci v prostfedi MS Teams. Tim se predeSlo nutnosti reSit organiza¢ni zaleZitosti
v pribéhu Casu urceného na vyuku. V momenté zahdjeni prvniho seminare byli
uz vSichni ,,sympozanti“ schopni se pripojit a aktivné se lekce zicastnit. Vzhledem
k této zkuSenosti jsme obdobny postup naplanovali i pro nadchazejici akademicky
rok, kdy pred samotnou vyukou probéhne pripravny tyden, v némz se vSichni
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budouci studenti pripoji do platformy, proskoli v praci v prostredi MS Teams,
seznami se s usporadanim svych trid i s organizaci prace v semestru.

Informace o novinkach, moznosti skoleni ¢i instruktazni videa k praci s MS
Teams cCerpame ze strdnek UK, stranky na podporu vyuky online skolanadalku.cz,
z webu Systém podpory profesniho rozvoje uciteli a Feditel projektsypo.cz a dal-
Sich. Platforma MS Teams se v soucasné dobé velmi rychle rozviji a pridava dalsi
funkce potiebné a uzitecné pro vyuky. Ve spojeni s profesionalnim pristupem na-
Sich lektord tedy miZeme oc¢ekavat co do zplsobu vyuky neobvykly, zaroven vSak
pro studenty i ucitele dspéSny a prinosny akademicky rok 2020/2021.
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podilem déti-cizinct). Od za¢atku roku 2020 piisobi na UJOP UK na pozici vedouci Metodického a odbor-
ného centra.
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Moderni elektronicka ucebnice pro zajemce o ekonomickou
francouzstinu - cenna pomiicka nejen v dobé koronavirové

[Cervenkova, Marie: Le francais pour les étudiants en économie. Masarykova uni-
verzita, Brno, 2018]

Recenzovana publikace vznikla péc¢i odbornikd Centra jazykového vzdélavani Ma-
sarykovy univerzity v Brné jako E-learningovy kurz pro samostudium ekonomické
francouzstiny, a to za podpory projektu Inovace studia ekonomickych disciplin
v souladu s pozadavky znalostni ekonomiky CZ.1.07/2.2.00/28.0227.

Podle vyjadreni autorky v tivodu publikace jde v prvni fadé o ucebni pomiicku
urcenou pro interni potiebu studentli Ekonomicko-spravni fakulty MU. Nicméné
materidl mize potencialné nalézt mnohem S$irsi uplatnéni. V prvni fadé by pu-
blikace neméla ujit pozornosti vSech oborovych studentl francouzstiny v ramci
celé Ceské republiky. Uzitek viak bezpochyby miiZe ptinést i zainteresované $irsi
frankofonn{ vefejnosti a dokonce i lidem z hospodaiské praxe, ktefi se potiebuji
zorientovat v dané problematice. A to mj. pravé diky zvolené elektronické formé
plné vyhovujici pripadnému distancnimu studiu ¢i samostudiu. V této souvislosti
si nelze odpustit poznamku, Ze v soucasné dobé koronovirové Krize je pravé tato
vlastnost u€ebnich materialG obzvlasté cenéna.

Kurz je inovativni i co se obsahu tyce, kdyZ ve svych tfech c¢astech nabizi origi-
nalni propojeni centralni problematiky obchodni francouzstiny s praktickymi ex-
plikacemi vybranych gramatickych jevi a zacilend pojednani z oblasti akademic-
ké francouzstiny. Pritom vychazi z relevantnich zdroji. Zakladem jsou prehledné
videoprezentace namluvené autorkou v ¢asti vénované gramatice resp. rodilymi
mluvéimi v pifipadé odborného jazyka. Tutoridly jsou doprovazené autentickymi
texty a cvicenimi. Materidly jsou vesmés interaktivni, tj. doplnéné o dalsi odka-
zy resp. o Ceské vysvétlivky vybranych spojeni v pripadé textl, nebo umoznujici
okamzité zpracovani a vyhodnoceni v ptipadé cviceni tzv. odpovédnikd. Plné tak
spliiuji pozadavky kladené na nacvik béhem samostudia.

Zasadni tematicka c¢ast ,Obchodni francouzstina“ spocivad na odborném pojmoslo-
vi z vybranych oblasti typu ,Podniky“ ¢i ,Obchodni korespondence” Nejdtlezi-
téjsi terminologie je zde shrnuta slovnikovym zplsobem, pficemz diky mozZnos-
tem ménit tirovné od A2 po B2, stejné jako abecedni i tematické razeni, skryvat
ekvivalenty ¢i vyhledavat dle zvoleného jazyka, s ni lze pracovat vicero zputsoby.
V kontextu terminologii pouzivaji instruktdZni videa a dale ji rozvadéji aktudlni
doprovodné texty k porozuméni. Procvic¢ovat slovni zasobu lze dale diky kartic-
kam s vybranymi terminy a jejich definicemi.

U tohoto jinak velmi uzitecného cviceni je ponékud nejasny vybér termint vzhle-
dem k souhrnnému slovniku, podobné jako vybér témat tutoriald, z nichZ nékteré

194



pokryvaji dané téma obecné (napt. video ,Zit a pracovat ve Francii“ u stejnojmen-
ného tématu), jina jsou v$ak spiSe prikladem (napf. ,Reklamni slogany” u ,Zivota
vyrobku“). Vzhledem k primarnimu urceni materialu pro samostudium lze téz za-
litovat absence cviceni s klicem u nékterych témat, napt. u akademické francouz-
$tiny, nebo otazek k porozuméni u doprovodnych texti.

Uvedené nedokonalosti jsou vsak toliko dil¢i a nikterak neovliviiuji celkovy po-
zitivni dojem z recenzované publikace. Le frangais pour les étudiants en économie
Marie Cervenkové ma veskeré piedpoklady byt zdjemciim o ovladnuti ekonomické
francouzstiny skutec¢né efektivni pomtckou.

Autor

JUDr. Mgr. Ivo Petri, Ph.D., Ustav romanistiky Filozofické fakulty Jiho¢eské univerzity v Ceskych Budg-
jovicich, e-mail: petru@ff.jcu.cz.

Autor je pravnik-lingvista, ktery ptisobi jako vedouci Oddéleni francouzské filologie na uvedeném praco-
visti. Zde je garantem bakalarského oboru Francouzsky jazyk pro evropsky a mezinarodni obchod, ktery
nabizi moznost tzv. Dvojiho diplomu ve spolupréci s partnerskou Université Bretagne Sud v Lorientu ve
Francii. Autor se zabyva vyukou pravni a obchodni francouzstiny, dale vyucuje zaklady ceského a evropské-
ho prava pro filology. Ve své vyzkumné praci se vénuje predevsim studiu pravniho jazyka a jeho prekladu.
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