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Abstract: The article presents results of a survey conducted using the method of the Seman-
tic Differential among students of Business English at School of Business Administration in
Karviná, Silesian University in Opava, related to respondents’ attitudes to advantages and
disadvantages of online learning during the ϐirst part of the Coronavirus pandemic. Students’
answers have shown the lack of unanimous responses, which indicates the fact that they were
not able to evaluate the situation in a distinct way placing their answers mainly in the middle
of the offered spectrum. The authors of the article especially appreciate the data collected in
the two last questions as they can contribute to optimization of online learning and teaching
in the future.

Introduction
To be online or not to be online. That was not the question. Our education system
was shifted online almost in a day. Both students and teachers appeared to ϐind
themselves in a completely new situation having to cope with new challenges
and situations and to adapt to the elearning environment very quickly. It was
not easy to adjust to this new form of learning and teaching. An important sign
which deϐinitely inϐluenced the attitudes to the process of transition from ofϐline
to online forms should be taken into consideration by both sides who needed to
deal with the pandemic and its consequences and therefore the transition was not
voluntary, there was no choice.

Nowadays, especially in the coronavirus crisis, Information Communication Tech-
nologies (ICT) play a signiϐicant role in designing a new and improved model of
teaching and learning. A great number of studies have been conducted to examine
the advantages of integrating ICT in language education in general and English
as a Second Language teaching and learning in particular. As Yunus et al. (2013)
state there is a need for more studies on the advantages and disadvantages of
using IT in language education.

The article focuses on identifying both advantages and disadvantages of using ICT
as seen by students, speciϐically the Microsoft TEAMS Programme used mostly
for a synchronous learning and the Information System (IS) applied to an asyn-
chronous one, in teaching and learning Business English and aims to list sugges-
tions related to better understading and using the potential of ICT and to imple-
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ment some new pedagogical approaches into teaching for the future to increase
the learning and teaching potentials.

The goal of the presented survey was to ϐind out students’attitudes toward learn-
ing and teaching online, use their positive features and avoid the negative ones
if the coronavirus crisis repeats in the future. The authors used a questionnaire
distributed to the students of the second and ϐinal parts of the Business English
curriculum at School of Business Administration in Karviná, Silesian University in
Opava, taught in a scheduled form in the second semester of the lockdown. The
data was collected in the ϐirst quarter of the year 2021 both from full-time and
part-time students.

However, the revealed disadvantages of using ICT can involve difϐiculties in class-
room control, students’ being often distracted and unwilling to cooperate.

Looking back

Students’ and teachers’ attitudes to using IT have been a goal of studies for a lot of
years. A study carried out by Blachowicz et al. (2009) was based on observing the
technology in use by the students, following the classroom dynamics and teacher
choices, and looking into students’ and teachers’ perceptions and beliefs about
technology. It also emphasized an interesting aspect related to less time devoted
to teachers’ management of courses using IT, giving them more time to focus
on other aspects of instructional time. Moreover, the learning technology allowed
students to develop independent work habits and to build both their skills and
conϐidence about using technology. Analyses of student performance also suggest
that student performance improved in the classes in which the technology was
used.

In Marwan and Sweeney’s opinion (2010), the twenty-ϐirst century students re-
quire different treatment in terms of teachers’ methods of teaching. The current
generation of students are different in terms of their creativity and self-discovery
skills, being able to do many things on their own including searching for educa-
tional related materials online.

Comas-Quinn (2011) deals with so called blended learning and a key role played
by teachers, indicating how important the transition from their traditional face-
to-face classroom roles to the wider more complex role that blended learning re-
quires can be. It also presents and discusses ϐindings from a small-scale evaluation
study which compared quantitative and qualitative data gathered through a sur-
vey and a small number of interviews. The revealed negative attitudes reϐlected
in teachers’ opinions are according to the author related to the transformation
of teachers’ identity that results from moving from traditional classroom-based
teaching to online teaching.
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Arkorful and Abaidoo (2015) claim that teaching and learning online as a method
of education shows both advantages ansd disadvantages. First of all, it makes the
learners undergo contemplation, remoteness, as well as lack of interaction or re-
lation. It therefore requires a very strong motivation and time management skills
in order to reduce such effects. Therefore, in terms of clariϐications, explanations,
and interpretations, teaching and learning online can be less effective than tradi-
tional methods. On the contrary, environment for online teaching and learning is
tolerant, offering an equal access to information irrespective of the locations of
the users, their ages, ethnic origins, and races. Moreover, the online settings can
also encourage learners to depend on themselves as teachers are no longer the
solitary source of knowledge, becoming advisors and guides.

Tirziu and Vrabie (2016) deal with the Finnish online environment introducing
the term of the NET Generation. They state that the NET Generation students are
not so keen on using traditional methods of learning, demanding to receive more
technological challenges and ϐlexibility. They express an opinion that if tertiary
institutions do not implement online learning, they will become unattractive for
today’s learners. Therefore, it is inevitable to stimulate virtual spaces to share
information, collaborate, explore and also form proper communities to belong to
and to help people to have a creative and innovative thinking.

As COVID-19 affected institutions of higher education all over the the world, thou-
sands of schools turned towards remote learning, a lot of researchers including
for example Toquero (2020) encouraged teachers to document the effects of the
present pandemic on educational systems. Therefore, tertiary institutions are re-
quired to adjust their pedagogical practices to the learning needs of the students
studying from their homes.

Lockee (2020) refers to the change related to online education during the Covid
time as to the forced shift because both educators and students across all levels of
education had to adapt to virtual courses quickly. She also focuses on changes in
learning outcomes, i.e. altering unsuitable assignments and measuring students’
performance, and recommends for example interactive discussions, student-led
teaching, the use of games to increase motivation and attention, which present
the meaningful application of newly learned skills and knowledge.

Rawashdeh, Syam and Serhan (2020) conducted the research studies related to
the following advantages of online learning: ϐlexibility of time and place, self-
tailored learning, the ability of students to learn according to their own pace and
in the comfort of their environment, an increased access to materials, efϐiciency,
and ability to participate in a relatively stress free environment. On the other
hand, research studies reported the following disadvantages of online learning as
perceived by students: lack of self-discipline, inability to manage time effectively,
technological difϐiculties, lack of face-to-face interaction with instructor and class-
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mates, more work than face-to-face classes, and lack of sufϐicient time to complete
assignments. Even with these disadvantages, the majority of surveyed students
indicated their satisfaction with the online classes.

Dhawan (2020) names other pros of online learning including the use of pre-
recorded lectures, he also explains the positive feature of scheduled lessons: inter-
action with students and among students, which is crucial for language education.
On the contrary, he states some of the cons, namely lack of e-learning competen-
cies, downloading errors, issues with installation, login problems, and problems
with audio and video, difϐiculties in understanding instructional goals, balancing
work, family and social lives, etc.

Evaluation of the students’ answers to the selected questions

The questionnaire was based on the method of the semantic differential which
measures people’s reactions to stimulus words and concepts in terms of ratings
on bipolar scales deϐined with contrasting adjectives or nouns at each end. The
method belongs to psycho-semantic ones (Miovský 2006, p. 193) investigating in-
dividuals’attitudes in the system of positive and negative evaluation being based
on locating a concept on a scale in the multidimensional semantic space.

We have decided for this method because the semantic differential is able to af-
fect various dimensions of students’ attitudes related to cognitive, emotional, and
conative characteristics. It is obvious that the semantic differential method goes
deeper than usual questionnaire methods because respondents are not familiar
with the level of data processing, and thus, they cannot consciously inϐluence the
results related to responses they provide.

The cognitive component of the attitude reveals the evaluation of the investigation
subject. The emotional component of the attitude refers to to the investigation
object. The conative component of the attitude is mainly important in the research
because it refers to possible actions towards the object.

The questionnaire was delivered online through Google Forms in the ϐirst quarter
of the year 2021. The link for the survey was shared via the IS. It was available
both for full-time and part-time students, however, no attention was given to the
comparison of the mentioned two groups of students. It comprised 12 questions
raised by the authors who had been teaching English courses via TEAMS and had
been able to see both advantages and disadvantages of online learning and teach-
ing. Therefore, it was very interesting and useful to acquire information related
to students’ attitudes toward online learning in seven selected answers which are
the object of the presented analysis. 93 questionnaires have been collected.
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1 I am a full-time student/I am a part-time student:

48 (49,5 %)

46 (51,6%)

0 5 10 15 20 25 30 35 40 45 50

I AM A FULL-TIME STUDENT.

I AM A PART-TIME STUDENT.

The questions have been answered by 93 students (51.6%) – 48 of them belong to
full-time students and 46 (49.5%) to part-time students, which means that slightly
more full-time students responded to the questions.
2 Online learning is for me generally:

more efϐicient 1 2 3 4 5 6 7 less efϐicient

11
(11,8%)

16
(17,2%)

8
(8,6%)

18 
(19,4%)

10
(10,8%)

17
(18,3%)

13
(14%)

1 2 3 4 5 6 7
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Students’ answers to question 2 related to the beneϐit of online learning are gen-
erally distributed on both sides of the spectrum, with the highest number of
answers concentrating in the scale position 4 (18, 19.4%). The other answers
give evidence that for a slightly higher number of students learning online is less
efϐicient (40, 43%) than face-to-face lessons (35, 37.6%), which means that the
respondents have not been able to see distinct advantages or disadvantages of
online learning.
3 Online learning English appears for me to be:

more difϐicult 1 2 3 4 5 6 7 easier

3
(3,2%)

7
(7,5%)

15
(16,1%)

32 
(34,4%)

16
(17,2%)

7
(7,5%)

13
(14%)

1 2 3 4 5 6 7

Students’ responses connected to the difϐiculty of online learning are mostly
evenly distributed in the offered spectrum with the exception of the scale position
7, where 13 (14%) students have stated that online learning is deϐinitely less
difϐicult for them. The highest number of respondents again have placed their
answers in the middle of the spectrum (32, 34.4%), which presumably means that
their approach to online learning is indifferent.
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4 I always:
participate in
English lessons in
an active way

1 2 3 4 5 6 7 participate in
English lessons in
a passive way

13
(14%)

18
(19,4%)

14
(15,1%)

23 
(24,7%)

10
(10,8%) 9

(9,7%)

6
(6,5%)

1 2 3 4 5 6 7

The chart number 4 shows students’ attitudes to their active or passive way of
participating in online learning. The highest number of answers has been again
placed in the scale position 4 (23, 24.7%), but the other answers are concentrated
in the left side of the spectrum (45, 48%), which shows students’ opinions related
to their active participation in online learning. Only a low number of respondents
(25, 27%) think that they participate in online learning in a less active way.
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5 Having more time during the lockdown I am:
more motivated to
search for other
possibilities to
improve my English

1 2 3 4 5 6 7 less motivated to
search for other
possibilities to
improve my English

7
(7,5%)

20
(21,5%)

12
(12,9%)

24 
(25,8%)

13
(14%)

9
(9,7%) 8

(8,6%)

1 2 3 4 5 6 7

The chart showing answers to question 5 indicates more replies in the left side
of the spectrum (39.42%) while the right side of the spectrum presents only 30
answers (31.3%) of the total number of students’ answers. The highest number
of answers is placed in position 4 (24, 25.8%), which proves that students are
not sure about their answers, but generally they seem to get more motivated to
improve their English during lockdown.
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6 I prefer:
face-to-face lessons 1 2 3 4 5 6 7 online lessons

21
(22,6%)

12
(12,9%) 11

(11,8%)

12 
(12,9%)

9
(9,7%)

7
(7,5%)

21
(22,6%)

1 2 3 4 5 6 7

The chart presenting students’ preferences related to face-to-face or online
lessons indicates that students have shown their distinct attitudes to the question
as high numbers of replies are placed in the opposite positions of the spectrum
1and 7 (42, 45.2%). However, in total, fewer respondents prefer online learning in
positions 5 and 6 (16, 17.2%) while positions 2 and 3 on the opposite side show
the number 23 (34.7%). Only 12 answers are placed in the middle of the scale,
which means that students have developed clear opinions about online learning.
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7 I ϐind the lack of interaction in English learning:
more important 1 2 3 4 5 6 7 less important

4
(4,3%)

9
(9,7%)

24
(25,8%)

36 
(38,7%)

13
(14%)

3
(3,2%)

4
(4,3%)

1 2 3 4 5 6 7

Answers to question 7 indicate that students deϐinitely ϐind the lack of interaction
difϐicult as the left side of the spectrum shows a higher number of answers (37,
39.8%) while the right side of the spectrum involves only 20 answers (21.5%).
The highest number of replies has been placed in position 4 (36, 38.7%), which
means that for a third of respondents the form of study is not important, but more
students prefer face-to-face learning.

List 5 positive points about online learning:

Students have generated a lot of ideas related to positive points about online
learning, however, numerous ones have approached the question in a general
way, i.e. referring to online learning generally- not only in the context of English
learning. Students’ responses can be divided into 5 following groups:

1. Online learning contributes to saving time and expenses on travelling, allowing
students to be more productive and more motivated and leads to better time
management.
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2. In students’ opinions, learning from home enables to be less exposed to stress-
ful situations during the lessons, which is more comfortable for shy students
as students seem to be more anonymous.

3. Respondents highly appreciate the possibility to watch recorded materials as
they can use them any time according to their needs.

4. A certain number of respondents have stated that online learning contributes
to developing their IT knowledge.

5. For some students it is important that learning online means reduced risk of
being infected with the Covid 19.

Students’ answers also involved speciϐic opinions related to English learning as for
example

• easier working with vocabulary
• eating during lessons
• cheating
• having more productive interactions with a teacher
• better conditions for listening skills
• more interactive tools, etc.

Below, it is possible to ϐind some selected students’ quotations after having been
corrected in terms of the English language:

I can stay at home, I can wake up later, I can use my PC for things I would have to do at school classes
normally. It’s easier for me to be online.

I can be more efϐicient, more motivated to search for other possibilities to improve my English.

No way to school, we are home, more time for presentations and seminal works, we are protected from
the Covid, all materials are online for students.

I can take part in all the lessons.

I have only 3 positive points about online learning: more time for my activities, I spend more time with
my family, I can make money.

List 5 negative points about online learning:

In comparison with the positive points concerning online learning, 13 respondents
(about 14%) have clearly stated that they cannot see any negatives about online
learning. The other students’ answers concentrate around the following topics:

1. Lack of direct contact and interaction between students and teachers, but also
among students.
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2. Slow feedback and misunderstandings during lessons because of lag in reac-
tion leading to less motivation and concentration.

3. Problems with IT related to bad connection and spending a lot of time in front
of the computer.

4. Absence from the classes – students are reluctant to spend 90 minutes online.
5. Disturbing surroundings at home related to the family, children’s education,

working online, and other duties.
6. Being nervous during long tests online.

Respondents have also mentioned other speciϐic issues, concerning teachers espe-
cially, for example:

• teachers not being able to use TEAMS
• teachers do not remember students
• teachers do not answer emails
• online lessons being boring
• losing knowledge
• difϐiculties with getting equipment for online lessons

The following quotations from students’ answers illustrate some of the mentioned
above opinions. The statements have been corrected in terms of the English lan-
guage:

Misunderstandings, reluctance to spend 90 minutes online in front of the PC, mistakes in personal
contact not only with the teacher but also with other students.

I don’t improve my English, I am less motivated, there is a small number of people present at lessons.

Almost no contact with teachers, almost no contact with students, insufϐicient explanation of the topic,
long feedback from some teachers.

I’m more nervous during written or oral tests than I am at school (countdown timer, the inability to
return to the answers or see the whole test).

Internet connection is sometimes weak (the whole family online at the same time), the whole impact of
the crisis (taking care of children and their education, cooking, cleaning, working from home ofϐice and
doing loads of seminarworks and homeworks not only for English lessons at the same time is extremely
demanding).

Discussion and conclusion
The goal of the presented survey was to ϐind out students’attitudes toward learn-
ing and teaching online, use their positive features and avoid the negative ones if
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the coronavirus crisis repeats in the future. This could contribute to the optimiza-
tion of online learning and teaching in some areas and can be incorporated into
the Interactive Syllabus that is available for all the students from the Information
System of School of Business Administration.

It is obvious that the students’ reactions to the concepts on the opposite poles of
the semantic differential spectrum could be different nowadays as the data was
collected in the middle of the pandemic and the respondents could have acquired
different points of view in the last online learning period. However, the structure
of responses shows that most answers have been placed in the middle of the
spectrum (with the exception of the question 6), which gives evidence that the
respondents are not able to provide a clear answer as they have not developed
a distinct opinion or they tend to place it in the middle of the spectrum.

In question 6, concerning students’ preferences related to face-to-face or online
lessons, answers were skewed toward the lower and higher ends of the scale (1–
7), indicating that they hold strong opinions on the matter.

Only 12 answers in the mentioned question are placed in the middle of the scale,
which means that students have developed clear opinions about online learning.

The most signiϐicant source of information including recommendation and inspi-
ration for the authors related to advantages and disadvantages of online learning
can be found in the questions 12 and 13 of the questionnaire as the students
could list their opinions about their productivity and reluctance, motivation and
the lack of motivation, being or not being anonymous, being forced to develop
their IT knowledge, and occurring in the situation when the risk of being infected
with the Covid 19 is reduced. Important information is related to having a bet-
ter contact with a teacher, better conditions for developing listening skills, more
interactive tools, and easier working with vocabulary. Some students’ opinions
are unexpected stating the possibility of eating during lessons and cheating as an
advantage. Majority of the listed opinions correspond to the mentioned outcomes
of the previous research.

Disadvantages involve the lack of direct contact and interaction between students
and teachers, but mainly among students, delays in students’ and teachers’ re-
actions and misunderstandings during lessons because of the lag leading to less
motivation and concentration, difϐiculties with the connection, reluctance with be-
ing present at the lesson, and disturbing surroundings. Additional information is
connected to the facts related to losing knowledge and difϐiculties with getting
equipment for online lessons.

In conclusion, it is necessary to state that the surveyed students’ preferences
for face-to-face or online lessons show that a higher number of students prefer
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face-to-face English lessons. This fact is indicated especially in chart 6, in which
fewer students’ answers show a preference for online learning. The authors are
aware that language teaching and learning have their speciϐics in terms of the
inevitable interaction between students and teachers; therefore, the same ques-
tionnaire survey conducted in a different course may yield different results. This
survey has been limited to evaluating only a few of the questions contained in the
questionnaire. We intend to continue exploring this topic, hopefully contributing
to a deeper understanding of students’ opinions related to online learning.
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