Jarni ,covidova“ mozaika z Ceské republiky

Nasledujici text v nestandardnim formatu predstavi rané zkusenosti s on-line ¢i
hybridni vyukou na univerzitnich jazykovych centrech v Ceské republice na jaie
2020. Autori ve svych prispévcich reaguji na vyzvu ke stru¢nému sdileni dobré
praxe na svych pracovistich a popisuji, jak se jim podarilo zvladnout nahly pte-
chod na distan¢ni vyuku a co se jim osvédcilo.

Prvni skupina autord své vstupy pojala prehledové, shrnuji celkovou strategii, ja-
kou u nich na pracovisti aplikovali. Ve druhé ¢asti se autofi zabyvaji konkrétnimi
online nastroji, jeZ ve vyuce pouzivali. Dalsi dva texty detailnéji pojednavaji o kom-
plexnéjsich postupech v konkrétnich kurzech. V zavéru je pak poskytnut prostor
k zamysleni a osobni reflexi nad psychosocidlnimi aspekty distanc¢ni vyuky, zvlasté
pak otazce motivace, sdileni pocitl z nové situace a budovani digitalni sebedtivéry.
Vérime, Ze tyto stiipky a postiehy vdm budou inspiraci i v nynéjSim akademickém
roce, kdy celime obdobné situaci a zaroven premyslime o dal$im vyuziti nové
vyzkousenych a dobte fungujicich on-line postupti, abychom v budoucnu efektivné
reagovali na potreby novych generaci studentt.

Vasi editori

Celkova strategie

Centrum jazykového vzdélavani MU, oddéleni na Lékarské fakulté, anglicka
sekce

Distan¢ni vyuka v rdmci anglické sekce na CJV LF MU v Brné od pocatku stavéla
na téchto pilifich: véasna a pribézna informovanost studentli o harmonogramu
a zpuasobu distan¢niho studia, kazdotydenni odevzdavani vypracovanych ukoli
v souladu s frekvenci kurzu, individuadlni zpétna vazba od ucitele a pozdéji také
synchronni vyuka a testovani v prostfedi MS Teams.

Studenti odevzdavali dva typy uloh. Jednak to byla cviceni zaméfena na presnost
odpovédi (z jazykového i obsahového hlediska) a konsolidaci slovni zasoby, jednak
ukoly, kdy se studenti individualnim a tvir¢im zpiisobem vyjadrovali k jednot-
livym tématim nebo fesili konkrétni problém (naptiklad stanoveni spravné dia-
gndzy v ramci diferencidlni diagnoézy). Oba typy uloh zpracovavali jak pisemnou
(kratsi texty), tak i mluvenou formou (audionahravky). Tento zplisob zadani ved]l
studenty - i podle jejich vlastniho vyjadieni - k zevrubnéjsi a angazovanéjsi praci
se studijnim materidlem, neZ by tomu bylo v béZném rezimu vyuky.
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Ucitelé méli z druhé strany mnohem veétsi prostor pro individualni praci s jed-
notlivymi studenty, a to predevSim v ramci zpétné vazby, kterou jim kazdy tyden
poskytovali. Zaroven ziskali diagnosticky nastroj pro lepsi odhad aktualnich jazy-
kovych kompetenci studentl, coz poskytlo urcitou inspiraci pro nasledna zadani
a napln distan¢niho studia jako takovou - v¢etné online seminaid shrnujicich vy-
brana témata, které asponi ¢aste¢né nahradily kontaktni vyuku. Uvedené zkuse-
nosti chceme zohlednit i béhem normalniho rezimu vyuky, pristim akademickym
rokem pocinaje.

V online prostiedi probéhlo i zavérecné hodnoceni - pisemny test v prostiedi
IS MU, tstni ¢ast v aplikaci MS Teams. Ustni ¢ast jsme vzhledem k minimaliza-
ci vnéjsich faktorti, které mohly jeji vysledek ovlivnit, povazovali za nejprikaz-
néjsi z hlediska jazykové kompetence studentli a jejich pripravy na zkousku. Za
zminku zde tedy stoji realna (a predpokladana) diskrepance mezi jejim vysledkem
a vysledkem pisemného testu u nékterych studentd. Tento nesoulad se v pripadé
budouciho distan¢niho zkouSeni pokusime minimalizovat véts$i rozmanitosti testo-
vych dloh, mj. za pomoci pouZiti pokrocilejsich technickych funkcionalit.

Veronika Dvordckovd, Jana Klapilovd

Centrum jazykového vzdélavani FF UP v Olomouci

Uzavieni vysokych Skol na zacatku brezna zmeénilo zasadné pribéh letniho se-
mestru. Ze dne na den byla prerusena prezenc¢ni vyuka, a tim i kontakty mezi
vyucujicimi a studenty. Velkou vyhodou naseho pracovisté byla skutecnost, Ze pro
vSechny predméty uz méli vyucujici vytvoreny své kurzy v Moodle. V tomto pro-
stfedi jsme okamzZité mohli studenty zacit informovat o aktualnich zménach, zada-
vat ukoly, zverejnovat klice ke cvicenim i nahravky, pripravovat rizné interaktivni
zplsoby procvicovani (Quizlet, Kahoot, Flash cards atd.).

Postupné jsme zacali vyuZivat i online platformy (Zoom, Teams, BigBlueButton,
Skype), které umoZznuji ,setkani” se studenty. Néktef{ vyucujici zvolili presun vy-
uky podle rozvrhu do tohoto prostredi, jini byli studentim k dispozici v predem
urcené Casy na konzultace, dalsi zvolili kombinaci obou vyse uvedenych moznosti.
Jak jsme se shodli, zacatky nebyly jednoduché. VétSina z nas sice meéla néjaké
zkuSenosti, ovSem hovor s prateli pres Skype je néco jiného nez vedeni vyuky
pro skupinu studentli. V tomto sméru jsme se museli sami pomoci navodt rychle
dovzdélavat, abychom mohli vyuZivat co nejvice moZnosti, které tato prostiedi
nabizeji (déleni studentli na skupinky, sdileni dokumenti ¢i prezentaci, pousténi
videa atd.). VétSina z nas se také zucastnila kurzi a webinarl, které se béhem
tohoto obdobi nabizely. Podobnym zptisobem, jako jsme vedli vyuku, jsme semestr
i ukoncili - u zapoctl to bylo vétSinou pomoci testli v Moodle a/nebo kontroly
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zadané pisemné prace, u zavérecnych zkousek se jednalo o kombinaci online testu
a ustniho pohovoru.

Tento netradi¢ni semestr byl pro vyucujici casové narocnéjsi nez obvykle, ale pri-
nesl i sva pozitiva. Naucili jsme se vice premyslet o tom, co a jak ucime, jak efek-
tivné vyuzit moznosti nabizenych softwari a technologii. Jak jsme obstali, to ndm
feknou evaluace studentd po ukonceni semestru.

Silvie Vidlkovd

Centrum jazykového vzdélavani MU, oddéleni na Lékarské fakulté, latinska
sekce

V hodinach 1ékarské terminologie pro zacinajici studenty vSeobecného lékarstvi
jde pfedevsim o osvojeni zdkladniho fecko-latinského lexika a vybranych grama-
tickych a slovotvornych pravidel. Na prvni pohled se tedy prechod na distanc¢ni
formu nezdal ptilis slozity, ale hned zpocatku se ukazalo, Ze bude vyZadovat pec-
livéjsi planovani, prizplisobeni vykladu i jednotlivych aktivit novym podminkam
a pravidelnou individualni zpétnou vazbu.

Po dohodé s kolegynémi jsme za zakladni platformu zvolili interaktivni osnovu
v univerzitnim Informac¢nim systému (IS), ktera slouzila jako rozcestnik: student
v ni mohl rozkliknout ptipravené prezentace, procvic¢ovaci kvizy v Socrative, cvice-
ni v Quizletu a dalsi aktivity mimo IS. Kromé toho byl v kazdém tydnu osnovy sou-
stfedén studijni material nad ramec ucebnice, drobné vyklady k procvicovanym
tématlim, zadani Ukoll a terminy jejich odevzdani, odkazy na e-learning k téma-
tické slovni zasobé apod. Vyhodou byla také moznost propojit osnovu s diskusnim
féorem predmétu a odevzdavarnami ukoll pro kazdou seminarni skupinu. V druhé
fazi jsme pridali mozZnost webinaii a individualnich i skupinovych konzultaci pro-
stfednictvim MS Teams, aby vzajemna interakce mohla probihat také v realném
case.

K vyse recenému tii obecné postiehy:

1. Pro sdileni materiali a zadavani koll je Zadouci jedna platforma, odkud se
studenti dostanou ke vSemu potfebnému. Kanal, kterymi se informace ke
studentim dostavaji, mize byt vice (e-mail, webinaf, diskuse v MS Teams,
facebookova skupina aj.), pro prehlednost a snazsi orientaci by ale mélo byt
vSe dohledatelné a prehledné vystavené na jednom misté (napf. ve zminéné
interaktivni osnové).

2. 1 kdyz studenti maji k dispozici vSechen studijni materidl i zpétnou vazbu
k tikolim a mohou diskutovat mezi sebou i s vyucujicimi, pfesto nejvice oce-
nuji online hodiny a mozZnost komunikovat v redlném case.
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3. Nové podminky byly pro nas vyucujici prileZitosti k vyraznému posunu v ob-
lasti efektivniho vyuzivani IT nastroji pro vzdélavani. Mnohé z nich zlstanou
soucasti vyuky lékaiské terminologie i po navratu k prezenc¢ni formeé.

Libor Svanda

Centrum jazykového vzdélavani MU, oddéleni na Prirodovédecké fakulté

Pro tym vyucujicich cizi jazyky na Prirodovédecké fakulté MU bylo obdobi korona-
-krize vyzvou na mnoha frontach - toto specifické obdobi pomohlo znovu defino-
vat, co je ve vyucovanych kurzech skutecné klicové a které dovednosti a znalosti
by si studenti méli osvojit. Nezbytné bylo ddle zintenzivnit vyuziti aktivit v online
prostiedi (Google tabulky a dokumenty, MS Teams, ZOOM, programy urcené na
nahravani a vytvareni prezentaci, v univerzitnim systému MU napft. diskuzni fora,
vytvareni feedbackovych formulard, odpovédniky, interaktivni osnovy atd.). Mnozi
prekonali své vyhrady vici technologiim ve vyuce a diky pragmatickému pfistupu
udrzeli kurzy v chodu, coZ se darilo také prostiednictvim individualnich ¢i skupi-
novych konzultaci.

I pres narocnost piretvoreni kurzli do online podoby bylo studentiim zasilano po-
mérné velké mnozstvi ukol(, ke kterym dostavali kli¢e a u nékterych z nich i zpét-
nou vazbu (predevS§im na psané ukoly a namluvené nahravky, funkénim se opét
ukazal i peer-feedback). Povinné vSak byly jen dva tikoly - abstrakt ke konferenéni
prezentaci (s kratkym profesnim Zivotopisem) a reflexe na své vysledky ve cvic-
ném testu a studijni strategie. Hlavnim projektem kurzu byla online konference
- studenti si ptipravili program konference a knihu abstraktii. Kromé predneseni
prezentace a Gcasti v nasledné diskusi si vyzkouseli i roli predsedd sekci - pred-
stavovali jednotlivé prezentujici a vedli diskusi, coZ posilovalo jejich autonomii
a soucasné schopnost spolupracovat.

Dalsi novinkou byl novy, modernizovany format administrace zkousek, ktery jde
jasné smérem ke studentiim a zvysuje jejich motivaci ke studiu jazyk. Diky preve-
deni testG do online podoby (test tvoril 10 % z vysledné znamky) vznikl prostor
pro hodnoceni psani (reflexe, abstrakt, formalni email, celkem 30 %) a mluveni
(monolog nad tématy dle studovaného oboru, prezentace, celkem 60 %). Studenti
ve feedbacku potvrdili, Ze mluveni je pro né nejtézsi a nejdilezitéjsi slozkou jazy-
ka. I pres obavy z podvadéni u online testu se ukazalo, Ze globalné vysledky testu
a pisemny projev odpovidaly mluvenému vykonu. Tento format zkousky bychom
radi zachovali i do budoucna.

Monika Seveckovd
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Online nastroje
Metodické a odborné centrum UJOP UK

Ustav jazykové a odborné ptipravy Univerzity Karlovy realizoval vyuku prevaz-
né prostrednictvim platformy MS Teams umoziujici vyuZivat nastroje MS Office.
Tymy v ni byly vytvoreny s ohledem na zachovani struktury tifid i provoznich
¢asti tstavu. Pro akademicky rok 2020/2021, ktery pro UJOP UK znamena z velké
¢asti pokracovani v bezkontaktni vyuce, bude struktura tymi velmi sjednocena
a bude zastreSena osobou spravce udrzujiciho v celém prostiedi rad. BEhem pfi-
hlasovani studenti do platformy byla velkou prekazkou absence primého kontak-
tu s nimi. Nasledujicimu akademickému roku bude proto predchazet pripravny
tyden slouzici k pripojeni student(, jejich proskoleni v praci v platformé a vy-
feSeni dil¢ich technickych problémi. Zistaneme i nadale v MS Teams, protoze
spliiuji dilezitou podminku usnadnujici praci ucitelim i studentim - umoziuji
realizovat prevaznou cast vSech potiebnych tkont v jednom prostiedi (synchron-
ni lekce, ukladani dokumentd, pisemna komunikace, ...). Aplikace Forms urcena
k testovani neni pro nase ucely zcela dostacujici, budeme proto v pripadé vétsich
(mésic¢nich) testd vyuzivat také prostiedi Moodle. Pfipravu vyuky usnadnilo zalo-
Zeni tymu pro sdileni materialti mezi uciteli a rozdéleni prace na nich. Vytvorené
materidly méli poté vSichni pro své lekce k dispozici. Pfi synchronni vyuce jsme
hojné zapojovali praci se sdilenou tabuli, sdilené prezentace, moznost spolec¢né
upravovat dokumenty a dalsi funkce, které se v platformé objevovaly (hlaseni se
o slovo, stahovani dochazky, pouzivani volnych obrazkd z nové fotobanky atd.),
pro asynchronni vyuku byla klicovd metoda flipped class. Nejvice ndm chybéla
moznost snadno rozdélit studenty do skupin, mezi kterymi lektor prechazi (zave-
deni je avizovano na podzim 2020). BéZnou soucasti nasi prace se stalo sledovani
novinek na facebookové strance Microsoft pro vzdalenou vyuku a podpiirnych
webech www.projektsypo.cz (Systém podpory profesniho rozvoje ucitelt a redite-
1), www.skolanadalku.cz (Distan¢ni vzdélavani pomoci Office 365: od zfizeni az
po vyuku on-line) a dalsich, sdileni dobré praxe mezi uciteli a vzdjemné prosko-
lovani v ramci Gstavu prostiednictvim streamovanych webinara.

Petra Jirdskovd

Jazykové centrum Univerzity Pardubice

S disledky uzavieni Skol v souvislosti s pandemii jsme se snazili vyporadat co
nejlépe v rdmci svych moznosti. Okamzité jsme presli na distan¢ni formy vzdéla-
vani, coZ znamenalo vyrovnat se s naroky vyplyvajicimi z nové situace. V radu
hodin, maximalné dni jsme prehodnotili obsah, a predev$im formu kurzi, aby
mohly smysluplné pokracovat, a naucili se pouzivat komunikacni platformy pro
praci z domova. V prvnich dnech vzdalené vyuky jsme s Ucastniky kurzl z fad
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studentd i zaméstnancli komunikovali prostrednictvim emailu, informac¢niho sys-
tému STAG a zejména e-learningového systému Moodle, nabizejictho Sirokou pale-
tu vzdélavacich komponentl vcetné interaktivnich - napt. diskusni forum. Nekteri
z nas rozsitili vyuzivani technologii a aplikaci standardné zakomponovanych do
svych kurzi, tedy Google Documents, Skype nebo nastroje Turnitin integrovaného
do LMS Moodle a zaméreného na prevenci plagiatorstvi. S cilem vyuZivat formy
a nastroje, které v distancnim vzdélavani smysluplné funguji z hlediska vyucu-
jicich i studentli, mnozi z nas zapojili aplikace umoziujici poradat individualni
i skupinové videohovory, sdilet materialy vCetné videoprezentaci a chatovat, jako
jsou Zoom, Facebook Messenger, Whasapp, Youtube, Google Meet nebo Jitsi Meet.
S podporou vedeni univerzity a Centra informacnich technologii a sluZeb jsme
brzy zacali pouZivat centralné preferovanou platformu MS Teams, kterd umoz-
nila i méné tradi¢ni formy distancniho vzdélavani jako napt. akademické debaty.
S velkym ohlasem se setkala série videospoti pravidelné zvefejiiovana na Youtube
kandle UPa pod nazvem Let’s Communicate. Vznikla a dale se rozviji ve spolupraci
s Oddélenim pro rozvoj a mezindrodni vztahy s cilem nepfestavat komunikovat
a zdokonalovat jazykové kompetence i v dobach a situacich neptejicich osobni-
mu kontaktu. Kdyz jsme se po uvolnéni mimoradnych opatieni znovu sesli na JC,
shodli jsme se, Ze naro¢né obdobi, které jsme dobre zvladli diky vzajemné pod-
pofe a stadlému kontaktu, nas osobnostné a profesné posunulo. Nabyté zkuSenosti
s novymi zplsoby komunikace a formami prace vyuzijeme v dal$im obdobi a radi
se 0 né podélime.

Jitka Hlouskovd

Masaryk University Language Centre, Faculty of Education Unit

The online learning environment offers a wide range of tools. I believe it is impor-
tant to use as varied tools and activities as possible in online learning to increase
students’ engagement. The tool I used for setting the agenda for online learning
is the Interactive syllabus in IS, which allows for a clear overview of tasks and
enables students to participate in discussion forums. To simulate face-to-face in-
class interaction, I would recommend using Zoom video calls as Zoom is user-
friendly (students just click on the link sent to them), displays a large number of
students at once (in contrast to MS Teams) and enables the participants to share
their screen. I often divided the class into groups of 3 and had 10-minute Zoom
sessions with each group so that students practise speaking more intensively. If
you would like students to practise and give presentations, a very useful tool is
Screencast-0-Matic, which allows students to make a 15-minute video presenta-
tion, in which they record both themselves and their screen, for free. Another free
and very easy-to-use tool to practise speaking is Vocaroo, an online voice recorder,
where a student can record a monologue and then simply copy the link where the
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recording is to be found. Finally, to make different kinds of quizzes and mock tests
[ found Quizlet, Quiz Maker and Google Forms the most useful.

Dita Trckovd

Centrum jazykového vzdélavani MU, oddéleni na Ekonomicko-spravni fakulté

Zatimco ukoly k samostatné pripravé byly zaméreny predevsim na procvicovani
dovednosti poslechu, ¢teni a psani, maximum casu realizovanych online hodin
jsme se snazili vénovat rozvoji vyjadfovani v cizim jazyce a interakci. Vedle MS
Teams jsme pro videokonferencni vyuku vyuzivali ndstroj Zoom, jehoz velkou vy-
hodou se ukazala funkce umoznujici rozdéleni student pro praci ve skupinach.
Online hodiny poskytovaly prostor pro konverzac¢ni témata, prezentace studentl
s naslednou spolecnou diskusi, hrani roli apod. Rozvoj dovednosti mluveni a vy-
jadrrovacich schopnosti vSak byl podporovan i v domacim prostiedi studentd pro-
stfednictvim existujicich online nastroji. Pro nahravky monologi a tstnich argu-
mentaci na zadané téma byl studentim doporucen nastroj Vocaroo, ktery vytvori
zaznam hlasu pfimo na webu a umoZni okamZité stdhnuti nahravky ve formé
mp3, a dale jsme pouzili Padlet, ktery funguje jako nasténka, a nahrané vystupy
jsou tudiz dostupné vSem zucastnénym studentim. Vyhodou tohoto néstroje je
moznost zaznamenani personalizované zpétné vazby ve formé komentaid primo
k jednotlivym vystuptim. Za ticelem nahravek kratkych prezentac¢nich tutvart (do
1,5 min) jsme vyuZili Flipgrid, ktery rovnéZ umoziiuje shlédnout vytvorena videa
vSem studentiim v dané skupiné. V neposledni fadé jsme pro nacvik 2 minuto-
vych monologi na zkousku vyuzili i funkce Odevzdavarny v Informacnim systému
MU, do které byla nasledné vloZena zpétna personalizovana vazba od ucitele. Pro
podporu argumentace a vyjadrovacich ,spontannich“ schopnosti pisemnou formou
jsme mj. zvolili diskusnfi féra s tematickymi vldkny (v ramci Informacniho systému
MU), kdy se studenti vyjadrovali k polemickym otazkdm formou kratkych komen-
tard k nazorim ostatnich kolegl ve skupinach.

Marie Cervenkovd

Postupy v konkrétnich kurzech
Masaryk University Language Centre, Faculty of Law Unit

The role of learner autonomy has recently undergone a substantial change. While
the language teachers at the Faculty of Law had been promoting learner autonomy
in their English for Lawyers courses for quite some time, handling the issue with
’kid gloves’, the coronavirus pandemic brought about a radical change. As the long-
distance learning mode became the new standard, it forced everyone to adopt
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the new methods, instantly plunging students into a full autonomous learning
experience.

So what was it like for them? To write this reflection, I refer to two surveys carried
out during this unusual term. The first one was conducted in the middle of the
term, with the aim to monitor the immediate needs of the students at that point,
and the second at the end of the term to see how both they and we have coped.

In the mid-term questionnaire, some students said they were doing fine but many
expressed a degree of fear - a fear of missing deadlines and, more importantly, of
not being able to judge what is important and what is not. Students in the final
term were also worried about the final exam. These are the measures we have
taken to address the above-mentioned issues:

¢ Offering on-line lessons in MS Teams

¢ Directing students to do the topic-based on-line support materials in the In-
formation System

¢ Designing new Quizzes to summarise each unit
» Kahoot revisions
» Devising exam preparation on-line practice tasks, covering all task types

Another issue the students raised was the lack of motivation and absence of in-
teraction between peers. We responded to the former by making the on-line tasks
varied, using creativity and humour where appropriate. The latter was addressed
by transforming the standard in-class team presentation project into an online
task submitted as a team Power-Point presentation with voice-over. The results
were mostly excellent.

At the end of the term, students generally expressed their appreciation and grat-
itude about how the term was handled. They said they liked being given a choice
(e.g. MS Teams or on-line tasks). Many commented on the topicality but also en-
joyability of the Quizzes. They also appreciated the detailed individual feedback
on the tasks they received from teachers. Some of the students dealt with the
situation in an unorthodox way, e.g. one of them confessed to a non-autonomous
solution, namely hiring a private tutor. But most of them have become more ac-
tive, confident and autonomous learners of Legal English.

Barbora Chovancovd
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Centrum jazykového vzdélavani MU, oddéleni na Prirodovédecké fakulté

V magisterskych kurzech jiz po nékolik akademickych let procvicuji prezentace
v ramci védecké konference, cozZ je pro studenty prirodovédnych obord aktudlni
a autenticky ukol. Zatim projekt probihal hlavné prezen¢né v ucebné, ale vzhle-
dem k epidemiologické situaci bylo nutné presunout vétsinu aktivit do virtualniho
prostoru. Po pocatecnich obavach se podarilo studenty motivovat k systematické
online praci. Vypracovani pisemnych tkold probéhlo obvyklym zptsobem, studen-
ti si pripravili abstrakt ke konferen¢ni prezentaci s kratkym profesnim Zivotopi-
sem. Na abstrakt a bio dostali studenti od ucitele a jednoho spoluzaka pisemnou
zpétnou vazbu, pripominky zahrnuli do druhé finalni verze abstraktu. Studenti si
také v google.docs pripravili vyzvu ,call for papers®, program konference a knihu
abstraktd. O nazvu konference obvykle probiha ziva diskuse, piesto se i tentokrat
online formou podarilo najit originalni ndzvy, méli jsme napft. ,Mathference” nebo
»European science week no. 42“. Béhem konference si studenti, kromé predneseni
vlastni prezentace a ucasti v nasledné diskusi, vyzkouseli i roli predsedt sekci,
jejichz tkolem bylo predstavit jednotlivé prezentujici a poté vhodnym zplisobem
vést diskusi. Konference probéhla v MS Teams, je pravda, Ze online forma byla
méné osobni (chybéla ¢ast, kdy studenti zkousi networking, interakci béhem pie-
stavky s obcerstvenim), ale i tak snad splnila svij tcel. Dle reakce studenti jim
konference prinesla nové poznatky a zkuSenosti, naudili se pouzivat MS Teams
a vice pracovat s online nastroji informac¢niho systému. Jako uciteli mi vadila horsi
moznost navazat se studenty blizsi kontakt, asi by bylo treba zorganizovat castéjsi
online konzultace s mensim poc¢tem studentti, abychom si na tuto formu zvykli
a byla pro nas prirozenéjsi.

Eva Coupkovd

Dojmy z online vyuky
Jazykové centrum, Filozoficka fakulta, Univerzita Karlova

V dobé koronavirové Kkrize jsme v JC FF UK presli do online prostiedi ve vétsiné
kurzii do tydne od uzavieni VS. Pedagogové ]C se mohli rozhodnout, zda budou ve
vyuce pokracovat asynchronné pres platformu Moodle/e-mail, ¢i synchronné on-
line hodinami. Rada z nas se nakonec rozhodla pro kombinaci obou p¥istupt, nej-
Castéji pouzivanymi platformami byly Zoom, Adobe Connect a MS Teams. Nékteri
vyucujici doplnili online vyuku natacenymi videy - svymi (vyklady jazykovych je-
vii) i studentskymi (ukazalo se, Ze studenti maji mensi ostych takto prezentovat
a individualizovana zpétna vazba je daleko prinosnéjsi). Definovali jsme upravené
pozadavky pro ziskani zapoctu a potésilo nas, Ze vétSina studentd v kurzech i za
nové situace pokracovala. Jak se pozdéji ukazalo, v fadé pripadd byly jazykové
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kurzy jedinymi, které probihaly ve formé pravidelnych online setkavani, coz bylo
pro studenty dutlezité i z hlediska jinak omezené socialni interakce a vytvoreni
prostoru pro sdileni pocitli a strategii, jak se vyrovnat se vzniklou situaci. Uza-
vireni Skol se dotklo také prace na mezinarodnim projektu ,Mediation in Langu-
age Learning and Teaching", jehoZ fesSiteli je nékolik evropskych univerzit (FF UK,
Varsava, Helsinky, Kaunas). Naslechy kolegii planované na konec bfezna v nasem
JC byly presunuty do online prostredi. Vzajemné naslechy v ramci online vyuky
a zpétna vazba zaméfena na vyuziti media¢nich technik v hodinach byly velmi
piinosné. Uvahy o vétsim propojeni nejen pedagogt, ale i studentii daly vzniknout
sérii tzv. telemostl, vedenych vyucujicimi z univerzit ve VarSavé (W. Sosnowski —
iniciator telemostii), v Bochumi (M. Troitski), ve Freiburgu (N. Dominguez Sapien)
a na FF UK (L. Dolanova). Diky nim se kazdy tyden po dobu 1 mésice setkavaly
mezinarodni skupiny 12-15 studentd rustiny na drovni A2 a B1+. Setkani byla za-
meérena zejm. na rozvoj interkulturni kompetence, jazykem komunikace byla rus-
tina. Za zminku stoji také peer-to-peer projekt, kdy studenti z Petrohradské statni
univerzity (Mgr. program rustina jako cizi jazyk) v ramci praxe ucili pod patronaci
K. Zubkovské nase studenty. Jak telemosty, tak i peer-to-peer setkani byla velmi
pozitivné hodnocena studenty a radi bychom na né v budoucnu navazali.

Ladislava Dolanovad

Masaryk University Language Centre, Faculty of Arts Unit

Transition to “Corona” methodology: Building on-line confidence to present and
discuss

Since the main skills of my humanities-based1 English courses include student
presentations and discussions, | was at a loss as to how to involve students in the
suddenly non-contact learning landscape. This was primarily because of my own
reluctance to engage in video discussions and recordings. Live on-line speaking
seemed daunting, as did having a video recording of the speaker in the corner of
the PowerPoint. Thus, I opted for presentations with voice-over, allowing students
to gradually work through the technology without the self-consciousness of being
visually present, recording and rerecording the commentary at their own pace
until they were satisfied. The students were then asked to post their presentation
in their own DG2 thread, where others could ask questions and/or comment on
both the content and form.3

In some cases, we eventually met through Zoom. Before the main class discussion,
it was convenient to use the Breakout Rooms to divide students into smaller
groups to prepare what they would say. As a part of their exam, the students
would rework their original practice presentation, expanding the content and re-
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vising any weak points. The final Discussion Session was done via Teams with
a group of 4 students, who were to have watched the presentations of the others
in advance and formulate a minimum of 3 questions. This led to very pleasant and
supportive moderated discussions.

Having students upload their work in IS, engage in electronic peer reviews, post in
ongoing DGs, and participate in on-line discussions all resulted in a good balance
of activities that kept them engaged and motivated even under the non-contact
conditions of the Corona lock-down.

1. For the Faculty of Arts and the Faculty of Social Studies.
2. Discussion Group within IS chat forums.

3. This was based on agreed upon conditions stated in the Presentation Criteria
table.

Sdrka Rousavd

Masaryk University Language Centre, Faculty of Education Unit

At the Faculty of Education, MA and Kombi I students of English for Social Ped-
agogy had a fairly smooth transition to distance learning. The course had been
designed to run over Moodlinka, a virtual learning environment (VLE) that most
of the students already had some familiarity with. Through Moodlinka, it was
straightforward to set and collect weekly or topic-based assignments, though of
course, several tasks had to be adapted for distant and asynchronous learning. The
platform also allowed us to play around with alternative methods of interaction.
Forums aside, we experimented with leaving audio, video, and in some cases -
drawings. This variety of interaction went some way to alleviating the crushing
repetitiveness of 'another day another forum’, otherwise known as ’forum fatigue’,
for students and teachers! Quick replies to student emails were essential. They,
obviously, gave students the information they required so that they could confi-
dently continue their work, and also reminded students that they had not been
forgotten. The lockdown period gave us all an opportunity to experiment with
distant and digital learning approaches, and lessons I have learnt during this time
will definitely be applied to future courses - particularly on Kombi courses. That
being said, I am looking forward to being back in the classroom for 'face-to-face’
teaching!

Chris Williams
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Masaryk University Language Centre, Faculty of Informatics Unit

When all contact classes were cancelled at University this spring, there were so
many issues that had to be addressed rather urgently. All the decisions that had to
be made included so many aspects, so many other decisions, and the perspectives
kept changing with every new regulation. At the Faculty of Informatics, we real-
ized that it is not so much about the tools, the tools are there for the educators
to take them and use them, but rather about the different limitations of the tools
and about the feasibility of the course management, and also the comfort of the
students. For our purposes in the biggest course we teach, we finally chose Google
Hangouts Chat, which students accessed through IS. Students were put into groups
according to their real timetable groups and they uploaded their presentations,
received and provided feedback and otherwise interacted within those groups. It
was a real pleasure to see the presentations really appearing in the groups and
interactions happen. Not always did the students participate this actively though.
What follows are the reflections of all other teachers at the unit at FI, who tackle
the issues of students’ attitude to learning, their motivation and their educational
needs.

Eva Rudolfovd

With the distance learning, many challenges had arisen for both teachers and
learners. Since our English students were required to do most of their work inde-
pendently, I have noticed huge differences in their approach to tracking of what
they have done. While some students diligently completed not only all of their
obligatory tasks, but provided enough evidence for extra work they had done, oth-
ers were hardly trying to be subtle about their indifference towards the subject.
As an example, one of my students provided a well-structured report with detailed
overview of hours she spent on each activity. She included various skills and areas
of English and worded her learning outcomes in a proper manner. She also added
pictures of her hand-written notes and mind maps which really made me believe
her efforts were genuine and worthwhile. Nonetheless, this approach could only
be found in a handful of other cases (and perhaps not surprisingly, mostly girls).
This made me realize that students differ greatly in their attitudes and unfortu-
nately, most will opt for the easiest possible solution to their obligations.

Lucie Prochdzkovd

The common thread throughout all my courses this semester has been student
motivation, or rather the lack of thereof. The lives of students have been inter-
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rupted by the COVID-19 outbreak, and as a result they struggled to complete
coursework, read relevant texts, and even engage with the class. One of the suc-
cessful ways of motivating them was making sure to keep the classes “normal”
as much as possible. This not only meant that all the course material and assign-
ments did not change much, but that we also kept to our schedule - including,
most importantly, switching to virtual classes as soon as possible and meeting
at the usual class hours. Virtual classes helped students to reinstitute a sense of
schedule to their studies, and meeting and discussing with other classmates on
a regular basis helped them relieve some of the stress they felt. Overall, mak-
ing sure the classes resembled regular face-to-face teaching allowed students to
quickly get back on track in their studies and also substantially improved their
mental health.

Antonin Zita

The unexpected twist of events in the spring semester brought about sudden and
radical changes in our learning/teaching process and posed many obstacles for
both teachers and students. One of the major obstacles in student’s motivation
proved to be the lack of communication and feedback mainly for the students of
my subject which is a hands-on type of class focused on soft skills ranging from
presentation skills to negotiation and discussion. Number of students found the
challenge to be too overwhelming and decided to quit the course. What I espe-
cially appreciated was some of them felt the need to send me an explanatory
email why they decided to stop attending the course. The reasons they listed cor-
respond with the issues we generally attribute to distance education challenges:
lack of feedback, lack of interaction and support from both the teacher and peers,
problems with discipline and time-management. I find their insight into their edu-
cational needs astonishing and the fact they want to learn 'properly’ in my classes
especially gratifying.

Marcela Sekanina Vavrinovd
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